	Nia Colclough.
	
	2100479.



ECAD6014 – Who am I teaching?
Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical).

   To ensure the confidentiality of individuals discussed within this assignment, names have been replaced with pseudonyms. This practice aligns with the UK Government’s data protection guidelines, emphasising the importance of anonymity regarding personal data in research and educational settings (GOV.UK, 2023). For this case, Alice Parker is an 11-year-old student with dyslexia and speech and language impairment and is experiencing a vertical transition from primary to secondary school. A vertical transition can be described as the more significant and key changes in life and often associated with upward shifts such as primary to secondary school. Moving between key educational stages can often present new academic, social and organisational demands (West, Sweeting and Young, 2010). However, for students with Additional Learning Needs (ALN), these major transitions can result in existing barriers being significantly heightened, which can have a major impact on their academic attainment and their emotional well-being (Evangelou et al., 2008).

In Alice’s case, her main challenges during this transition include her difficulties with literacy, communication and adjusting to a more structured and demanding environment in secondary school. Research suggests that students with ALN, such as dyslexia, can often experience an increase in anxiety and learning difficulties during transitions to a new and more complex school setting (Mitchell, 2014). Furthermore, the inconsistent implementation of Alice’s Individual Development Plan (IDP) has increased her challenges. IDP’s have a crucial role in maintaining a continued support system during these transitions (Norwich and Eaton, 2015). To facilitate a smoother transition for Alice, her IDP must be updated to align with the increased demands of secondary school, ensuring consistent literacy interventions, effective communication strategies and collaboration between teaching facilitators at both schools.

   Dyslexia can be a major learning barrier for students like Alice, who are transitioning from primary to secondary school. This neurodevelopmental disorder has an impact on her ability to read and write, resulting in wider academic challenges. As highlighted by Snowling and Hulme (2012), dyslexia often include challenges with phonological processing, which can reduce Alice’s ability to decode written text and engage with her studies effectively. Dyslexia affects not only reading and writing but also other cognitive functions like memory and executive skills. Gathercole and Alloway (2008) point out that memory issues often occur alongside dyslexia, making it more complicated for students like Alice to follow instructions and retain information. This is especially challenging during the transition to secondary school, where self-regulation and independent learning are crucial (Rose, 2009). The curriculum within secondary school becomes more challenging and demanding to push progression, however for students such as Alice, this can be challenging as the curriculum focuses on skills that may not match her strengths. The secondary education system is typically designed with the expectation of independent learning and ability to use critical thinking. Although, without appropriate interventions, students with dyslexia are more likely to academically decline and increase in frustration levels. In relation to this, Arshad, Wrigley and Pratt (2012) highlight the importance of equity in education, emphasizing that students with learning difficulties need to have access to tailored education strategies which address their specific needs. Moreover, Alice’s experiences display the apparent systemic challenges within education for students with ALN. Dyslexia can have an impact on students' access to mainstream curriculum content without appropriate accommodations, which can contribute to students feeling excluded and marginalised (Florian and Black-Hawkins, 2011a). Schools have a significant role in ensuring that all students, regardless of their learning needs, can thrive in an inclusive educational environment. 

In addition to dyslexia, Alice’s speech and language impairments have a further complication on her learning journey. Research by Dockrell and Lindsay (2012) shows that students with speech and language difficulties often struggle with participation in classroom dialogue, which can impact their engagement and social interactions. In Alice’s case, her inability to articulate her thoughts clearly can result in social isolation and frustration, further intensifying her learning challenges. Effective communication is crucial for the academic and social development of students. The Welsh Government (2020) emphasise the importance of creating an accessible learning environment for students with ALN. For example, providing opportunities for speech therapy, communication aids and targeted interventions can significantly reduce the negative impact of these barriers. It is important for Alice’s educators to adopt a proactive approach by implementing strategies which can enhance her communication skills whilst improving her confidence in expressing herself through different contexts. Furthermore, not only can the implications of Alice’s speech and language impairment affect her academic performance, but it can also have an effect on her well-being. According to McAuley and Rose (2010), children’s overall well-being goes hand in hand with their ability to communicate effectively. Alice’s difficulties in this area can lead to feelings of inadequacy and low self-esteem, negatively impacting her social interactions and engagement in classroom activities. Therefore, addressing these communication barriers is essential for Alice’s holistic development.

   Alice’s transition from primary to secondary school is described as a vertical transition, which is characterised by significant changes in the academic, social and emotional expectations placed upon her. Evangelou et al. (2008) suggest that vertical transitions can often lead to a decline in academic performance, especially for students with ALN. The shift between a nurturing and familiar environment in primary school, to a more demanding and less personalised environment in secondary school can be very overwhelming for students like Alice. During this transition, the curriculum becomes more intense and requires students to manage their time independently, whilst also adjusting to a larger and unfamiliar environment. The Department for Education (2016) highlights that students with ALN require consistent support during these transitions in order to ensure their success. For Alice, this requires her Individual Development Plan (IDP) to be reviewed and adapted to meet the higher demands of secondary education. Furthermore, emotional and social adjustments are just as crucial in Alice’s transition. Arshad, Wrigley and Pratt (2012) put a large emphasis on the importance of social justice in education, stating that all students must have equal access to resources and opportunities. By providing Alice with the necessary support during her transition, it will assist her in navigating the complexities of secondary school, improving her academic and social development.

There are a multitude of theories which can assist us in understanding Alice’s needs and the support she requires during her transition. Constructivist theories of learning, in particular those proposed by Piaget and Vygotsky, provides key insight into Alice’s cognitive development in her transition to adolescence. Firstly, Piaget’s (1952) stages of cognitive development suggest to us that Alice is progressing from concrete operational thinking to formal operational thinking which requires a larger involvement in abstract reasoning and problem-solving. By applying this theory to practice, it highlights the importance of scaffolded learning and gradual support in problem-solving tasks.  However, for students with dyslexia, this can prove to be challenging. Whereas Vygotsky’s (1978) social constructivism highlights the significance of social interactions in learning, emphasising the value of collaborative learning experiences. A supportive classroom environment, where Alice’s teachers and peers have an understanding of her learning difficulties, can help her to engage better and build on her self-confidence. On the other hand, Sweller’s (1988) cognitive load theory suggests that students with significant cognitive challenges can struggle with tasks requiring high levels of independent thinking. Therefore, while constructivist strategies promote active learning, it is crucial to consider Alice’s specific needs, differentiation and personalised learning strategies when planning her learning experiences. Differentiated instruction, particularly in literacy, can allow teachers to modify lessons in order to meet the diverse needs of students with dyslexia and speech impairments. Florian and Black-Hawkins (2011) suggest that inclusive pedagogy should be flexible, where teachers are able to adapt methods to ensure all students have opportunities to access the curriculum. However, Hodkinson (2010) points out that teacher perceptions on inclusion can differ, and some educators may feel unprepared to support ALN students effectively. Therefore, it is essential that differentiation methods and the importance of implementing appropriate differentiation are embedded in teacher training programs to create more inclusive classroom environments for students like Alice.

  The collaboration between primary and secondary school staff is significantly important in ensuring a smooth transition for Alice. The Department for Education (2016) highlights the importance of multi-agency collaboration in supporting students with ALN during transitional periods. It is crucial for this collaboration to involve clear communication between Alice’s primary and secondary school educators, ensuring there is a full understanding of her IDP for it to be implemented effectively within her new educational setting. This collaboration within Alice’s transition is extremely important, as research by Evangelou et al. (2008) tells us that a well-coordinated handover between schools improves both the academic and social outcomes of ALN students. However, barriers such as time constraints, differing school cultures and lack of shared training on ALN-specific strategies may negatively impact effective communication (Norwich and Eaton, 2015a). Addressing these barriers requires structured transition meetings and ongoing dialogue to ensure continuity of support. Overall, this approach can help to minimise any disruptions to Alice’s learning and emotional well-being during the transition. 
In addition to this, Alice's parents play a vital role in her transition. Parental involvement is more than often linked to academic success, especially for students with ALN. Epstein’s (2010) model of parental involvement highlights the significance of family and school partnerships in supporting student development. Through this, Alice’s parents can advocate for her needs and collaborate with school staff to ensure they collaboratively create support strategies which are effectively implemented. However, research by Goodall and Montgomery (2014) argues that parents of children with ALN can often face challenges in advocating for their child’s need, especially as they move from primary to secondary education. Differences in how schools engage with parents can have an impact on the effectiveness of this partnership, with secondary schools having a tendency to involve parents less frequently in day-to-day decision making. This can be particularly challenging for students like Alice, who need consistent and personalised interventions. Structured and regular communication between parents and schools is essential to ensure that Alice’s needs are continuously assessed and met. As evidence suggests, strong parental involvement leads to better long-term academic outcomes, making this a key component of Alice’s support system (Goodall and Montgomery, 2014).
Furthermore, engagement with external professionals including speech and language therapists, educational psychologists, and occupational therapists can further enrich Alice’s support network and provide holistic support for her transition. These specialists can offer targeted interventions that address both her dyslexia and speech and language impairments, ensuring that her IDP is balanced effectively. For example, speech and language therapists can provide specific communication strategies to improve Alice’s language processing and expressive skills, which are essential as she works through a more complex curriculum. (Dockrell et al., 2012). Regular meetings between the therapist, teachers, and parents can help integrate therapy goals with classroom activities, reinforcing skills across different environments. For instance, the therapist can provide teachers with tailored exercises to use in the classroom, while also training parents on how to support Alice’s language development at home. On the other hand, barriers to effective collaboration with external professionals can arise, including scheduling conflicts, limited availability of services, and communication breakdowns between schools and external agencies (Norwich and Eaton, 2015a). Schools may struggle with coordinating time limited assessments or interventions, which could delay Alice’s access to necessary support. To overcome these challenges, schools can foster regular and structured communication between all parties involved. This could involve regular meetings, clear documentations of strategies within Alice’s IDP, and appointing a case coordinator to overlook multi-agency efforts. As described in the SEND Code of Practice (Department for Education, 2016), implementing a collaborative framework ensures that external professionals are actively involved, contributing to a cohesive and integrated support system during Alice’s transition.

  Alice’s IDP provides a structured framework for addressing her dyslexia and speech impairments. Norwich and Eaton (2015) suggest that individualised plans have an importance in ensuring that students with ALN receive the necessary support required to thrive in school settings. Alice’s IDP outlines specific and crucial interventions, such as phonics-based reading programs and regular speech therapy sessions, which can assist in improving her learning outcomes. A key strength of Alice’s IDP is the emphasis on multi-agency collaboration. Collins and Foley (2008) argue that in order to promote children’s well-being requires a multifaceted approach, especially for students with ALN. By involving multiple stakeholders in Alice’s education, her IDP ensures that her learning barriers are well addressed from multiple perspectives, aiding in her success. However, despite its strengths, Alice’s IDP have a possibility to face challenges during her transition. Estyn (2020) suggests that secondary schools often struggle to implement IDPs effectively, especially during the early stages of transition. The larger and more complex environment of secondary school can often make it difficult for educators to provide the same individualised support that Alice received in primary school. The lack of continuity this causes can lead to inconsistencies in the application of her support strategies, which can further complicate her transition. To address these challenges, whole-school training regarding ALN awareness can be beneficial. According to Florian and Black-Hawkins (2011), inclusion is most effective when embedded in the school ethos. By providing all educators with training on how to support students with learning difficulties, it would ensure that they are able to meet Alice’s needs effectively. By fostering an inclusive school environment, Alices educators can work collaboratively to create an atmosphere that supports her academic and social development. Furthermore, consistent monitoring and evaluation of Alice’s IDP is important throughout her transition and educational experience. Regular meetings between educators, parents and external professionals can facilitate open communication and ensure that any challenges regarding her IDP are addressed. By establishing a solid support framework, teachers can assist Alice in navigating the complexities of secondary education, overall improving her academic and well-being.
   Finally, peer-assisted learning and peer mentoring programs can also be effective strategies to support Alice’s transition to secondary school, aiding with both her academic and social needs. Peer-assisted learning involves pairing students with peers for mutual learning and support, whereas peer mentoring can involve older or more experienced students offering guidance. These programs have been shown to be an effective strategy in order to promote social inclusion and academic improvement for students with ALN (Topping, 2005). For Alice, who has challenges with dyslexia and speech and language impairments, peer mentoring could aid in providing valuable academic reinforcement while helping her navigate the new and more complex school environment. Additionally, one of the primary ways peer support can assist Alice is by providing a social bridge, helping her integrate into the secondary school community. Relationships with peers are beneficial for children with ALN, as they can foster a sense of belonging, resulting in a reduction of feeling isolated, which can be common during these transitions (Vygotsky, 1978). Whereas academically, peer-assisted learning can provide additional, personalised support in subjects where Alice may struggle, such as literacy, by breaking down tasks into more manageable steps. Working with a peer mentor who understands her challenges can also help to reduce her anxiety about asking for help and build her confidence over time. However, there are potential barriers to implementing peer-assisted learning, particularly regarding finding suitable peers who are experienced and willing to support students with complex needs. Florian and Black-Hawkins (2011) highlight through research that without proper training and awareness, peer mentors may struggle to effectively assist students with specific learning needs. Therefore, to overcome this it may be beneficial for schools to provide students who are willing to support their peers with ALN with training regarding inclusive practices and strategies. Additionally, structured and consistent supervision by teachers or support staff is important in monitoring progress and ensuring the peer learning program meets Alice’s needs. By overcoming these barriers, peer-assisted learning can be a highly effective and low-cost intervention that promotes both academic success and emotional well-being during Alice’s transition to secondary school.

In conclusion, by examining Alice’s transition from primary to secondary education, it is apparent that the barriers arisen by dyslexia and speech and language impairments have a significant impact on her academic progress and overall well-being. The challenges displayed in these learning difficulties are heightened during vertical transitions, showing the need for consistent and effective support strategies tailored to her unique needs. The implementation of her IDP is critical in supporting her throughout her educational experience. However, it’s inconsistent application across educational settings can create limitations to her success. Additionally, through consistent implementation of multi-agency collaboration and peer-assisted learning, Alice’s educational experience can be significantly enhanced. This case has also highlighted the importance of ongoing professional development for educators, showcasing how inclusive practices must be integrated within the school culture to ensure all students can thrive within education.
Reflecting on my personal and professional development in the context of supporting students, I am able to recognise the importance of fostering inclusive practices that promote equity in education. Understanding the complexities of additional learning needs aligns with the QTS standards, highlighting the need for continuous professional learning and collaboration with stakeholders. Despite my growing knowledge, I am able to acknowledge gaps within my practical experience with implementing targeted interventions and adapting teaching strategies in order to support students with dyslexia and communication challenges. By addressing these gaps through further training and collaboration with specialists through networking withing practical experiences and Meithrin events, it will enhance my capacity to provide the necessary support for students like Alice, ensuring they are able to navigate their educational journeys successfully. This commitment to ongoing professional development is crucial for fostering an inclusive learning environment where all students are able to thrive. 
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