

TASK SHEET ONE 
INPUT & OUTPUT in L2 Teaching & Learning
Factors affecting learner interaction in lessons
From: Wang, Xiaoru. Journal of Language Teaching and Research; London1.3 (May 2010): 282-284.
1. -teachers ask a lot of unreal questions, questions to which they and the learners already know the answers. As a result, learners are trained to use the language in unnatural ways. They are taught how to reply, but not how to initiate conversation. 
2. -the topics dealt with, the contexts in which the L2 is set, are often uninteresting and bear little relationship to the possible needs and interesting [sic] of the learners. 
3. -teachers, not learners, do most of the talking. 
TASK:
The three features listed above are commonly found in language teaching & learning, yet they can often inhibit active use of language.
What needs to be done to adapt these factors to allow for more authentic language input and output from teachers and students?
Tutor’s comments on above points:
1. Unreal questions, or as they are often also termed, ‘display’ questions (, are asked by teachers to check learner’s understanding and knowledge. Teachers will know the answers to these questions and use them to check learner understanding and/or to manipulate language use by learners, again in order to check accuracy and understanding. They allow for very little or no development of real dialogue between learners and teacher, limiting authentic communication.
For example, consider asking learners what the correct form of a verb is within a specific sentence, what reply do you expect? Following up on the reply, perhaps you ask them why this is correct; what reply do you expect? 
So, modification of questioning can help support more authentic language use. Also, setting up group work can aid real learner-to-learner interaction and allow for initiation of conversation, while also allowing the teacher to monitor for use of the target language they are teaching without having to rely on too much ‘unreal’ questioning to check learning.
However, display questions play an important role in teaching & learning and so teachers need to balance the need to check understanding of language taught with the need to supply opportunities for real communication using the target language in an authentic way. 
See the following links for more detail on the use of questioning:  
· https://www.teachingenglish.org.uk/article/asking-questions
· https://www.teachingenglish.org.uk/article/how-useful-are-comprehension-questions
2. Language learning set within unfamiliar / uninteresting / irrelevant contexts can be more difficult to understand and more difficult to remember. It can potentially and arguably lead to loss of interest in learning. 

For example, consider what you are interested in and what you are not – how would setting language learning within a context that was irrelevant or uninteresting to you affect your interest in, motivation for and ultimate success in learning?

However, we need to distinguish here between language presented within contexts that are ‘uninteresting and bear little relationship to the possible needs’ of learners (Wang 2010, above) and the presentation of decontextualized language for learning.

Contextualised language learning is when language use is presented or initiated within a specific context, for which the learners may or may not have a special interest in or it may be one they specifically need the target language for (for example, academic English, subject specific English). It seems logical that contexts that have been chosen based on learner interest/need will have more meaning for the learner and this will create a stronger motivation to learn. Learning language within a ‘meaningful context’ is generally a factor which SLA researchers and teachers agree can promote successful language learning.
Decontextualised language learning on the other hand refers to language which is presented to learn perhaps by rote, for example a list of words or phrases, a list of verbs and conjugations. This kind of learning can be successful too and has a role to play in language learning that most teachers would not deny. For further discussion on frequency and context see: https://www.teachingenglish.org.uk/article/revising-lexis-quality-or-quantity
What we have to consider here though is choice of context and how this may or may not promote interest in learning.

3. …‘teachers, not learners, do most of the talking’ (Wang 2010, above). Now, in my opinion, this is one of the most common faults a language teacher, both non-experienced and experienced, can display. Teachers doing most of the talking in a language lesson does not seem to make sense as we should be creating opportunities for learner output that a) allows learners to have meaningful practice and b) allows us to monitor what learners can do with the target language and respond accordingly.
The ELT term used to refer to this factor is teacher talking time (TTT). What teachers need to allow more of is student talking time (STT). 
So, what we need to emphasise is STT – most learners will lose interest after a very short time, often seconds, especially if the L2 language level of the listener is weak.

Firstly, for example, consider how long you can stay focused on a monologue or on following a speaker who explains or speaks at length in your L1 (being mindful of the context in which they are speaking and whether you are interested in it). Now consider how long you may be able to do this while listening to your L2, and finally, how long you would be able to focus on language use in a language that you may not be fully competent in. 
TASK:
I imagine most of us would not last long in a lesson where the teacher’s talking time was dominant. Make a list of things teachers could/should do to minimise TTT and allow for more student interaction?

For further discussion and examples of how we can move towards more STT see:
https://www.ebcteflcourse.com/blog/teacher-talking-time/
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