	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	








	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I was clear and concise with my delivery
I took time to ensure that everything was in sync when editing the video
[bookmark: _GoBack]
	I feel I could have spoken more on different roles of the teacher when teaching for creativity



	Student’s Name
	1501279
	Date
	14//2018

	Student’s Signature
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The purpose of education has moved away from the need to merely teach for memorisation towards a skills based curriculum.
Fisher et al:  - Shift to a more creative curriculum was in response to global competition for scientists, engineers and medical staff becoming more creative. 
A desire to ‘shake education free’ from excessive teacher led activities to encourage more open ended, pupil centred learning. 
Gove  - If learners aren’t introduced to a stock of knowledge, the learners will be unable to use curriculum content in a creative way. 
Land  - Conducted research which used this tool to measure the creativity skills of a group of individuals at different stages of their lives
At 5 years old, 98% were considered a creative genius, 30% of 10 year olds, 12% of 15 year olds, and only 2 % of adults reaching the level of ‘Creative genius’. 
Suggests that as individuals progress through their education, creativity levels are stifled.
Robinson 
‘Do schools kill creativity?’.
Schools hierarchy is based on 2 ideas. Usefulness and academic ability. 
Most people were steered away from areas of interest because they were not deemed as career worthy. 
need to value the academic but non academic traits should be placed in a high regard also.
Penaluna  - Stated during his TED talk that teachers were focussed on a specific answer, when in fact what we should be embracing divergent thinking.
There needs to be an ethos within the classroom that allows and inspires learners to try, without the fear of being wrong. 
An important trait is the resilience to overcome adversity when the answer is not known. 
Costa and Kallick  - ”We should be interested in how learners produce knowledge rather simply how they reproduce knowledge.” 
I would put emphasis on Costa’s habits of mind within the learning environment 
Habits of mind - A set of 16 dispositions which are performed in response to questions and problems where the answer in not known. 
Include persisting, questioning and posing problems, and thinking interdependently. 
Hattie  - ”In the correct idea rich and caring environment, learners can experiment with their ideas and thinking. And that an environment where error is welcomed is a safe learning environment.”
Ewing  - An environment whereby learners are given control over their learning with a balance between structure and freedom where risk taking was encouraged, enhanced the creative output of learners. 
I will make full use of all possible learning environments that are available 
the outdoor learning environment will become a focal point of my teaching 
Dillon et al. - When education is conducted outside of the traditional learning environment, the creativity levels of the learners are increased. 
Outside, learners feel more empowered, in control of their learning, and given more scope and opportunities to collaborate with their peers. 
Bancroft et al. - The learning should begin with a learning walk to stimulate creative ideas and generate stimuli. I would then gather these ideas and stimuli and use them to enhance the learners creativity. 
Oppezzo  - Walking resulted in a significantly higher creative output compared to when no physical activity is present. 
We must become a trustworthy facilitator of the learning. 
Hattie  - learners do not participate in these activities is because of the fear of their peers ridicule.
we must build a rapport with learners and class expectations for the valuing and of all ideas. 
Shayer - teachers must create interventions to increase higher level thinking. 
 “if you cannot access the range of mental levels of the children in your class, how can you plan and execute teaching strategies in response to minute by minute responses.” 
Bancroft et al.  - to develop learners creativity, educators must also be aware of the needs of the learners. 
Braund and Campbell,  - The development of creative skills coincides with a less prescriptive plan for the lesson. 
I will aim to develop an opportunistic approach to teaching and learning
I would to implement a focus on the andragogy approach to teaching
This approach would require the learners to effectively use the habits of mind
general theme = mutual respect, especially to the learners from myself. 
my role as a teacher = a facilitator, 
emphasis on what the learners want to know and giving them the knowledge and the skills needed to discover this knowledge independently.



























The Link to the YouTube response:

https://youtu.be/ywxmQWo0iTE 
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