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Introduction

The University of Wales Trinity Saint David’s (UWTSD) Continuing Professional Development (CPD) Scheme aims to support all staff involved in the teaching and support of students to enhance their professional standing by gaining recognition from the Higher Education Academy (HEA) for the alignment of their professional practice with the UK Professional Standards Framework (UKPSF).

The CPD Scheme is situated strategically within the UWTSD UKPSF Continuing Professional Development (CPD) Framework, which is managed by the Enhancement Unit, being overseen by the Pro Vice Chancellor (International and Enhancement) and managed by the Head of Enhancement Unit (See Appendix 1). The CPD Framework encompasses two taught programmes, namely the Professional/Post Graduate Certificate in Education (PGCE) / Professional Certificate in Education (PCE) for Post Compulsory Education and Training (PCET) and the Professional Certificate for Teaching in Higher Education (PGCert tHE) as well as this, the CPD Scheme, where participants can apply for fellowship through either a written application or an oral presentation. 

By aligning their professional practice with the UKPSF, individuals are able to demonstrate their efforts and commitment to the delivery of high quality teaching, learning and assessment and their contribution to effective and valuable learning experiences. Professional recognition will also allow staff to showcase creativity and innovation and to demonstrate, through continuing professional development activities, the professionalism and excellence in their academic and scholarly practices.























The UK Professional Standards Framework (UKPSF)

The UK Professional Standards Framework was first established in the Higher Education (HE) sector in 2006 on behalf of the four UK Funding Councils and Universities UK and GuildHE as a response to the White Paper, ‘The Future of Higher Education (2003)’, and the Higher Education Act (2004), which both emphasised the need to establish ‘standards for teaching’ in higher education.

As well as recognising the importance of initial professional development, the UKPSF focuses on continuing professional development, allowing individuals to enhance their recognised status as they develop as professionals.

The UKPSF aims to:

1. Support the initial and continuing professional development of staff engaged in teaching and supporting learning
2. Foster dynamic approaches to teaching and learning through creativity, innovation and continuous professional development in diverse academic and/or professional settings.
3. Demonstrate to students and other stakeholders the professionalism that staff and institutions bring to teaching and support for student learning
4. Acknowledge the variety and quality of teaching, learning and assessment practices that support and underpin student learning
5. Facilitate individuals and institutions in gaining formal recognition for quality-enhanced approaches to teaching and supporting learning, often as part of wider responsibilities that may include research and/or management activities
The Three Dimensions of the UKPSF

The UKPSF is made up of three dimensions. The Dimensions consist of three sets of statements outlining the:

1. Five Areas of activity undertaken by teachers and supporters of learning within HE 
2. Six aspects of Core knowledge that are needed to carry out those activities at the appropriate level
3. Four Professional values that someone performing these activities should embrace and exemplify










THE UK PROFESSIONAL STANDARDS FRAMEWORK (UKPSF)
Dimensions of the Framework

Areas of Activity

A1	Design and plan learning activities and/or programmes of study

A2	Teach and/or support learning

A3	Assess and give feedback to learners

A4	Develop effective learning environments and approaches to student support and guidance

A5	Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices



















Core Knowledge

K1	The subject material

K2	Appropriate methods for teaching and learning in the subject area and at the level of the programme

K3	How students learn, both generally and within their subject/discipline area(s)

K4	The use and value of appropriate learning technologies

K5	Methods for evaluating the effectiveness of teaching

K6	The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching

Professional Values

V1	Respect individual learners and diverse learning communities

V2	Promote participation in higher education and equality of opportunity for learners

V3	Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development

V4	Acknowledge the wider context in which higher education operates recognising the implications for professional practice
































The Dimensions of the UKPSF reflect the complexity and multi-faceted nature of the professional role of staff teaching and supporting learning and all complement each other to allow individuals to achieve overall professional practice in teaching and learning. 

Recognition of Professional Practice

Recognition of professional practice in teaching and supporting learning and learners in higher education falls within four Descriptors, namely Associate Fellow (D1), Fellow (D2), Senior Fellow (D3) and Principal Fellow (D4). 

These Descriptors are not meant to be viewed as levels but rather as broad categories which reflect the stage that an individual may be at in their Continuing Professional Development (CPD) and career. 

The benefits of recognition by the HEA include:

· National recognition of a commitment to professionalism in teaching and learning in higher education
· The opportunity to demonstrate how professional practice is aligned with the UKPSF
· The entitlement to use post-nominal letters to support professional identity
· Pan UK recognition and relevance within the further and higher education sectors
· Facilitation of engagement with and participation in  professional and scholarly networks and activities
HEA Recognition and UWTSD

Within its CPD Framework, UWTSD offers a number of routes through which an individual may seek recognition for Associate Fellow, Fellow and Senior Fellow status.

Academic Programme Provision Route:

· PGCE/PCE (PCET) Programme – Associate Fellow (Exit Award of Certificate/Graduate Certificate in Teaching Skills) and Fellow Status (Full Award) 
· PGCert tHE Programme – Associate Fellow (Module 1) and Fellow Status (Full Award)
This Guidance Handbook is aimed at those applying for Fellowship Recognition via the individual application (written or oral) route. For further information on the achievement of recognition via one of the taught provision routes, please refer to the corresponding taught programme document.



CPD Route (Associate Fellow, Fellow and Senior Fellow Status):

· Written Application mapping and aligning professional practice against the UKPSF (Submitted to an Assessment Panel) – Available in English and Welsh
· Oral Presentation demonstrating how professional practice aligns with the UKPSF (Presented to an Assessment Panel) – Available in English and Welsh
The following section of this Guidance Handbook explains how to use the Descriptors 1 to 4 and describes each of Descriptors in some detail. Staff should read each description carefully to ascertain which descriptor they believe they are currently most able to evidence.

Once you have ascertained the appropriate descriptor, proceed to the next section to examine how you might evidence and align your engagement with the Professional Values, Areas of Activity and Core Knowledge, as relevant to the category of recognition sought.

Applicants for the status of Principal Fellow will be offered support through the Enhancement Unit. However, applications will not be assessed internally but rather will be assessed directly by the HEA. 

How to Use the UK Professional Standards Framework

The framework has been designed to cover all aspects of teaching and learning support. If you have a substantive role in the education of students or staff, it will be relevant to your situation. 

To begin with, you should review the descriptors to see which one would be appropriate for you.  You do not necessarily have to start as an Associate Fellow and work through to Fellow, Senior Fellow and Principal Fellow. You can gain recognition appropriate to your current role and experience as long as you can support your application with appropriate and relevant evidence. 

You can use the framework to plan and guide your CPD in the area of teaching and learning. There is a natural progression through the Framework as the scope of your teaching/learning support role widens and deepens and the Framework can help you whatever stage you are at and whatever your goals in this field of activity.

If you have a senior managerial role, you can use the framework to help you to enhance the quality and prominence of the teaching and learning activities within your remit, for example, by using it as a basis for curriculum decisions with regard to teaching and learning.

Applying the Descriptors

The Framework, and particularly the Descriptors, provides the means of articulating an individual’s progress in terms of developing knowledge, expertise, impact, influence and leadership in teaching and supporting learning. As well as being used to gain recognition, the Descriptors can also be used as the basis for professional reflection on the roles related to teaching or support of learning in a higher education institution.  

Associate Fellow:	Descriptor 1
 
This Descriptor is relevant to those who do not engage in the full spectrum of activities that might define academic or academic related practice, but who have a specific role in teaching and supporting HE learning. Such individuals, whatever their role or status, are not able to evidence engagement and expertise in all dimensions of the UKPSF. The descriptor is designed to be flexible and reflect the variety of different combinations of activities that HE teaching and learning may include. The typical role/career stage illustrations show that teaching and supporting learning at Descriptor 1 is often not a ‘formal’ activity and can take the form of more informal, facilitative approaches.
 
Individuals seeking recognition for Descriptor 1 need to demonstrate engagement with a minimum of two of the Areas of Activity, at least K1 and K2 from the Core Knowledge dimension, and all of the Professional Values. They should choose the two Areas of Activity which are most relevant to their work and/or which will develop their skills for future roles and activities.

	
For example:

A librarian who provides support within schools/faculties through, for example, the induction process, may not be required to design or plan learning activities and/or programmes of study (A1: Design and plan learning activities and/or programmes of study) nor to assess and give feedback to students (A3: Assess and give feedback to learners).

However, the librarian may well be teaching in small seminar groups or in laboratory sessions (A2: Teach and/or support learning) and will be responsible for ensuring that they provide their learners with appropriate resources and for following up tutorial sessions with targeted support (A4: Develop effective learning environments and approaches to student support and guidance). It may also be the case that they are required to reflect upon the effectiveness of what they are doing, gather evaluative information on their teaching and to show how they are addressing the issues raised (A5: Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices). 

In relation to Core Knowledge for this example, K4 (The use and value of appropriate learning technologies) and K5 (Methods for evaluating the effectiveness of teaching) are potentially the most relevant elements. However, it should be noted that, if there are any other areas of Core Knowledge that are appropriate to their practice these could also be demonstrated and used as indicators of progress.
 
In addition to the Areas of Activity and the Core Knowledge an awareness and commitment to all the Professional Values should be evidenced. This might be integrated into the evidence presented for the Areas of Activity and Core Knowledge through providing a relevant rationale as to why particular approaches have been used (V1: Respect individual learners and diverse learning communities), the principles (V2: Promote participation in higher education and equality of opportunity for learners) and relevant research/theory that underpins their practice (V3: Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development). 




NB:  In addition to the selected Areas of Activity and Core Knowledge and the Professional Values, and in keeping with the particular characteristic of higher education, evidence of incorporating relevant subject and pedagogic research and/or scholarship within the activities chosen is expected.

Descriptor 1 allows the user to interpret and apply the dimensions of the framework in a way that is meaningful to their practice whilst ensuring that the expectations of a restricted teaching and supporting-learning role are addressed.

The Diagram below summarises the requirements for recognition of Associate Fellow (Descriptor 1) status:

Typical individual role/career stage



Individuals able to provide evidence of effectiveness in relation to their professional roles(s) which, typically, will include at least some teaching and/or learning support responsibilities. This teaching and learning role may sometimes be undertaken with the assistance of more experienced teachers or mentors. Typically, those likely to be at Descriptor 1 (D1) include:

a. Early career researchers with some teaching responsibilities (e.g. PhD students, GTAs, contract researchers/post doctoral students, etc.)

b. Staff new to teaching (including those with part-time academic responsibilities

c. Staff who support academic provision (e.g. learning technologists, learning developers, and learning resource/library staff)

d. Staff who undertake demonstrator/technician roles that incorporate some teaching-related responsibilities

e. Experienced staff in relevant professional areas who may be new to teaching and/or supporting learning, or who have a limited teaching portfolio

Related HEA recognition




















Associate
Fellow

Descriptor 1



Demonstrates an understanding of specific aspects of effective teaching, learning support methods and student learning. Individuals should be able to provide evidence of:

i. Successful engagement with at least two of the five Areas of Activity

ii. Successful engagement in appropriate teaching and practices related to these Areas of Activity

iii. Appropriate Core Knowledge and understanding of at least KI and K2

iv. A commitment to all Professional Values in  facilitating others’ learning

v. Relevant professional practices, subject and pedagogic research and/or scholarship within the above activities

vi. Successful engagement, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities






































Requirements of the Application
· The Application Form for Associate Fellow (written or oral) which should address at least TWO Areas of Activity, at least K1 and K2 from the Core Knowledge and ALL of the Professional Values
· Your Presentation (oral applications only)
· TWO References to support your application

Fellow:  Descriptor 2

Descriptor 2 reflects main grade teaching responsibilities and is the expected descriptor for all staff who undertake substantive teaching as part of their role. The descriptor recognises and acknowledges good practice within the learning contexts of higher education, wherever this takes place, and however teaching and the support of learning is approached. Further, it recognises the diversity of staff that, in different ways, provide such teaching and support of learning. 

Individuals who are within Descriptor 2 will be able to demonstrate achievement and success in all the Dimensions of the Framework including the Areas of Activity, Core Knowledge and Professional Values. As before, they are expected to incorporate relevant subject and pedagogic research and/or scholarship in their approaches. How this is evidenced will be dependent on the context in which the individual is working, nature of the subject, discipline or profession in which they teach, and the expectations of the institution in which the individual works.
  
Such individuals will be demonstrating engagement in continuing professional development activities with specific regard to learning and teaching and which result in the enhancement of their teaching. These activities are likely to be wide ranging, incorporating both formal and informal approaches to continuing professional development. Examples include: presenting or participating in conferences on teaching and learning (often discipline-specific), attending workshops or training events, engaging in peer observation or peer review of teaching, to the less formal activities that individuals are increasingly able to draw on and recognise as valuable contributions to their continuing professional development as a teacher. These might include regular departmental meetings where the discussion is about learning and teaching issues; ‘corridor discussions’ about teaching; bidding for and involvement in projects or research on teaching and learning; implementing new approaches; subject and other network activities, reading, and visits to other institutions / organisations, etc.

The Diagram overleaf summarises the requirements for recognition of Fellow (Descriptor 2) status:

Related HEA recognition




















Fellow

Typical individual role/career stage


Individuals able to provide evidence of broadly based effectiveness in more substantive teaching and supporting learning role(s). Such individuals are likely to be established members of one or more academic and/or academic-related teams. Typically, those likely to be at Descriptor 2 (D2) include:

a. Early career academics

b. Academic-related and/or support staff holding substantive teaching and learning responsibilities

c. Experienced academics relatively new to UK higher education 

d. Staff with (sometimes significant) teaching-only responsibilities including, for example, within work-based settings 
Descriptor 2


Demonstrates a broad understanding of effective approaches to teaching and learning support as key contributions to high quality student learning. Individuals should be able to provide evidence of:

I. Successful engagement across all five Areas of Activity

II. Appropriate knowledge and understanding across all aspects of Core Knowledge

III. A commitment to all the Professional Values 

IV. Successful engagement in appropriate teaching practices related to the Areas of Activity

V. Successful incorporation of subject and pedagogic research and/or scholarship within the above activities, as part of an integrated approach to academic practice

VI. Successful engagement in continuing professional development in relation to teaching, learning, assessment and, where appropriate, related professional practices


























Using Descriptor 3







Requirements of the Application
· The Application Form for Fellow (written or oral) which should address ALL of the Areas of Activity, ALL elements of Core Knowledge and ALL of the Professional Values
· Your Presentation (oral applications only)
· TWO References to support your application
· Institutional Endorsement of your application
· 

Senior Fellow:  Descriptor 3

Individuals working towards or attaining Descriptor 3 will normally have a considerable level of expertise, developed over time, in supporting high quality student learning in all dimensions of the framework. They will have gained relevant experience through the use of a range of approaches including, mentoring, coordinating, supervising and managing individuals and groups. Individuals will evidence the depth and sophistication of their understanding and demonstrate a sustained and successful engagement with the UKPSF, indicating specifically how such knowledge, understanding and expertise is used in their approach to teaching, mentoring and their leadership roles.

Descriptor 3 recognises extended good practice both within the classroom (or learning environment) and in supporting the student learning experience in a wider context. This would normally include evidence of a sustained record of effective and significant impact on students’ experience in learning and support, a positive influence / impact on the practice of others, and on the organisation/institution. Evidence of a wider sphere of influence than the classroom and the student group (the basic expectation for Descriptor 2), is required here. A relatively limited experience of programme and/or module management, for example, or in mentoring new staff, will not be sufficient.

Descriptor 3 incorporates all the requirements for Descriptor 2. One way to view the difference is that Descriptor 2 is primarily concerned with all who teach and is a core expectation, whilst Descriptor 3 addresses experienced teachers and others who demonstrate leadership in their learning and teaching practices and related activities. The Descriptor requires evidence of wider impact, sustained success and influence. This would be the case with individuals who, for example, have developed and led substantial programmes of teaching and learning, led cross (and inter-) institutional teaching and learning focused projects, provided leadership for work in discipline based communities, or those who have led consultancy for major pieces of pedagogic work in subject associations and professional bodies. 

There is a lack of common terminology which presents difficulties in the interpretation of the term ‘mentoring’. In the context of the Framework ‘mentoring’ is seen as applicable to the context in which it takes place and  would normally be understood to mean providing support, challenge and guidance to less experienced members of staff or colleagues in order to help them develop themselves and, in particular, the teaching and learning aspects of their professional practice. This may or may not take place within the formal umbrella of institutional mentoring schemes, 

The Diagram overleaf summarises the requirements for recognition of Senior Fellow (Descriptor 3) status:

Related HEA recognition
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Fellow


Descriptor 3


Demonstrates a thorough understanding of effective approaches to teaching and learning support as key contributions to high quality student learning. Individuals should be able to provide evidence of:

I. Successful engagement across all five Areas of Activity

II. Appropriate knowledge and understanding across all aspects of Core Knowledge

III. A commitment to all the Professional Values 

IV. Successful engagement in appropriate teaching practices related to the Areas of Activity

V. Successful incorporation of subject and pedagogic research and/or scholarship within the above activities, as part of an integrated approach to academic practice

VI. Successful engagement in continuing professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices

VII. Successful coordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams) in relation to teaching and learning


Typical individual role/career stage


Individuals able to provide evidence of a sustained record of effectiveness in relation to teaching and learning, incorporating for example, the organisation, leadership and/or management of specific aspects of teaching and learning provision. Such individuals are likely to lead or be members of established academic teams. Typically, those likely to be at Descriptor 3 (D3) include:

a. Experienced staff able to demonstrate impact and influence through, for example, responsibility for leading, managing or organising programmes, subjects and/or disciplinary areas

b. Experienced subject mentors and staff who support those new to teaching 

c. Experienced staff with departmental and/or wider teaching and learning support advisory responsibilities within an institution 




























Using Descriptor 4








The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship.
Use the two case studies to address different aspects of Descriptor 3, with a focus on your organisation, leadership and/or management of specific aspects of learning and teaching provision. You might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on your academic practice and/or on the practice of others. The emphasis should be on your effectiveness in relation to learning and teaching and should incorporate how you have led, organised or managed specific aspects of learning and teaching provision and influenced/impacted upon the practice of others.

At least one of your case studies should focus on a situation where you worked with others using your skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. You should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Focus on particular aspects of your work such as: 

Developing quality enhancement:

· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways in which you have fostered dynamic approaches to learning and teaching through creativity and innovation.
Supporting other colleagues:

· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through co-ordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation. Sustained engagement with educational and staff development; 
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the dimensions of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution. Evaluation of academic practice; 
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice; and 
· how you support, encourage and implement evaluation processes designed to enhance the student

Applicants applying through the Oral Application Route should ensure that their presentation addresses the points made above

Requirements of the Application
· The Application Form for Senior Fellow (written or oral) which should address ALL of the Areas of Activity, ALL elements of Core Knowledge and ALL of the Professional Values
· Two Case Studies
· Your Presentation (oral applications only – you should ensure that your presentation addresses the additional requirements of Senior Fellow)
· TWO References to support your application
· Institutional Endorsement of your application
























Principal Fellow:		Descriptor 4

Descriptor 4 is distinctly different to Descriptors 1, 2 and 3.  It is relevant to highly experienced individuals who are or have been widely respected for their effective teaching and who have progressed into senior roles. They will have substantial experience and knowledge of teaching and supporting learning and will be using this to make an impact at a senior level. The nature of their work may mean that they will not currently have any direct contact with students in teaching or supporting learning. Their work will normally include the effective strategic leadership of academic practice/development, leading to the development and implementation of high quality student learning experiences. 

The evidence used for Descriptor 4 will be dependent on the context in which the individual is working but in many respects is likely to be fundamentally different from the type of evidence required for Descriptor 3. The focus need not primarily be on an individual’s teaching and learning practices but might focus on the contributions made, for example, to subject pedagogy, innovative approaches, and the evidence of effectiveness and impact at a strategic level. This evidence can draw on a broad range of experiences and activities and be underpinned by an understanding and commitment to the Core Knowledge and Professional Values. 

The Descriptor is evidenced through a critically reflective narrative which evidences all aspects of the Descriptor. As the individual will not necessarily have immediate contact with learners they would need to draw on examples of their work which illustrate their understanding of the use and the value of the UKPSF. This might include how they have used the framework to shape and develop policy, strategy and schemes within their organisation. For example: a learning and teaching strategy underpinned by professional values; an institution wide peer review of a teaching scheme incorporating the UKPSF which is then further recognised in promotion structures; the development and implementation of innovative teaching and learning approaches within the organisation in response to the specific needs of their students.

At the heart of this Descriptor lies the demonstration of ‘strategic impact and influence’ in the context of one or more location, institution or organisation. Evidence will therefore need to draw on ‘cycles’ or ‘levels’ of influence including evidence drawn from institutional, national and/or international settings. The emphasis on ‘a sustained and effective record of impact’ means that it would be highly unusual for Descriptor 4 to be evidenced solely on the basis of completing a programme or course. However, completion of a relevant programme or course, (in leadership for example,) might constitute part of the evidence but would not alone be adequate for successful demonstration of the Descriptor.

The Diagram overleaf summarises the requirements for recognition of Principal Fellow (Descriptor 4) status:












Related HEA recognition
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Fellow

Typical individual role/career stage


Individuals, as highly experienced academics, able to provide evidence of a sustained and effective record of impact at a strategic level in relation to teaching and learning, as part of a wider commitment to academic practice. This may be within their institution or wider (inter)national settings. Typically, those likely to be at Descriptor 4 (D4) include:

a. Highly experienced and/or senior staff with wide-ranging academic or academic-related strategic leadership responsibilities in connection with key aspects of teaching and supporting learning 

b. Staff responsible for institutional strategic leadership and policy-making in areas of teaching and learning 

c. Staff who have strategic impact and influence in relation to teaching and learning that extends beyond their own institution
Descriptor 4


Demonstrates a sustained record of effective strategic leadership in academic practice and academic development as a key contribution to high quality student learning. Individuals should be able to provide evidence of:

I. Active commitment to and championing of all Dimensions of the Framework, through work with students and staff, and in institutional developments

II. Successful strategic leadership to enhance student learning, with a particular, but not necessarily exclusive, focus on enhancing teaching quality in institutional, and/or (inter)national settings

III. Establishing effective organisational policies and/or strategies for supporting and promoting others (e.g. through mentoring, coaching) in delivering high quality teaching and support for learning 

IV. Championing, within institutional and/or wider settings, an integrated approach to academic practice (incorporating, for example, teaching, learning, research, scholarship, administration, etc.)

V. A sustained and successful commitment to, and engagement in, continuing professional development related to academic, institutional and/or other professional practices



















































Evidencing Engagement with the Areas of Activity
Evidencing Area of Activity A1: Design and plan learning activities and/or programmes of study 
The evidence of Designing and Planning Learning Activities will normally be small scale for Descriptor 1, typically individual activities and/or sessions. This would range from module design to a whole programme of study for Descriptor 2 and those working towards Descriptor 3. In all cases, one would expect the design to reflect developing knowledge and understanding of the Core Knowledge and Professional Values dimensions.
Evidencing Area of Activity A2: Teach and/or support learning
In demonstrating the activities of teaching and supporting learning the evidence should demonstrate an increasing awareness of different approaches to and methods of teaching and supporting learning as well as a growing ability to choose the most appropriate approach for the achievement of curriculum aims. 
Evidencing Area of Activity A3: Assess and give feedback to learners
Clear differentiation of how this area is evidenced would be expected for the different Descriptors. For example, for Descriptor 1 an understanding of the importance of assessment and feedback and of the criteria for making informed, formative judgements about work and the role this plays in supporting learning through activities such as tutorials, work placements, observations, and practical work  would be appropriate. For Descriptors 2 and 3 there would be an increasing emphasis on the use of feedback and feed-forward approaches being routinely used to improve learning and develop learner autonomy.  At Descriptor 4 the focus might be about a wider sphere of influence in policies and practices concerning assessment and feedback in supporting learning.
Evidencing Area of Activity A4: Develop effective learning environments and approaches to student support and guidance
The definition of ‘learning environments’ has been widely contested and is open to diverse interpretation.  Individual practitioners work beyond the local physical environment of the classroom, the laboratory, studio or work place or the distance learning or electronic learning environment. They take the nature of the learning environment, the learning culture being developed, the nature and extent of the support infrastructures into account and are able to distinguish between academic and pastoral interventions. Individuals also take the range of environments available to students into account as well as how they are enabled to access, understand and utilise them.
Evidencing Area of Activity A5: Engage in continuing professional developments in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
The Framework provides a powerful means of articulating the varied aspects of role and the potential for development in all areas of the teaching and supporting learning endeavour. This Area of Activity is concerned with enhancement and comprises three elements integral to teaching and supporting learning roles. Whilst the three elements might be viewed holistically it is important the elements are understood and demonstrated, particularly at Descriptors 1 and 2 to ensure successful integration. 

The elements are: 
· Continuing professional development in subjects/disciplines and their pedagogy
· Incorporating research and scholarship
· The evaluation of (one’s own) professional practices 

Evidence could appropriately focus on the question: How might an individual demonstrate that they have become a better teacher through continuing professional development, research and the evaluation of their teaching and learning related practices?


Evidencing understanding of the appropriate Core Knowledge 
The Dimension of Core Knowledge is most easily evidenced through the Areas of Activity. For example, designing and planning a learning activity (Area of Activity 1) successfully would be determined by the use of appropriate teaching and learning methods (Core Knowledge 2), an understanding of how the particular students learn (Core Knowledge 3) and the use of appropriate learning technologies (Core Knowledge 4). Linking the Core Knowledge to Areas of Activity provides greater coherence and depth to the evidence and more accurately reflects the reality of practice.
Evidencing Core Knowledge K1: The subject material
This area is effectively evidenced with reference to the Areas of Activity or other areas of Core Knowledge. Evidence should fundamentally relate to how an understanding of the nature of the subject is used to inform the design and planning of learning activities and programmes of study, the teaching strategies, the assessment and feedback. This would normally make reference to the distinctive nature, or culture, of the discipline and the particular expectations of teaching; the issues or challenges arising from the context in which teaching takes place, and the appropriate methods of delivering the subject at different levels (e.g. first year undergraduate to masters level). 
Evidencing Core Knowledge K2:  Appropriate methods for teaching and learning in the subject area and at the level of the academic programme
This is concerned with pedagogic approaches that are distinctive and/or characteristic of the subject, or what makes the teaching or supporting of the learning in the subject different to the teaching of another one. It is also concerned with acknowledging that some approaches may be more appropriate than others given the nature of the learning desired, the level of the material being taught and the readiness of students. This is clearly linked to demonstrating Core Knowledge 1 with its focus on an understanding the subject material, but is specifically concerned with the strategies and approaches used to teach or support the learning of the subject.
Evidencing Core Knowledge 3: How students learn, both generally and within their subject/discipline area? 
How students learn might be evidenced through demonstrating  how an understanding of the characteristics of different learners (such as mature students, recent school leavers or workplace learners) impacts on how their needs might be met in the context of learning, how this might reflect on the learning environment, teaching approaches and practices.  Reference could be made to different theories of, or approaches to, learning and how these are evidenced by the use of different strategies for teaching and supporting learning. This might relate specifically to the nature of the subject (Core Knowledge 1).
Evidencing Core Knowledge 4: The use and value of appropriate learning technologies
Evidence needs to demonstrate how and why specific technologies, of all types and ages are used appropriately to support learning. Evidence will address what the learning and teaching needs are and why particular technology is used to address them. Evidence is likely to be linked to other areas of Core Knowledge, for example; how and why technology is used within a specific discipline, professional or vocational areas; for specific groups of learners; in specific learning contexts or environments. 
Evidencing Core Knowledge 5: Methods for evaluating the effectiveness of teaching 
 An essential part of work in Higher Education is ensuring the effectiveness of teaching practices. This focuses on the methods (formal or informal) employed to gather information and data about the impact of teaching, how they are used and the impact of their use on developing practice.
Evidencing Core Knowledge 6:  The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching 
Quality assurance and quality enhancement are deeply embedded in higher education through procedures such as programme validation, monitoring and review. These processes shape academic practice and are implicit in what individuals do. Key to evidencing this area is how an individual might demonstrate engagement with feedback to enhance practice and the student learning experience. This might include an account of how they seek opportunities to obtain feedback other than relying on the institutional procedures already in place. For those working outside higher education institutional policies and practices, they will need to evidence a personal interest, understanding and commitment to quality assurance and enhancement procedures established and embedded within their practice. This will include knowledge and understanding of the quality assurance frameworks at a national level and how these are manifested at an institutional level.


Evidencing commitment to the Professional Values 
The focus of Professional Values is the integrity of the individual practitioner. How they are manifested is likely to be different if the individual has the identity of an academic (working within an academic discipline) as compared to a professional (working in a professional or vocational area). Much will depend on the context and nature of their work. 
Professional values are often considered implicit within professional practice; there are, however, few assurances that this is the case. The UKPSF articulates how the professional values should explicitly underpin teaching and support learning in higher education; it requires the explicit demonstration of ‘a commitment to all the professional values’. 

As with the other dimensions there is some utility in separating the different components to ensure an understanding of each, but in reality the professional values overlap and are integrated in individual and institutional practice. For example, the Professional Values impact on the Core Knowledge and the Areas of Activity by shaping the activity and the understanding and knowledge in an almost unconscious way. Evidencing the Professional Values takes place in a setting which itself reflects values through the institutional mission and culture, although this may shift in emphasis over time. Individuals may themselves place different emphases and importance on values in their professional practice and, like all values, they are hard to evidence.

For Descriptor 1, 2 and 3 the evidence of commitment to the professional values in practice will be demonstrably linked to the level of regard for institutional / organisational values and how these influence teaching and learning, and to the adoption and communication of positive attitudes and behaviours. In the process of programme accreditation, this will be demonstrated through exploring the ways the institutional processes (such as promotion and developmental review or appraisal) reflect the Professional Values. This could be through the alignment of the UKPSF Professional Values in institutional/organisational statements about their own values.

In Descriptor 4 the Professional Values are enshrined within evidence of ‘a commitment to and an understanding of the use and value of the UKPSF’. This locates the Professional Values at the heart of why things are done a certain way, what is held as important by the individual and the aspirations and forces driving their work. Evidencing this might draw on examples of how practice is influenced by an individual’s personal obligation and responsibility to the Professional Values. 
Evidencing Professional Value 1: Respect individual learners and diverse learning communities
This focuses on the way teaching and supporting learning incorporate activities, actions and approaches which respect individual learners. It depicts the ways we communicate and interact with individuals and different communities in the context of teaching and supporting learning. The term ‘diverse learning communities’ might include campus based groups of students, electronic communicates, work based communities, or be defined on the basis of ethnicity, faith, social class age etc. The practitioner needs to be able to demonstrate that they value and can work effectively with and within these diverse communities. 
Evidencing Professional Value 2:  Promote participation in higher education and equality of opportunity for learners 
The focus here is on providing evidence of how a commitment to participation in Higher Education and equality of opportunity for learners underpins practice related to teaching and supporting learning.  There is potential to cover a broad spectrum of activities, approaches and behaviours linked to all the Areas of Activity and Core Knowledge. Evidence should ideally indicate wide and pervasive approaches to ensuring equality of opportunity. 
Evidencing Professional Value 3: Use evidence informed approaches and the outcomes from research, scholarship and continuing professional development 
This focuses on the use of evidence informed approaches, the ability to draw on and contribute to many sources of evidence and to use them to inform teaching and learning practice. It is about using the outcomes from research, scholarship and professional development to make principled, informed and considered judgements which enhance practice and the learning experience. This value advocates the importance of direct professional involvement in enquiry (in teaching and learning) to support the individual’s own professional development and to enhance their teaching or learning support activities. 
Evidence might include consideration and application of the findings from studies, reading, personal enquiry of (for example) teaching, learning, learners, the subject, the environment etc. to enhance practice and the student learning experience. Using one’s own discipline based research to enhance the curriculum should be informed by reading or research about curriculum design, the nature of the subject itself and the learners in order to provide a rationale for the design of the curriculum and its delivery. 
Evidencing Professional Value 4: Acknowledges the wider context in which higher education operates recognising the implications for professional practice.
This is concerned with being alert to the issues that may impact on institutional missions and/or which might have an influence on curriculum design and/or personal and collective professional practice. This might for example, may include how an individual has responded to the current demands of the Disability Discrimination Act, the employment agenda, or the widening access and participation agenda. Current agendas include; sustainability (the practice of sustainability and education for sustainability), and student engagement.









The Application Process

Before applying to the CPD Scheme for Recognition by the HEA, you must undertake the formal training package on the UKPSF, delivered by the Enhancement Unit. Experience has shown that applicants are more likely to be successful in their applications when they have undertaken the training as they are clearer as to the requirements and are able to receive personal targeted support throughout the whole process.

Within the training, as well as receiving information on the UKPSF and the Dimensions, you will be invited to work with peers, colleagues and the facilitator to examine and discuss your practices in teaching and supporting learning so that you are able to identify the most appropriate category of fellowship for you. 

Once you have decided on the category of fellowship that you wish to work toward, you will be invited to take part in a half day or full day writing retreat in order to develop your application and receive support in your reflective practice and in integrating and applying pedagogic and subject specific academic research to support the evidence you intend to provide.

The writing retreats are held outside of your usual work environment, where possible, to ensure that you are not distracted by day-to-day duties. Although not compulsory, we also advise that you set up an out-of-office message so that you are not tempted to look at your emails. This ensures that you are free to focus on your application. 

Following the writing retreat, you will be allocated a mentor whose role it is to provide you with further ongoing support, including draft reading and feedback on your application. Your mentor will already hold fellowship status which is either equal to or higher than the category you are intending to apply for – they will have been through the process themselves and are therefore able to understand the commitment you are showing to effective teaching, learning and the support of students by becoming involved in this process.

















Your Referees

Your Referee should be someone who can provide an informed peer review of your eligibility for Associate Fellow, Fellow or Senior Fellow of the Higher Education Academy, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and by making additional, relevant comments, as they wish.

Referees should be experienced staff and should be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities you have recently undertaken.

At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI).
 
All Referees need to be familiar with the UKPSF so please ensure that they request a copy of the Guidance Notes for Referees from the Enhancement Unit by emailing the Unit directly on HEAapplications@uwtsd.ac.uk or by visiting the Enhancement Unit web pages through MyDay. 




























Fellowship Judgements

The assessment process for applications for Recognition by the HEA is very much like the quality assurance process that the University adopts for its taught awards. Applications are assessed by reviewing the evidence presented relevant to the requirements of each descriptor to reach a final judgement. 

Ensure that you have used the correct application form for the category of fellowship sought and, if you wish to apply though the oral route, that you have used the form designed specifically for that route and have completed your presentation. You must also provide two references to support your application. 

Once your application is complete and you and your mentor are happy, it will follow the process outlined below:

0. The application should be submitted electronically, on the date provided, through the central email (HEAapplications@uwtsd.ac.uk).

0. The Enhancement Unit Senior Administrator will check that you have remained within the word count (for written applications), that presentations for oral applications are accessible and run properly, and that appropriate references for all applications have been included.

0. Once all applications have been checked and verified as correct, the Head of Enhancement Unit and the Senior Administrator will select appropriate assessors to review the applications from the list of the assessors available. (In line with the HEA Accreditation Policy (4.4) applications for Associate Fellow or Fellow are reviewed by two assessors who both hold Fellowship as a minimum requirement. Applications for Senior Fellow are reviewed by three assessors, at least two of whom must hold Senior Fellow status. However, as a matter of internal policy, the University seeks to have all applications for Senior Fellow reviewed by Senior Fellows only.)

0. The Head of Enhancement Unit and the Senior Administrator ensure that assessors for each application are from a different faculty to the applicant.

0. Once the assessor selection process is complete, the applications are shared with assessors and they are asked to check the list of applications they have been allocated to ensure that they have not assisted, mentored or guided any of the applicants within the development stage of the application. Where such a prior relationship is identified, the application is allocated to a different assessor.

0. Assessors have a defined time period in which to review the applications they have been allocated and to submit the reviewer forms to the Senior Administrator. The Senior Administrator then collates the review forms/feedback on each application.

0. Assessors are then contacted and informed as to who has reviewed each application and asked to arrange to meet with one another to moderate and discuss the judgements made on each application so that an agreed judgement may be reached. This is rather like the University’s second marking / cross moderation practices.

0. Following the moderation process outlined above, final judgements are sent to the Senior Administrator who collates these responses and forwards all applications and judgements to the External Reviewer (Principal Fellow) for sampling and moderation.

0. On the day of the HEA Recognition Panel, all applications, including feedback and judgements, are made available to all Panel members. Each written application is considered individually. Where a clear judgement has not been agreed on any application, discussion takes place and the External Reviewer is asked to advise the Panel.

0. Oral applicants are invited to present their applications (20 minute presentation followed by 10 minutes of questions) to the Recognition Panel. Following the oral presentation, reviews completed by Panel members are shared and discussed so that a final judgement may be made. 

0. All oral applications are recorded so that they can be retained for moderation and audits purposes.

0. All discussion and judgements made within the Panel are recorded by the Senior Administrator to ensure consistency in judgement decision-making and for potential audit purposes. 

0. Once the Panel has sat, you will be informed of the judgement regarding your application as soon as possible, via email. All emails are monitored and approved by the Chair of the Panel before being distributed.










Rework/Resubmissions

On some occasions certain applications are not approved for Recognition by the Panel. This can be for a variety of reasons such as, the application is descriptive rather than reflective, the evidence provided does not support the category of fellowship applied for, engagement with and application of the Core Knowledge and/or Professional Values is not explicit within the application, etc.

As with applications, there is a process in place to manage non-approval judgements and subsequent resubmission, as follows:

1. Where an application is unsuccessful, constructive and supportive feedback is agreed by the panel members before being sent to the applicant. Within the same correspondence, the applicant is provided with the details of a mentor who has agreed to assist the applicant in reworking their application for resubmission at a later date.

2. Where an application is felt to need minimal rework/amendment/additional evidence/etc., the panel will advise that the applicant resubmit within a defined limited period of time for consideration by Chair’s Action. 

3. Where an application is felt to need a significant amount of rework/amendment/additional evidence/etc., the panel will advise that the applicant resubmit to the next panel meeting.

4. As with original applications, resubmissions are reviewed in line with the HEA Accreditation Policy (4.4) where applications for Associate Fellow or Fellow are reviewed by two assessors who both hold Fellowship as a minimum requirement and applications for Senior Fellow are reviewed by three assessors, at least two of whom must hold Senior Fellow status.
 
5. Resubmissions may be reviewed by the original assessors or by different assessors dependent on the availability of assessors.

6. Assessors of resubmissions are contacted and informed as to who has reviewed each resubmission and asked to arrange to meet with one another to moderate and discuss the feedback provided so that an agreed judgement may be reached.

7. Following this moderation process, final judgements are sent to the Senior Administrator who collates these responses and informs the Head of the Enhancement Unit and the Panel Chair.

8. Where there is any disagreement in the judgement made, the application(s) and judgements are sent to the External Reviewer for moderation and advice.

9. Those resubmissions which are deemed as now approved for recognition are sent to the Chair of the Panel for final approval, with applicants being advised of the outcome as soon as possible.

10. Those resubmissions which are deemed as requiring further work are sent to the Chair of the Panel for agreement on this judgement, with applicants being advised of the outcome as soon as possible. In this latter case, participants are contacted directly by the Head of the Enhancement Unit so that focused personal support and mentoring may be provided.

11. When the participant resubmits for the next Panel, their application is dealt with as if it is a first submission where new assessors are allocated the application and the usual review and moderation process is followed. 





























Appeal Procedure in Respect of Decisions by the Recognition Panel

Grounds for Appeal

1. Any applicant to the Recognition Panel is entitled to submit an appeal, based on their belief that there were defects or irregularities in the conduct of assessment or review of their application which, in the applicant’s opinion, have had an adverse effect on the final judgement and outcome.

Submitting an Appeal

2. Any appeal shall be sent to the Enhancement Unit on the Unit’s Appeal Form (see below) normally not later than 15 clear working days after the official notification of judgement. Simple notice of appeal given in writing by an applicant within the above deadline shall not be deemed to constitute an appeal and shall not be accepted. At an Appeal Panel meeting the Chair shall have discretion to declare inadmissible any matter introduced by the appellant, or by any witness or person accompanying the appellant, if he/she deems it not directly related to the contents of the appeal previously lodged in writing within the stipulated deadline. The University has no obligation to consider an appeal submitted more than 12 months after the relevant Recognition Panel meeting.

3. The Enhancement Unit shall acknowledge receipt of an appeal normally within 5 clear working days. Where appropriate to the circumstances of the case, the appeal shall be referred to an appropriate officer of the University for investigation.

Initial Investigation

4. The appropriate officer shall ensure that the facts are verified and upon completion of his/her enquiries, shall submit a written report to the Enhancement Unit setting out the circumstances of the case and confirming his/her findings.

5. The Enhancement Unit shall arrange for the Recognition Panel to re-consider the judgement made if the report indicates that the original judgement was inappropriate due to defects or irregularities in the conduct of assessment or review of the application which have had an adverse effect on the final judgement and outcome.

6. The appellant shall be informed by the Enhancement Unit of the action being taken to remedy the situation by means of an Appeal Outcome letter (which may take the form of an electronic communication).

7. If the report indicates that no error as defined in point (1) above has occurred the Enhancement Unit shall determine, based on the contents of the application for appeal and the written report from the appropriate officer whether a clear case for appeal exists.

8. The Enhancement Unit may disallow any appeal, normally within 20 clear working days of its receipt, which fails to meet the above criteria for making a judgement appeal or in which, following the written report, it is apparent that no clear case for appeal has been made. The appellant shall be informed that the appeal has been disallowed by means of an Appeal Outcome letter (which may take the form of an electronic communication).

Appeal Panel

1. Where necessary, the Enhancement Unit will identify a standing group of appropriately qualified and experienced staff from across the Faculties and Support Services to serve as possible members of the Appeal Panel.

2. If it is decided that there is a clear case to be considered, the appeal shall be referred to an Appeal Panel consisting of three members from the standing group; a Chair and two further internal members. Where appropriate an external person may be appointed as an additional member of an Appeal Panel. The Appeal Panel shall normally meet within 25 clear working days of receipt of the appeal. In the event that it takes longer to verify the facts to which the appeal refers, this period may be extended. 

3. No member of the Appeal Panel shall come from a Faculty in which the appellant has worked or is working. Staff should not agree to be a member of the Appeal Panel if the appellant is known to them.

4. The Appeal Panel shall have delegated powers to act on behalf of the University.

5. An appellant shall be offered a personal hearing by the Appeal Panel. The appellant shall accordingly be informed in advance of the time and date of the meeting and that he/she shall have the right to be accompanied, to hear all the evidence, and to call and question witnesses. The appellant may be accompanied by a person of his/her choosing, and is required to inform the Senior Administrator within the Enhancement Unit in writing in advance of the meeting whether he/she intends to be accompanied. The accompanying person shall not normally contribute to the discussions, but the Appeal Panel shall have the discretion to invite their contribution if it believes that this will assist them in reaching a decision. Legal representation is not allowed. The appellant may nominate relevant witnesses to provide evidence which relates directly to the grounds of the appeal. Such witnesses shall be informed of the date, time and place that have been set for the appeal hearing but cannot be compelled to attend.

6. If for reasons of distance or other significant matter (to be agreed by the Enhancement Unit), physical attendance in person is not possible, the appellant will be invited to contribute via video link, audio link or to make an additional written submission. The appellant may not send another person to an Appeal Panel in his/her stead. Should the appellant not attend the meeting of the Appeal Panel and provided that all reasonable means have been taken to contact the appellant, the meeting shall proceed in his/her absence.

7. The Chair of the Appeal Panel may require the Chair of the relevant Recognition Panel or any other member of staff to contribute to the hearing as witnesses and should ensure that any such individuals are informed of the date, time and place that have been set for the appeal hearing.

8. The Appeal Panel shall base its decisions on the evidence of the appellant’s submission and the testimony of any witnesses, together with any further evidence which it considers relevant. The Appeal Panel, when considering its decision, shall meet in private session.

Outcomes of an Appeal Panel

1. The Appeal Panel shall be empowered to take one of the following decisions:

	to reject the appeal and uphold the original judgement of the Recognition Panel;

	to uphold the appeal and to refer the case back to the Recognition Panel for review of the initial judgement.

2. In exceptional cases only, the Appeal Panel may specify the composition of the Recognition Panel to review a decision. Where the case is referred back to the Recognition Panel, the Appeal Panel may, where appropriate to the circumstances of the case, require an officer of the University to attend at the meeting of the Recognition Panel to ensure full consideration of the Appeal Panel’s decision.

3. The Appeal Panel may make recommendations for consideration by the Academic Quality and Standards Committee or the Senate as appropriate on any matter arising from the consideration of Appeals.

4. A report, setting out attendance, a brief outline of the proceedings and the reasons for the decisions of the Appeal Panel shall be produced.

5. The outcome of the appeal shall be communicated to the appellant by means of an Appeal Outcome letter, normally within 10 clear working days of the meeting of the Appeal Panel.

6. The appellant shall be informed that the case has been referred back to a special Recognition Panel and that he/she will be informed of the decision of the special Recognition Panel in due course. The special Recognition Panel, consisting of a Chair, an external representative and representation from the original Recognition Panel shall consider the report of the Recognition Appeal Panel, including recommendations or advice where appropriate to the circumstances of the case, together with all supporting documentation. The special Recognition Panel shall normally meet within 10 clear working days of receipt of the Appeal Panel’s report. The subsequent decision of the special Recognition Panel, together with a copy of a relevant extract from its minutes, shall be sent to the Enhancement Unit.

7. The special Recognition Panel decision may or may not alter the appellant’s overall judgement outcome. The appellant shall be informed of the decision of the special Recognition Panel by means of an Appeal Outcome letter (which may take the form of an electronic communication) normally within 10 clear working days of the meeting of the special Recognition Panel. There shall be no right of appeal under the University’s internal procedures against the decision of a special Recognition Panel where the case has been referred back by an Appeal Panel.

8. If, following a successful appeal, the special Recognition Panel decides that the appellant has qualified for recognition, the appellant shall be notified of this and the award recorded with the Higher Education Academy (HEA).

Reporting on appeals

The Enhancement Unit shall report annually to the Higher Education Academy (HEA) on the operation of these procedures in a form that maintains confidentiality and enables the Unit to reflect upon lessons learnt from applicant appeals and disseminate advice accordingly.



The Recognition Judgement Appeal Form is available electronically from the Enhancement Unit web pages: http://www.uwtsd.ac.uk/enhancement

The Enhancement Unit will normally acknowledge receipt of your appeal and provide you with any updates and an outcome by email; therefore it is important that you check your University email accounts regularly.














Summary
Those members of staff who wish to gain recognition from the Higher Education Academy should consider the application process as an opportunity to utilise the Professional Standards Framework in a wide range of contexts and as a means to thoroughly reflect upon achievements to date and to identify areas for future continuing professional development. For example, you might use your engagement with the process to:
· Plan and guide your CPD in the area of teaching and learning;
· Promote the professionalisation of teaching and learning support within Higher Education;	
· Foster creative and innovative approaches to teaching and learning;
· Enable you to gain recognition and reward for developing your capabilities as a teacher and supporter of learning;
· Enhance the quality and prominence of the teaching and learning activities within your remit;
· Facilitate and support the design and delivery of initial and continuing education development programmes and activities;
· Facilitate you and the University in gaining formal recognition for quality enhanced approaches to teaching and supporting learning in the context of wider responsibilities such as research and/or management;
· Demonstrate to students and other stakeholders the professionalism that you and the Institution bring to teaching and support for student learning;
· Support Senior Staff when seeking to:
· develop policies and systems for the recognition and reward of teaching and learning support staff 
· promote a strong culture of teaching and learning support.
What Next?

If you wish to apply for recognition of your professional practice in teaching and supporting learning please contact the team to find out when and where the next training event is to be held (HEAapplications@uwtsd.ac.uk). 

You can access information about the UKPSF and all of the associated application documents by visiting the Enhancement Unit area on MyDay and clicking on Professional Recognition.

We look forward to hearing from you.

	
We are always seeking to improve our services and to ensure that what we do and the supporting documentation is fit for purpose.

Therefore, if you have any comments or suggestions relating to this Handbook, or any other aspect of our service, please contact the Enhancement Team on the email address above or contact the Head of Enhancement Unit, Caroline Usei, directly on caroline.usei@uwtsd.ac.uk. Many Thanks
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UWTSD UKPSF CONTINUING PROFESSIONAL DEVELOPMENT FRAMEWORK                          






Training, Guidance and Support from Mentor/Tutor



TAUGHT ROUTES

					CPD ROUTE

WRITTEN OR ORAL APPLICATION:

· Associate Fellow

· Fellow

· Senior Fellow


STAFF DEVELOPMENT PROGRAMME

											

HEA RECOGNITION PANEL
PGCert tHE PROGRAMME

Module 1:  Associate Fellow 

Module 2:	Fellow Status (Full Academic Award)
PGCE/PCE (PCET) PROGRAMME

Year 1/Part 1:  Associate Fellow

(Exit Award Certificate in Teaching Skills (Level 5)
Graduate Certificate in Teaching Skills (Level 6)

Year 2/Part 2:  	Fellow Status

(Full Academic Award)
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