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Part 1
There are many important policies and documents relating to youth work in Wales. Students and individuals who work in the youth work sector find this information particularly useful, as it allows them to develop their knowledge and understanding of the subject.
Youth Work in Wales: Principles and Purposes (2018) explains that youth work is open to all young people between the ages of eleven to twenty-five years old. Furthermore, the document states that an important principle of youth work is the voluntary relationship between young people and youth workers (Youth Work in Wales Review Group, 2018). Jeffs and Smith (2010) suggest that the voluntary principle of youth work allows young people to make their own decisions about entering or ending their relationships with youth workers.  The Welsh Government’s (2019) Youth Work Strategy for Wales proposes that the youth work element of voluntary participation, helps young people feel like empowered partners in their learning process. 
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Part 2a
This essay will discuss the purpose of youth work and the importance of the role of a youth worker. The National Occupational Standards for Youth Work (2019) describes the purpose of youth work as: 
Enabling young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential
 (CLD Standards Council Scotland, 2019)
Considering this, one of the most important requirements of a youth worker is their ability to build relationships with young people. Blacker (2010, p. 15), suggests that ‘a central task for any youth worker has always been the need to construct and sustain educational and social relationships with young people’. Similarly, Jolly (2010, p.6), states that ‘it is no exaggeration to say that the single most important factor in defining youth work practice rests with the worker’. Youth workers provide non-formal and informal learning opportunities for young people by hosting a range of different activities that encourage their participation. These activities ‘enable the educational processes of youth work to take place. They act as a catalyst, initiating and hastening young people’s development and learning’ (Harte, 2010). 
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Part 2b 
The University of Wales Trinity Saint David’s (2020, p.2) Academic Misconduct Policy states that if a student fails to acknowledge the source of information in academic writing, they could be accused of academic misconduct:
Academic misconduct can be defined as any action by a student which gives or has the potential to give an unfair advantage in an examination or assessment or might assist someone else to gain an unfair advantage, or any activity likely to undermine the integrity essential to scholarship and research. 
(University of Wales, Trinity Saint David, 2020, p. 2) 
Examples of academic misconduct include ‘plagiarism’, which is when a student copies another person’s work. Another example of ‘academic misconduct’ includes ‘self-plagiarism’. This is when an individual presents their own work from a previous assignment. A third example of misconduct is ‘collusion’. This is when a student works with another individual for the completion of their own assignment. A student who does not follow these policies, jeopardises their chance of achieving their degree (University of Wales, Trinity Saint David, 2020, p. 2). An individual can plagiarise accidentally or on purpose, therefore it is important to develop their ability to reference correctly, to prevent plagiarism from happening in the first place (University of Wales Trinity Saint David, no date). 
A student is required to reference all academic work that is taken from somebody else’s idea or research, and this includes quotations. Academic work is not considered reliable if it does not contain references (University of Birmingham, 2022). 
Wikipedia could be a good starting base for information on a certain topic. However, information from Wikipedia is not reliable and should not be used in any academic work. 
The Harvard Referencing Handbook (University of Wales Trinity Saint David, no date) states that a long quotation can be described as a quote which includes ‘more than thirty words.’
The Handbook provides a set of instructions which explains how to present a long quotation. The instructions include: 
· ‘Entering the quotation as a separate paragraph
· Indenting the paragraph
· Quotation marks are not necessary
· Author’s surname, year or publication and page number / URL enclosed (in round brackets)’
There are a variety of different ways to conduct research for an academic assignment. Five sources which would be acceptable for academic study include: 
1. University library resources
2. Moodle
3. Google Scholar
4. Books and e-books
5. Academic Journals
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Part 3
This article has been written by Patricia W. Agatston, PhD, Robin Kowalski, PhD, and Susan Limber, PhD (2007). The article is entitled ‘Students’ Perspectives on Cyber Bullying’. The authors are identifying how cyber-bullying is affecting students’ lives and the students’ perspectives on cyber-bullying’. The aim of the article is to examine the student’s perspectives and develop solutions and preventative measures to the possible problem. 
There are several findings from this article. Firstly, the authors identified that female students found cyber-bullying an issue, whereas their male counterparts were less inclined to agree. In addition, most of the cyber-bullying instances occurred ‘outside of the school day, with the exception of cyber-bullying via text message’. Furthermore, cyber-bullying also took place in school via mobile phones, but students were unlikely to report this to staff members because mobile phone use is not permitted in school.  Students were unlikely to report cyber-bullying to staff at the school, but were more likely to report to parents, unless parents would restrict their use out of concern for their child’s safety. Students were aware of ways to get around the technological obstacles set by the school, particularly those in high school. Finally, students were able to recommend some strategies to overcome cyber-bullying, but this would not be able to eradicate it completely. The authors intentions within this article are to take on board the perspectives of the students and find possible solutions to overcome these issues. 
After examining the structure of the article, several issues have been identified. These issues include the overall layout of the article. In particular, the paragraphs are very long and repetitive throughout. There are no linking words between paragraphs and subheadings have not been utilised effectively to make reading easier. The use of statistics is not effectively displayed as they are presented in running text. They have not used appendices which is important for examining their sources, for instance, questions asked at the focus groups, or discussion notes.
The intended audience for this article is undetermined, yet the result of the study would create policies for the prevention of cyber-bullying aimed at parents, students, and educators within the Cobb County school district of Marietta, Georgia.  The article is written formally in a language that is easy to understand and persuades the reader to agree with their perspective. However, this means that they may not be objective in their language and many of the terms used can be interpretated as bias. The authors quite frequently use the term ‘youth’ which is very subjective and is not specific enough to the age group they studied. The article is easy to read, however the information is very difficult to follow in some areas and the reader would have to read the whole article again to find certain information and to fully understand significant points. 
Through examining the article, it is clear what the authors intended to achieve in the study. It is the belief that the authors set out to examine the cyber-bullying impact on students in the school, and to use their answers as guidance for change. The authors claimed that cyber-bullying is a bigger problem outside the school than inside, and it is more likely to affect girls, than boys. Some of their findings were vague, for example, it was found that seven percent of students in the study were ‘bully/ victims’ (Kowalski and Limber, 2007). This result is not clear and could be interpreted differently by various readers.  
There is no clear identification of conclusions within the article and therefore the reader must examine the article deeply to find out what the authors concluded. Consequently, it is not easy to find out whether the conclusions they made are justified. There is quite a lot of detailed evidence in the analysis, but conclusions are vague. The main conclusion identified was that incidents of cyber-bullying are likely to increase within the school day as there are increased advancements in mobile phone technology that will allow mobile phone use in schools to increase dramatically. 
The overall opinion of the article suggests a poor layout of text with overly long paragraphs and a lack of titles and sub-titles. The use of statistics is not effectively displayed and there are no appendices included. Furthermore, it is difficult to establish the target audience that the article is aimed at. The article relies too heavily on focus groups and interviews and there is an obvious lack of conclusions. There are a variety of disadvantages of focus groups and interviews. One of the main disadvantages of focus groups is that of ‘observer dependency’ (Gaille, 2020).  Gaille (2020) suggests that the results could be flawed due to the ‘bias’ that the authors and assessor bring to the study. Furthermore, there are many statements outlined in the article, which are not backed up by any research or references. The authors have not identified any references outside of their own parameters, which could be considered as a presentation of ‘vanity, egotism or an attempt to self-advertise’ (Shema, 2012). 
To improve this article, it could be suggested that the authors provide a clear structure throughout by incorporating titles and subheadings. They could identify who the target audience of this article is and ensure that the language of the article suits that target audience. They might avoid the use of subjective language and displaying their own personal bias. The results could be displayed in a more accessible format and could include the use of graphs, tables, infographics, and pictograms. They could have used a greater variety of data capture methods to gain more insight into the problems of cyber-bulling. The authors could have stated a clear hypothesis which might have suggested an explanation for their research instead of simple statements.  
The authors could have clearly identified their conclusions and put their recommendations under a heading so that the reader can identify them easily. Examples of the questions asked in the focus groups could be included in an appendix, to help the reader ‘understand what questions were asked and the sequence in which they were asked’ (University of Southern California, 2022). They might have included a bibliography identifying all sources used within their research, aside from just their own. An appropriate academic article needs to have a clear focus, a structure, an analysis, conclusion, recommendations and could include an appendix (University of Portsmouth, 2022). Aside from the appendices, which is not necessary in an article, the authors have met the criteria for an appropriate academic article. However, it could be argued that the article lacks several features that could enhance its validity. 
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