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	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Ensure that you are explaining the reason for the inclusion of literature in your writing. An example can be found on page 10.
	I have only included literature relevant to the specific point I am making in my assignment. 

	Targed/Target 2
	There are a number of referencing errors - using '&', et al and Welsh Government (2). Please use the referencing guide to support your understanding of these requirements.
	I have checked all references with the Harvard referencing guide to make sure I use the correct format.



EAD7003 Assessment

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2500 words). 

Introduction
A School Development Plan (SDP) is a strategic document that outlines the goals, priorities, and actions a school intends to take over a specified period to improve its overall performance and effectiveness (Welsh government, 2014). The value of a School Development Plan lies in its ability to provide a structured framework for continuous improvement and to guide the school community towards achieving its objectives (Welsh government, 2022a). It should be a collaborative document that gives a strategic focus, sets goals, and allocates accountability. The SDP helps to identify resource requirements and produce data-informed priorities (Welsh government, 2022a).
The school focus for this assignment is a local authority mainstream primary school based in Swansea. It is an English medium school with 528 pupils on roll, including 65 part-time nursery pupils. There are 18 single-year classes and two mixed-year classes. In addition, there are two specialist teaching facility classes, providing education for 27 pupils with speech, language, and communication needs from across the local authority. The school identifies 28% of pupils as having additional learning needs (Estyn, 2017).
The SDP within the school has four main priorities. These priorities have been identified through Estyn reports, analysis of data and discussion with staff within the school. The priorities include improving literacy and numeracy skills, creating authentic experiences, improving assessment, and creating an alternative provision for learners unable to access the mainstream curriculum and environment (School X development plan, 2024). The chosen priority for this assignment is the development of an alternative provision for learners. This priority targets those learners with ALN whose needs the school has identified are not being met in a mainstream classroom setting. This target was of particular importance as all schools need to follow the ALN reforms and  ‘transform expectations, experiences, and outcomes for children and young people with ALN’ (Welsh Government, 2018 p.2).
Supporting all learners is important to achieve the four purposes, which are to create ambitious capable learners, creative contributors, ethically informed, healthy, and confident learners(Dauncey, 2021). Creating an inclusive and supportive environment is crucial for schools to support the rights of their learners (UNICEF, 2019, Future generations commissioner for Wales, 2015).
[bookmark: _Hlk158879642][bookmark: _Hlk158646600]As part of the SDP process, the school needs to examine the role it plays in a School as a Learning Organisation (SLO) (Welsh government, 2019). The seven action-oriented elements draw attention to the aspirational objectives and procedures that turn a school into an organisation that promotes learning with the four purposes at its centre (Welsh government, 2015).
Literature review 
An SDP is a process, whereby every school will have comprehensive, truthful, and evidence-based self-evaluation procedures in place that draw on the various sources of data and information. (Welsh government, 2022a). A school can contribute to systemic improvement by identifying its strengths and areas for improvement through self-evaluation. Participants in the process will include all members of the school community, including students, teachers, support staff, governors, parents, and carers.
Self-evaluation should not be viewed by any component of the educational system as a compliance exercise within the accountability system, but rather as a tool for enhancing individual schools as well as the larger educational system and eventually assisting student advancement (Welsh government,2022a). Welsh Government guidance for self-evaluation recommends engaging with learners, stakeholders and data to help plan improvements. As educational practitioners, it is important to be reflective in practice as part of the self-evaluation process. Being self-reflective in practice means being receptive to critical approaches (Goldstone, 2022). 
Within school X’s SDP is a priority to develop an alternative provision for pupils unable to access the mainstream curriculum and environment. With the implementation of the ALN code for Wales(Welsh government, 2021a). It is the responsibility of the individual schools to support those pupils with ALN and provide an equitable framework for development(Welsh government, 2018). Ensuring equal access to educational opportunities and resources for all students is imperative from a social justice standpoint. To address inequalities and advance inclusive education, it is imperative to provide students with ALN with the required support.  The steps to achieve this require strong leadership, a system to monitor progress and learner-centred professional development to improve pedagogical approaches (McLeskey and Waldron, 2015). Teachers are required to assist ALN students to guarantee that they have the same opportunity for academic success and personal growth as their peers. This is highlighted by theoretical frameworks that emphasise equity and social justice. Justice by equity would recommend justice based on the need of the learner (Smith, 2018).
School X has focused on enhancing ALN students' cognitive, social, and emotional by developing an alternative curriculum within the reception class. This is supported by developmental and cognitive psychology theories that emphasise the significance of early intervention and focused support(Smolucha and Smolucha, 2022, Rowe and Wertsch, 2002 ). Developmental theories highlight how interactions and effects from the environment shape children's learning and development. One such theory is Piaget's theory of cognitive development(Piaget, 2000). It places a great emphasis on the role of the environment in learners cognitive acumen. Theories of cognitive psychology that facilitate learning and problem-solving, like Vygotsky's sociocultural theory(Tzuriel and Tzuriel,1989), place a strong emphasis on the value of adult social interactions and scaffolding. Theoretical viewpoints from these domains emphasise how crucial it is to offer interventions and support plans that are specifically designed to meet the developmental requirements and learning preferences of ALN students.
By creating a supportive environment with a specifically tailored curriculum design will aim to mitigate and not exacerbate the challenges those identified pupils have to develop their cognition and social and emotional development (Bierman and Sanders, 2020). The approach school staff have taken is innovative, using a curriculum design that is more commonly used in a special school provision. When a teacher has clear support, they are prepared to fully engage in innovative transformations(Dilobarkhon, 2019). Improving the calibre and scope of educational innovations will have a good impact on education in general and help society as a whole (Serdyukov, 2017). The school hopes that supporting the learners needs in a bespoke provision will provide an equitable educational environment (Welsh government,2024). Thus breaking down the barriers for those pupils in terms of learning and engagement. 

Developing an action point 
The SDP is an annually reviewed document. It is designed with the guidelines of the Framework for Evaluation, Improvement and Accountability (Welsh government, 2022a). Through sincere, thorough, evidence-based self-evaluation arrangements, information and evidence for "improvement planning" were acquired and assessed. The plan was created with input and consultation from the head teacher, students, parents/caregivers, faculty, and any other individuals the governing board deemed suitable. INSET days, questionnaires, and student voice sessions were used to conduct the consultation (School X development plan, 2024). While designing the strategy, the school's comparable statistics and student outcomes are taken into consideration (Welsh government, 2022b).
The plan was developed as a part of the school's self-evaluation procedures. The plan (School X development plan, 2024) is in force from January 2024 to December 2024. This is not typical since most SDPs operate from September to August in tandem with the academic year. The start of the school year is a hectic transition period for students, and staff wanted to focus on learners' well-being going back into school, therefore the SLT, in consultation with other stakeholders, changed the SDP dates.
One of the chosen priorities for the SDP was the provision of an alternative provision to support learners unable to access the mainstream curriculum and environment. This was in recognition of the impact in the classroom of a significant number of learners entering mainstream schooling(Welsh government,2021a) with significant needs. The Local Authority recommended that all schools provide staff and plan for these learners within their own enhanced inclusion provision. There were a considerable number of students enrolled in the mainstream school with ALN, which was the justification for this priority's inclusion in the SDP. An increasing percentage needed intimate care and had significant needs. Under the Equality Act (HM Government, 2010) the school must make a reasonable adjustment to ensure that a learner's needs are met. By creating an inclusive environment for the learner to be able to develop their cognitive, social and emotional ability the school are developing strategies and making adjustments to the mainstream provision to support the learner (HM government, 2010). The UNCRC rights of the child articles 8,12,19 and 24 are supported in the provision, providing learners with safety, healthcare, belonging and identity and give them a platform to be listened to (UNICEF, 1989). 
A nurture group was set up for the reception class in September for learners who it was felt would benefit from a lower class size or who had a diagnosis. There were up to 5 staff members and 22 students in the group. The classroom could become noisy and distracting due to the large number of students and personnel. It was discovered that the learners who required the greatest support felt overwhelmed in the classroom and were unable to focus on learning. The other students in the group, it was discovered had their attention diverted by behavioural problems, which required a significant amount of the teacher's time to address. To determine the best course of action moving forward, the deputy head/reception teacher conferred with the head and the Additional Learning Needs co-ordinator (ALNco). To enhance the teaching of students in the nurturing class and to assist the students with significant needs, it was determined that the routes to learning plan would be set up and provided in a spare classroom (Welsh government, 2021b). This aligns with the Welsh government's ALN framework expectation to create a person-centred approach (Welsh government, 2018).
The development of an in-house provision would be beneficial for learners in creating a calm and quiet environment to learn. By providing the learners with an appropriate curriculum to meet their needs the school are adhering to the ALN code for Wales (Welsh government, 2021a). The provision would involve training and staffing which would incur costs for the school. This would need to be carefully assessed to critically evaluate the progress of the learners involved and the impact on the environment. The impact of the progress will be carried out through monitoring of short and medium-term plans, baseline analysis, and pupil overviews. There will be a lack of data to analyse due to the qualitative nature of the intervention. The progress will be assessed through feedback from stakeholders such as teachers, teaching assistants, Senior Leadership Team (SLT) and parents. Whilst the teacher and teaching assistants will provide feedback to the SLT it needs to be ensured that this feedback is cascaded to parents/carers aswell. This will help to provide a holistic approach to the education of the learners involved. 

Reflection and evaluation 
The school approached a special school within their community for advice and support as to how best they can support their learners. The ALNCO and the reception class teacher felt the curriculum offered by the special school, routes for learning(Welsh government, 2021b) would be a beneficial approach to the learners with the most significant needs. The routes for learning curriculum allows learners to develop the skills to be able to access and engage in learning(Welsh government,2021b). The ALNCO and reception teacher attended the special school to access training on how to implement the new approach. The training was cascaded to the teaching assistants and other staff involved in the foundation phase. This supports the SLO model of working by providing opportunities to collaborate with stakeholders within the community(Welsh government, 2019). The alternative curriculum has been set up since January and is therefore in its infancy. The 3 pupils with IDP’s who had found the most significant challenges in accessing the learning are taught in a group with 2 teaching assistants in a separate class. They have sessions during the morning planned using the routes for learning framework. The sessions are planned with the guidance of the reception teacher, progress is reviewed daily and monitoring forms are completed on pupil development. The initial results have been promising with learners accessing the alternative curriculum being able to access tasks set and engage with members of staff. The provision is still under review and reports will be drawn up half termly for the headteacher and other stakeholders. Information on progress will be given to parents/carers to allow them to have a full understanding of the provision and its impact on their child’s development. The timeline for the implementation of the priority is for all actions to be set up by the end of the spring term. This will allow the summer and autumn terms for monitoring and assessing the impact. 
Following on from the creation of the alternative curriculum, monitoring of the impact will be crucial in informing the schools next steps. If the provision continues to see improvements on pupil development and overall engagement the scheme will continue to be used for those learners with the most significant needs. Staff training will be provided on a rolling basis until all staff will be fully aware of the alternative provision and how it is delivered. 
The alternative curriculum provision has been designed with the learner at the centre (Welsh government, 2019). Its aim is to create a bespoke provision to enable the learners with the most significant needs the opportunity to learn how to learn. It gives support to those learners and gives them the building blocks to accessing the curriculum. The curriculum adopted for those pupils has been implemented as part of the curriculum for Wales for special schools(Welsh government, 2019). By creating a provision like this in a mainstream school is innovative and has involved collaboration between many stakeholders. Although it is still early on in the implementation, the approach has already seen positives in the behaviour and engagement of those learners. This shows the alternative curriculum is helping to meet those learners needs.  
Possible negatives with this approach can be assessed in the novel innovative approach taken. The set up of a new curriculum has incurred costs of training and staffing. There is a risk with an innovative approach that it may not have the impact wanted for the learners, this means that the costs to set up would not be justified. The alternative curriculum takes staff from the nurture class to staff it. This means that the number of staff within the reception class is now smaller. Through reviews and monitoring reports feedback to all stakeholders the approach can be assessed for impact. 
The impact on the individual learners is at the core of the alternative curriculum approach. The learners spend time in the alternative curriculum provision and in the nurture classroom. Being in a small class, 3 learners with 2 teaching assistants, means that they have a high level of adult support to engage and access the curriculum. A possible negative to this approach would be the lack of opportunity to learn from their peers. The alternative curriculum sessions are morning sessions which then provide the learners the opportunity to interact with their peers during play and afternoon sessions. The impact of being out of the main classroom for learning would need to be assessed as part of the review process. As with any SDP, the implications can only be fully understood when it is tried in the field (Ainscow, 2005).

Conclusion 
Being in an environment where staff have the support and confidence to trial approaches is important to develop the learning environment. Taking an innovative approach to ALN support isn’t without risk. Staff need to be reflective in their practice to always strive to give those learners the appropriate level and type of support to overcome any barriers created by their ALN, make education equitable. 
This assignment and the research carried out has shown the depth of planning and assessing that goes into SDP’s. The crucial involvement of all stakeholders in its development and the importance of reviewing and assessing the impact. It has illustrated how the support from SLT and stakeholders can help teachers become more successful and innovative in their practice. The importance of educators being given the confidence of using creativity and expertise to improve outcomes for all learners (Ainscow, 2016).In future practice I will trial new techniques and ideas with the support of SLT and in the interests of the pupils. I will research and keep up to date with new educational theory developments and always welcome chances to collaborate with other professionals. The key message throughout any SDP is to always keep the learner’s best interests are the core. 
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