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The aim of this report is to focus on an action point taken from School X’s strategic targets. The report will critically reflect using relevant policies, literature and theory on how School X developed the action point in their School Improvement Plan (SIP), and its impact. For the purpose of this report, to ensure confidentiality and anonymity, the practitioner’s Professional Teaching experience (PTE3) will be referred to as School X (UWTSD, 2020; BERA, 2018). 

The school is an English medium primary school situated in a deprived area in Bridgend with 400 registered pupils (My Local School, 2021). At School X, 32.8% of pupils are eligible for free school meals (FSM), which is significantly higher than the 21.3% Welsh national average (StatsWales, 2021). According to Estyn (2012), 30% of pupils come from ‘Communities First’ funded areas nearby, while 50% of pupils come from outside the catchment area. There are 4.8% of pupils with English as an Additional Language (EAL), which is lower than the Welsh national average of 6% (My Local School, 2021). Approximately 46% of the pupils at School X have Additional Learning Needs (ALN), which requires extra support. The pupils with ALN have difficulty with their emotional development, behaviour, speech, and language. 

School X set a strategic target to improve the wellbeing of pupils and their attitudes to learning. They aim to implement Thrive to improve the self-esteem of pupils, particularly those from disadvantaged backgrounds. As School X is based in a deprived area, studies suggest this may have an impact on the pupil’s mental wellbeing. In the United Kingdom, children from low-income families are two to three times more likely than those from higher-income families to develop mental health problems (Marmot et al. 2010). Green et al. (2005) and Gutman et al. (2015) studied the link between poverty and mental health and discovered that children from low-income families suffered more mental health issues.

The School Improvement Plan (SIP) is a long-term improvement strategy. It should summarise the school’s priorities, the main measures it will take to raise standards, the resources allocated to these efforts, and the key outcomes and targets it intends to achieve in a clear and concise manner (Greenwich, 2022). ‘Every School a Good School’ is a School Improvement Policy that emphasises that school improvement is first and foremost the school's responsibility. It is based on the belief that schools are best positioned to identify areas for improvement and implement changes that will improve student outcomes (Department of Education, 2016). However, in order for schools to improve, they must conduct regular self-evaluations. Self-evaluation must be a key component of the school improvement planning process, with the results captured in school improvement plans as actions and targets (Education Authority, 2020).  

The Welsh Government announced a challenging and ambitious educational reform plan in 2017, with the goal of raising educational standards and improving learner outcomes (Welsh Government, 2017). Following the country's significantly lower performance in the 2009 Programme for International Student Assessment (PISA), the Welsh Government made improving the quality and equity of its educational system a top priority (OECD, 2017). Consequently, within Wales there are aspirations to transform all schools into learning organisations in accordance with OECD guidelines (Welsh Government, 2017). A school that is a learning organisation (SLO) has a shared and inclusive vision that provides direction and serves as a motivator for long-term action to achieve pupil and school aims (Senge et al. 2012; Schlechty, 2009). A SLO should promote inclusion through defining a vision centred on all pupils’ learning (Estyn, 2017; Welsh Government, 2017). There are seven "dimensions" which highlight both what a school aspires to be and the transformational processes it undertakes as it transforms into a learning organisation. For this transformation to be sustainable, all seven dimensions must be addressed (OECD, 2016). ‘Developing a shared vision centred on the learning of all learners’’ is one of the seven dimensions. The school's vision for this dimension is to improve learners' emotional outcomes, as well as their well-being (Welsh Government, 2018). School X is working towards this dimension by implementing Thrive to improve emotional outcomes for their pupils. 

Thrive's mission is to help children become more emotionally resilient and better equipped to engage in life and learning. This is accomplished through a whole-school approach to wellbeing, which has been shown to improve attendance, behaviour, and academic achievement (Thrive, 2022a). The Thrive method is a dynamic, trauma-informed, and developmentally appropriate approach to meeting the social and emotional needs of children (Thrive, 2022b). Hart and Heaver (2015) state that Thrive encourages children to develop resilience, which leads to higher educational attainment, less classroom disruption and improved attendance. Parents also reported that the relationship with their children had improved significantly including their children’s behaviour. Office for Public Management (2013) also claim that Thrive has numerous positive effects on children, parents, and schools based on their research.

The Department for Education is committed to assisting schools in creating whole-school environments and developing approaches that allow all students to reach their full potential. Thrive was included in a recent review of published policies and information as an initiative that promotes positive mental health (DfE, 2018). However, other research suggests that there are key issues to consider. Hart and Heaver (2015) state that it is time consuming with a lot of responsibility on practitioners. It is a whole-school approach; therefore, it will take more than just time and resources to implement. Furthermore, Cole (2012) studied the impact of the Thrive approach through teacher-report questionnaires from two different schools. Cole found that the comparison students made significantly more progress in their readiness to learn than Thrive students. Also, staff in Thrive schools were sceptical of Thrive’s long-term effectiveness on student outcomes.  

The importance of mental well-being can be seen in the Well-being of Future Generations (Wales) Act. It aims to improve Wales’s economic, social, environmental, and cultural well-being (Welsh Government, 2015). One of the seven well-being goals is to be a healthier Wales which maximises children’s mental well-being. The Welsh Parliament (2020) made a key recommendation to make children’s emotional, mental well-being and resilience a stated national priority. Morris (2002) believes that the ability to assess the emotional need of a child and then implement an intervention that will be best for them is a critical skill that educators must have. Children who struggle to express their emotions, or act in an aggressive manner may underachieve academically (Baker et al. 2017; Barnes et al. 2016; Humphrey and Brooks, 2006). This is due to the fact that angry outbursts can be a barrier to learning emotional, social and academic skills (Moore, Anderson and Kumar, 2005). A child who feels good about themselves is more likely to learn effectively at school (Hills, 2016; Sharp, 2001). 

According to research, children who are emotionally and mentally healthy perform better in school and have a better chance of participating successfully in school and community life (DCSF, 2008). Sharp (2012) states that positive emotions influence concentration memory, problem-solving and learning skills. It promotes innovation, creativity, and leadership. Children who have good mental health develop the resilience to deal with challenges in life and grow into healthy individuals (Mental Health Foundation, 2016). Lamb et al (2003) suggests that mental health is linked to academic success. Therefore, the attainment and performance of pupils with mental health issues at School X could have suffered if School X had not selected a strategic target to improve pupils’ emotional outcomes (DeSocio and Hootman, 2004; Hootman, Houck and King, 2002). 

The main objective of school improvement is to assist schools in providing pupils with the best educational experiences and outcomes (Welsh Government, 2021a). As shown in Appendix 1, the Welsh Government (2014) demonstrates a cycle of planning, self-evaluation, implementation, and review in relation to the school’s long-term vision. The Welsh Government (2014) state that there are four stages to create a SIP: self-evaluation, strategic planning, making improvement and reviewing impact. However, the first step for a school is to establish a clear vision of what it hopes to accomplish. 

Self-evaluation is the process by which schools reflect on their performance and use it to plan for long-term improvement (Welsh Government, 2014). According to Barber (1996), the principle of a successful school is the pursuit of improvement, and effective self-evaluation is the key to this. Devos (1998) states that school self-evaluation should be viewed as a process that is primarily initiated by the school in order to collect data about the school’s performance and make choices that lead to recommendations. The school’s self-evaluation is important to improve the school’s quality and to improve teaching and learning (Kyriakides & Campbell, 2004). Through their self-evaluation, School X identified many of their pupils suffering from a lack of self-esteem, which was described as a problem. In response to this, School X developed an action plan to implement Thrive to meet the strategic target of improving pupil’s emotional outcomes and wellbeing. The strategic targets School X has set will be reviewed twice every academic year. Welsh Government (2021b) created the national resource to assist schools in self-assessment and improvement. It provides a solid foundation for the development of a self-improving, sustainable education in Wales (Welsh Government, 2021c). The resource includes step-by-step instructions and examples on how to use a variety of approaches for evaluation and improvement work (Welsh Government, 2021d). 

Schools have access to a wide range of data that can be used to plan for school improvement, including data on specific groups of learners and on the best performing schools to compare themselves to. According to research, data-driven decision-making (data use) can aid in the improvement of pupil learning and achievement (Van Geel et al. 2016; Poortman and Schildkamp, 2016; Lai et al., 2014). The data gathered to achieve these targets can be of various types. It could be systematically collected data, also known as formal data, such as surveys, classroom observations or assessment results. In most cases, the emphasis is on data gathered in a systematic and formal manner (Schildkamp and Poortman, 2015; Marsh, 2012; Mandinach et al., 2008). Alternatively, data can also be gathered in a less formalised manner, such as through an assessment for learning environment (Heitink et al., 2016). Schools must engage in a sense-making process after the data has been gathered to identify problems (Vanlommel et al., 2017). However, making sense of the data can be difficult as it could include issues with data analysis or translating the data into a plan of action (Brown, Schildkamp, and Hubers, 2017; Schildkamp and Poortman 2015; Bertrand and Marsh, 2015; Kahneman and Frederick, 2005). School X provided pupils with a self-evaluation which showed a high percentage of pupils having low self-esteem. Quantitative data obtained from this evaluation enabled practitioners to monitor the well-being of pupils in their classroom and implement the Thrive approach. There are termly meetings regarding the well-being of pupils, and the SIP is reviewed and updated on a regular basis to reflect the school’s progress toward its strategic targets.  

Strategic planning is a continuous cycle in which a school evaluates its performance, identifies areas for improvement, develops strategies to address those areas, implement those strategies, and evaluates progress and impact (Roberts, 2022). This is where the school will discuss all findings and suggestions in detail. There is not a “one-size-fits-all” approach to strategic planning and each school interprets the approaches and activities in its own unique way (Chang, 2008). Strategic planning is essential for schools to achieve their strategic goals while maintaining their high values (Hanover Research, 2014; Fidler, 2002). As shown in Appendix 2, School X had created an organised strategic action plan to improve the wellbeing of pupils. School X assists its practitioners in meeting the strategic target by training teachers in administering Thrive assessments to create three class targets. In addition, all staff will receive Thrive overview training. 

The final stage of the SIP process is reviewing the impact (Welsh Government, 2014). However, practitioners need to be evaluating the impact regularly in order to make necessary adjustments. This requires ongoing discussion of the expected outcome of the strategic target (Earl and Timperley, 2015; Schechter and Qadach, 2012). School X will assess the impact of Thrive by asking students who took part in the intervention to complete an AfA Wellbeing survey. This will be compared to the self-evaluation completed prior to beginning Thrive. Practitioners will also observe pupils who have been attending Thrive sessions and report any findings to the monthly meetings. School X will also measure the impact of Thrive by speaking to the pupils themselves. 
	
In terms of the SIP process, School X developed their targets in collaboration with the school's Headteacher, Deputy Head, and practitioners. School X carried out the process internally without involving a wide range of stakeholders. Welsh Government (2014) states that identifying strengths and areas for improvement will involve all school partners and stakeholders. This will allow for the most effective school improvement planning and will ensure that everyone is committed to the school's improvement agenda. Brighouse and Woods (1999) suggest that stakeholders and partners must strike a delicate balance between exerting pressure and providing support. As a result, the practitioner recommends for School X to include a diverse range of stakeholders in the SIP process, as studies show the value and importance of doing so. However, Schildkamp (2019) states that different stakeholders may have different opinions or objectives that do not always coincide. Therefore, the school leaders must strike a balance between the various opinions and goals of various stakeholders with the school’s mission, vision, and culture. 

Domina (2005) and Epstein (2001) argue that parents and guardians are important partners in the school’s organisation and educational process, which helps to strengthen it. It is unlikely that all pupils will reach the high expectations established by a demanding society unless families and schools work together (OECD, 2018). The practitioner suggests that School X include parents in the implementation of Thrive through discussions, pre- and post-Thrive questionnaires, and providing support. A questionnaire regarding their child would be given to parents. The questionnaire would comprise Likert scale and rating items about emotional well-being and would be completed before and after the implementation of Thrive to assess its impact. Welsh Government (2016) state that working with families is an effective lever for increasing achievement and has a beneficial effect on the pupil’s behaviour and wellbeing. Harris, Andrew-Power and Goodall (2009) agree that the most powerful school improvement tool is parental involvement. 

School X is embedding the use of Thrive to raise pupils’ self-esteem from disadvantaged backgrounds. According to Alexander (2010), low-income families who live in poverty are more likely to suffer from mental health problems. Depression and anxiety are known to have an impact on children regardless of their background. Halliwell, Main and Richardson (2007) report that 20% of children have mental health issues that affect their daily lives. However, YoungMinds (2021) document that many children have suffered as a result of the pandemic. Some children reported feeling extremely anxious, resuming self-harm and experiencing panic attacks. Therefore, the practitioner recommends addressing the inconsistency of mental health support provided by schools, by introducing Thrive as a whole school approach so all pupils can access it. 

In conclusion, School X identified the need to implement Thrive while planning their SIP to help support pupils with emotional and behavioural difficulties as a priority based on data analysis. However, the practitioner recommends School X to involve a variety of stakeholders to help meet the strategic targets. School X will evaluate the impact of Thrive by ensuring that pupils complete an AfA Wellbeing survey. The practitioner believes that Thrive will be successful in meeting this strategic target. This is due to another school with similar size and demographics to School X demonstrating the benefits of implementing Thrive with pupils (Thrive, 2022c). 

This report has allowed the practitioner to develop professionally due to meeting QTS Standards. The standards met from this report are ‘Wider reading and research findings’ as through an extensive literature review it enabled the practitioner to gain a thorough understanding of the SIP process and the importance of implementing an intervention for pupils’ wellbeing. The practitioner aims to apply their knowledge by seeking future involvement in school improvement planning. The other standard met from this report is ‘Involving partners in learning’. The practitioner collaborated with different members of School X to discuss SIP. The report also highlighted the importance of collaborating with a variety of stakeholders for the most effective school improvement planning. 
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Figure 1: School development planning cycle
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Target 2: Improving w

eing and attitudes to learning

‘School's Key Areas for Improvement

Rationale (related to current performance)

Targets — Expected
Outcomes 2020-2021

To embed Thrive to help support pupils with
emotional & behavioural difficulies.

The school has an excellent record for supporting children
with emotional & behavioural problems. However, the
numbers of these children are growing and a more co-
ordinated approach should help identify the specific needs
of these pupils earlier. Thrive was introduced last year and
needs embedding.

Thrive programme being used to identify pupils”
needs and provide appropriate support where
necessary

To further develop ELSA support across Key
Stage 2 to help support pupils with emotional
& behavioural difficulties.

“The school has an excellent record for supporting children
with emotional & behavioural problems. However, the
numbers of these children are growing and a more co-
ordinated approach should help identify the specific needs
of these pupils earlier.

ELSA programme supporting increased numbers
of KS2 pupils with ESBD needs

To enhance the use of the Happen Survey.
This is a survey for pupils in Years 4, 5 and 6
focussing on how they see the school and
will support the School Councilin deciding
upon developmental priorities.

Our self-evaluation has identified that gaining children's
views on school life need further development.

We obtain a greater understanding of the pupils’
views on school lfe leading to improved provision
where appropriate

To develop use of Thrive and AfA wellbeing
materials to raise pupils' self-esteem
especially for those pupils from
disadvantaged backgrounds.

Our self-evaluation identifies lack of self-esteem being an
issue for many of our children. Pupils will undertake the AfA
Wellbeing survey in Sept 2019

100% increase in outcomes when survey
repeated at end of year 2020.

o further develop pupil voice through the
Children's Commissioner for Wales' Super
Ambassador Programme

Pupil voice is well developed in the school through the
School Council and the Eco Committee. 2 members of the
School Council took part in the Bridgend LA pupil voice day
in the Festival of Learing where they met the Children's
Commissioner who told them about the Super Ambassador
programme. The children felt that this would be a good
vehicle to further develop pupil voice at the school.

‘Al pupils know about children's fights under the.
UNCRC.

To develop opportunities for all families to
engage in enrichment activiies to increase
parental engagement in all learning
activities. A Family Engagement Officer will
be employed in order to support this
initiative.

Many parents currently fail to support their children's
‘education appropriately. Many claim that they do not have
the skills required to support their children’s basic skills
acquisition

60% of FP & 40% of KS2 parents partake in
enrichment activites to increase parental
engagement.
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