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A critical evaluation and the identification of the next teaching and learning steps focusing on the case study of an individual learner or a group of learners, based on an observed critical incident

A critical incident is an everyday event that occurs in the classroom that from an outside perspective may initially appear unremarkable. However these small incidents can often be considered vital in the development of a teacher’s practice (Tripp, 2012:40).
   In Critical Incidents in Teaching: Developing Professional Judgement (2012), author David Tripp argues that a critical incident has two major uses: developing a teacher’s professional judgement (and therefore improving their general practice), and also their usefulness in classroom based research (Tripp, 2012: 24). 
   For the purpose of this assignment, students were asked to attend a “bridging” event at one of the university’s network schools. The students were assigned to a classroom/age group and asked to observe the class throughout the day, noting any critical incidents they may have noticed during one of the days lessons. 
   Students were then asked to review and select one of those incidents which they then felt they could evaluate and identify the next steps in regards to advancing their own practice. This will be done using the observations that were made during the “bridging” event and also any available existing literature which can support the student’s theory.
   From the selection of incidents observed during the “bridging event”, one event in particular came to mind when reviewing notes from the day. This event involved a small piece of positive reinforcement which, once passed on to the learner, had a positive impact on their behaviour for the rest of the school day. 
   This essay will therefore focus on the effect that positive feedback can have on a learner and its ability to improve not just general behaviour, but the learners overall engagement and enjoyment of the lessons ahead.

   The network school the university assigned was a primary school based on the outskirts of Swansea comprising roughly 385 pupils from ages 3-11. Out of these 385 pupils, there are at least 8 pupils with moderate to severe learning difficulties who attend an onsite special teach facility. The school has also identified that roughly 52% of the learners enrolled have additional learning needs. (Estyn, June 2014:3)
   During their visit in June 2014 Estyn identified in their report that the school’s overall performance was adequate and assigned the school key areas to improve upon before their next visit. However, upon a follow up visit in October 2015 Estyn found that the school had already met these targets and posted a short letter confirming the school was now making good progress. (Estyn, June 2015:1)
   Whilst reviewing the schools SDP, it shows a clear, detailed plan on how the school intends on implementing the four key Areas of Learning set out by the Welsh government by 2021. It also shows how they plan on building upon these Areas of Learning to continue the progression of the children’s education. 
   Upon arrival at the school a key stage 2 group was assigned for observation. This group was made up of a learners of mixed ability between the years of 4 and 5. Children were split into four groups for every lesson observed, these were of various colours, animals or letter groups. These groups were based upon ability. 
   Each lesson observed seemed to operate using a similar structure. The typical structure seemed to involve 3 groups remaining in the classroom setting with the class teacher all working on completing the same overall task, however these were slightly simplified for the children in the lower ability groups. The fourth group were sent out into the hall to complete a separate task with the classroom's teaching assistant.
As previously mentioned, this task was an observational exercise which involved the use of a case study to identify a ‘critical incident’. Students were asked to attend the lessons of a certain age group and look out for any incidents they would deem critical. 
   The role of a student would be considered one of an “observer-as-participant”, a role described by the authors of Research Methods in Education (2013) as an individual who would mainly be in the classroom to observe but was also free to move around the environment and participate as a fringe character in certain activities (Cohen, L. Manion, L. Morrison, K. 2013, P. 457). 
   Operating in this way gives the observer freedom to observe any incidents they may deem ‘critical’, however allowing the children to approach the observer and ask questions or discuss freely with the observer would mean the children would be less likely to feel on edge and more likely to act naturally, meaning the observer is less likely to view an incident which could be considered ‘manufactured’ or ‘artificial’ (children acting up due to an outsiders presence in the class).
   The task itself was completed on what could be described as a “semi-structured” basis, meaning that whilst students were aware of their overall task, there was no set hypothesis to prove (Cohen, L. Manion, L. Morrison, K. 2013, P. 457). Students were provided with an understanding of what a critical incident was prior to the bridging event and used a STEER document provided by the university to assist with their observations and their later reflections.
     The validity of using a case study in this environment has been debated in several publications with some authors arguing it’s worth and others dismissing it’s validity. In Applications of Case Study Research (2012), author Robert Yin looks at both the advantages and disadvantages of the method. Whilst reviewing the perceived weaknesses of the method he notes that some parties dismiss the technique as a preliminary form of research whose only purpose is to lead on to further methods, and that other parties argue that it is only to be used should there be no other alternative. He also notes that some parties argue researcher bias will always affect the outcome of the study as they may twist results or scenarios to prove their initial point (Yin, R. K. 2013, P. 5). 
   Despite these perceived disadvantages, Yin Also argues that there are advantages to the using case studies as a form of observation. Perhaps most relevant to this assignment Yin asserts that Case studies answer two forms of questions, most notably in this scenario that case studies answer the question “how or why did something happen?” (Yin, R. K. 2013, P. 5). 
   As author David Tripp notes, part of the production of a ‘Critical Incident’ involves discovering “why an incident has occurred” (Tripp, D. 2012, P. 25). Tripp also asserts that incidents “...are rendered critical through analysis” (Tripp, D. 2012, P.25).   Coupling this assertion by Tripp with Yin’s above statement in regards to why something has happened (Yin, R. K. 2013, P. 5), suggests that adopting the use of a case study in this instance is the most effective practice, as the notes taken during semi-structured observation on the STEER documentation allows the observer to further analyse an incident therefore rendering it a ‘critical incident’.
   The incident observed occurred at the end of the pupils second lesson which involved three of the four ability groups completing an English task. The pupils were asked to review a mock text message designed by their class teacher and identify any spelling mistakes, missing punctuation and general grammatical errors. They were then asked to write the text out with the correct spelling, punctuation and grammar. Each group was given slightly different messages based on their ability with the children of the highest ability having the message with the most difficult errors to identify.
   The incident of note did not occur during the English activity however, but rather at the end of the lesson when the pupils were asked to tidy the room and put their books and stationary away ready for their morning break time.
   Due to it still being relatively early in the school year, the pupils were still adjusting to a new classroom and some did not know where they were meant to be storing their books, this led to one pupil assisting a few of the more confused pupils with putting their books away. Upon noticing this the class teacher thanked the pupil and referred to her as the class’s “book monitor”. This positive feedback clearly delighted the pupil who then took it upon themselves to go around the class and collect the remaining books. 
   The most interesting aspect of this small interaction was the effect it then had on the pupils behaviour for the rest of the day. Prior to this interaction the pupil had been relatively subdued in the corner of the classroom seemingly disinterested and quiet despite being part of one of the higher ability groups with a more challenging task. After the positive interaction with the class teacher and their morning break time the pupils attitude and behaviour had completely changed. The pupil began contributing regularly when the class teacher asked questions, began assisting other pupils who did not understand the tasks in  front of them and seemed to spend the rest of the day fully engaged. 
   This small interaction seemed to turn the pupil from a disinterested, passive observer to an ambitious, capable learner who was brimming with confidence and spent the rest of the day contributing creatively, interacting with the pupils (or the society around her at that point) and playing a full part in completing their work in the classroom (Donaldson, 2015).
    Given the insignificant nature of the interaction and the turnaround in behaviour and engagement, the question that arose was: What effect can positive feedback or positive reinforcement have on a learner's engagement and their behaviour in the classroom, and what are the negative implications of using these to behaviour management techniques in the classroom?
   The importance of positive reinforcement can be seen highlighted throughout the new curriculum being implemented in Wales in 2022. One of the four key areas of learning that the document places an emphasis upon is that learners should become ‘healthy, confident individuals’, something that positive reinforcement can play an integral role in. 
   It is important therefore to firstly understand what reinforcement in general is. In ‘Behaviour and Classroom Management in the Multicultural Classroom’ (2014), reinforcement is described as a method that will either increase or decrease the likelihood of whether an individual will adopt a certain behaviour or mannerism in the future due to the reaction of those around the individual. The author goes on to note that positive reinforcement therefore goes even further to establish a behaviour that will likely be repeated due to a positive reaction or stimulus following the individuals actions (Sheperd, T. Linn, D. 2014, P. 122-123). To further this idea Piaget’s theory of equilibration put forward the notion that positive feedback/reinforcements could be used as compensations to to resolve disequilibrations, using these positive interactions to negate a behaviour that was not there but should have been before (Lloyd, P. Fernyhough, C. 1999, P. 298).
   It is therefore logical to deduce that positive reinforcement can be a valuable tool to use in the classroom to promote positive engagement with the pupils, preferred behaviour (as suggested in the quote from Piaget above, promoting a behaviour that should have been there before but was not) and as a powerful tool for motivation. When reviewing positive reinforcement in ‘Behaviour and Classroom Management in the Multicultural Classroom’ (2014), the authors submit the theory that positive reinforcement can be broken down into three separate sections or rules. The first posits that it is the behaviour that is reinforced, regardless of whether the action itself is positive or negative, responding positively will strengthen this behaviour and the idea that it is acceptable. The second is that behaviour is influenced by a desired response or reward, when observing the incident detailed in the previous section of this essay the stimulus for the child was that the teacher responded to her actions with praise and highlighted her good behaviour to her peers. Others may require other forms of motivation (gold stars, extended break time, etc) and it is important to ensure that you meet the needs of the student otherwise the reinforcement will be ineffective. The third and final tenet put forward is that it is important to ensure that this positive reinforcement is only given to the pupil when they display the behaviour expected or when they go above and beyond, otherwise the praise will eventually become meaningless as it is given out for the slightest action (Sheperd, T. Linn, D. 2014, P. 123).
   Upon reviewing the above tenets put forward by the authors mentioned above, they place an emphasis on the importance of how and when you deliver positive reinforcement, it is also important then to examine why positive reinforcement should be used in the classroom and why it is important to children to receive this feedback.
   In ‘A Kit Bag for Promoting Positive Behaviour in The Classroom’ (2011), the authors state that children enjoy receiving positive reinforcement/feedback and these interactions can be made even more effective by sharing this reinforcement with the other pupils in the classroom. The text goes on to state that these kinds of interactions help to bolster children’s confidence, which as mentioned above is highlighted as a key part of the new curriculum. The book later goes on to note that this support and praise boosts children’s self-esteem and helps children with their general well-being. The author’s go on to say that the way children perceive themselves is integral to their behaviour and motivation, as a child who feels good about themselves as a result of positive feedback will be naturally more inclined to participate and contribute in the classroom environment. As a final thought the authors also put forward that a key role for any teacher is to ensure that each student believes in themselves and their ability otherwise they will not be able to, or not be willing to fully engage with the lesson or activity that is put in front of them (Morgan, N. Ellis, G. 2011, P. 21 and P. 117). 
   Of course positive interactions of these natures are also an effective way of bonding with the pupils in the classroom. In ‘Vygotsky’s Educational Theory in Cultural Context’ (2003), the authors place an emphasis on the notion that a child’s positive attitude towards an adult can be key in forming a strong emotional attachment with a child (Kazulin, A. Kozulin, A. Ageyev, V. Gindis, B. Miller, S. 2003, P. 142). The new curriculum places an emphasis on practitioners being able to form positive and respectful relationships with their pupils and given the positive effect reinforcement can have on a practitioners relationship with a pupil, it could be used as an effective way to begin these relationships with the children and ensure that the teacher and pupil form a strong bond built on a solid emotional attachment. 
   Delivery of reinforcement is also key. When reviewing the most effective ways to deliver this type of feedback, Shepherd and Linn state that positive reinforcement should be delivered immediately upon noticing the desired behaviour or social skill (Sheperd, T. Linn, D. 2014, P. 293) whereas Morgan and Ellis place an emphasis on sharing and acknowledging the positive feedback with the whole class, noting that they believe that children enjoy this method of interaction and for it to be an excellent method for ensuring the reoccurrence of good behaviour (Morgan, N. Ellis, G. 2011, P. 21 and P. 38). 
   Another key area of learning the new curriculum highlights is ensuring that learners leave schools as ‘ethically informed citizens’ and are ready to ‘lead fulfilling lives as valued members of society’. Aside from the benefits to a pupils well-being these positive interactions can illicit, using the reinforcement technique can also be considered an excellent way to model acceptable behaviour. As noted in ‘Behaviour and Classroom Management in the Multicultural Classroom’ (2014), The use of positive reinforcement will make it more and more likely that a behaviour is repeated (Sheperd, T. Linn, D. 2014, P. 123). The importance of this in a classroom setting can not be overstated and using reinforcement can be key to ensuring that pupils understand what behaviours are acceptable to use in wider society throughout Wales and the rest of the world. 
   It is however, important to note that there can be negative implications and outcomes when using positive feedback and reinforcement in the classroom and the practice of using reinforcement has raised a variety of concerns.
   ‘Positive Behaviour Supports in Classrooms and Schools’ (2017) reviews the effectiveness of reinforcement to the individual learner and that every pupil will be different, some will react positively to praise being heaped upon them by their class teachers, whereas others will despise the exercise feeling that they do not need the additional praise or support from the class teacher. They also note that it is as easy to mistakenly reinforce undesirable behaviour as it is to reinforce good behaviour  (Storey, K. Post, M. 2017, P. 74-P. 78). This idea is expanded on in ‘Child and Adolescent Development in your Classroom’ (2011), in this publication the authors note that different pupils will take positive reinforcement from different scenarios and that the way they achieve these results can sometimes incorporate undesirable behaviour. The example in the text notes that if a pupil wants an item from another pupil and uses violence or abuse to successfully obtain this item, then they will have positively reinforced the idea that they can use violence or abuse to obtain what they want, which is another danger of positive reinforcement promoting undesirable behaviour. The authors later go on to note the ease with which reinforcement can be misapplied noting that some teachers have been known to ignore or fail to respond to behaviour that needs reinforcement and also confusing punishment and reinforcement. Much like the previous authors, who note that praise can be interpreted differently depending on the individual receiving the comment, this publication also states that children who do not wish to be praised will often view this as a punishment rather than the positive comment it was intended as and could even result in that learner reacting to this unwanted praise by behaving in an incorrect manner next lesson to avoid being praised again (Bergin, C. Bergin, D. 2011, P. 89-91).
   The publication ‘Punished by Rewards’ (1999) expands on the above concerns by noting that some older children and specifically adults may view praise as patronizing and perceive that the individual giving them the positive feedback and reinforcement may believe themself to be superior to them. The author also notes that these individuals may react even more negatively to praise they deem exaggerated or extravagant. It later goes on to state that the pupils teachers should be most concerned about are the ones who become eager to please and as a result attempt to please us more. Perhaps most importantly the author then goes on to evaluate the way positive reinforcement can affect a pupils independence. It is argued that by relying on this positive feedback or reinforcement that pupils begin to depend on the opinions and decisions of the class teacher as to what is acceptable behaviour or a good piece of work as opposed to forming their own opinions. It warns that this reliance on positive reinforcement from the class teacher could lead pupils to judge their worth based on the positive reaction of the class teacher and not form their own judgements.
   Upon reflection of the incident observed and reviewing the vast amounts of literature available on the subject of positive reinforcement/feedback, it is clear that there are both many positives and many negatives. 
   Prior to reviewing the available literature, positive reinforcement and feedback seemed an excellent way to manage and nurture good behaviour and while there is evidence that supports this view point, the most important ideas and practices seem to stem from reviewing the dangers and negative aspect of using these behaviour management techniques incorrectly or not suitably for a specific learner. Ensuring that these mistakes are not repeated will be vital in ensuring a successful career as a teacher.
   When reviewing the negative concerns raised it is clear that using these methods of feedback must be tailored to the pupil you are interacting with, recognising which pupils thrive of these forms of interaction and which pupils would rather their feedback in a more subdued manner (for example a small note in their book highlighting good engagement with the topic or a quiet word after class to commend them for good behaviour). As noted in the literature review it will be good practice going forward to ensure that the preference of the pupil is understood as providing this form of feedback incorrectly can result in having the opposite effect desired.
   The literature also points to a danger in pupils becoming reliant on this feedback and therefore depending on a comment, or praise. Failure to provide this may lead to a concept known as ‘extinction’, an idea put forward by author Raymond G. Miltenberger in which he suggests that a failure to receive this praise for a behaviour that has previously been reinforced fails to result in the same initial reaction from the teacher will likely result in this behaviour ceasing (Miltenberger, R. 2011, P. 88). When reviewing the critical incident observed, it is a likely possibility that should the pupil continue this behaviour of collecting books and assisting other pupils with their work that they will be praised less and less for this behaviour as it has become a regular occurrence in the teacher’s eyes and they no longer require the initial praise they were given. The pupils reaction to that could be to stop behaving this way and go back to being disengaged and silent in the corner as they had been prior to their interaction with the teacher. It would therefore be important for a teacher going forward to ensure that they monitor that child's participation and provide a reasonable level of encouragement to ensure that they maintain their good behaviour and engagement but do not overly rely on this stimulation to contribute.
   Despite the negative concerns, the literature does present several arguments in support of positive reinforcement/feedback and its use in the classroom. As noted during the description of the incident a small acknowledgement of good behaviour or good work can go a long way in transforming a pupils behaviour and their ongoing engagement with the rest of the day's activities. 
   It is also important for a teacher to create a positive environment to ensure that children respond to this kind of feedback. As pointed out in ‘A Kit Bag for Promoting Positive Behaviour in the Classroom’ (2011) A positive attitude is often infectious and by employing a ‘can-do’ attitude in your classroom will nurture a positive, forward-looking environment, an important practice going forward professionally as a teacher but also as an individual (Morgan, N. Ellis, G. 2011, P. 20 and P. 117).
   Critical reflection is a vital part of improving professionally as a teacher. Upon reviewing the practices of other teachers, your own methods and the habits of pupils it allows a teacher to form opinions, evaluate their attitude and most importantly review ways lessons or interactions could have been handled more effectively, or what was delivered or dealt with well. 
   Upon reflecting on this incident it is clear that all pupils are different and will need to be managed in different ways to ensure the best behaviour and engagement possible. A blanket approach of relying on positive reinforcement/feedback will not suffice and could end up having a negative effect on some pupils.
   In conclusion, upon reviewing the benefits of positive reinforcement/feedback it is clear that teachers must be careful with how they deliver this feedback. As stated in the guidance for the new curriculum, it is important that teachers form positive, respectful relationships with the pupils, and positive reinforcement/feedback is certainly a good method to build these relationships. However it is important to note that delivery of this feedback will need to be tailored to the specific pupil if it is to be used as an effective method of feedback when attempting to produce students who are healthy, confident, ambitious learners.
   By using a case study methodology and operating in the classroom as an ‘observer-as-participant’, it allowed more natural observations to be made. By interacting with the children in small amounts it allowed them to feel at ease and behave as they usually would having gotten to know the observer slightly.
   It is also important to note how important critical reflection will be to teachers going forward as the new standards for professional teaching and leadership highlight the need to reflect and develop greater and greater understandings of their practice in order to further develop their own pedagogical practices, but also use this professional learning and reflection to assist others within and beyond their own school.
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Direction

(What can be observed that helps learners understand what they are engaging in? What
lin the environment helps them understand how to achieve well)?

|The teacher assigned the groups their tasks and then rotated around the room assisting with queries
land ensuring that the class remained on task.

3

|These tasks were clearly written on the whiteboard and fully explained prior to the groups separating|
to ensure the class fully understood their learning objective.

|Access and challenge

(What can be observed in the environment that enables engagement of learners? What
can be observed regarding levels of challenge?

IThe level of challenge varied between each group. The children were separated into colour groups,
leach of which represented their ability. The challenges were designed to give each group a task
'which was suited to their ability.

|The teacher proceeded to circulate the room and engage with the children, assist with any queries or
lissues and ensure they understood the task in front of them.
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|Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
lanything be observed regarding the development of knowledge during or after the
lexperience)?

[Three out of the four groups were building on work they had previously completed. The group
'working on reading eggs were instructed to continue working through their tasks,

the children spelling were building on the knowledge they obtained from their previous spelling
tests (these occur weekly) and the group practising their Welsh language skills were building on a
previous task completed in their workbooks.

Specifics / Critical Incidents

(Are there moments which cause you to consider aspects of practice when you come
lacross them in future teaching)?

At the beginning of the day the teacher introduced a new initiative known as the "mystery pupil”.
She explained that she would focus on one child in particular and monitor their work, their
behaviour, how they interacted with others and if they 'led by example' throughout the day.

|As this session progressed the groups of children who the teacher would not be by were becoming
lunruly, talking, tapping rulers and generally going off topic. The teacher had to remind the class a
few times to stay on task but eventually resorted to reminding the children that any one of them
lcould be the "mystery pupil”. Upon this reminder the tone in the classroom changed and the children|
limmediately went back to working in their groups and didn't need another reminder to remain on

4

topic.
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group:30/09/20 - 09:50am - Year 4/5

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

(Children are split into 4 groups. 3 are participating in an English language activity with the class
teacher, 1 group works on ICT skills with the teaching assistant in the hall.

The children who are working with the teacher are instructed to review a mock text message and
lcorrect any grammatical errors or spelling errors they find. They are then instructed to write the
lsentences out correctly.

Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
learning seem like at this point in time?)

This session was more structured than the first lesson, however the children are still free to
linterrupt and interact with the class teacher. The teacher again incorporates what they children are
staying into her explanation showing, ensuring the children know that their opinions and ideas are

important.

Objectives

(What happens in the environment that communicates the purpose of the experiences?
|What can be observed regarding the way lesson activities relate to these purposes?
The main objective is to improve the children's literacy and grammar skills. The teacher

communicates this at the beginning of the lesson.
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Direction

(What can be observed that helps learners understand what they are engaging in? What
lin the environment helps them understand how to achieve well)?

The teacher clearly explains the objectives to the class at the beginning of the session and uses
Iprint out with the text message they are correcting and brief instructions on case they fall off task.

|Access and challenge

(What can be observed in the environment that enables engagement of learners? What
can be observed regarding levels of challenge?

|Although i did not witness the children's previous English lesson, the teacher did announce that
ithey would be building on a previous task which also featured their literacy and grammar skills.

|Assessment

(Can anything be observed about how student’s existing knowledge is used? Can anything|
be observed regarding the development of knowledge during or after the experience)?
|Although i did not witness the children's previous English lesson, the teacher did announce that
ithey would be building on a previous task which also featured their literacy and grammar skills.
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Specifics / Critical Incidents

(Are there moments which cause you to consider aspects of practice when you come
lacross them in future teaching)?

[There were no major misbehaviour throughout this session and as previously mentioned the
children seemed to engage more working as a larger group.

IThe major shift in behaviour | noticed actually occurred at the end of the session when the children
were instructed to put their books away. One student helped a few of the other children put their
Ibooks away and was singled out by the teacher for their good behaviour. Upon receiving this
positive reinforcement the child then proceeded to go around the classroom and collect all the
remaining books in. Following on from this I noticed that throughout the rest of the day the child
proceeded to interact and engage with the learning materials, was eager to assist other children
who were struggling with work and help to put materials away. | was impressed that such a small
action from the class teacher was able to completely change this child's behaviour in such a
positive manner causing them to clearly engage with the rest of the day's work and take on extra
duties.
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant to
the research
context.

Date/time.
|Age/stage of group.
People involved.
(Contextual
information from
field notes.

30/09/20 - 09:50am-10:45am

The classroom was a mixture of years 4 and 5 who were developing their Key Stage 2
literacy skills. The class was made up of children of various abilities who were separated|
into groups based on their ability.
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What happened? A
detailed decription
of what you
observed and what
thoughts on
pedagogy and
practice occurred to
you as a result,
looking towards
your research.

[As the class were nearing the end of the session they were instructed o pack away
their books and any materials they had used. Several of the children were struggling
with locating the correct boxes for their books and materials (they had only been using
this classroom for three weeks so would still be coming to terms with it's layout and
where all the books and materials were placed).

One child towards the rear of the class saw a few children struggling and directed them
to the correct location to deposit their books and stationary. Upon noticing this the
class teacher thanked the child for their assistance. That child then took it upon
themselves to collect everyone's books and assist anyone struggling with where to
place their resources until the classroom was tidy.

However, I noticed when the children returned from break this child's engagement
head peaked and they actively became more engaged in the lessons and again assisting
those sitting around her.

| was amazed and impressed that such a small token of gratitude could have such an
impact on not only the child's behaviour and how it impacted their engagement with
the rest of the lessons taught that day.

| believe this small token assisted in 3 pedagogical principles:

> Encourages learners to take responsibility for their own learning - after a small
unrelated token of gratitude the learner became far more engaged and wanted to help
others also.

> Supports social and emotional development and positive relationships - after
becoming more engaged, the learner proceeded to help her classmates, forming
positive relationships with them and developing their social skills.





image11.png
> Encourages collaboration - As above, upon returning to the lesson full of confidence
after a small bit of encouragement the child proceeded to collaborate and assist her
fellow classmates.

| would like to research further into the impact positive feedback can have on a child's
behaviour. | believe this is a rich area of study and there will be plenty of literature to
support my research.
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: 30/09/20 - 09:50am - Years 4/5

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).
Children are split into 4 groups. 3 are participating in an English language activity with the class
teacher, 1 group works on ICT skills with the teaching assistant in the hall.

[The children who are working with the teacher are instructed to review a mock text message and
icorrect any grammatical errors or spelling errors they find. They are then instructed to write the
isentences out correctly.

Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
learning seem like at this point in time?)

|This session was more structured than the first lesson, however the children are still free to interrupt
land interact with the class teacher. The teacher again incorporates what they children are staying
linto her explanation showing, ensuring the children know that their opinions and ideas are
limportant.

Objectives

(What happens in the environment that communicates the purpose of the experiences?
|What can be observed regarding the way lesson activities relate to these purposes?
[The main objective is to improve the children's literacy and grammar skills. The teacher
icommunicates this at the beginning of the lesson.

[The children working with the teaching assistant are using a literacy program that assists with their
spelling.
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Direction

(What can be observed that helps learners understand what they are engaging in? What
lin the environment helps them understand how to achieve well)?

|This session with the teaching assistant is with a lower ability group which is why they have been
separated from the main classroom. The teaching assistant has given them their instructions and is
imoving from child to child to ensure they understand what they are doing and ensuring they are on
tasks.

3

|Access and challenge

(What can be observed in the environment that enables engagement of learners? What
can be observed regarding levels of challenge?

[These children certainly were challenged by the task in front of them and the teaching assistant
certainly seemed to have their hands full dealing with queries however most of the children seemed
to have completed their assigned tasks when they returned to class.
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|Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
lanything be observed regarding the development of knowledge during or after the
lexperience)?

|The children seemed to be familiar with the program they were using suggesting this has been used
lin previous lessons.

Specifics / Critical Incidents

(Are there moments which cause you to consider aspects of practice when you come
lacross them in future teaching)?

Midway through the session there was a loud bang as a pupil had fallen off their chair when not
concentrating. As the class teacher rushed out it became apparent that the child had deleted their
'work, had not been paying attention for much of the session despite the teaching assistants best
efforts, and had began doodling on a spare scrap of paper.
[The class teacher was naturally disappointed and did raise her voice at the child expressing her
displeasure at the child's behaviour.
|When the teaching assistant returned the children to the main group she advised the class teacher
that after this interaction the child had become "moody" and still refused to complete the task in
front of them. The teacher discussed the possibility of punishing the child by making them stay in
lover break time to complete the task however the teaching assistant advised against this and said she
would cover it with the child in their next session.
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: 30/09/20 - 11:15am - Year 4/5

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).
Numeracy skills - Understanding the value of digits. The children were given a set of
digits and asked what numbers could be created using the four digits provided, they
were then asked to list their numbers from lowest to highest.

[They have been working on this AoLE for Mathematics and Numeracy for a few weeks.
[This session was a classroom based session.

[The abilities were mixed. Children were assigned to different groups which signified
their ability. Children who were of a lower ability had three digits to use, whereas those
lof a higher ability had four digits to use.

Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
learning seem like at this point in time?)

It was clear who was interested in this area of learning and who was not. The children
'who were not interested were tapping their rulers, had their heads in their hands,
looking around, heavy sighs etc.

Objectives

(What happens in the environment that communicates the purpose of the experiences?
|What can be observed regarding the way lesson activities relate to these purposes?

[The session was designed to to increase the children’s numeracy and problem solving
iskills, in an attempt to help them understand the value of digits. This is obviously a vital
skill for real life as it can be applied to the children dealing with their future finances,
iskills they will require for employment, etc.

Direction

(What can be observed that helps learners understand what they are engaging in? What
lin the environment helps them understand how to achieve well)?

[The teacher began by recapping what they had previously learnt in regards to the value
lof digits. The teacher then utilised questioning to begin the lesson whilst also asking the
children to discuss their thoughts in pairs.

[The teacher then set the children a task to complete in their workbooks. The children
were given either three or four digits (depending on their ability) and asked to create as
imany different numbers as they could using the digits provided. They were then asked to
list the numbers they had come up with from lowest to highest.
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[The session has been designed to build upon their previous knowledge on understanding
the value of digits. Upon review of the children’s maths workbooks, they have been
working on the value of digits since the beginning of term and have quite a lot of recent
lexperience in this Area of Learning.

Specifics / Critical Incidents

(Are there moments which cause you to consider aspects of practice when you come
lacross them in future teaching)?

[The moment that intrigued me the most about this session was when the teacher began
iplaying music in the background to help the children focus. There had been quite a lot of
chatter when the teacher had her back turned to put the music on but as the music went
lon the children seemed to quiet down and focus. The only discussion was then between
children sat next to each other in which they were discussing work or evaluating each
others work. It also seemed that the children who had seem less engaged realised that it
was time to focus and try and engage with the work. This is clearly a method of
Ibehaviour management the teacher has drilled into the students.
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Once the children completed this they were asked to present their work to the class
teacher who marked their work and left a small comment.

|Access and challenge

(What can be observed in the environment that enables engagement of learners? What
can be observed regarding levels of challenge?

|As previously mentioned the level of challenge was dictated by the level of ability. The
children have been divided into different colour groups representing their varying
degrees of of ability.

Children with lower abilities were only given three digits to create numbers with.
(Children with higher abilities were given four digits to use.

In terms of engagement the teacher utilised calming music in the background to help the
children focus. The music was loud enough that large groups could not chatter and
Ibecome distracted but not so loud that they could not discuss their objectives with their
peers.

|Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
lanything be observed regarding the development of knowledge during or after the
lexperience)]
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: 30/09/20 09:00am - Years 4/5

ILesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

(Children were split into four groups. The four groups rotate daily and their focus is on either
reading, spelling, welsh or using the reading eggs program on the class laptops. These four groups
lare based on their literacy skills and ability.

[These activities were classroom based although the children who were doing the Welsh language
lactivities were taken into the hall with the teaching assistant.

Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
learning seem like at this point in time?)

The activities were structured with the children understanding their goals however the class teacher
\was quite relaxed in their approach. Children interrupted freely however instead of reprimanding the
children, the class teacher incorporated what they were saying into her explanations and this seemed
to engage the children more.

Objectives

(What happens in the environment that communicates the purpose of the experiences?
|What can be observed regarding the way lesson activities relate to these purposes?
[Each of the four groups had a different objective that they rotated between on a daily basis. One
igroup was asked to complete tasks on reading eggs, another group completed a welsh session with
the teaching assistant in the hall, one group were given words to prepare for their spelling tests on
Friday and one group was assigned a tasks revolving around the novel 'James and the Giant Peach’,
'which was the novel they were assigned to study this term.





