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Targets from previous assignment. 
	[bookmark: cysill]Targed/Target 1
	Use more appropriate sources


	Targed/Target 2
	Provide a counter argument for recommendations made or critically evaluate aspects to be cautious with. 


	Targed/Target 3
	Ensure that all references noted within the main body of your writing are noted in your reference list. 


	Targed/Target 4
	Try to support you key messages with research, who agrees? who disagrees?







































Part B- Written Assignment. 

A reflective account: How has literature and professional experience challenged your beliefs and assumptions about how schools respond to opportunities and challenges in their community.

[bookmark: _GoBack]This assignment will identify my personal beliefs and assumptions about how opportunities arise in my placement and how the school reacts to challenges within the community. My personal assumptions prior to beginning my academic studies include being unaware that play was incorporated within the Foundation Phase Curriculum and not understanding that the classroom is always an inclusive environment for all. This will underline my perspective of what I believe being a teacher in the Foundation Phase truly means. I will express how these assumptions were developed and reference from my own school experience, placement, research and teachers’ beliefs will be analysed. When comprehending this assignment, I thought that it would be paramount to understand precisely the role of a teacher. Rani, et al. (2014) conveyed that: ‘Teachers are the ideals and role models to their pupils. The most important aspect is that they should set good examples of conduct and behaviours.’
I concur with Rani et al. (2014) and from my placement experience, I believe that teachers have a duty of care to all their learners and must ensure that they are; inspiring, non-discriminative, encouraging, organised, safeguarders and be motivating at all times. 

My first assumption was not understanding that the concept of play was fundamental within the Foundation Phase Curriculum. I was unaware that play was illustrated as an essential aspect of the curriculum and that it is law under Article 31 of United Nations Convention on the Rights of the Child (UNCRC, 1992) that: ‘Every child has the right to relax, play and take part in a wide range of cultural and artistic activities’ (UNICEF.org.uk, n.d). 

This assumption was created through my own personal experience of being a child in school. Play to me, was simply seen as a reward for trying my hardest on a task or even behaving appropriately. When I was a child, I was taught through a more traditional way of teaching. There would be roughly six children sitting around each table, completing daily English and Mathematical challenges all in silence. In simplistic terms: ‘Traditional or conventional education system is a teaching method that involves imparting education to children through face-to-face interaction on daily basis between teacher and a student’ (Dailyonweb, 2017). 
This teaching method did have an impact within the classroom setting and this was evidenced in Richard Adams (2014) report that: ‘more traditional styles that reward effort, use class time efficiently and insist on clear rules to manage pupil behaviour’. 

I can agree with Adams (2014) and state that, this traditional way of learning could be seen as a more scheduled approach, as an indication to understanding ‘routine… brings punctuality, discipline, and organization to children and young adults. This gives students a sense of responsibility to arrive to class prepared and on time’ (Learnx App, 2018). Whereas, a Foundation Phase classroom, can be seen as less structured. Some learners are not always allocated to one particular area, they are allowed to access a variety of areas including: home corner, literacy area, maths area, construction area, sand area and water area. This could result in the issue that ‘minority of schools, children are not learning enough in the Foundation Phase’ (BBC News, 2011).

To disagree, when attending my placement for the first time, my assumptions were challenged. I was surprised to see that play was actually considered within the planning process, and that it is implemented within the Seven Learning Areas of the Foundation Phase Curriculum. The Foundation Phase Curriculum (revised 2015) elaborated that: ‘Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development’ (Hwb.gov.wales, 2015). 

Foundation Phase classrooms consist of involvement of stimulating indoor and outdoor environments, which are adapted to meet all learners needs. For example, in my placement all lessons cater for all learners’ styles and needs by adhering to theorists like; Froebel, Piaget’s child-centred approach and Vygotsky’s theory of collaboration. From observing a visit to Forest School on placement, I witnessed children learning by solving problems and playing together. This subsequently incorporated the work of theorist Vygotsky as he elaborated that: ‘children were capable of higher levels with support and assistance from adults’ (Squire, 2007). This theory is otherwise known as the Zone of Proximal Development (ZPD) and from my visit to Forest School, I witnessed teachers ‘scaffolding’ learners during tasks, to enable them to strive for their full potential, and reach the next zone. 

Froebel conveyed his opinion on play stating that: ‘it’s a place…of enjoyment, emotional wellbeing and a fundamental source of benefit (Pound, 2005). I believe his work is incorporated with play within the Foundation Phase Curriculum, as he explains how vital child autonomy is and that everyone should be allowed to make mistakes. My assumptions on the structure of the classroom has been changed, as I now understand that play is a significant part of the Foundation Phase Curriculum and is an effective tool for pedagogy. I know that through my training to become a primary school teacher, I must address different theories on play and comprehend different legislation, as this is essential for my CPD (Current Professional Development) and for my pupils learning. I understand my role as a teacher and will provide the best play opportunities for all my learners. 

My next assumption was not understanding that the classroom is always an inclusive environment for all. In simple terms, I did not know that learners with Additional Learning Needs (ALN) would work alongside other learners in the classroom. However, I was aware that equality, diversity and inclusion are essential within every workplace and that organisations must abide to legislation including: Disability and Discrimination Act (2005), Equality Act (2010), Sex Discrimination Act (1975), The UN Convention of the Rights of the Child (1992) and the Race Relations Act (1965). 

This assumption was also developed through my own personal experience of being a learner in school. When I was a child, ALN learners would be separated from other learners and work within the Special Teaching Facility (STF), which was ‘provision for additional or different help given in school to children with special educational needs’ (SNAP Cymru, 2020). Learners who attended this provision had disabilities including: Autism, ADHD, physically disabled, hearing/ visual impairments and any other medical needs. However, many schools across Wales believe that a STF provision is essential for learners with additional needs to strive for their best. Powys County Council (2020) suggests that: ‘Specialist Centres are an additional resource that allow pupils to gain specialised and specific support for their needs in order to help close and reduce any learning gap.’ This supports the view from my own primary school, that ALN learners would achieve their full potential within STF provisions. 

When attending placement, my beliefs were challenged, as I witnessed ALN children working with other learners in the classroom. For example, within a Foundation Phase class, there were three learners with Autism cooperating alongside other children in the class. Of course, there was a child with severe Autism whom worked more on a one to one basis with a teaching assistant but was still placed within the classroom. This ultimately demonstrated to me that the Foundation Phase Framework really embraces inclusion of ALN children and that the school understands the importance of ‘removing barriers to learning….and minimise all forms of discrimination’ (Barnes, 2011)

On discussion with a Foundation Phase teacher, she expressed to me that the Welsh Government have put in place an ALN Reform, which provides all staff with further training on including and supporting ALN learners in mainstream school. Estyn.gov.wales (2018) portrays that: ‘ALN reform process….aims to make sure that practitioners work with a pupil to gain a better understanding of their views, aims and needs and act upon these in the planning and delivery of their support.’ Having this reform to follow, teachers and teaching assistants are able to support ALN learners within the classroom setting. On placement they believe in order to obtain the outcome for all individuals, they allow learners to plan lessons with their teachers. 

To conclude, from analysing my own school experience, observing in placement, researching evidence and addressing teachers’ beliefs, that my assumptions of being a teacher within the Foundation Phase have been challenged. I feel that in order for me to develop into an inspiring teacher and enable my learners to become: ‘ambitious, capable learners, enterprising, creative contributor, healthy, confident individuals and ethical, informed citizens’ (Successful Futures, 2015), I must consider ways for me to move forward. By addressing the EWC Code of Conduct, I have created targets for my future practice.

The first target is to understand the importance of ‘using all forms of communication appropriately and responsibly, particularly social media’ (Ewc.wales, n.d). I must ensure that my personal information is protected and that I am not involved with anything inappropriate online. My next target will to ‘conduct relationships with learners professionally by: communicating with learners respectfully, in a way which is appropriate for them’ (Ewc.wales, n.d). As a future teacher, I will need to create strong but professional bonds with my learners, so that they feel comfortable to communicate their feelings and confide in me with any issues. Bowlby’s Attachment theory is reinforced here, as he expressed the importance of developing strong attachments between children and adults. I would allow learners to communicate their feelings to me through play sessions of  cooking, art and creativity. These activities would allow children to express any emotional, social or behavioural concerns. To ensure that I become an excellent teacher, I will always make improvements, if necessary, to my practice and ensure I adhere to frameworks and legislation by meeting the needs of all my learners. 
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