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Section 1 – coaching session plan group	
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Section 2 – in class test 1
Question 1.
The term generalization in relation to childhood development in sport means honing one's skills whilst playing a wider range of competitive sports. Children will be able to gain better coordination skills whilst playing a larger array of sports compared to those who specialize in childhood. Another positive generalization is the possibility to try out many different sports, and within those sports try out different positions and playstyles. However, a negative of generalization is if a child decides to specialize then they may not have the experience to be able to play to the best of their ability. Generalization could also be an issue if a sporting academy shows interest in them, many of these academy players are not allowed to play other competitive sports out of fear of injury, this could tie the child down to one sport for a long period of time causing them to ‘burn out’ or lose interest in the sport.


Question 1.1
The term generalization in relation to childhood development in sport means honing one's skills whilst playing only one sport, this has some positives but also negatives when looking at specialization from a child sports development. Playing only one sport could lead to a child becoming bored/disinterested in it. However, there can be generalization in a specified sport, if in football for example a child should play many positions in their chosen sport.


Question 1.2
In the argument between Generalization vs specialization, one can look at Roger vs Tiger, both are contenders when it comes to being the very best at their chosen sport, for Roger that is tennis and for Tiger that is Golf. Tiger specialized at a very young age and never really played any other sports other than golf. By age 15 he was often seen breaking course records, Tiger also broke many records when he got his tour card, winning the master's a total of 4 times. Roger on the other hand did not specialize till much later in his career, he specialized in his mid to late teens after playing a wider array of both team and solo competitive sports, this help develop him into a fast, agile, yet well-built and strong tennis machine at the peak of his career.


Question 1.3
The Polgar sisters both played professional chess. However, their father made sure they took very different routes to get there. He did this to test between specialization vs generalization. The oldest daughter was the specialized variable, as she was taught chess from the moment, she could understand it, playing it almost every day with her father. The younger sister was part of the generalization variable and did not start playing chess until much later, however she played a multitude of different sports whilst growing up. Overall, the oldest sister had a much more impressive junior career however they both had similar but not identical adult/professional careers.
Section 2
Question 2.1
Parents want many different outcomes from a coaching session, many of these outcomes should be in addition to technical player development. Three additional outcomes are:

1. Social 	player development not only should a player grow technically through 	coaching sessions, but they should also grow socially, meaning they 	should be making new friends with teammates; this skill will help 	them on and off the sports field.

2. Enjoyment 	and fulfillment, parents will want to see that their child is 	enjoying themselves and having a fun fulfilling time whilst at a 	training session, this could be done by making it less serious and 	adding a fun amount of competitiveness to the session.

3. Mentally 	maturing, a good way for children to learn how to deal with their 	emotions is through sports as it can teach them how to control 	feelings of anger disappointment, overexcitement etc.


Question 2.2
If a child isn't engaging with an activity and causing disruption to others learning, the first thing as a coach one could try is by removing the child from the activity making them sit out for a few minutes as a ’cooling off period’ before approaching them to talk calmly about the issue. If after this he is still causing disruption and others are not joining in, a threat of getting the children's parents involved, this should be enough for a lot of children to get their act together, however if the disruption continues a long suspension from the session should be used and a talk with parents about their continuation at the sessions should be arranged, however as a coach you should never shout at the child as this shows that you have lost control of the situation. 


Question 2.3
If a child isn’t being a nuisance, however in multiple different sessions he is asking to sit out due to a ‘bad leg’. The first option is to let the child sit out and then talk to them to see if there is a different underlying issue, another option if this doesn't work is to try and help them get through the session with some alternative activities that do not involve the leg. If this continues then the child's parents should be notified that maybe the child should seek medical attention.

Section 3 – individual session plan
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Section 4 – Academic journal review
Shane Pill’s chapter in Transforming the Future of learning with Educational Research shows a compelling and reflective exploration of how sport can and should be taught within physical education. Pill challenges the traditional sport-as- techniques paradigm, which has long dominated PE and teacher training programs. Pill supports a reconsideration of PE that is more in line with educational ideals, highlighting not only the transfer of skills but also the moral, social, and cognitive growth through sport. Pill’s personal insight into how athletic experiences and pre-service training influence a teacher's beliefs and practices. He criticizes the conventional directive “skill and drill” methods that priorities motor skills ahead of more comprehensive learning objectives. Referencing Arnold’s 3-part framework, Pill offers a thorough discussion of his bureaucratic model and advocates for an approach that promotes learning in and around sport. The chapter's introduction of "sport literacy" is framed through a multi-literacies' lens. This idea expands sport education beyond physical proficiency to encompass interpretive, social, and critical thinking abilities. Pill states this kind of approach is essential for engaging all students, not just for the athletic ones, and for legitimizing PE in the education curriculum.  Overall, Pill’s work is a thought-provoking and timely call to action. It challenges educators to reconsider how sport and PE are taught to pupils; if this is done, it would promote a richer, more inclusive and intellectually. 

Section 5 – academic journal review

According to Pill (2007), game sense is the combination of motor skills and decision-making skills to successfully navigate game situations. It shows how skill and game context interact, with skill defined as the ability to successfully apply a skill in a game (Den Duyn, 1997). According to Hopper (2003), the Game Performance Cycle consists of reading the game, reacting appropriately, acting skillfully in response, and again being ready for the next action. These processes require experience, tactical skills, skill, and familiarity with game symbols. The basic rules governing passing, dodging, and running are the first step in understanding the logic of netball. Smaller, simplified games, such as the 5-on-5 format, allow beginners to participate more and develop their skills. Netball's basics are easier for players to grasp when they follow basic guidelines, which include no-contact defense, not moving with the ball, and designated court areas for players. To make the learning environment more enjoyable for beginners, secondary rules and game modifications are included, such as allowing only an attacker and a defender to be in the end zone or allowing a goal to be scored using the basket as a target. Practices modeled as games—such as “Keep the Ball Alive,” “Corner Move,” and 3-on-1 shooting drills—develop passing, coordination, and tactical movement. This strategy should not be ineffective. By observing peers using tools such as the GPAI (Griffin et al., 1997), players’ perceptions of performance and performance can be gleaned, allowing them to improve their learning through play. Game Sense’s methods are designed, not for naught. They promote openness, transparency, and decision-making—essential elements of online play. Thus, through a process of reflection and thinking, players become smarter, better able to understand and excel at the game.










Section 6 – coaching observation competence assessment 1
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Section 8 – in-class test 2 	

CARD 1 – rugby 

Pupil card
 [image: ]

	Skill 
	Directions 
	Performance Critia 
	1
	2
	3

	Rugby pass 
	Grip the ball: hold the with two hands with fingers spread along the seams.
Body position: stand side on the person you’re passing to, keep your elbows up and the ball close to your chest.
Focus on the target: look at where you want the ball to go, aim in front of a teammate so they can run onto the ball.
Swing and release step towards your teammate with your front foot. Rotate your torso and swing across and through your body with a slight flick of the wrists.
Follow through: extend your arms fully towards your teammate, hands should finish by pointing to the target.

	1. Ball is held correctly, and player is looking at the target.
2. Standing side on, elbows up and ball close to chest.
3. The front foot is stepping towards the target; elbows are high, and arms swing across the body with a slight wrist flick.
4. The follow through is obvious and hands are pointing towards the intended target area.
5. The ball flies in a spiral but straight line towards its target.
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Summary.









Teacher card
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	                                                                                                                                          Good ---------> excellent

	Skill
	Equipment
	directions
	Performance criteria
	1
	2
	3
	4
	5

	Rugby pass 
	Rugby ball size 5

Large indoor/ outdoor area suitable for sport 
	Ask pupils to pass a rugby ball to a partner.



Ball should be passed firmly but accurately 






demonstrate action in slow time. 
	1. Ball is held correctly, and player is looking at the target.

	
	
	
	
	

	
	
	
	2. Standing side on, elbows up and ball close to chest.

	
	
	
	
	

	
	
	
	3. The front foot is stepping towards the target; elbows are high, and arms swing across the body with a slight wrist flick.

	
	
	
	
	

	
	
	
	4. The follow through is obvious and hands are pointing towards the intended target area.
The ball flies in a spiral
	
	
	
	
	

	
	
	
	5. The ball flies in a spiral but straight line towards its target.
	
	
	
	
	







Pupil card – football
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	Skill 
	Directions 
	Performance Criteria 
	1
	2
	3

	Football shot on target
	Run up: take a controlled run up to the ball at a slight angle (30 to 45 deg), keeping your eyes on the ball.
Plant your non kicking leg: place your non kicking foot about 15 – 20 cm next to the ball, pointing in the way you want the ball to go. 
Swinging your kicking leg: 
Bring your leg back and then swing it forwards smoothly with your ankle locked and your toes pointing down.
Making contact with the ball: hit the ball with the correct part of your foot; laces for power, inside of the foot for control and accuracy. Strike the ball in the center or lower half of the ball for a driven shot.
Follow through: 
Let your kicking leg continue on its motion after contact, following the ball in the direction of your intended target. Your body should stay balanced throughout.
	1. Approaches the ball at a controlled and appropriate angle (30-45 degrees). The body is balanced and relaxed. Eyes are focused on the ball throughout the approach.
2. Non-kicking foot is placed 15-20 cm away from the ball, pointing in the intended direction of the kick. The foot remains stable during the kick.
3. Kicking leg is swung smoothly. The knee is slightly bent before striking, allowing for power and control. The ankle is locked, and the foot is in the correct position (laces or inside).
4. Kicking leg follows through smoothly, with a natural extension toward the target. The body stays balanced and slightly forward to maintain control and stability.
5. Ball consistently reaches the intended target. Kicks are executed with consistent power and precision over several attempts.
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Summary.





Teacher card football 
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	                                                                                                                                          Good ---------> excellent

	Skill
	Equipment
	directions
	Performance criteria
	1
	2
	3
	4
	5

	Football shot on target 
	Football size 4

Goal with goal net

Large indoor/ outdoor area suitable for sport 
	Ask pupils to run up to the ball and kick it powerfully but also with accuracy towards the goal with the aim of scoring.



Ball should be kicked firmly but accurately 






demonstrate action in slow time. 
	Approaches the ball at a controlled and appropriate angle (30-45 degrees). The body is balanced and relaxed. Eyes are focused on the ball throughout the approach.

	
	
	
	
	

	
	
	
	Non-kicking foot is placed 15-20 cm away from the ball, pointing in the intended direction of the kick. The foot remains stable during the kick.

	
	
	
	
	

	
	
	
	Kicking leg is swung smoothly. The knee is slightly bent before striking, allowing for power and control. The ankle is locked, and the foot is in the correct position (laces or inside).

	
	
	
	
	

	
	
	
	Kicking leg follows through smoothly, with a natural extension toward the target. The body stays balanced and slightly forward to maintain control and stability.

	
	
	
	
	

	
	
	
	Ball consistently reaches the intended target. Kicks are executed with consistent power and precision over several attempts.
	
	
	
	
	





Pupil card - hockey
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	Skill 
	Directions 
	Performance Critia 
	1
	2
	3

	Field hockey push pass

	Grip and stance: Hold the stick with both hands, keeping a comfortable yet firm grip. Your bottom hand should be near the end of the stick, and your top hand should be closer to the blade. Position your body sideways to the target with knees slightly bent, weight on your back foot. This gives you balance and allows you to generate power.
Position of stick: angle the stick slightly down, make sure the flat side of the stick is facing the direction of the pass.
Approach and prep: take a step forward and load the front foot. Pull back the stick slightly ensuring it is still in contact with the ball.
Make the pass: push or flick the ball towards your target, for a push pass; keep the stick low to the ground ensuring accuracy.
Follow through: after the ball is passed follow through with your hands and the stick. with your index finger pointing down the stick towards your target.
	1. Correct two-handed grip on the stick (left hand at the top, right hand lower). Knees bent, feet shoulder-width apart, body positioned sideways to the target.
2. The flat side of the stick contacts the ball. The stick is low and angled correctly for control. The ball is positioned in front of the body and aligned with the stick.
3. Smooth step forward during the pass. Proper weight transfer from back foot to front foot. Maintains balance throughout the pass.
4. Correct technique for type of pass used (push, hit, or flick). Ball travels with appropriate power and direction. Ball stays flat (for ground passes) and is not lifted unnecessarily.
5. Stick follows through in the direction of the pass. Eyes follow the ball; body remains balanced. Ball reaches the intended teammate or target area.




	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Summary.




Teacher card - hockey
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	                                                                                                                                          Good ---------> excellent

	Skill
	Equipment
	directions
	Performance criteria
	1
	2
	3
	4
	5

	Field hockey push pass 
	Hockey stick 

Hockey balls 

Hockey goal with goal net and back board

Large indoor/ outdoor area suitable for hockey (astro turf or sports gym floor.)
	Ask pupils to use a push pass to pass a hockey ball accurately into a goal



Ball should be pushed firmly but accurately 






demonstrate action in slow time. 
	1. Correct two-handed grip on the stick (left hand at the top, right hand lower). Knees bent, feet shoulder-width apart, body positioned sideways to the target.
	
	
	
	
	

	
	
	
	2. The flat side of the stick contacts the ball. The stick is low and angled correctly for control. The ball is positioned in front of the body and aligned with the stick.
	
	
	
	
	

	
	
	
	3. Smooth step forward during the pass. Proper weight transfer from back foot to front foot. Maintains balance throughout the pass.
	
	
	
	
	

	
	
	
	4. Correct technique for type of pass used (push, hit, or flick). Ball travels with appropriate power and direction. Ball stays flat (for ground passes) and is not lifted unnecessarily.
	
	
	
	
	

	
	
	
	5. Stick follows through in the direction of the pass. Eyes follow the ball; body remains balanced. Ball reaches the intended teammate or target area.
	
	
	
	
	



Pupil card – golf
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	Skill 
	Directions 
	Performance Critia 
	1
	2
	3

	Putting, Golf 
	Reading the green: assess the slope, grain and speed of the green. Visualize the line the ball needs to roll along.
Set up and align: Stand with your feet shoulder width apart and body square to the target line. Align your putter face perpendicular to your target, then align your body parallel to that.
Gripping the putter: use your chosen grip: conventional, cross-handed, or claw.
Smooth stroke: Use your shoulders to rock the putter in a pendulum-like motion. Keep your head still and eyes on the ball. Avoid jerky or wristy motions.
Follow through: let the putter naturally continue along the line after impacting with the ball, hold your finish.

	
1. Assesses slope, distance, grain, and break of the green. Choose an appropriate line and visualize the path to the hole.
2. Feet shoulder-width apart, eyes over the ball. Putter face square to the target line; body parallel to the target.
3. Uses a comfortable, steady grip with minimal wrist action. Maintains grip pressure consistently throughout the stroke.
4. Pendulum motion from shoulders; putter path stays straight or slightly arced. Tempo is smooth and controlled.
5. Finishes stroke with balanced follow-through. Ball regularly reaches intended target with proper speed.



	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Summary.




Teacher card - golf
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	                                                                                                                                     Good ---------> excellent

	Skill
	Equipment
	directions
	Performance criteria
	1
	2
	3
	4
	5

	Putting, Golf 
	Putter 

Golf balls 

Putting surface with hole.
	Ask pupils to putt towards the hole with consistency 



Ball should be hit accurately but with the correct amount of power






demonstrate action in slow time. 
	Assesses slope, distance, grain, and break of the green. Choose an appropriate line and visualize the path to the hole.
	
	
	
	
	

	
	
	
	Feet shoulder-width apart, eyes over the ball. Putter face square to the target line; body parallel to the target.
	
	
	
	
	

	
	
	
	Uses a comfortable, steady grip with minimal wrist action. Maintains grip pressure consistently throughout the stroke.
	
	
	
	
	

	
	
	
	Pendulum motion from shoulders; putter path stays straight or slightly arced. Tempo is smooth and controlled.
	
	
	
	
	

	
	
	
	Finishes stroke with balanced follow-through. Ball regularly reaches intended target with proper speed.
	
	
	
	
	










Pupil card – skateboarding
[image: ]
	Skill 
	Directions 
	Performance Critia 
	1
	2
	3

	Ollie, skateboarding 
	Feet placement: place your back foot on the tail of the board, with your toes hanging off the edge. Position your front foot across the edge of the board, behind the front bolts with your front toes angled slightly forward.
Crouch and prepare: slam your back foot down on the tail of the board, make sure it is hard and fast, this is the action to make the board “pop” off the ground into the air.
Drag your front foot: as the tail pops drag your front foot up the board’s grip tape towards the nose. This is to help keep the board level in the air.
Leveling out and landing: once the board is up off the floor and level out pull your knees up and prepare to land. Use your back foot to guide the board down and land with both feet over the bolts.
	
1. Proper foot placement: back foot on the tail toes off the edge, front foot just behind the front bolts facing slightly forward.
2. Body is properly crouched with knees bent and your weight centered over the board. The body is prepared for a powerful and quick pop.
3. The tail is slammed down with force enough to pop the board into the air. The pop is clean and quick, with minimal dragging on the ground.
4. The front foot drags up the board’s grip tape toward the nose. The front foot levels out the board in the air, preventing the nose from dipping.
5. After reaching peak height, the skater pulls their knees up for maximum clearance. The board is guided down with control, landing with both feet over the bolts and knees slightly bent for balance. The Ollie is performed consistently with minimal errors over several attempts. The skater appears confident during execution, showing clear progression.






	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Summary.
















Teacher card – Skateboarding 
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	                                                                                                                                          Good ---------> excellent

	Skill
	Equipment
	directions
	Performance criteria
	1
	2
	3
	4
	5

	Ollie, skate boarding
	Skateboard 

Flat smooth surface 

Appropriate footwear
	Ask pupils to perform several stationary Ollies with confidence and consistency  



Ball should be hit accurately but with the correct amount of power






demonstrate action in slow time. 
	Proper foot placement: back foot on the tail toes off the edge, front foot just behind the front bolts facing slightly forward.
	
	
	
	
	

	
	
	
	Body is properly crouched with knees bent and your weight centered over the board. The body is prepared for a powerful and quick pop.
	
	
	
	
	

	
	
	
	The tail is slammed down with force enough to pop the board into the air. The pop is clean and quick, with minimal dragging on the ground.
	
	
	
	
	

	
	
	
	The front foot drags up the board’s grip tape toward the nose. The front foot levels out the board in the air, preventing the nose from dipping.
	
	
	
	
	

	
	
	
	After reaching peak height, the skater pulls their knees up for maximum clearance. The board is guided down with control, landing with both feet over the bolts and knees slightly bent for balance. The Ollie is performed consistently with minimal errors over several attempts. The skater appears confident during execution, showing clear progression.
	
	
	
	
	





Reference list
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Innes, M. (2024). Brand investment crucial to women’s football development, say fans. [online] Marketing Week. Available at: https://www.marketingweek.com/brand-investment-crucial-womens-football/.
Middleton, E. (2025). How do WSL clubs make money, and is there a salary cap? BBC Sport. [online] 6 Feb. Available at: https://www.bbc.co.uk/sport/football/articles/cx2p6d2zwk7o.
nationalcareers.service.gov.uk. (n.d.). Leisure centre assistant | Explore careers | National Careers Service. [online] Available at: https://nationalcareers.service.gov.uk/job-profiles/leisure-centre-assistant.
Ramble, S. (2024). Women’s Super League Finances 2022/23. [online] The Swiss Ramble. Available at: https://swissramble.substack.com/p/womens-super-league-finances-202223.
The FA (2024). Women’s and girls’ football sees record growth in a historic four years for the game. [online] www.thefa.com. Available at: https://www.thefa.com/news/2024/sep/27/women-and-girls-stratgy-progress-inspiring-positive-change-20242709.

	
	
	



image10.png




imagec.png
Risk Assessment (carpiete sty

|y bt g ace sudems Remindes wshavkees | WA cosches | st ans
oy e
2 | Rotedamies Stderts Mokes e everones | WA conche | sttt
westng speroprte secon
footuesr
g
s stdens Keop s snd st | Reinders o stodents when
thecente i thesoos .| wholook ke thevmay | coahes | needed
begeting o cese o
by
O
oenraton sudems v dins s ofen | WA
hougnostthe sesion coschs | Thvougho
tne
St attack cthe mesica | St ke e everyone who | Emergency st skt | Teaher | A they
emerpency s medcatonpas o | recsstan M
rane





image3.jpg




image6.png
Risk Assessment (Complete Individualy)

Ref | Hazard / Task / Activity Persons at Risk Existing Controls: Describe Any Further | Actions | Action By
Area of Concern Controls / Actions By | When
Needed Whom
Everyone, ‘Wet floor sign, mop and Stop the childrenfrom | The | start,
1 bucket, blue roll drinking on court, setup | coaches | during,
Slippery floors an are for them to drink ending.
Children taking | School dress code, teachers | Ask them to take t off | Coaches, | Start,
2 | sewellery part telling them to remove their | before taking part. teachers | during,
jewellery. ending.
g Children taking | Warning from sports hall | USas coachesteling | Coaches | Start,
Barriers/ walls part employees. them to be careful, set during,
up pitch away from walls ending.
and barriers.
O Children taking | Dress code set out by schools | Checking they have the | Coaches, | Start,
footwear part and LC guidelines. correct PPE. teachers | during,
ending.
5| Collsion with cquipmentor | Childrentaking | Teachers letting the students | US as coaches make sure | Coaches, | Start,
benches part know to be careful. that we kespaneyeon, | teachers | during,
allstudents atall ending.

tomake sure there are.
o collsions.





imageb.png
Cool-down:

Review of your Coaching Session and Personal Action Plan
For each session you deliver you need to complete 3 Coaching Session Review and Evaluation plus a Personal
Coaching Action Pian.

Practical: Coaching Session Review and Evaluation (individua Reflectior)
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'WTSD Session Planner

Venue:  LC2 Age group: Year 5 (9-10-year-olds)
Number Attending: 15-20 per group
Date: 02/12/2% Start time: 1215
Finish time: 14:30

‘Equipment: Rugby Balls, Cones, Bbs

NearestTelephone: | 1% Aidbag:  LC2 reception
pocket and LC2 reception

sk Assessment ‘Additonal Hazards and actions Gken]

completed:  Yes YES

Tearning fromm previous session: | Personal action points from previous session:
None None

Goals for the sesso

The participatesto develop and understand the basics of catch and pass.

Tntroduction and warmup

Introduction- aims of session explained briefly
‘Warm up- Stuckin the mud

Part-Fire ball

Game 1- unconditioned game of touch rugby

Middle- passing technique

Game 2 conditioned game of touch rugby (focus on passing)

End: debrief and see what students have taken away from the session.

Organisation/diagram
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Evolving tasks to push players outside their comfort zone.
Eg in mini games add rules to make it harder to school

Get players talking to each other, eg, Have to say a player's name before
passing.

Review of your Coaching Session and Personal Action Plan
For each session you deliver you need to complete a Coaching Session Review and Evaluation plus a Personal
Coaching Action Pian.

Practical: Coaching Session Review and Evaluation (individua Reflectior)
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torelay the correct information that was
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What factors helped ensure.
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kept repeating them so the students would absorb the information.

What were the reasons for you
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I personally think poor coaching from myself potentially could have played a
factorin why the aims were not hit. This could have been because | over
‘explained and over comlicated the dril, which led to the students getting
confused and not understanding.

What changes (f any) did you
make to your session that were.
notin your plan and why?

I changed the passing drilafter the first group as it seemed to be too
complicated and not understandable to the students with a low experience:
of rugby.

Would you do anything
differently if you were to deliver
the session again?

1 would change the passing drlltraight from the start and make it a rill
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Personal Action Plan

L T —mee——

1willchange the timings o the session and the detai | produce when defivering a skils part

"Name of Coach: Ryan and Olyfer
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Were the aims of the session
achieved?

Identify which ones were
achieved and which if any, were
not.

The aims of the session were achieved, but
it was harder to achieve our targets as the
Student’s concentration levels were low. By
the end of the session the students Touch
and technique of controlling and passing.
the ball had improved.

What factors helped ensure.
that your aims were achieved?

aopropricensss of actes,coching
ss)

To achieve our goals we had to keep the drills organised and understanding
but also deliver them with energy to try and keep the students engaged.

What were the reasons for you
not achieving your aims? (fect:

upon rgantion, proprioeness of
cthites, coaching ses.

One or two of the aims we set out to hit we didn't achieve, but we feel that
it was down to some student's attention span and behaviour issue. Some.
kids thought they knew it all and when corrected they stil didn't want to
change what they were doing. But also, students from other sessions were.
being brought over by other mentors leading to our session be coming
overcrowded.

What changes if any) did you
make to your session that were
notin your plan and why?

Would you do anything
differently if you were to deliver
the session again?

What have you learnt about

‘your coaching from this
session?

Personal Action Plan

‘We had to adjust our passing dril as it was taking too long to explain and
there were loads students standing around not get involved. So, we split
them into pairs and made them practice passing odd both feet resulting in
‘more involvement and 3x the amount of passes they would have done in the
passing square.

Tdon't think we could have done much different if we were to do the session
again as the students enjoyed and we adapted on the session at the right
time to keep them more productive.

Ihave learnt that coaching a different sport that can be classed as our 2
choice sport can be a bit difficult to coach if you don't know allthe coaching.
point, But can be made even harder i the students are not engaged.

i e formation v, it e ook oo i, coschig ey gt ' e ssors”

Try to make sure we can assess everyone's level and develop our session.

"Name of Coach: Ryan and Olyfer

Venue: L2 Date: 09/12/2024.
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Part: passing technique
‘Game: conditioned touch rugby

Tdeas for Development Diagram for activity
(progression / regression):

The students will start with a
basic or no knowledge of how to
pass a rugbyball.

To progress their skill, they will
learn the 3 main points of catch,
pass and transferring the ball.

Fireball: The students will start
with 3 balls. The progression to
fire ballis to add an extra ball or
2. Regression of the game isto
onlyuse 3 balls.

Game 1:for a progression add
an additional player to the
attack compared to the
defence.

Passing tech: progression s to
2dd an extra ball or make the
distance further. Regression is
to reduce the distance of pass
and keep the balls to minimal.

Game 2: conditioned game of
touch, award extra pointsfor try
ifthe students have made 2
passes with the correct

technique.
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Passing drill where the
individual splits up onto 4 cones
and pass in a certain direction.
Ata certain point we will ask.
themto change direction, pass
left=1, pass right= 2, 2 one two.
passleft side.

(5 mins)
Number game: players will be
splitinto pears where both
players will be given 2 number
then one of the players will do to
one end and the other to the
opposite. If their number is
called it will bea 1v1 or n some
situations multiple numbers will
be called in which each person
will join the game.

(10 mins)

Asmall, sided game, where the
participates will be split into 3
teams split equal expecting 15 to
20 children.

Tdeas for Development
(progression / regression):

Progression: set number of
passes needed to be able to
Regression: make the pitch
larger to allow more time on the
ball.

Diagram for activity:
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SD Session Planner

Venue: LC2 ‘Age group: Year 3 (7-8 year olds)
Number Attending:

Date: 09/12/202% Start time: 1215
Finish time: 14:15

‘Equipment: Footballs, cones, bibs, goals

NearestTdephone. | 1 Aidbag: _ LC2 reception
pocketand LC2

reception
Risk Assessment ‘Additional Hazards and actions taken:
Yes

Personal action points from previous session:

Make sure the timings are spot on by using a watch or
Stopwatch and make the details of the drills as fun and basicas
they can be.

‘Goals for the session:

On the ball training, confidence on the ball.

Tntroduction and warm-up
Dribbling within a 10 by 10 sized box marked out by cones, the participants will all have a ball
at their feet when us as the coaches call certain numbers there will be instructions called out
or themto complete.

- 1=leftfootonly

Main Content/Game Organisation/diagram:

(10 mins)





