Portfolio 
Task: To produce a portfolio of various teaching resources as they relate to the specific subject discipline. 
Lesson plan:
	Date: 26.04.2021
	Year Group: 6
	No. of learners: 24
	Time/Duration: 40 minuets 

	Context/Topic/Subject:  Passover, Judaism, Asia

Skill: To obtain a basic understanding of the Jewish festival of Passover.


	In response to previous observations, what actions will you take?

HA learners are to be observed and encouraged to work independently on further tasks.
MA/ LA learners can work together to aid the LA’s.
For all learners I will be using a randomised name generator to ensure no learners feel singled out and to ensure all are listening.


	Which specific literacy/ numeracy/ digital competence/ thinking skills are being consolidated or developed?

Literacy – Oracy – use of group discussions and pair work will develop oracy skills.
Thinking – discovering patterns – being able to link information together. 


	Learning Objectives

· To understand what Passover is. 
· To know what is included in the seder meal. 
	Success criteria 

· Peer-assess each other’s work sheets. 
Discuss their answers with each other and the class.
· HA – to continue to second work sheet providing further detailed answers.
Contribute to class discussions of their further answers of what is include in the seder meal.
	Assessment strategies

· Peer- assess partners works. 
· Observe HA learners to ensure they are following their work sheets.
· Ensure MA/LA learners are following by asking thought provoking questions on the topic. 
· Encourage MA learners to further their answers to provide more detail.

	Meeting individual needs/ differentiation 
Differentiation by task:
· HA learners given further task upon completing the first task. 
· MA learners give the opportunity to develop their answers to provide further                                                                                     detail and understanding. 
· LA learners are given extra support by the TA if required and frequently questioned to ensure they are focused on the topic.
Differentiation by support:
· HA learners are encouraged to work through tasks independently. 
· MA/LA learners are to work together to encourage one another to further develop their answers.

	Timing 

	Activities, key questions, organisation and management, development of the welsh language 
	resources

	5 minutes 
	· Class to watch a short YouTube video on a background to Passover and some of the traditions. 
	· YouTube video

	5 minutes 
	· Learners to discuss in pairs what they remembered about the video. 
· All learners to stand and I will throw a beach ball at random learners to see what facts they can remember about Passover.
	· Beach ball 

	20 minutes
	·  Learners are to fill in the activity sheet about the seder plate using pattern analysis to understand where each box fits. 
· LA given the opportunity to draw parts of the seder plate. 
· HA given a further task to give detailed explanations of why each part of the seder meal is significant.
· Class to have group discussion about what they discovered.
· Then in groups they are to fill in the A3 sheet on the meanings of the seder plate using the definitions in the envelope.
	· HA activity sheets.
· MA/LA activity sheets.

	10 minutes
	· Key words bingo 
· Learners each have a bingo card with the key words, and I would read out the definitions to see if they remembered what each word means.
	· Power point 
· Activity sheet.



Evaluation:  
	Evaluation/ Review of session with targets for the next stage of pupils learning.

	What progress did pupils make against learning objectives and success criteria? 

All learners - were able to identify all objects of the seder meal.
Most learners – were able to provide facts about the meaning of Passover.
Some learners – were able to explain the significance of each part of the seder meal.


	What went well? (www)
	Why?

	
All learners were fully engaged with the activities. 

	
I believe as the activities were mostly group based or creative it kept the learners interested and motivated.

	Even better if (EBI)
	Why?

	
It would be even better if all learners could work at the same level.

	
This would mean there would be less of a divide in the level of work being given and all learners could progress together.







Rational: 
The topic of Judaism fit well around the learners’ larger work scheme as they are studying Asia and Israel is part of the continent of Asia, so I chose to teach about Judaism. I find the most interesting topic to be the Passover festival as it is a topic, they would be somewhat familiar with. The learners in this school are taught the story of Exodus in the lower years so they were aware about the history of Passover without realising it. This provided some comfort to the learners as it was not a brand-new topic, they had some prior knowledge. It was clear that the learners were comfortable as they are a very vocal and interactive class so when I mentioned the topic some learners began to tell me what they already knew.
WAG expectations for KS2:
[image: ]Figure 1. WAG Curriculum and assessment 8-14. 
According to the Welsh Assembly Government the expected stage that the KS2 learners should be at is focused upon making the transition from foundation phase to KS2 – 3 and then transitioning further. Although there is no focus upon assessment the teacher, I observed still uses the standard two stars and a wish method whereby he highlights to the learner two elements they did well in and one area of improvement. The learners also peer assess each other’s work, the learners swap books with each other and leave a comment in purple pen where they think their peer could do better. According to David Dunn, an advance skills Teacher:
Peer assessment enables children to give each other valuable feedback so they learn from and support each other. It adds so much more to learning and the opportunity to talk, discuss, explain and challenge enables children to often achieve more than they would unaided.[footnoteRef:1] [1:  David Dunn, Using peer assessments in the primary classroom, 2011 < Using peer assessment in the primary classroom | Teach Primary> [accessed 08.05.21].] 

Therefore, even though they have no specific criterial for assessment given by WAG they are still using effective methods of assessment that will help them.
National Curriculum expectations:
I will now display how I have used the national curriculum within my lesson and display the different elements I have witnessed throughout my observations. According to the national curriculum for Wales teachers are to provide a ‘systematic study’ to the learners based on the religion they have chosen. The study should provide learners with “a greater depth of knowledge and understanding about a particular religion.”[footnoteRef:2] [2:  Welsh Assembly Government, Religious education, Guidance for key stage 2 and 3, 2008 < religious-education-guidance-for-key-stage-2-and-3.pdf (gov.wales)> [accessed 08.05.21]. pg 20.] 

[bookmark: _Hlk71502722][image: ]figure 2. KS2, guideline for effective questioning in religious studies.
As seen above in figure 2: A systematic study should also allow for the opportunity for learners to develop their questioning. Learners should ask “religious questions, ultimate questions and/or human questions…”[footnoteRef:3] these questions are labelled as ‘fundamental questions’ within the national curriculum signifying how important it is for teachers to properly engage with the learners during these topics so that the learners are encouraged to question. Learners at this stage are also expected to “express relevant personal responses on the study as they arise.”[footnoteRef:4] With the class I observed and taught in, during my placement, I saw multiple examples of learners using relevant personal references to the topic and an array of effective questioning not only related to the topic but also relating to wider aspects. one example of the use of effective questioning can be seen in my observational notes below:  [3:  Welsh Assembly Government, Religious education, Guidance for key stage 2 and 3, 2008 < religious-education-guidance-for-key-stage-2-and-3.pdf (gov.wales)> [accessed 08.05.21]. pg 20.]  [4:  Welsh Assembly Government, Religious education, Guidance for key stage 2 and 3, 2008 < religious-education-guidance-for-key-stage-2-and-3.pdf (gov.wales)> [accessed 08.05.21]. pg 20.] 

[image: ] Figure 3. class observation notes.
As shown above during this class observation the teacher made the topic enjoyable for the learners which allowed for effective questioning. 
The national curriculum also dictates that with any lesson the teacher must allow the possibility to improve on all skills used within learning. As stated in the national curriculum: “Learners should continue to acquire, develop, practise, apply and refine these skills through group and individual tasks in a variety of contexts across the curriculum.”[footnoteRef:5] Therefore, I made every effort to ensure I have incorporated each fundamental skill within my lesson. The first skill the national curriculum expects you to include is developing the learners thinking skills: [5:  Welsh Assembly Government, Religious education, Guidance for key stage 2 and 3, 2008 < religious-education-guidance-for-key-stage-2-and-3.pdf (gov.wales)> [accessed 08.05.21]. pg 25.] 

[bookmark: _Hlk71502817][image: ]Figure 4. Developing thinking skills, national curriculum.
This skills was displayed within my lesson as we started the class by me asking questions about what they already knew about Passover, we then watched a short fun video about some of the traditions during Passover and then went back into a group discussion where I would throw the beach ball to anyone who had a question or wanted to make a comment about the video. As the class already knew about the story of Exodus, they were beginning to identify the links between the Exodus and Passover. Here they displayed a development of thinking as they identified the links between the Exodus and Passover and therefore achieved the second bullet point on the national curriculum guideline. They were also able to develop their critical and creative problem-solving skills during the group activity where they had to identify the meanings of each part of the seder meal and discover where each explanation fit. For next time I will try to include a more independent task that will allow the learners to develop their investigation and gathering skills, this could be achieved by getting the learners to conduct their own research using chrome books. 
The learners also had the opportunity to improve their communication skills. Below is what the national curriculum dictates about the development of communication skills:
[bookmark: _Hlk71502857][image: ]Figure 5. Developing communication, national curriculum.
the learners had multiple activities within the lesson where they had to use communication as well as writing and reading. The first activity with the beach ball they developed their communication by talking and discussing with me and with the class. In the group activity they developed their communication by talking and reading the information then discussing within the group where they thought the answers belonged. The class also demonstrates excellent listening when peer assessing each other’s work when I was observing the class using their purple pen marking method, they were able to identify where their classmates could improve their work further. 
The learners were unable to develop their I.C.T skills as the tasks were all classroom and peer based. For next time I think I would allow the use of chrome books to allow learner to research if they are struggling however, I would keep this limited and controlled as the learners may not be encouraged to concentrate as they know they would be able to just use google. The learners were also unable to develop the use of numeracy skills as there were no opportunities for me to include numeracy within the lesson. However, for next time I could allow the learners to research certain percentages within wales and the rest of the world, so they are able to make graphs of how many Jewish people there are around the world. 
There was also the opportunity during my lesson for the development of curriculum Cymraeg and I would tell the students ‘Da Iawn Diolch’ when they were correct. The image below shows what should be included within the curriculum Cymraeg according to the national curriculum:
[bookmark: _Hlk71502884][image: ]Figure 6. Curriculum Cymraeg, national curriculum.
In order to include more from the curriculum Cymraeg, next time I shall include an activity during the lesson where the learners are able to research more about Judaism in wales. 
The learners developed their Personal and social education throughout the lesson as they learnt about another religion. They also achieved the second objective, as stated in the image below, as they understood what Passover impacted, for example when learning about the seder meal they understood that there were only certain foods that Jews were allowed to eat. For this to work better next time I would try to encourage them to ask more questions that we could research together as a class or that they could research in groups as this would allow them to explore more into the traditions of Judaism.
[image: ]figure 7. Personal and social education, national curriculum.
Overall, I believe my lesson incorporate a lot of the elements needed from the national curriculum and I have been able to clearly identify which elements can be included within future lessons and how I can use them through different activities. 
Literacy and Numeracy Framework:
“The National Literacy and Numeracy Framework or the LNF became a statutory curriculum requirement in September 2013.”[footnoteRef:6] A year later in September of 2014, formative assessment using the LNF became a requirement. This allowed for schools to monitor progress and allow for more accurate tasks to be set for students in order to aid their learning. The ARR policy or their assessment, recording and reporting policy clearly displays how students’ skills in literacy and mathematics will be tracked through their key stages for formative purposes. This then allows for parents and carers of the child to be informed on areas where their child excels and possible areas for development in terms of the literacy and numeracy framework. [6:  Welsh Government, National literacy and numeracy framework, 2013 < to-support-schools-in-introducing-the-national-literacy-and-numeracy-framework.pdf (gov.wales)> [accessed 08.05.21].] 

It is important to note that the LNF is not limited to literacy, numeracy and welsh studies but is used across the curriculum.
With the use of the LNF students are given the opportunity to learn and apply skills in many forms. With the slow development of skills learnt they will obtain a better understanding of them; this is something I aimed to achieve in my mock lesson. As the structure of the LNF allows for slow progression, so does my lesson plan. My knowledge of the principles of this framework tells me that I need to allow for development in my teaching and so I began with the basic levels of literacy, reading, writing and oral skills. 
To begin my lesson, I got the students to watch a short video on Passover. I found this to be ideal as it aided them in the development of key listening skills as well as allowing me to set them up for the tasks to follow. Once we had finished the video, I got the students to get into small groups or pairs, and then discuss what they remembered from the video. The purpose of this was to allow the students to work on the vocational skills, as expected of them by the LNF spread sheet:
[bookmark: _Hlk71502950] [image: ]Figure 8. Year 6 oracy expectation according to LNF spread sheet.
But also by possibly using words they may have never heard of before but also to aid in their memory skills, as this was new information to the majority of the class which cause them to work their minds a lot more. I also found that students who were reserved in the beginning of the lesson found comfort in speaking to their peers. Which in turn has led to a further development in their socialisation skills. This then helped them with my next activity, which was to vocalise what they had learnt to the entire classroom. There I saw a progression in skill which is the use of the LNF. 
After I had completed the oral skills with the class, I then moved onto the reading and writing portion of the lesson. I had created a work sheet which was about the Seder plate where the students had to use pattern analysis in order to understand where each part fits. As they had already learnt the story of Exodus, they were able to identify and recognise how the celebration of Passover was linked to this. This is a skill that is outlined in the national curriculum which allows the students to broaden their way of thinking:
[bookmark: _Hlk71502987][image: ]Figure 9. Year 6 reading expectations according to the LNF spread sheet. 
In addition to the reading and complex thinking of this task; the students were encouraged to draw the Seder plate and to give detailed explanations as to why each part is significant. This allowed them to use both the creative and logically parts of their brain. As well as allowing for them to enjoy learning about Passover, and therefore obtaining larger amounts of knowledge on the subject.
After we had finished our drawings of the Seder plate, I chose to move on to studying key words about Passover. Each student was given a bingo card, the card only had the key words on them. I then read out some of the definitions and the students had to work out which words I was referring to until all their words had been crossed off. This tested both their memory as well as their listening skills, I knew that this task would be difficult for some learners and so I used the basis on the LNF to structure my lesson in order to bring their knowledge gradually up so that this task would be both achievable for them and enjoyable.
To finish the lesson, I had devised a small game which aided with the children’s sensory development whilst also testing the skills and knowledge that had previously learnt. All the children stood up and stood around the edges of the room, I then gave one of them a beach ball and instructed them to gently throw the ball to a classmate and ask them a question about the festival of Passover. If the student got the question correct, they were then allowed to throw it to someone else. If the student could not answer the question, they had to give the ball back and wait until the next time. This allowed the children to work on all the skills we had covered in the lesson; vocational, memory, socialisation as well as listening. The only skill not presented in this portion of the lesson was reading as we had already covered a lot of work on this is the first half of the lesson. I found that my style of lesson, coordinating in agreement with the LNF, was highly effective and I found that the results I got were incredibly positive. I used the basis of the ARR to track the participation levels from the beginning of the lesson to the end and found that once the students had gained more knowledge they became more active in their learning and so I am confident in saying that their skills had developed throughout my lesson.
Planning framework for larger topic:
For the next topic I would like to go over other religions included within Asia but, including reference to what they know already about Judaism. This way the learners are not overwhelmed by trying to learn so many religions and instead are learning about other religions but keeping their base religion as Judaism. As I have identified above in the national curriculum and the LNF guide I will try to include more of what is expected by the curriculums to allow students to read their full potential. I thoroughly enjoyed teaching this class and look forward to teaching more in the future and I will continue to develop my teaching through evaluations to identify my weaknesses. 
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A curriculum for all learners | 19

Curriculum and assessment 8-14

The Welsh Assembly Government is currently reviewing curriculum
and assessment 8-14 to ensure continuity from Foundation Phase
through to 14-19 Learning Pathways. The focus on learners 8-14 will
improve consistency across Key Stages 2 and 3 transition and bring
together work on developing thinking and assessment for learning,
pedagogy, skills development and systems for securing the reliability
of teacher assessment.

14-19 Learning Pathways

The key elements of the 14-19 Learning Pathways should more
effectively meet the individual needs of each learner and promote
continuity and progression between Key Stage 4 and post-16. The
key features are:

 individually tailored learning pathways

* wider choice and flexibility of programmes and ways of learning,
including experiences from all aspects of learner’s lives

* a Learning Core which runs from 14 through to 19 wherever
young people are learning
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Key Stage 2: Exploring religious beliefs, teachings and
practice(s) - example of a systematic approach

The starting point for a systematic study of religion would be through
the skills identified under ‘Exploring religious beliefs, teachings

and practice(s)’, giving learners a greater depth of knowledge and
understanding about a particular religion. During such a systematic
study of religion, religious questions, ultimate questions and/or
human questions would emerge naturally from the content. Learners
should engage with the fundamental questions raised and express
relevant personal responses based on the study as they arise.

The starting point for a systematic approach would be the skills
identified under ‘Exploring religious beliefs, teachings and practices’.
For example, a systematic study could be planned by identifying

the main aspects of Judaism that learners are to explore such as
synagogue, Torah, kashrut, Shabbat, etc. then providing active
learning resources focused on the three core skills around these
aspects of a religion. A systematic study would then deal with:

* What is special about a synagogue?

* How does the Torah influence Jewish life?

* What is the significance of kashrut?

* Why is Shabbat important to many Jews?

* Why do many Jews celebrate Sukkot?

* How and why do many Jews care for others and the world?
* Do we have to die?

Below is an example showing how sessions might be planned on
why Shabbat is important.

¢ Whv is Shabbat important to manv Jews? This initial reliaious hd
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19/04/2021
Class observation
Key stage: 2
Year: 6
Lesson: 1
Time: 1hr 45min
9:15am — 10:30am

Subject: Angels

- Identifying weather angles are greater or less than a right angle.
Observation notes:

Asking the learners where they can find 90’ degree angles in the class. Getting the class involved, the
class stands up and turns QUARTER ANGLE — asks how much a quarter is, then the same at 180’
asking learners to turn 90’ to the left o right. Using welsh to say sit down. Using the smart board to
demonstrate different types of right angles, then asking the class to tell him the answers. Learners
are very engaged CD asked, “why is it called a right angle if it can be in the left too.” Using a maze
game on the board to get the gnome out of the maze asking the class to give directions using
forwards, clockwise 90’ degree and anti-clockwise 90’ degrees. Moving on from right angles to acute
and obtuse angels. Using the angles game on the interactive board. Next looking at horizontal and
vertical lines, Mr Farmer explained where the origin of horizontal came from (the horizon) and HW
asked “does that mean the earth is flat then because otherwise there wouldn't be a horizontal line”
~ display of learner’s engagement. Working in pairs they had to view and image and find the
horizontal line. Some learners became confused with the meaning of horizontal and ended up
counting all the lines on the robot so, Mr Famer had to take a few minutes to explain to the learners
again what horizontal lines were. The next task was to find the vertical lines in the same picture.
(learners should understand better as Mr Farmer re-explained the meaning of horizontal) learners
found the second task easier after being explained previously. Learners must now categorise the
letters of the alphabet that have no horizontal or vertical lines, horizontal lines, vertical lines or both
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ideas below relate to the National exemplar framework for religious
education for 3 to 19-year-olds in Wales and to Exemplifying learner
profiles at Key Stages 2 and 3 in religious education: Additional
Guidance. These can be found on the accompanying CD-ROM and
on the Welsh Assembly Government’s website
www.wales.gov.uk/educationandskills

Developing thinking e

Learners develop their thinking across the curriculum through the
processes of planning, developing and reflecting.

In religious education, learners will have opportunities to:

* ask fundamental questions which are raised by human experience,
the world and aspects of religion

explore and make links between the religious beliefs, teachings
and practices that they study

* plan investigations by gathering and utilising a range of
us and non-religious sources and use these to evaluate and
justify their personal responses

* use a range of critical and creative problem-solving techniques
in order to develop ideas and explore and challenge
interpretations, preconceptions and possibilities.

Religious education: Guidance for Key Stages 2 and 3 - | 25
Key messages for planning learning and teaching
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preconceptions and embed and extend knowledge and understanding

relating to the context of study. Learners will also develop skills of
discernment and reflection when expressing personal responses.

Developing communication @

Learners develop their communication skills across the curriculum
through the skills of oracy, reading, writing and wider
communication.

a5
»

In religious education, learners will have opportunities to:

* ask questions, communicate ideas and express their own
feelings and opinions using different forms as appropriate to the
audience and purpose of the activity

 listen carefully to others, noting the strengths and weaknesses of
viewpoints or lines of reasoning

* use different reading/writing strategies depending on the
investigation or activity they are undertaking

* show increasing understanding of religious/symbolic language
with a growing awareness of the range of possible interpretation.

The learner profiles in the additional guidance provide learners with
opportunities to research and discuss their investigations and share
their findings in class groups, smaller groups and pairs. They have
read a range of appropriate written sources, comparing these with
visual and, in some cases, aural sources to support the investigations
at each key stage and the learners have communicated their
findings in a variety of creative ways. Learners have communicated
their conclusions through written work of increasing length and
complexity, including different styles of factual writing. They have
also communicated their ideas, opinions, arguments and conclusions
through diagrams, role plays, presentations and discussion.

26 | Religious education: Guidance for Key Stages 2 and 3 - -
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Curriculum Cymreig @

Learners aged 7-14 should be given opportunities to develop and
apply their knowledge and understanding of the cultural, economic,
environmental, historical and linguistic characteristics of Wales.

(D Page view A\ Read aloud ¥V Daw - P Highlight v & FErase @ »

Religious education contributes to the Curriculum Cymreig by
allowing learners to:

* appreciate the significance, value and impact of the rich Christian
heritage and dynamic multi-faith composition of Wales past and
present

¢ use a range of stimulating resources from the locality. Learners
are challenged to ask fundamental questions about meaning and
the purpose of life, and the significance and impact of religion
and religious thinking on twenty-first century society. Such insight
supports social cohesion, cultural/religious awareness and
cooperation within society and individual communities.

The learner profiles (to be found in the additional guidance
document) have been chosen to show how the locality and local
people can be used as the starting point of investigations. At Key
Stage 2, Ben was given opportunities to interview and carry out
research about a local Christian group who, because of their faith,
help young people deal with drug addiction. Learners such as Helen
(Key Stage 2) carried out research relating to the local practice(s) of
religion which was/were encountered when visiting places of worship
or meeting local adherents. On occasion, learners drew on famous
figures in Wales to identify the influence that religions have had on
local communities in Wales; for example, Helen (Key Stage 2) studied
the experiences of Mary Jones and Thomas Charles to explore
commitment. Exploration of responsibility towards the world and
living things can explicitly be found in Mali’s work (Key Stage 2).

O Type here to search @ =l e =y i (<] E o 0 0 ~ & Wi=l0 wu/Duusj;uzw %}





image7.png
o3 BBC - Religion: Judaism X | [ religious-education-guidan X 100426curriculumforleame: X | [T Using peer assessmentint X | [E] National Literacy and Nume X | I welldoneinwelsh-8ing X | + = X

& C ()  https://hwb.gov.wales/api/storage/0c46d3ba-533c-4cba-a33a-d461b1c87ff8/religious-education-guidance-for-key-stage-2-and-3.pdf 78 = @ -
2 | of713 Q ) (D Page view A Read aloud ¥V Daw - P Highlight v & FErase @ »

Personal and social education @

Learners should be given opportunities to promote their health
and emotional well-being and moral and spiritual development; to
become active citizens and promote sustainable development and
global citizenship; and to prepare for lifelong learning.

Religious education contributes to personal and social education
through exploration of the spiritual, moral, social and cultural
dimensions by allowing learners to:

* develop understanding of and respect for various world
religions

* explore how religion impacts on decisions made, and lifestyles
adopted by, individuals and societies within various cultures in
Great Britain and around the world

* focus on the desire of many religions to foster values and
aspirations such as equality, justice, responsibility, peace and
morality through such things as social action, sustainability and
global citizenship

* be encouraged to question the values and aspirations of their
own lives, the lives of others and of society.

In the learner profiles (to be found in the additional guidance
document) learners at both key stages investigate religious education
topics which support these themes. Within each topic there are
increasing opportunities to develop understanding and respect for a
range of world religions studied, thus fostering equality and social
cohesion and the requirements of the United Nations Convention on
the Rights of the Child (UNCRC). Every topic explores the impact of
lifestyle and culture for believers and considers how religion impacts
on the decision making of individuals and communities. Each profile
develops an understanding of values and responsibilities and aims to
develon understandina and enaacement with increasinalv comnlex hd
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