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Task 1

Relevant areas of the National Policing Curriculum: 
Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

In this essay I will reflect upon a policing incident where I have played a significant role, involving a victim of crime. I will be discussing the vulnerabilities surrounding the victim of crime and the processes that the police have in place to help moving forward in relation to re-victimisation of victims of anti-social behaviour and hate crime. To reflect on this, I will be using the Borton’s model which is a framework for reflection.
The framework includes only three questions:
1. What?
2. So what?
3. Now what?
(Janse, Borton's model of Reflection 2022)

Firstly, I will look at ‘What’ has happened.
The incident I attended came across as an emergency call stating that a girl had just run home from school and that she was visibly upset. She was being followed by two boys who attend her school. While they were chasing her, they had been shouting racial abuse at her and making her feel threatened because of her race and ethnicity. The call was made by the girl’s foster mother who had concerns for her foster daughter as the boys had still been outside their home address when the girl arrived home. 

This call would have been assessed by the police control room using the THRIVE model which explores the Threat, Harm, Risk, Investigation and Engagement of a situation and allows a judgement to be made on evaluating the risk posed to the victim involved, and to allocate the correct police response. On this occasion this was graded as a Grade 1 response, meaning that officers needed to attend as soon as possible. 

‘The College of Policing states as ‘the THRIVE approach requires the following four steps.
1. Identify an individual’s vulnerability or vulnerabilities.
2. Understand how these vulnerabilities interact with the situation to create harm or risk of harm.
3. Assess the level of harm or risk of harm.
4. Take appropriate and proportionate action if required, involving partners where they have the relevant skills and resources.’ 
(College of Policing, Introduction to vulnerability-related risk 2024)
I attended the girl’s home address with my colleague, where she lived with her foster mother and their family. We went into the living room to speak with the girl alone in company with her foster mother so that she could speak with us in the company of an appropriate adult, as the girl was 14 years old. The girl sat on the sofa and did not speak to us. It was clear that the girl had been crying and was visibly upset. Her foster mother stated that she goes into herself when she is upset and that this incident had left her feeling scared. The girl’s foster mother took the lead and explained what had happened. 

The girl had been walking home from school with her friend, when two boys who attend her school walked behind her, also on their way home. The two boys were known to the girl, and they were both 14 years old. While the female was walking with her friend, the boys have been behind talking loudly for her to hear. Boy one has shouted ‘Hi Nigga’ to the girl and the other boy laughed as they continued to walk behind her. Then, as they walked, they started talking about monkeys, and boy one said, ‘let’s catch up to the monkey’. The girl had then turned around and told the boys that what she was hearing was offensive to her and asked them to stop. The boys didn’t listen and carried on calling the girl ‘a Nigga’ until they got to the girl’s friends home address. It was also said that the boys have said that they support slavery and love slaves. The boys had then walked off and the girl stayed with her friend for approximately 15 minutes to give the boys time to leave. The girl has then left her friend’s house and started walking to her home address. The girl has then started walking on her own to her home address where she has seen the boys again walking towards her. Boy one has shouted that they should ‘chase the nigga’ before starting to run towards her. This has caused the girl extreme anxiety, and she has started to run quickly away from the boys, toward her home address. The foster mother then said that she had arrived home crying and out of breath and that the boys were standing in the street outside the house. They had then left prior to officers’ arrival. There was CCTV available and a good visual of the boys was obtained. 

Due to the nature of the incident, we believed it was important to get the boys in to speak with us as soon as possible due to them attending the same school and they would see her the next day. 

Using the THRIVE model again, we have evaluated that the threat is present, due to the boys still potentially being in the area and knowing where the girl lives. She had not suffered any physical harm, however the emotional harm she has suffered was extreme and likely to have a long-term effect on her. There was the risk of her becoming a repeat victim due to the boys being in the same school and that when she leaves school, this incident could potentially be repeated. It was important that the boys were brought in to speak with police under caution, to start the investigation process and to make further enquiries while ensuring the victim was safeguarded. CCTV and house to house investigations would need to take place to find any evidence to assist the victim’s statement. We had found it quite difficult to engage with the female, as she had only given one-word answers and very brief information to our questions, so to achieve best evidence, we may also need to contact specifically trained officer to help gain any further information from the victim. 

Secondly, I will explain ‘So What?’ happened next? (Janse, Borton's model of Reflection 2022)
The girl was then left in the care of her foster mother as we knew that she would be safeguarded for the rest of the evening. I then checked the Police National Computer to search for the names given to us by the girls and they boys came up straight away and were well known to police. 
Officers have then attended the boys home addresses and using Section 24 PACE have arrested them for racially aggravated public order.

(1) An offence is racially aggravated for the purposes of sections 29 to 32 below if—
(a) at the time of committing the offence, or immediately before or after doing so, the offender demonstrates towards the victim of the offence hostility based on the victim’s membership (or presumed membership) of a racial group; or
(b) the offence is motivated (wholly or partly) by hostility towards members of a racial group based on their membership of that group. (GOV.UK, Crime and disorder act 1998)

‘PACE sets out to strike the right balance between the powers of the police and the rights and freedoms of the public. Maintaining that balance is a central element of PACE. Code G details the powers of arrest for a constable under PACE. ‘Powers of arrest under section 24 the Police and Criminal Evidence Act 1984 as amended by section 110 of the Serious Organised Crime and Police Act 2005’. 
(GOV.UK, Police and criminal evidence act 1984 (PACE) codes of Practice)

‘(1) A constable may arrest without a warrant—
(a) anyone who is about to commit an offence;
(b) anyone who is in the act of committing an offence;
(c) anyone whom he has reasonable grounds for suspecting to be about to commit an offence;
(d) anyone whom he has reasonable grounds for suspecting to be committing an offence.

(2) If a constable has reasonable grounds for suspecting that an offence has been committed, he may arrest without a warrant anyone whom he has reasonable grounds to suspect of being guilty of it.

(3) If an offence has been committed, a constable may arrest without a warrant—
(a)anyone who is guilty of the offence;
(b)anyone whom he has reasonable grounds for suspecting to be guilty of it.’ (GOV.UK, Police and criminal evidence act 1984 1984)

The males were subsequently arrested and brought into custody where their detention was authorised.  Even though the males were known to police, they had only been spoken to in relation to low level Anti-Social Behaviour in the past and the concern that their behaviour had escalated into a hate crime was a big concern. The males were interviewed, and they had admitted to what they had done and were highly apologetic. They had admitted they believed that they were messing around and did not understand the impact this could have on the girl. Due to this, they were able to be dealt with via the Youth Bureau and would also be advised to organise with the school for a meeting to be held with the victim, in company with the school’s liaison officer for them to formally apologise for their behaviour. This was also confirmed with the girls foster mother who believed this was the correct way to deal with this due to the boy’s young age. 

Early Help referrals were submitted for both boys. NSPCC describes this as ‘Early help and early intervention are forms of support aimed at improving outcomes for children or preventing escalating need or risk.’ (NSPCC, Early help and early intervention 2024) This was put in place to help the boys move forward and to try to prevent them getting themselves into the same situations moving forward.

Finally, I will explore the ‘Now What?’ happened? (Janse, Borton's model of Reflection 2022)
It was important to ensure that the girl was safeguarded throughout the process and to ensure that she did not become a repeat victim. Firstly, A PPN was submitted for the girl which is a public protection notification. This is a document specifically designed to share information with partner agencies to help create a multi-agency response to incidents. (HMICFRS, Public protection notice (PPN) 2024). As well as this, a victim focus referral form was then submitted for the victim to receive any extra support she may need. Victim Focus is an independent charity where victims of crime can contact using a freephone number and get confidential help and advice. They link in with other third-party agencies like LIVE FEAR FREE to ensure they have all the support available for individuals in need. (Victim Focus, 2023)

I have then submitted a hate crime referral form to ensure that the hate crime officer in our area was aware of the incident and for them to reach out to the victim to offer further support. The purpose of this form is to ‘assess the risk posed to the individual involved and to make an initial assessment of the extent of vulnerability present.’ (Brandford Hate Crime Alliance, Make a referral 2022)
The neighbourhood policing teams were made aware of the victim and the perpetrators so that they could arrange to attend the school to potentially hold awareness days targeting hate crime as a priority, as well as meeting with the school’s liaison officer so that she could follow up with the school about the incident to ensure they put sufficient safeguarding in place for the victim on her return to school. 

Throughout this incident, I had regular phone calls with the victim’s stepmother, and had also attended the address following the arrest to speak with the victim in person. On this occasion, she was a lot more talkative and had been a lot more engaging. She was happy to know that we had put the amount of support in place that we had done, and she had already heard from victim focus. The main priority for us in this incident was that the girl would not have long term effects following what had happened to her and for her to still want to attend school and walk to school with her friend. 

In conclusion, this incident was responded to as an emergency response, the boys involved as perpetrators were found and arrested the same day and all support referrals were also processed as soon as possible. I believe we acted appropriately and proportionate to the level of Threat, Risk and Harm that was posed to the victim. On this occasion, we were lucky that the perpetrators were as apologetic as they were and that they were willing to learn and change their behaviours. It is important for us as officers to be aware that this is not always the case, and that some perpetrators would not have believed that they had done anything wrong. I believe this to be a positive incident to reflect on as myself and my colleague have been able to help a victim of crime continue with her life without any long-term worries of becoming a repeat victim. 

Word Count – 2163
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Task 2




Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




Task 2 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

A core part of the policing mission is to prevent crime and disorder. Domestic abuse causes both serious harm and constitutes a considerable proportion of overall crime

You should choose a domestic abuse incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a domestic abuse incident that you have attended, and the strategies developed for effective policing in such challenging situations. 



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

[bookmark: _Hlk158289640][bookmark: _Hlk163115537]For this essay, I am going to describe an incident where I dealt with a domestic incident approximately a year into my career as a police officer. To reflect on the incident, I will be using the Gibbs Model.  (The University of Edinburgh, Gibbs' reflective cycle 1970)
This is an incident that had high concerns of coercive control. 

Definition of coercive control by women’s aid:
Domestic abuse isn’t always physical. Coercive control is an act or a pattern of acts of assault, threats, humiliation and intimidation or other abuse that is used to harm, punish, or frighten their victim. (Women's Aid, Coercive control 2024)
The definition of coercive control 
“Section 76 Serious Crime Act 2015 states that an offence is committed by a suspect (A) against a victim (B) if:
· (A) repeatedly or continuously engages in behaviour towards another person, (B), that is controlling or coercive
· At the time of the behaviour, (A) and (B) are personally connected
· The behaviour has a serious effect on (B), and
· (A) knows or ought to know that the behaviour will have a serious effect on (B)” 
(CPS, Controlling or coercive behaviour in an intimate or family relationship 2024)

A call came across from our control room stating that a male had attended at the police station I work out of looking for his daughter. The male had driven up to the area from Dorset which is the other side of the country to South Wales as he had concerns that she was in a domestic relationship with another female, and they were residing in our area. The male had concerns as he had received a bill from a booking.com residence saying that his daughter and the female had caused £4000 worth of damage to the property and that they had moved on. The male stated that the female and his daughter apparently had puppies and children also living with them and he felt that his daughter was being used to look after the dogs and the children rather than being in a relationship with the female. 

My colleague and I spoke to the male in length, where he informed us that he did not have a lot of information about the female and that he believed his daughter did not have a mobile phone currently. 
As both females were from out of area, we were unable to find information about them on our internal police system NICHE, however, did manage to find the female one on the Police National Computer which gave us an insight into her as a person.

The last conversation that his wife had with their daughter, his daughter had said words to the effect of ‘MUM I’VE FUCKED UP’ and ‘MUM I DIDN’T WANT TO DO DRUGS’. This conversation with her mother has led to her being so worried that her dad has made the journey to speak with us as officers in South Wales Police. 
After gaining a little more information and a telephone number for the female, my colleague has contacted her, and she has answered. The female has advised that she is now residing in the Brecon area and that she already had a lot of police involvement because of the daughter’s parents being overprotective. The female stated that she would be declaring herself homeless to an area that South Wales Police covers and that she had an appointment that day so would be leaving soon. The female’s manner on the phone sparked concerns for us as officers and my colleague has asked if she would put the daughter on the phone to speak with us. She has given the phone to daughter and my colleague has asked her where she will be when the female goes out. She has stated that she will be staying there with the dogs and children and at this point, the female cuts into the conversation telling the daughter that she does not know where she will be. This appeared to only be because she had told us that she would be at the property, and we felt that it was to stop us going to see her without the female present. Due to these concerns, we have decided that we need to make our way into the Dyfed Powys police area to locate the daughter and to speak with her ourselves to find out if there was any reason for us to believe that there is any control over her by the female. 

‘A well-designed study of 184 self-identified gay men and lesbians found that men and women were equally likely to engage in coercive control and that almost 3 times as many couples engaged in “mutually violent control” (12.5%), where both partners used violence and control tactics, as engaged in coercively controlling violence (4.4%)’ (SAGE JOURNALS, Frankland A., Brown J. (2014). Coercive control in same-sex intimate partner violence. Journal of Family Violence, 29(1), 15-22 2014)

On our arrival at the village, we were stopped by a member of the public that informed us that she owns the property the two females were staying in and that she had concerns about them being there. She stated that there were 14 dogs in the property and the 2 children. The two females had been visited by Dyfed Powys police multiple times since they had been there, and they had only been there for 7 days. They had concerns about the rental property and that they did not know how many dogs they had until they arrived. They had concerns about the children at the property and them with the dogs. They also informed us that Dyfed Powys police had already seized two of the dogs from them due to them being potential XL Bully breeds, however due to their ages they could not do the assessment, so they were taken until they were old enough and since they had been, two more dogs had been brought back to the property still making it 14 dogs in total. 

We have then gone to speak with the females, ensuring to keep them separate. I have spoken to the daughter and my colleague has spoken to the female. As soon as I started speaking with the daughter, I could tell she was vulnerable. She was visibly upset and wasn’t very forthcoming with information. She stated that she was happy and that she was here because she wanted to be. I have asked her about her situation and regarding the dogs, and she stated that she would not go anywhere without her dogs. She advised that all the dogs were young and that 9 of them were hers and 5 of them were the females. She said that she had been in a relationship with the female for 6 months and that they had collectively acquired these dogs over the last two months. I have asked her what the reason is for having this many dogs, and she has not given an answer. I have then asked her if the reason she was staying in this situation is because of the dogs, and would she go home to Dorset if she didn’t have the dogs. She has started to cry and said she wanted to go home. She has then gone on to say that her parents would not have the dogs, and that they didn’t approve of her tattoos and her hair colour. I have asked her if she has a good relationship with her parents and she said that she did, and that she regrets that she left the way she did. 

This is where I have used my communication skills to build rapport with the female, to minimise bias and judgement. (College of Policing, Communication) I have then told her of my own personal experience where I have a father of an older generation who did not approve of my tattoos and that he had got over it because it does not really matter. I have also used my own personal experience to inform her that my father also did not like dogs due to having a fear of them, and that he now lives with a large breed dog because his relationship with me is more important than his beliefs. I have then informed her that I believe this to be the case with her as her father was in an area close to where she was, very concerned and upset about her welfare and that this is her opportunity to leave with us and go home with him, if she so wished. The daughter’s face lit up and she started to cry. The daughter has then started to come out of her shell and told me that she was not happy and that she would be left a lot to look after the dogs and the two children as she didn’t drive. I knew at this point that I had built a good rapport and that she was happy to speak to me. She did not go into detail however did say that she felt that she was weak, and she was afraid to leave. The daughter has also said that female one had made her feel inadequate, by telling her that if she was to go home, she is pathetic. Again, using communication, I have used the personal approach again to highlight that I am older than her, a police officer and that due to living costs and getting onto the property ladder being so difficult that I also live with my parents. (College of Policing, Communication) 

I had assured her that she would be safe leaving with us and that her father was on his way to the location and willing to also take the dogs. By this point, I had high concerns of coercive control within this relationship and after my colleague spoke with the female, he felt the same however as the daughter was not forthcoming with any information, it was difficult to solidify the offence. However, giving the daughter an option to leave the situation and move back to her hometown which was in the South of England with her dad, we knew that the safeguarding side of this was solid, and that the daughter would not have contact with the female. (SCIE, What is safeguarding? 2023)

My contribution to this was substantial as I had the most contact with the female two (daughter). I felt that my manner with her was firm, assuring her that she was not weak and that she was in a situation that she could not control due to the overwhelming personality of female one. I had a personal approach, giving my own personal life experiences to help her to see that she was not the only one experiencing the emotions and worries that she was feeling and hoping that giving her this information would allow her to make her own decision about what she wanted to happen moving forward. I feel that I was able to build rapport with female two which helped her to trust me and to trust that my colleague and I would help her, even though at the start of our communication she was concerned about police being involved. (College of Policing, Communication)

The possibility was there to arrest female one, however due to the amount of information given to us and the fact that we knew that female two would be safeguarded going back to Dorset we chose not to and to inform Dyfed Powys of what has happened, as they were involved with the females before we did. I believe we reacted quickly and efficiently to our concerns, meaning that we removed female two from a situation that could have become a lot worse and if it had been left any longer, we may have lost communication with them, meaning that they would not have been easy to locate. We gave her parents the peace of mind having their daughter return to them, which they did not believe initially would be a possibility and that we have had a positive effect on their lives. There is nothing I would do differently if we were to have the same situation. We were lucky that there was little to no conflict from female one, whereas we were prepared for there to be an element of this due to the possible controlling situation we had entered in to. 

To conclude, it was important in this situation to keep an open mind in approaching this situation as no domestic abuse situation is the same, and in this instance were dealing with two females who could have claimed to not be in an emotional or sexual relationship. As officers, we believe we did everything we could to safeguard the daughter however there was more than one force involved who could have identified issues sooner. Social services also intervened with safeguarding of the children and RSPCA took responsibility with the dogs, however this is not something we were involved in, their response came off the back of us intervening. 



WORD COUNT - 2175
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Task 2 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

Criminal justice faces ever more challenges from society. While official figures show a drop in police recorded crime in the UK the distribution of crime shows a more complex pattern with violent crime showing a rise. 

Regarding community policing chose an incident that you have attended that presented a complex issue for the community, and that you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement that assisted in resolving the issue. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 
















Task 2 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

The police are the lead agency for collision investigation and have the primary duty to investigate and establish the circumstances that have led to road deaths and life changing injuries.

Describe a serious collision that you attended and in which you took a significant role (e.g., initial reporting officer, scene manager, lead investigator).

	
Critically evaluate the evidence base that you dealt with and strategies that could be implemented to reduce the likelihood of it reoccurring. 



2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 


























Task 2 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.



	 
Critically analyse an investigation, that you have led, commenting on the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to your information and intelligence. 
Reference how effective information and intelligence was used within your operation, and how you used specialist intelligence roles to support your complex investigation.

2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 


























Task 2 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.


	
Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised.


Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and reference the management of your own personal values and attitudes in relation to this.

2000 words (+/- 10%: include your actual word count at the end of each section)





Answer: 
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