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Part 2 ECEY6011 
I have not used AI for the purpose of this assignment

[bookmark: _Int_evxIKvXl]According to Moss (2016) quality from different points of views have different meaning. However, quality is described by Montgomery (2020) as positive attributes that a service wants and should have to provide exceptional service. Montgomery (2020) adds that qualities that are continuously improving, helps to provide achievements and growth for individuals and the service. Moss (2016) agrees by stating the importance that it should shape and help produce desired outcomes and help the elimination of unwanted events. Quality assurance is essential within the early years, as described by (Williams, 2016) quality assurance is when settings develop policies and procedures or practice to be able to provide children and families with the best care and to be able to continue those high standards. According to Foundation Years (2014) quality enhancement or assurance within the early years can be demonstrated through practitioners working together, having positive parent relationships, having exceptional knowledge on development of a child, and providing the best experiences for children to reach their full potential. Pianta, Downer and Hamre (2016) adds to this stating that quality takes into consideration practitioner to children ratios, the following of the correct curriculum, and relationships children form with their adults.
The importance of quality for children is stated by Sims and Waniganayake (2015) as that children who experience exceptional quality in early life are seen to have healthy outcomes such as a good development and health and become more productive later in life. Sims and Waniganayake (2015) recognises that quality within the early years is driven by the adults and practitioners, for example, their qualifications they hold and their enthusiasm and commitment towards children to providing the best service. However, Owston, Jones and Stanley (2024) argue that quality in the early years can be negatively affected, through having a low number of practitioners meaning children’s progress can be missed through practitioners having not enough time to notice. Also, staff not receiving correct induction to know how to provide a high quality of service for families, and Owston, Jones and Stanley (2024) states this can impact how well safeguarding is carried out and working with correct policies and procedures, which evidently puts children in a vulnerable situation.
Within the curriculum for funded non-maintained nursery settings, it provides a guidance by Welsh Government (2024a) that practitioners should consistently improve planning, and the quality provided to ensure that children’s needs are met by making alterations to ensure this, which will also support the children’s development. Welsh Government (2024a) also believes that this is critical and is supported by high-quality care. Within the curriculum for funded non-maintained nursery settings, Welsh Government (2024a) argues that planning effectively enables practitioners to form environments that are interesting for the children to follow their own learning to engage within their development, supporting a child-led approach. On the other hand, Welsh Government (2024b) states that to provide high – quality provision, the curriculum for Wales states that teachers should oversee a child’s individual needs to choose topics to be able to fully support and engage with a child’s needs, meaning an approach that is less focused on child – led and an environment set up by adults, and less time for children to explore their own interests. To help early years practitioners to ensure a high – quality standard is being carried out, the National Minimum Standards (NMS) provides the standards that early years childcare providers must follow, in line with legislation and policies. This ensures a high standard is being maintained (Welsh Government, 2023).
To help practitioners identify quality environments and how to improve these, the Early Childhood Education Rating Scale (ECERS) would be essential. According to Slot (2018) ECERS is an assessment tool that enables practitioners to identify the quality of the environment of the setting. Sylva et al. (2020) points out that ECERS is ‘process’ quality which relates to interactions, emotion and routines that young children and adults come into contact with day to day. ECERS focuses on seven levels that practitioners should consider the quality of the environment to assess the quality within. These are furniture and space, care routines, language, literacy and communication, involvement and activities on offer (Melhuish and Gardiner, 2019). It also considers the use of changing structures to support children’s needs and children to enhance access to their own learning (Melhuish and Gardiner, 2019). Early et al. (2018) develops this by stating that ECERS is one of the most used observation tools for practitioners to use to assess quality within the environment. 
Another quality tool that practitioners can use is the Leuven Scale. The Leuven Scale is described by MacRae and Jones (2019) as a tool of observation from one to five, to measure a child’s involvement and well-being within the environment, with one being the lowest involvement and five being fully involved. This aims to enable practitioners to identify a provision of good quality through the child’s engagement with the environment (MacRae and Jones, 2019). Wainwright et al. (2020) follows this on by stating the scale recognises a child’s learning and how deep that learning level is through adults questioning a child’s enjoyment, expressions, energy and satisfaction with the task they are carrying out.
ECERS has been identified as being beneficial to young children with helping them to become prepared for school life (Gordon et al. 2015). Gordon et al. (2015) states that this is because of the academic skills and a child’s holistic development, will be shaped through a practitioner reviewing quality of the setting and developing new environments that contribute towards development through using reflection, and creating a fun environment that is also relaxing. The use of ECERS and the Leuven Scale are similar, however the Leuven Scale focuses more on a child and their wellbeing, which links to how a child feels within their surrounding such as a new classroom, and within it showing they are at ease, and enables the practitioner to know the child’s likes and dislikes, through using the Leuven Scale to identify their high levels of involvement in certain activities (Moorhouse, no date). Learning Journals (no date) agrees with Moorhouse (no date), through suggesting that if a child is not showing confidence in an environment, they are less likely to be involved with their learning, which means they would not be reaching full engagement. The curriculum for funded non-maintained nursery settings agrees suggesting that by observing the environment through environmental rating scales enables practitioners to respond to a child’s likes and dislikes and use this towards developing activities to future development (Welsh Government, 2024a), which ECERS enables the observation of environments as a whole and not just a specific area such as well-being, unlike the Leuven Scale. Although the curriculum for funded non-maintained nursery settings also states that well-being should be included within an environment to help children to develop a sense of confidence and resilience, which the use of the Leuven Scale focuses more on a child’s confidence and comfort within an environment, as it is important for a child to feel comfortable in a learning environment otherwise this can affect their learning and exploration (Bluyssen, 2016) .
However, Perlman, Zellman and Le (2004) has an opinion that the ECERS scale can prove to be a long process to assess seven areas of quality within a setting. To support this statement, Laevers and Declercq (2018) states that observation time can last up to twenty-five minutes for on average ten children. The Leuven Scale is like the ECERS scale, which Arnerich (2021) states that the Leuven Scale can also prove to be difficult to manage time around it, as it is more than just ticking boxes, and must be planned ahead of the assessment. Although, Arnerich (2021) points out that when the Leuven Scales is assessed in way that is correct or promotes the strengths of the scale, it can be useful tool.
Melhuish and Gardiner (2021) find a solution to both scales, proposing that if both scales looked at less areas or look at areas or items within a smaller scale, it could reduce the amount of time that each scale takes, and would take pressure or stress off practitioners to find time to carry out lengthy assessments. This would allow the practitioners to spend more quality time with the children to provide excellent experiences.
The Leuven scales focus on a child’s well-being, which according to Leicestershire County Council (no date) a child’s wellbeing can be affected by involvement and motivation. For example, high levels of involvement include being energetic, having concentration and being satisfied. Low levels of involvement may involve a child appearing to have little energy or are not being challenged enough within the learning environment (EYFS matters, 2016). As the Leuven scale is measured on involvement when a child is at a low level of involvement it might not mean that they are not interested but that they are experiencing a tired level which they cannot give their full involvement. This can negatively impact the Leuven scale when being carried out by a practitioner, as according to Barber (2013) a child’s motivation levels and the want to learn is linked closely to well-being which the Leuven scale draws in on. To add to this Cloney, Jackson and Mitchell (2019) have an understanding that the Leuven scale is quite consistent, although the way and judgements of the practitioners that carry out this scale, will be based upon the children in their care and the how the practitioner communicates with the children.
However, one could argue that the ECERS scale is more reliable that the Leuven scale. Unlike the Leuven scale focusing on the child’s involvement, the ECERS scale focuses on the environment that surround the children. The Nursery World (2012) explores the fact that the ECERS scale identifies the quality of provision that is being delivered, and how practitioners can improve the environment and practice by using the ECERS scale to reflect. Piaget believed that and adults' role within a child’s learning was important, stating that this impacted how practitioners placed out and provided different activities for the children, and to do this successfully they would need a good knowledge on child development (Alharbi, 2022), which by practitioners using this scale to reflect would enable this.
ECERS has been recognised by Nursery World (2012) as easy for practitioners to follow and recognise areas of improvements through being a tick list system, also meaning making it less time consuming. Whereas the Leuven scale involves the observation of a child’s activities by writing down each activity and the level of involvement the child had when participating (Learning Journals, no date), meaning it could potentially be a more time-consuming option for practitioners to carry out. 
However, Laevers and Declercq (2018) could suggest that the Leuven scale holds great importance from assessing a child’s well-being will enable practitioners to identify if a child’s well-being mirrors their needs being met, which Maslow’s Hierarchy of Needs stated that children needed to reach these different levels of complex needs to developmentally progress. On the other hand, relating to the ECERS scale, research carried by Botsoglou et al. (2017) argued that that the ECERS scale demonstrated that children were more involved with the environment when creating their own play, when the environment quality was measured, which could reflect the Leuven scale results but in a different way and concept.
In conclusion, quality in the early years is important. Even though it can have many definitions, what stands out is the quality of environment and wanting to provide the best service possible. Within the early years, this is important to ensure children receive the best care to provide development opportunities. Two different rating scales (ECERS and the Leuven scale) were explored and compared to review each one in depth and detail, through recognising how each one supports the child’s well-being and how the other supports the environment and enables practitioners to make changes, and how similar or unlike these are in carrying out the observation and the benefits.
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