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Holistic development views the child as a whole, round being. One must simultaneously approach the physical, emotional and social aspects of the child, alongside their intellectual development (Meggitt, 2006). In order to evaluate a student’s holistic development, an analyses of one learner with be collected and deliberated throughout the text, with the aim to recommend subsequent steps within the subject areas.
 All evidence gathered was composed from a small primary school located on the outskirts of Swansea and teaches students aged from three up to eleven. The Welsh Government (2017) reports that the school is within the yellow support category of the National School Categorisation System, with 83.3% of pupils achieving the expected level in core subjects at the end of Key Stage 2 and 73.9% of pupils achieving the expected outcome in the Foundation Phase areas of learning (Welsh Government, 2017). The school has 220 pupils on role; which are split into ten classes including their two specialist teaching facility classes (Estyn, 2016). Forty three percent of these students are identified as having additional learning needs which is significantly higher that the Welsh national average. Furthermore, approximately 27% of pupils are eligible for free school meals; once again being well above the national average (Estyn, 2016). Half of these pupils come from a wider geographical area and majority of students have English as their first language (Estyn, 2016). 
In correspondence with the Data Protection Act of 1998 and British Education Research Association (BERA) (2011), both the school and the student with remain anonymous throughout the essay. Within the scope of the text, the pupil will be referred to as ‘the learner’ throughout.  The learner being discussed is a seven year old male in year 3. He is an average attaining pupil across the curriculum, however, the learner has been deemed to struggle with creative subjects, such as art and design. Prior to choosing my focus child, I aimed to choose a student from the middle attaining group as I believed this would supply me with data in which I could effectively evaluate and construct following steps for the pupil. All data gathered has been in compliance with ethical procedures that need to be followed when handing pupil data. With this in mind, the learner consented to taking part in the research and was informed that they could opt out any given time. The learner was aware that observations will be taken as well as anonymised photocopied pieces of their work. In contemporary education, informed consent within classroom research is taken as a given (David, Edwards & Alldred, 2001) due to evidence being collected during compulsory lessons. However, BERA (2011) asserts that all participants must agree to take part and have a full understanding of their role in the research. Although the learner gave assent, due to his age, informed consent must also be gathered; in this case, the learner’s teacher confirmed that consent which was sought by signing a consent from evidenced in appendix A. Additionally, the data being drawn upon within the text are examples of the learner’s work within Literacy, Numeracy and Topic work, assessment ratings of the pupil in these areas and observational notes made on the learner during a 4 week period. These relate to aspects of The Mosaic Approach and The ASK Model which refers to not just the learner’s knowledge in that chosen subject, but also their attitude and skills towards their own learning.
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To help me gain a deeper understanding of the learner’s development, I needed to ensure I collected qualitative data that was both diverse and detailed. The Mosaic Approach is a structure that educators use in order to collect such data and gives students an opportunity to have their opinion and voice heard about their own learning; which is seen as very important when linked to their achievement levels (Clark, 2007). Alison Clark and Peter Moss developed this approach and states that students have their own perspective on their learning and with such methods, the researcher can take the opportunity to listen to their opinions through formal conversations. The approach can be viewed as putting a jigsaw together; taking into account several areas where the learner’s attainment takes place in order to gain a deeper understanding of how that individual learns best. This includes the way in which data is collected and ensuring the learner’s themselves are part of the data collection. With thus in mind, this approach offers researches to collect reliable qualitative data that can be gathered through a varied way; giving both verbal and visual feedback (Clark and Moss, 2011). 
Current literature would support the use of such techniques in a classroom by stating that it increases the validity of the research due to students being given ample occurrences to supplement their opinions in an environment they can trust (Fusch and Gillespie, 2012). In addition to this, research highlights that in comparison to other data collection methods, for instance interview’s, this approach can be deemed as less time consuming and can help remove any bias issues that could occur (Shelley and Rosenblatt, 2009). It has been suggested that through observing pupils in a natural environment, researchers can collect more accurate findings (Kawulich, 2005). Bartlett and Burton (2012) would support this view by stating that a student’s behaviour has been seen to change when they know they are being observed; therefore emphasising the effectiveness of the Mosaic Approach. However, this approach has been criticised by Baird (2013) who believes that is in fact time consuming due to researchers having to use several tools to gather data. Nonetheless, I believe this data collection method enabled me to assemble a large amount of data on the learner. It allowed me to show a true representative of not just the learner’s subject knowledge, but their understanding and holistic development too.
As previously identified, The Mosaic Approach recommends using several ways to gather data. In this case, the data consists of observational notes, semi-structured interview notes, photographs and photocopied evidence of the learner’s work; which have been later annotated. Due to time constraints, we were unable to go on a learning walk but these issues were addressed within formal conversations with the learner. Clark and Moss (2011) recognise that by using an adaptable approach, researchers can modify the data collection technique to suit the individual themselves; taking into consideration their age, time and the location of the research.
During the 4 week period, I collected photocopied evidence of the learners work in order to create a pupil profile of him. I made sure that I had evidence of work from several subjects, which I then annotated later and these will be referred to throughout the text. This allowed me to highlight areas that the learner had success in as well as the areas that were deemed as difficult. By undergoing this process and referring to the pupil learning records, I was able to reflect on his learning and consider next steps for improvement.
Another data collection method I used was interviewing the learner, which gave me an insight into the learners experience within school (Clark, 2007). After discussing with the class teacher, the interview was conducted during school hours that the child and I both found convenient for ourselves. Mitchell and Jolley (2012) recognise the usefulness of using such methods as it allows researchers to obtain a wide range of information built upon the participant’s opinions. Additionally, Keller and Conradin (2017) would support such views, as it is a way of allowing learners to express their beliefs in a trustworthy environment, without judgement. However, it was significant that I considered all barriers whilst conducting such methods, for instance, research highlights that through interviewing, pupils may only provide vague answers, which could in fact, have a detrimental effect on research. Therefore, I provided students with ample time to answer questions freely to give me a true perspective of their opinions. Although this data collection method took the form of a semi-structured interview, no questions were written down prior to the interview; nevertheless, field notes were taken to recall information afterwards.
As previously mentioned, I was unable to undergo a learning walk with the learner but I did take the opportunity to ask him what areas he identifies as being significant to him within school during the interview process. I then went around the school and photographed the areas he had chosen on his behalf. I made it clear to the learner that these area’s had to be somewhere he deemed as important to him, for instance display’s that aided his learning or an area where he felt he could achieve his learning goals. In relation to current literature, Baird (2013) highlights the effectiveness of discussing the learning environment as it allows students to communicate their opinions. To oblige with ethical considerations, I ensured all photographs taken did not include any other students.
Linking closely to this, I also collected observational notes, which have been deemed as an effective tool within data collection. Through observations, I was able to learn key information about the learner; enabling me to have a better understanding of their perspective of school. This has been emphasised by Clark and Moss (2005) as the first step to understanding pupils. Due to teaching majority of the time, I made it a priority to observe the learner whenever possible and I recorded any information in the form of field notes that I considered useful. I recorded the learner’s behaviour and learning outcomes within lesson time as well as making notes on the learners reading capabilities. The majority of the observational notes were collected during my induction week within the school; thus removing some bias complications that may arise. Bryman (2016) advises researches to take into consideration their own point of view when conducting observations. From teaching the learner over this period, this was challenging and I had to ensure I did not let any of my personal opinions of him influence the research. I gave myself sufficient time to reflect on observations; which has been deemed as important within current literature (Kemp, 2001).
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Generally, the learner is a polite pupil who is a popular member of the class. He is a delight to teach and is always well behaved during lesson times. The learner has not missed a day of school over the last term and has great punctuation skills; always arriving on time for school and waiting patiently to come back in after break times. He is an active member within the school, taking part in extra-curricular activities and displays a great interest in football and P.E in general. Although the learner throws himself at any task, he does suffer from low self-esteem when undergoing creative tasks. This was witnessed during an Art/ Literacy lesson where the learner struggled to imagine what he wanted his sea creature to look like after reading a mythical legend from Wales. During the two-hour session, the TA and myself both spent time aiding the learner.
During the interview process, I asked the learner several questions based upon his opinions on school life and his learning; in order to have a deeper understanding. The learner revealed that he enjoys undertaking in problem solving work, although sometimes, he finds them difficult when there is a lot of maths work within them. Research demonstrates that it is not the problem itself that is the issue; it is actually the way in which the task is presented to students. In order to be successful, it needs to be both stimulating and captivating (Fox and Surtees, 2010); in regards to the learner, when visualising the maths element, he may become demotivated before even undergoing the task.
In regards to literacy, the learner is a level 4b for oracy, level 3b for reading and a level 3a for writing. The class teacher and myself have both revised these and believe that these levels are accurate of the learner’s current abilities; however, they are suitable to change during his development. Appendix B identifies the areas in which he has attained to achieve these levels and recognises the areas in which he needs to improve and build on. As you can see in appendix C, the learner’s handwriting is of an extraordinary standard. His work is clear, eligible and work is presented at a very high standard. In relation to his writing, the learner is using capital letters, full stops and question marks accurately as well as having minor spelling mistakes. In appendix CA, the story shows that he organises his work into paragraphs and uses vocabulary that is of a level 4 standard. 
After having several opportunities to hear the learner read, it is evident to see that he reads at a high level and changes his tone when needed. I witnessed the learner read during guided reading sessions, class-reading time and during independent reading sessions. During guided reading sessions, the learner was either reading as a group, answering simple questions based upon what he had read or doing an activity based upon the text. It was clear to see that the learner was able to take information that he had read and complete comprehension style tasks in order to show his understanding. When asked; Do you enjoy reading?, the learner replied; ‘Yes but only books that are interesting.’ When reading aloud, it was witnessed during their class assembly that the learner can often rush his speech, resulting in him making mistakes. However, he is able to speak with confidence and adapts his oracy to suit different purposes, for example reading aloud in class in comparison to a class assembly. Oral language development is key to a student’s development, as Dawes (2008) believes that a pupil’s development in oracy is essential; for education throughout the curriculum, being social and their ability of reading and writing. 
His writing however, suffers from poor punctuation and he often misuses speech marks and I have recognised this as an area that needs to be developed over time. Nonetheless, from observing the learner, it was clear to see that he flourished during group discussions. He was able to listen to others and discuss his opinion. When giving feedback to the class and myself, the learner thrived at this opportunity to share ideas. Vygotsky’s learning theory would support the effectiveness of this in a student’s holistic development as he states that talk enhances a student’s ability to communicate with others and is vital to their language development (Moll, 1992). Grigg (2014, p350) would also reinforce this opinion by stating that ‘talk is a powerful means of learning’.  Several authors would encourage collaborative work as it leaves an affirmative impact on pupils, which also links to Donaldson (2015) who highlights the importance of working collaboratively.
In regards to numeracy, the learner is level 3b and this is evidenced in appendix D. When asked about his feelings towards maths lessons, the learner replied ‘It’s good when we do a fun game to start because this helps me to do the work afterwards in my book.’  From teaching the learner over a prolonged period, it is apparent that his numeracy skills are not as strong as his literacy skills and needs support in steps to move forward in his development. He has demonstrated that he can work at a level 4, for instance by finding perimeters and areas of shapes by counting squares which has been identified in appendix E. Appendix E shows that the learner progressed onto the challenge activity after understanding the concept of area, yet when advancing onto perimeter the following day, he faced some trouble. The learner was able to complete the simple questions on the topic, but as seen in appendix EA, he was unable to move onto the further work set. Although he tried, it is still evident to see that there is room for development within this area. At the start of everyday, the day usually began with times tables work where students were to write a times table out in their book, followed by speed times tables quizzes after doing so. Observations showed that the learner would always choose to concentrate on either the five times table or the four’s; even through when questioned, he would always get these right and struggle with the others, such as the three times table. Overall, he showed sound understanding of mental strategies to work out his answer although he did not always show confidence in his answers. The learner would be hesitant to ask for help during maths lessons, for instance during a lesson reading timetables. He over complicated his learning by thinking too much into the answers; as seen in appendix F, where the learner did not take into consideration that there could have been more than one train catch. When asked during the lesson; ‘Is there only one train she could catch?’, the learner instantly replied with an ‘oh!’ noise as he realised his mistake. Thus highlights that he needs to develop his thinking skills to aid in him becoming a more independent learner; which is critical to developing student’s confidence in learning (Anghileri, 2005). The learner is safely sitting within the level 3 boundary, but with the appropriate steps, he could exemplify elements of a level 4 student.
Within the interview process, it was clear to see that the learner has a negative perspective towards numeracy by stating ‘I get answers wrong, so I like to ask my friend first or wait for others to give an answer before I answer’. This emphasises his confidence within the area needs to be developed. He then added; ‘When we go through the answers at the end it is good, it helps me to see how others worked their answer out’. This gave me a brief insight into understanding the learner, however, the interview was just a window into the learner’s opinions of his own development.
The Mosaic Approach identified the use of photographs as important as well offering students an opportunity to give opinions on their own learning. The learner identified three areas in the school where he felt he learnt best; these can be seen in appendix G. The learner stated within the interview that he likes working outside as ‘these lessons are normally fun and help me learn better.’  By choosing these areas, this signifies that these places are important to the learner and his school life.
Alongside maths and English, I have taught several other curriculum subjects that have demonstrated the learner’s achievement and holistic development. Over the last 2 weeks, the year 3 class had a focus on Religious Education (R.E) where the learner demonstrated an awareness of other religions and recognised that it is okay to have different beliefs. He was able to give detailed answers that he backed up with opinion about Judaism’s beliefs to eating certain foods. This highlights his ability to explain and justify his reasons within his writing. With regards to new curriculum documentation in Wales, Donaldson (2015) has placed a significant importance of the use of ICT within the classroom. The learner demonstrated within a literacy/ ICT task that he was able to use on-screen functions, for example font, colour, cut, paste, size. Appendix H highlights this; however, it was clear to see from the lesson that the learner need’s to develop his skills in researching and skimming texts to deduce information.
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As already discussed, the learner is currently working at a level 3 overall in both numeracy and literacy, however, he has aspects of level 4 within his literacy work. By the end of Key Stage 2 (KS2), I believe that the learner would have achieved a solid level 4 within literacy, yet the learner needs extra aid to ensure he achieves this within the numeracy strand. With regards to the learners holistic development, he is very confident when working as a group and has a positive attitude towards his learning, nevertheless the learner often need’s reassurance when giving an answer to the class. When presenting work to myself, he sometimes displays a lack of confidence and expects to get answers wrong. From observing and teaching the learner across the curriculum, I believe that it would be beneficial to integrate several subjects together under one rich lesson. This approach is referred to as cross-curricular lessons and his highlighted within Donaldson’s (2015) Successful Futures curriculum for Wales. Additionally, Estyn (2014) would support this belief, especially in regards to numeracy, by stating that it needs to be encompassed throughout the curriculum and imbedded into all lessons.
In terms of next steps to improve the learner’s confidence, I believe that it would be valuable to praise the learner through positive encouragement. This will reassure him that his work is good and reinforce the opinion that he is capable of completing tasks; this will then have an impact on his overall attainment. Hattie and Anderman (2013) support this view and state that praise and positive encouragement raises their confidence which is likely to raise their academic attainment. By merely informing the learner that he had correctly done the work, or that he has worked well within the lesson could improve his self-esteem; having an overall positive effect on to his well-being (Penn, 2009). Although the class teacher uses ‘dojo’s’ to reward good work, I believe that verbal comments would be more beneficial to not just the learner, but the class as a whole.
Praet and Desoete (2014) advises that early mathematical interventions are significant to help prevent a learner gaining negative beliefs towards numeracy. Due to the learner being in year 3, it is important we try to distinguish this before moving into later KS2.
As previously mentioned, during conversations with the learner, he stated that he enjoyed maths lessons more when he had undergone a fun starter into the lesson. Current research identifies the importance of using engaging lessons to stimulate learners and Slavin (2013) highlights that such lessons leave an affirmative effect on one’s attainment. Prior to the new curriculum being established within Wales, it was recognised that children wanted more engaging and practical lessons; either through interactive resources or out-of-class tasks (Donaldson, 2015). From this, Donaldson has placed engagement at the core of his curriculum. He states that in order for learners to be challenged and have a sound subject matter, they must be encouraged and have an ‘enjoyment for learning’ (Donaldson, 2015, p14). In regards to the learner, I listened to his opinion and integrated this within my lessons. As you can see from appendix I, after completing an engaging activity outside based upon co-ordinates, the learner was able to complete the worksheet within his book with ease. It was evident to see that introducing the topic in such a way helped the learner to gain a deeper understanding of the subject, which he could relate to real life circumstances. After using The Mosaic Approach to identify areas the learner deemed important within his learning, I used the outside area (see appendix G) to bring life to numeracy lessons. This aided to the learner to see maths as an interactive lesson, not just a worksheet within the classroom.
In addition to this, to move the learner forward within numeracy, I believe that visualises within the classroom would aid his learning. By having an maths display situated on the wall, the learner will be able to use this area to improve his overall understanding, for instance, by displaying a large times tables grid on the wall where the learner can look to when needed and gradually, over time he will become  a more independent learner (Hopkins et al, 1999). 
After teaching the learner, I witnessed that there were several misconceptions that arised during maths lessons, which has been shown to be a common issue in classrooms worldwide. Research suggests that students create their own mathematical miscalculations, regardless what they are educated (Swan, 2001). In order to prevent such misconceptions, preventing these prior to the learning would help improve attainment (Shiel, 2016). This can be achieved through spending sufficient time prior to the work discussing, as a class, such issues. Thus, aiding in the learners development within numeracy.
Although the learner finds problem solving interesting, he finds it difficult to complete such tasks when numeracy is integrated. For the learner in focus, I believe that a problem solving task where he is not just mathematically involved, but also physically involved, would benefit his understanding and development significantly. Recommendations from literature show that if students are offered free choice over problems, they feel more in control and more likely to complete the task. In the case of the learner, I could offer him a number of problems for him to choose which one he undertakes; using chilli’s to aid in the difficulty level. By offering the learner a choice, Fox and Surtees (2010) state that they ‘feel ownership of the problems’ (Fox and Surtees, 2010, p55).  Donaldson (2015) concurs with this view and proposes that students should be actively involved in the choosing process regarding their learning. This will encourage learners to be more motivated to accomplish the activity that they requested. Moreover, this is exemplified through The Mosaic Approach which offers students a voice in their own development and learning.
Overall, the learner excels at literacy within the class; producing work a very high standard. Although I addressed area’s that need improvement, I believe that over time, these can be improved. During literacy lessons, I recommend that the learner should be given ample opportunities to use a thesaurus when writing as this will aid him to use more exciting language within his work. I believe next steps for the learner in regards to reading is for him to begin to choose texts to read independently. This will allow him to enjoy reading more and to have a deeper interest in this area. By being encouraged to read more, this will then have a profound impact on the other branches of literacy, for example, his writing by learning new and adventurous vocabulary. Furthermore, I will make it a priority to provide students with adequate time to read during the school day; encouraging them to enjoy reading (Grigg, 2015).
When marking, it was apparent to see that not only the learner, but the class as a whole had misconceptions regarding the use of speech marks. The learner was placing speech marks incorrectly throughout his work; purely to say that he had used them. As you can see in appendix J, within a literacy lesson based upon writing mythical stories, I identified this as an area that needs to be addressed. To overcome this issue, in following English lessons, speech marks will be recapped, however, this must be done in a more interactive way. An example of this could be with use of the human sentence; giving students different aspects of a sentence, including punctuation and getting themselves to put the sentence within the correct order. This will highlight to the learner his errors that he has been previously doing. 
In order to track the learner’s progress and development, I firmly believe that the use of assessment for learning strategies (AfL) are significant for not just the teacher, but for the learner too. Black and William (1998) developed this concept and believe it is a crucial tool in education. Supported by Grigg (2015), I believe that through effective AfL strategies, the learner can be given instant feedback in regards to their learning as well as allowing the teacher to have an insight to what is next for the learner.
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To conclude, I believe that from undergoing this research, I have progressed as a teacher. From focussing on one learner, I have established a sound understanding of how students learn, and through considering next steps on how to develop pupils learning, I feel I am a more confident teacher and I can now evolve on my own pedagogical knowledge. 
This text exemplifies that when a student plays a more active role within their learning, the greater their learning attainment develops. From speaking to the learner, it was evident to see that he appreciated the opportunity to speak to me about his learning and I will take this into future experiences. The Mosaic Approach allowed the student to have a voice to communicate his opinions on his own learning. When planning, I will ensure that I place the student’s opinions as much as possible within my lessons.
The Mosaic Approach allowed me to gather data on the learner through the use of several tools. I was able to identify not just his weaknesses in numeracy and literacy, but also his low confidence levels. The data collection methods allowed me to incorporate the learner’s skills, attitudes and opinions towards his learning; especially through the interview. This enabled me to establish more significant data that was a true representative of the learner, therefore, giving me a wider viewpoint of what a student may experience in school.
To finish, it is significant to note that each learner within a classroom learns in their unique way and although I only focussed on one student’s holistic development, it is crucial that educators remember that every student deserves sufficient time in order for them to get the best from their learning experience. The Mosaic Approach highlights the importance of creating a positive learning environment across all subjects; if a learner has a positive attitude towards an area, it has been identified that they develop better in that subject (Barke, Harsch and Schmid, 2011). Educators and students need to be continually communicating in order for the most beneficial learning experience to occur.
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· Appendix A- Signed consent on behalf of the student.













· [image: ][image: ]Appendix B- Literacy levelling obtained on the learner after a 5 week period. 













· Appendix C- Literacy work undergone by the learner so show handwriting.
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· Appendix CA- Story identifying paragraphs, spelling and punctuation.
[image: \\tawe_dfs\Students\9\869169\Downloads\IMG_2584 (1).jpg]


















· Appendix D- Numeracy levelling obtained on the learner after a 5 week period.
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· Appendix E- Evidence of level 4 work of finding perimeter by counting squares
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· Appendix EA- Evidence that perimeter and area needs developing after challenging the learner.
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· Appendix F- Evidence of the learner needing to develop thinking skills.
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· Appendix G- areas the learner identified where he works best or likes to work.
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· Appendix H– Literacy and ICT lesson demonstrating understanding of the use of ICT In his writing.
[image: \\tawe_dfs\Students\9\869169\Downloads\IMG_2585 (1).jpg]


· Appendix I- Evidence that engaging activities allowed the learner to have a deeper understanding of the subject matter.
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· Appendix J- Pupil tracking record identifying his weakness in a literacy lesson (Name removed for ethical reasons).
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Overall, story
written well. Had
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revise this. Next
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to do and what
was expected.
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