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Introduction
This assignment is a critical evaluation of a critical incident observed in an immersive classroom setting based on Tripp's (1993) methodology for evaluating critical incidents.  The aim of this essay was to think about the nature of reflective practice through a classroom experience to determine the best course of action for future steps in teaching practice and learning.
In teaching and learning, a critical incident is an unplanned and unanticipated event that prompts critical insights by way of reflection, critical thinking and analysis. At a first glance, an incident may be seen as typical as opposed to being critical. However, according to Tripp, (1993) upon closer examination they are seen as critical through reflection and analysis. He also describes a critical incident that is a significant or relevant event that can be used for more in-depth reflection (Tripp, 1993). Richards and Farrell (2010) mention that a critical incident is an unforeseen and unplanned event that happens during a lesson allowing the teacher to gain an understanding of a specific feature of teaching and learning. During the critical incident observation, I noticed that when the teacher asked the whole class a question on inferences, a child with a visual impairment raised his hand.   This may prompt the teacher to reflect on what may have triggered the child’s participation and how might this participation be sustained in the classroom. 
The immersive observation took place in a mixed English medium primary school based in the Swansea Local Authority. The school has 435 mixed pupils on roll, age range 3-11 years old (Estyn, 2023). Pupils identified with additional learning needs in the last Estyn report was 12.4%, 29.0% of pupils eligible for free school meals and 10.7% of pupils with English as an additional language (Estyn, 2023). The incident occurred within a year 4 class. It was a 9.30 morning activity with approximately 23 children of mixed ability groups and multicultural. Based on the expectation of the task the children, the teacher and teacher assistant were working towards progression step 3. The teacher assistant provided support to a pupil of low ability on a one-to-one basis. 
Overview of Relevant Literature
The critical incident observed has emphasised some important areas that can be related and discussed within a literature review. 
The United Nations Convention on the Rights of Persons with Disabilities claims that all learners have a right to an inclusive education (MacKay, 2006).  It is widely accepted that inclusion within the classroom has many benefits, such as access to the general curriculum, increased social interaction, and the development of new friendships (Baker, 1995). In addition, research by Cologon (2019) and Hehir et al., (2016) support that students with disabilities may flourish academically in inclusive environments. Furthermore, children without disabilities can develop empathy and are more accepting and tolerant of those with disabilities, in an inclusive education (Kart and Kart, 2021). Nonetheless, counterevidence stated by Miiyauchi (2020) regarding the standard of inclusive education, highlights that coexistence in the same setting does not ensure success for those with disabilities. Jessop et al., (2017) point out that a significant number of learners with disabilities may feel isolated and discontented. Miyauchi and Paul (2020) highlight various barriers to inclusion, such as accessibility and the school physical surroundings, particularly for those with visual impairments. They propose that the development of relationships with sighted peers and autonomy are crucial for academic success (Miyauchi and Paul 2020). Difficulties in general education instruction, usage of classroom resources, teacher pace, and the teacher being prepared present additional challenges (Opie, 2018). Kalloniatis and Johnston (1994) add that even with assistive technologies, students with visual impairments may struggle to retrieve information from the blackboard. Overall, even though the right to inclusive education is recognised worldwide and there is significant evidence to support its advantages there are concerns about the effectiveness of inclusive education and the experiences of students with disabilities. Inclusive education is not a unified approach for every learner. The advantages of inclusion in schools can include improving social skills and academic success. However, addressing various obstacles and providing individual support needs to be undertaken to achieve these benefits. Teachers being prepared, the child having access to resources, being integrated into society and the learners with disabilities becoming more independent are also identified as challenges. To make inclusive education successful, the role of teachers and the development of the student’s skills and support systems are essential.
The UN Convention has substantial authority and ensures that everyone has the right to an inclusive education. However, the treaty does not have an enforcement procedure and so some countries may decide not to comply with the requirements without facing repercussions. Baker’s research presents a historical context for the advantages of an inclusive education, particularly friendships and interacting socially. Hehir et al., (2016) and Cologon (2019) are in favour of the benefits to an inclusive education for students with disabilities.  In Cologon’s research there is not a lot of quantitative research that compares the outcomes for learners in different environments. 
If educators are familiar with how individuals learn, they are better prepared in the classroom. A learning theory can provide the teacher with valuable information on how it is received, processed, and retained by individuals during the educational process. According to Ormrod (2017) prior experiences, cognitive, emotional, and environmental factors all play a role in how understanding is obtained or altered and how facts, information and skills are retained. As well as helping individuals to absorb taught information, learning theories can help teachers manage their student’s behaviour, help with planning and teaching practice.  The Social Constructivism Learning theory by Vygotsky(1968) can be discussed here to unravel this in relation to the child’s participation.
In 1968, sociologist Lev Vygotsky developed a theory of learning called social constructivism (McKinley, 2015). The theory suggests that learners experience, communicate and understand real life through the frameworks of language and culture (McKinley, 2015).  It is a teaching technique that highlights student participation, activities that are shared, and discussion (Saleem et al., 2021). This is supported by (Reznitskaya, et al., 2007) who mentions that by participating in group discussions, students can generalise and apply what they have learned in class as well as strengthening their literacy skills.  However, numerous research studies argue that discussion is not essential for improving students’ capacity to evaluate their own ideas and develop a better understanding of what they are having to learn (Weber, et al., 2008). This is supported by Nystrand (2006), who points out that teachers rarely select class discussion as a method of instruction.  Vygotsky, believes that language and culture have an impact on how people think and identify their surroundings (Saleem et al., 2021). According to the social constructivist theory, children acquire their knowledge in collaboration with their peers, teachers, and learners.  This form of cognitive constructivism encourages collaborative learning, between students or with an educator (Mohammed & Kinyo, 2020). Since knowledge requires a group of people who share a language and culture, knowledge is created socially and co-constructed (Mohammed and Kinyo, 2020) and (Taylor, 2018).  It is argued that a social classroom may at times provide more support than is needed for the learners (Kelly, 1963) and may be an unsuitable place for learners with additional learning needs than a classroom of no distractions (Pritchard and Woollard, 2010). 
Vygotsky also argues that individuals learn to the best of their ability when they are interacting with a more knowledgeable other (MKO) for example a teacher or parent. Although such an approach is intended to develop their social abilities, the provision of a more knowledgeable other also prevents these students from being independent as they learn (Saleem, et al., (2021).
Vygotsky states that interacting socially is crucial for individuals to develop in all aspects of life, and social learning encourages cognitive growth. In his opinion, learners may complete any tasks, regardless of the difficulty level, with the aid of an adult or working with their peers (Vygotsky and Cole, 1978).  This is supported by Aljohani (2017 who notes that by laying a solid base, this method encourages students to work with their teacher and peers to develop their knowledge and understanding. Piaget argues that educators who like to take control of the student’s learning, positions the learner into a passive role (Piaget, 1969).
Social constructivists state that motivation is seen as both extrinsic and intrinsic. As learning is mainly social, rewards offered by the rich learning environment help to motivate children. However, learning heavily relies on the learner's innate motivation to understand and support the learning process because knowledge is constructed by the student (Zajda, 2023).
Closely associated to social constructivism theory is Vygotsky’s theory of the Zone of Proximal Development (ZPD) in educational psychology which is widely accepted (Meece and Daniels,  2008) and (Wass and Golding, 2014). It highlights the idea that learning and cognitive growth is more effective when students are provided with the suitable level of assistance and challenge. It has three zones: ‘Zone of Actual Development’   shows what a student can do independently without support or guidance (Kobayashi, 2022), ‘Zone of proximal Development’ represents the learner who cannot do varied tasks or skills on their own but is able to accomplish these with assistance and scaffolding from a more knowledgeable person such as working with others and with explicit instruction (Kobayashi, 2022). ‘Zone of Frustration’ shows beyond the learner’s reach where the tasks are too difficult to understand for the learner, even with help (Kobayashi, 2022),. This can lead to frustration which is not ideal for a child trying to learn. However, Chaiklin (2003) argues that the ZPD does not describe the developmental process or how it occurs. It also does not consider a child’s learning needs, their ability or any motivating factors.
Overall, the social constructivist theory of Vygotsky highlights the importance of language, culture and interaction that contribute to learning. It encourages the idea that students benefit from group tasks and discussions.  While some contend that discussions help to generalise and apply knowledge, others are more doubtful on their efficacy. Aljohani,’s observation that learners can be assisted in developing knowledge by a firm foundation and collaborating with teachers and classmates agrees with Vygotsky’s view on social interaction and learning from an MKO. This viewpoint differs with Piaget’s claim that too much directive instruction from the teacher can hinder student independence. Whilst the study by Reznitskaya et. al., (2007) offers valuable insight into group discussions it is important to note that the sample size was small and specific to a particular age group and therefore cannot be generalised to other groups. 
Explanation of Case Study
Reflective practice involves observing, thinking, analysis and reflecting on one’s actions to continuously adapt and learn (Leitch and Day, 2000) and (Belvis et al., 2013). This is supported by McBrien (2007), who states that reflection is an important way to include theory and practice. However, it is argued by Quilty and Murphy (2022) that reflective practice if overused in situations can suppress personal development. The Gibbs (1988) reflective cycle learning tool will be used to structure my reflective practice which is comprised of six stages beginning with a description of what happened in the classroom before further evaluation, analysis and considering how the teacher felt at the time (Mathew et al., 2017). The final stage concludes with an action plan should the situation arise in future practice (Gibbs, 1988 cited in Markkanen et al., 2020 p.49). 
Using the Gibbs (1988) framework, a detailed description of the observed critical incident is outlined below and in Appendix A. The observed incident was within the context of English Language, Literacy and Communication. The teacher had started the lesson with a visual image displayed on the board to pique the interest of the whole class. This image provided contextual relevance and was directly related to the topic of inferences.  The children were required to: observe the image and consider the context to be able to make and write sentences on inferences.  The teacher accompanied the image by asking the whole class a question to encourage the learners to think and make inferences.  As the observer, I noticed that the child with a visual impairment raised his hand, and the teacher seemed very pleased and praised the child for participating during the lesson. 
The relevance of this literature highlights the importance of social interaction, an inclusive learning environment and the construction of shared knowledge in the child’s educational process. The incident shows how a learner’s participation underpins the social constructivism’s concepts, emphasising that learning is a collective social task rather than just an individual one. This theory illustrates how important it is to create a setting where all pupils irrespective of their capabilities can take part in the process of constructing knowledge.
The child’s participation within this class setting may have been triggered by many factors such as inclusivity, accommodations such as assisted technology and accessibility to the curriculum. Within this teaching practice there is evidence of an inclusive learning environment where all the learners are encouraged to participate and build knowledge as claimed by (Baker 1995), making the child in question feel at ease to participate as stated by (Kart and Kart, 2021). This is in line with MacKay, (2006) supporting the idea that inclusivity within the class setting is essential. 
Assisted technology was present in the classroom i.e., visual magnifier which improved the child’s ability to read texts. This not only can promote academic success but make it easier to access curriculum resources which is in line with (Miyauchi and Paul 2020). However, the integration of assisted technology may be a challenge for some schools as the teachers may need training to proficiently use them (Opie, 2018). 
The teacher made the topic of inferences relatable to the students’ own lives and this may have sparked the child’s motivation to engage as claimed by (Zajda, 2023). This concept can be linked to one of the four purposes on the curriculum for Wales for the purpose of producing healthy confident individuals.  When learners are motivated, and they see that what they are learning is relevant to their own personal lives they are more likely to be confident and have a positive attitude in their learning. 
Scaffolding and support from the teacher were also evident and this may also have prompted his participation. The teacher’s question may have been within the child’s ZPD, indicating the right level of challenge for their learning as mentioned by (Kobayashi, 2022). This highlights the importance of the teacher’s support to help the child develop their cognitive abilities/skills. By sustaining these social constructivism principles, the teacher can continue to foster participation and the child’s learning. However, the ZPD theory does not focus on the entire child developmental process, the learning needs of each individual or motivational factors fully and therefore teachers need to have a deep understanding of the child’s specific needs to address these accordingly.

Teaching and Learning Methods
The following teaching and learning methods should be considered within the classroom to address this critical incident: inclusive education and Social Constructivism together with their strengths, limitations, and the impact of the progression on the child. 
Inclusion is widely accepted in the classroom and an educator should therefore choose to adopt inclusivity as a teaching method, so that all students should have access to the school curriculum and be able to socially interact (MacKay, 2006; Baker, 1995).   Learners with disabilities are able to thrive academically in an inclusive environment as supported by (Cologon, 2019); Hehir et al., 2016) and it promotes empathy, acceptance of others, and tolerance in learners without disabilities (Kart and Kart, 2021). An inclusive environment should be created that is accessible for all learners and those with disabilities.  This would mean arranging desks to meet the learner’s specific needs, providing resources in accessible formats for example braille and making sure that the physical surroundings are barrier free (Miyauchi and Paul, 2020). Daily peer support and interaction should also be encouraged. The child could benefit from this by being paired with a sighted peer who could help in navigating the environment as well as sharing notes, to enhance interacting with others as indicated by (Miyauchi and Paul, 2020). Teachers need to be well equipped to teach children with disabilities. This encompasses being aware of each learner’s specific needs, adapting teaching resources and being receptive to diverse learning styles (Opie, 2018). Further assisted technology could aid the child with the visual impairment by enabling access to the educational content. This may include visual eye magnifiers (already in place within the classroom), or voice recognition software indicated by (Kalloniatis and Johnston, 1994). These can help to overcome potential barriers that might otherwise make it more challenging for the child to learn.
The strengths of an inclusive environment not only encourages child engagement and social inclusion, but it also stimulates empathy in children without disabilities (Kart and Kart, 2021). Furthermore, it allows the learner to access the curriculum as well as promoting independence and autonomy (Miyauchi and Paul, 2020).  However, limitations of this method may not provide academic success for all children with disabilities as pointed out by (Miiyauchi, 2020). Some learners with a disability may feel isolated or unhappy (Jessop et al., 2017) and may face challenges in relation to materials, the teacher’s pace, accessibility, and how well the teacher is prepared (Opie, 2018). 
Teachers can influence the academic achievement of learners with disabilities by establishing an inclusive classroom environment that encourages learners to participate and make the learners feel that they belong and are confident (MacKay, 2006).
The social constructivism learning theory may be included within the framework of inclusion (Vygotsky and Cole, 1978). It highlights the benefit of discussion, the sharing of tasks, and social interaction throughout the learning process (McKinley, 2015). It states that knowledge is socially constructed and that students understand real life through language and culture (Saleem et al., 2021). By implementing this learning theory in class, the teacher could include group tasks, think, pair and share activities, collaborative projects and discussions that allow for children with and without disabilities to improve their literacy skills as supported by (Reznitskaya et al., 2007) and engage with the teacher and peers in a meaningful way. The collaborative approach can help the learner to interact socially with a more knowledgeable person and strengthen their understanding as stated by (Vygotsky and Cole, 1978). The ZPD used as a baseline can also guide the educator in adapting their teaching methods to meet the student’s needs.  Determining the learner’s zone of proximal development (ZPD) which represents the range of tasks they can accomplish with help.  To assist the individual in learning and making progress within their ZPD, the teacher can provide scaffolding to support them (Meece and Daniels, 2008). The teacher could employ intrinsic motivators such as set personalised goals for the child that have some meaning and could track their progress towards these goals, in the hope that it will encourage their motivation (Zajda, 2023) Nevertheless, it does have some limitations: the child may not benefit as much from group discussions as they may have different learning styles or not have strong communication skills (Weber et al., 2008). Moreover, according to the literature, heavily relying on a more knowledgeable person may hinder the learner’s independence (Saleem et al., 2021) and not at all learners thrive in a rich environment (Kelly, 1963).
Visual aids such as eye magnifiers or audio devices or screen readers can help to improve the independence and quality of life of the child with a visual impairment as supported by (Kalloniatis and Johnston, 1994). The individual should be given more time and allowed breaks to complete their work. Visual learning is a fantastic way to assist a visually impaired child with learning in the classroom for example, large print or bold colours can enhance the visibility of the materials and make them easier for the child to read (Douglas, et. al., 2016).  Similarly, good lighting in the classroom is another key method cited for improving reading (Fosse and Valberg, 2004). Also, the use of hands-on learning activities and resources used in science that can be touched and controlled has been recently cited to create a more positive learning attitude (Kırılmazkaya and Dal, 2022). Moreover, oral instructions and an explanation should be given by the teacher to accompany the visual materials and the work to be carried out (Prabavathi and Nagasubramani, 2018). Independence should also be encouraged by giving the child opportunities for choice and involve the child’s guardian to reinforce any learning strategies. 
Considering the critical incident, a combination of inclusivity and social constructivist learning is an influential approach. An inclusive environment encourages social inclusion, whilst social constructivism highlights social interaction and collaboration. Both sustain the child’s participation as well as improving their academic and social development. However, these methods should be modified according to the child’s needs and abilities.
Discussion
The child’s participation was triggered by many factors and understanding them can inform the pedagogical choices going forward in future teaching practice. The inclusive learning within the classroom was likely to have encouraged the child’s participation.  The teacher had created an atmosphere where all students, regardless of their abilities were inspired to participate. This highlights that learning is a collaboration of social activities which aligns with the concepts of social constructivism. To sustain the child’s participation, the teacher should continue to include an inclusive learning environment where all learners feel safe, secure, and encouraged to take part. The existence of assistive technology i.e., eye magnifier improved the child’s ability to read materials, making the curriculum more attainable.  Although it is important to remember that teachers may require training to use this technology effectively.  To maintain participation, the teacher needs to be well-trained in the use of assisted technology to help all learners with disabilities. The topic of inferences was made relatable to the learners lives by the teacher which may have inspired the student to engage. To sustain engagement, the teacher should continue making real life connections as this can increase motivation and self confidence in the Childrens’ ability to learn. Scaffolding and support were provided by the educator to ensuring that his question was inside the learner’s Zone of Proximal Development.  This degree of challenge and assistance is vital for effective learning. The teacher should continue to offer support and appropriate challenges based on the individual needs of each student. 
The findings emphasize the significance of establishing an inclusive and welcoming learning environment whereby all learners of all abilities can establish knowledge.  The teacher should continue employing pedagogical decisions that encourages the learner to interact and share knowledge between peers which is in line with social constructivism ideas. Furthermore, inclusion and the provision of accommodations (i.e., assisted technology) are crucial within the classroom. To support this, teaching methods, the classroom setting, and the required accommodations need to be put in place. To address the difficulties of integrating assisted technology, teachers need to be provided with appropriate training and resources so that they can use this equipment to assist learners with disabilities. Lessons need to be made relatable to the students’ everyday lives to maintain their engagement and motivation. More optimistic attitudes and confidence towards learning may result from this. It is important to recognise that learners have unique learning needs and as a teacher they must be offered the right level of task difficulty and aid based on their ZPD. This understanding will promote their cognitive development and continue participation. In summary, based on these recommendations, the teacher can construct a classroom where all individuals are encouraged to participate and develop their cognitive skills.
Top of Form
Conclusion

After reflecting on the critical incident, a deeper understanding and knowledge has been attained of inclusive teaching practices and learning methods. It is important to create an inclusive classroom that encourages every child despite their abilities to take part in the learning process providing a more equitable educational experience.  The methods used i.e., scaffolding, assisted technology and real-life experiences were important in constructing this inclusivity and in making sure that all learners’ needs are met.  Reflecting on teaching experiences allows us to understand the theories of child development and learning in greater depth. With this knowledge, a teacher can make well informed decisions that support inclusion within the classroom, the child’s emotional and academic success together with social constructivism concepts. Teachers are required to meet the professional standards of knowledge, skills, and academic achievement, as well as diversity and an inclusive education. These standards are in line with the case study findings, highlighting how important it is to include them into future teaching practices. 



Recommendations

By administering the following recommendations within a classroom, all students can flourish and reach their full potential: An inclusive environment should continue to be created so that all learners are inspired to participate. Teachers need to be trained and offered help in the use of assisted technology so that all children with disabilities are guaranteed equal access to learning resources.  Each lesson needs to be relevant to the individual’s real-world experiences to enhance a positive attitude on learning. Any difficulties should be modified, and any support should be tailored to meet the needs of the students, ensuring that instruction is within their ZPD thus promoting their cognitive growth. Finally, the teacher should continue with ongoing reflection and analysis of future teaching practices consolidating the critical incident methodology to narrow the gap of theory and teaching practices. 
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Appendix A
Date Friday 22nd September 2023 in a Year 4 class 
Time: approximately 9.30am.
Where: Language, literacy, and communication.  A language-based activity that relates to literacy.
What happened:
The children were sat in mixed ability groups. The teacher started the lesson with a visual image displayed on the board to stimulate the interest of the whole class. This image provided contextual relevance and was directly related to the topic of inferences.  The children were required to: observe the image and consider the context to be able to make accurate inferences.   The teacher accompanied the image with questions to encourage the learners to think, make inferences and write sentences.  The teacher was assessing the student’s ability to make inferences by asking some of the children with their hands up to share their observations and what inferences they had written. The teacher gave positive feedback.
Critical Incident: I noticed that a child with a visual impairment raised his hand during the lesson. 
Critical incident exactly: The child was sitting in the front row of the classroom.  This participation can be considered a critical incident as it showed a positive shift in the child’s engagement or interest in the topic. The teacher may reflect on this and think about what might have triggered the child’s to take part and how to continue this in future teaching practice.
Areas of possible exploration:  
What triggered the child to participate during the lesson?
The child is engaged in the lesson topic, feels confident to raise his hand during lesson. 
Familiarity of the subject topic – child has prior knowledge or is well prepared on topic.
Teacher’s encouragement
Assisted Technology i.e., visual magnifier to access information.
Self-motivation – highly motivated in lesson
Various teaching methods for inclusive practice
Inclusive environment where he feels valued and has a sense of belonging within the class. 

Theories around importance of an inclusive environment for student with and without disability – social constructivism.
 How to continue participation in the classroom. 
Use multisensory teaching methods to make the learning more enjoyable and accessible. 
Regularly check on child.
Allow for extra time, adaptation of assignments and assisted technology.
Self-advocacy 
Encourage critical thinking, give opportunities for choice, involve parents/guardian at home to reinforce independent learning strategies at home. 

Notes:  The level of noise was manageable although the teacher sometimes intervened to remind the children. 
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