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A curriculum is a structured approach to learning and formalizes education. It provides the opportunity for growth, to develop new skills and ideas, develop more knowledge and understanding and focuses on the expected outcome of learning. A curriculum allows for practical, theoretical and academic lessons to take place with the use of tools to access information (Donaldson, 2015).
The Foundation Phase (2015) is used in all schools across Wales and provides play-based learning to children aged 3 to 7 years old.  It replaced the Key Stage 1 National Curriculum which was a more formal based learning in schools. The Foundation Phase (2015) was planned to deliver developmental, experiential and play-based approach to teaching and learning in primary schools developed from Early Years programmes such as Te Whariki in New Zealand and Reggio Emilia, ensuring the children’s well-being is central and that activities are stimulating for indoor and outdoor activities.
Stephenson (2002, cited in, Garrick 2009) investigated into a childcare settings in New Zealand and gathered together that the outdoors there allows for a less adult-led environment than what the indoors provides. Young children seem to have more control in their movement when outdoors in a more natural space, than being inside.
According to Meade (2006, cited in Garrick, 2009) New Zealand follow a curriculum that focuses on learning dispositions rather than learning outcomes and that a curriculum allows for children to experience the outdoors and gives opportunities for exploration and active play which helps children to learn the language skills they need for academic development in later life.
The Foundation Phase (2015) consists of seven areas of learning these being Personal and Social Development, Language, Literacy and Communication Skills, Mathematical Development, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development. The seven areas of learning support children in a holistic way with the United Nations Convention on the Rights of the Child (UNCRC, no date) also supporting these areas.
The Foundation Phase (2015) encourages children to be creative, imaginative and to enjoy first hand learning experiences in a fun and exciting way. Through play children take risks, solve problems, play with ideas and make decisions individually or in a group. According to National Literacy Trust (2017) play offers children the chance to be spontaneous, allowing children to make choices, give children space and allows children to communicate which is good for their language and literacy development.
Likewise Donaldson (2015) and Broadhead and Burt (2012) state with children learning through play it allows for them to learn important skills such as problem solve, experiment, take risks, work with others, share and make decisions independently and be able to concentrate well. For children being able to access first hand experiences allow for them to develop an understanding of themselves and the world in which they live in.
According to Welsh Government (2013) the National Literacy and Numeracy Framework (LNF) is introduced into schools to support practitioners in delivering good quality learning to children in helping them to achieve excellent literacy and numeracy skills during their time at school. It is a curriculum planning tool that will support schools and practitioners to set out and prepare to achieve the expected outcomes in literacy and numeracy.
Likewise, Welsh Government (2017) states the LNF was implemented in schools to raise standards in children’s literacy and numeracy skills. This was to help practitioners to provide literacy and numeracy skills throughout the areas of learning in the Foundation Phase in enhanced and continuous provision indoors and outdoors, help children self-assess, allow practitioners to monitor children’s development and identify children who may benefit from extra support.
According to Whitebread (2012) play is important for children’s development as it is a fun, enjoyable and natural way for children to be happy and be active. Children communicate, become independent, explore and use their imagination through play allowing children to socialise with others and connect with the world around them. According to Bilton and Waters (2016) and NHS (2018) play is not just for fun, it is one of the most important ways in which children can learn from, allowing their imagination to run wild to be able to act out and engage in role play.
Furthermore, Bruce (2011) and Nidirect (no date) state play improves children’s physical, social, cognitive and emotional well-being. It also develops children’s confidence, independence, curiosity, self-esteem and social skills. Children start to take risks and engage in challenging play to test themselves which allow for children to find their own limits.
Vygotsky (cited in, Gray and MacBlain, 2012) described play as self-education and believed that through play children learn when they interact with one another, allowing children to discover independence, pretend and become creative which allows them to take control of their play experience. This is supported by Piaget (cited in, Gray and MacBlain, 2012) who believed that children become curious and completely engaged in their own learning and in the discovery of new learning when engaging in play based activities. This is supported by Bandura (cited in, MacBlain, 2018) who believed that children learn from other people through observation of play based experiences.
In Wales there is a New Curriculum being implemented throughout schools by 2022, all schools will be following this New Curriculum in their settings. The Foundation Phase (2015) will not be forgotten about as the ethos of the Foundation Phase is embedded throughout the Curriculum for Wales (2022) and will continue to be central to Early Years education supporting children’s learning from 3 to 16 years old (Donaldson, 2015).
Lewis (2019) states Kirsty Williams the Minister of Wales mentions the New Curriculum is put into place to help schools in Wales move away from an outdated current curriculum which will help standards in Wales to rise and will improve children’s literacy and numeracy skills further.
According to Welsh Government (2020) the New Curriculum aims to support each school to develop their own curriculum and learning, permitting the children of their school to develop towards the four purposes that the New Curriculum mentions. The Welsh Government (2019) mentions the New Curriculum has four purposes, focusing on children and young people becoming ambitious capable learners, healthy confident individuals, ethical creative contributors and ethnical informed citizens. The four purposes are set to help all children and young people to understand each purpose and grow confidently in their settings, with the children’s well-being and development at the centre of each purpose. It is also central to children’s rights, making sure that all children understand their rights (UNCRC, no date).
Welsh Government (2020) suggests the New Framework is planned to support practitioners to develop more of an open approach to learning, focusing on the six new areas of learning to encourage individuals to play an important part to their learning, this allows children to concentrate and express what they would like to learn, allowing individuals in the class to listen to them. The New Curriculum suggests it is down to the practitioners to decide what experience, knowledge and skills they will provide to support their learners in the four purposes of learning using their own guidance and resources that are available Welsh Government (2020).
According to Estyn (cited in, BBC News, 2011) they have found that the Foundation Phase is having a positive effect on children’s well-being, but some children in Primary Schools are not learning enough when engaging in the enhanced and continuous challenges provided because they are not interesting and challenging enough. Estyn also mentioned that literacy learning is delayed in some schools and the levels of standards are lower than what they should be.
Donaldson (2015) looked at the Foundation Phase and realised something has gone wrong somewhere and that schools in Wales were not reaching the achievement levels they should be meeting. Donaldson (2015) also had concerns along with others who looked at the current framework, and said that it was out of date in terms of using technology devices. The New Curriculum is to bring more emphasis on digital skills to young children so they have the opportunity to prepare themselves for a digital world.
A Welsh Government paper on evaluating the Foundation Phase (2014) states that a number of practitioners think that the Foundation Phase cultivates independent learning, namely problem solving and interaction between peers, and that the Foundation Phase is having a positive effect on children’s learning. However it also suggests that individuals thought that some children were becoming more and more dependent on a high adult:child ratios. It also mentions that children’s literacy and writing was established as an ongoing issue.
According to Welsh Government (no date) and Donaldson (2015) the New Curriculum is being implemented to raise standards throughout Wales. Evidence from Estyn’s reports suggest achievements and success from individuals are not as high as they could be. The New Curriculum is designed to engage interest of all young people to enable them to achieve the best they can.
Furthermore, the Welsh Government (2020) says that the New Curriculum will require practitioners to involve all children in their learning environment to be able to promote their opinions in what they want to learn about, proving the children with the opportunity express their ideas and be listened to - Article 12 (UNCRC, no date).
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According to Education (no date) assessment is used in primary schools and education settings to see what progress children are making in the setting. It also provides teachers with the information they need to support them in planning and setting targets for the pupils to develop further. Assessment also allows practitioners to report information to the parents, informing them how their children are achieving and developing in the setting.
Similarly Education (2014) and Murchan and Shiel (2017) says assessment is used to track and assess pupils at the end of each term or at the end of the school year providing information which is transferable to their next class teacher. Assessment also recognises pupils who are overachieving and pupils who are underachieving, this helps the teachers to use their judgement and ensure that they provide differentiated work for pupils of different abilities.
Welsh Government (2011) states in the Foundation Phase, practitioners use an assessment profile to measure the children’s development and a baseline assessment that takes part in the first six weeks on entry into the school. This is to gather evidence of what the children can do and for the practitioners to record on a ‘baseline’ assessment sheet. The assessment is based on the children regarding the six areas of learning these being personal social and emotional, speaking and listening, reading and writing, sort order and number, approach to learning thinking and reasoning, and physical.
Welsh Government (2011) says the baseline is expected to be useful to practitioners when completing the assessment over a period of six weeks. The assessment can take place observing children individually, in a pair or in a group completing numerous tasks using different resources that are provided in the setting. Tasks that take place are fun and enjoyable where possible to observe behaviours and characteristics that arise naturally in the setting.
According to Assessment Foundation (no date) by using the baseline to record children’s knowledge and development, it can be easy to recognise the children’s progression and see what the next steps may be. Having recorded the children’s development, it is easier to calculate their outcomes by using the assessment guide. According to Welsh Government (2017) observations plays a vital part in the Foundation Phase. When practitioners observe children, it supports them to gather evidence of how the children are progressing in their development or whether the children need further opportunities for their learning.
Early Years Matters (no date) suggests making observations on children when in their setting is important and vital for evidence. Each child is unique and has individual talents and abilities, so observations will differ completely. Observing what the children can and cannot do is important for practitioners to keep a record of this so they are able to go back and approach that learning experience again on a different day. Observations are part of a daily routine in settings and are used to help support the teachers in their planning.
Welsh Government (2011) also suggests that on times behaviours may have to be fortified so practitioners can make their own judgement on the situation and the development of the child. The child should not be removed from a group task, instead kept there so the practitioner can carry on undertaking their assessment on the other children in the group as well as the individual.
However, not all assessments can be accurate when it comes to assessing children’s development. According to National Education Union - NEU (2018) some children settle into their new settings quickly with no problems while other children really struggle with the transition and therefore can take a long time to settle into their setting. As the ‘baseline’ is to be completed during the first six weeks from when the children start school, this is a not an accurate and true reflection on children’s development and is unfair process (Jones, NEU 2018).
According to Welsh Government (2015) there are different approaches being used to assess children’s progress, and some practitioners articulated their frustration at the lack of direction on this. Also, there was uncertainty with some practitioners on which was the best way to access children’s progress because of the number of different tools different schools were using.
Donaldson (2015) states that the Welsh Government has seen weaknesses in the assessment framework and that changes do need to happen to improve assessment in schools in Wales. Assessments should require to occupy children in their learning, provide a wide range of methods that are suitable to their learning, be clear about the purpose for assessment, allow children to be a part of their own assessment and ensure feedback to parents focus on progress. If practitioners follow the new changes to assessment correctly, it will allow for them to identity when children are having difficulty with their learning development and what the next steps should be that they take.
Although, according to Estyn (date) if assessment is reordered appropriately and correctly it helps practitioners to plan accordingly to meet the needs of the children, which is vital to them learning effectively. Assessment, has been seen to be one of the weakest parts in schools when recording evidence, but in recent years has improved slightly.
According to NEU (2018) by completing the baseline assessment it seems that it is likely to have the confidence in the results of the young children. However Harvey Goldstein (cited in NEU, 2018) disagrees and says, you cannot get a reliable result with the baseline assessment, as it is not s true reflection of the children’s development.
According to Williams (2018) when monitoring development of children with Additional Learning Needs (ALN) it is important to think of differentiated work that the children can be given to meet the needs of the individual child, and use a different assessment method in recording their progress. By doing this teachers will have a correct observation of the individuals.
Some children may have additional learning needs (ALN) but according to Early Years Matters (no date) all children are citizens and have the same rights to other children, no matter what their ability, race or culture all children have the right to be looked after by the practitioners in exactly the same way. It is also down to the practitioner to make sure their knowledge of ALN, religion and culture is up to date.
In other countries such as New Zealand with the curriculum Te Whariki, they use Learning Stories as one of their methods of assessment. According to Pack (2016) Blaiklock (2008) and Lee (2013) Learning Stories assessment is a way of practitioners observing and recording what they see children doing in a story book format. The teacher will observe and listen to the children as they learn through play, making notes and observations on what they see, and may also take a picture to create a story what they have witnessed to share with the children and their families.
Alexander (no date) suggests that a learning story is an observation of what the children have completed and learnt at their setting, gathering observations, pictures and notes and transferring them into a portfolio of what the children can do. Learning stories are for children of all ages, which can grow with the children allowing the Learning Stories assessment to be on going.
According to Pack (2016) a story is important and much more influential to families, as it means so much more than just a checklist of skills that the children can do. The Learning story is all about the individual child and is put together for the family and children to understand it. Children always enjoy looking back at their pictures on what they have been creating or doing, this means that their individual learning story is always a positive one, about the children’s development and good ideas.
According to Woods (2016) children need experimental learning experiences as it enables them to engage and follow their own interests and problem solve themselves, this enhances their learning development as their skills and knowledge grows.
Learning stories allow for social interaction between the children, parents and the teachers. Vygotsky (cited in, MacBlain, 2018) believed that children learn through social interaction and thrive from engaging with others. Likewise Ramsey, Sturm, Breen, Lee and Carr (2007, cited in, Blaiklock, 2008) mentioned learning stories have been beneficial for promoting communication between practitioners, children and their parents.
Pack (2016) also states that Learning Stories are beneficial for teachers as they learn much more about the children as they are constantly observing them. Through observing the children teachers can see the children’s progression and how they learn. It also benefits of parent and teacher communication, keeping in regular contact of how their children are progressing in school. This allows parents to understand and are aware of what their children do in their setting and how the teachers monitor their development. However, Stuart, Aitkin, Gould and Meade (2008, cited in, Cameron, McLachlan and Rawlins, no date) mentioned that there are some concerns on the quality of assessment of children’s learning in New Zealand and that the assessment was more of a scrapbook of experiences rather than an actual observation and account of children’s learning.
According to Ministry of Education (1996, cited in, Blaiklock, 2008) Te Whariki’s curriculum learning objectives cover knowledge, skills and attitudes of children showing changes in their learning over time, where Learning Stories focus on children’s learning dispositions of their character and nature. Carr (1998, cited in, Blaiklock, 2008) states that Learning Stories only gives little evidence on how the children are progressing in their learning. Another worry with Learning Stories is that it may neglect the development of skills and knowledge of the children. However, according to Alexander (no date) the Learning Story quality will purely depend on how much the practitioner adds to it. If a lot of observation notes, pictures and comments are added it becomes a good assessment method of what children are experiencing.
According to Blaiklock (2008) Learning Stories are suitable for children of all ages, it is play based and child centred. A learning story can take place during any time of day while when the child is taking part in any type of experience while in the setting. Learning stories are also designed to follow child’s interest, in whatever learning experience they want to take part in they can do so, with the practitioner observing the children and making notes or capturing the moment by taking a picture while they are competing their activity.
Fawcett and Watson (2016) state assessment and observation is vital when it comes to children’s development. Through observing and assessing children practitioners become aware of what the children are capable of and allows for practitioners to listen to the children and hear what they are saying, respecting their ideas and imagination and become clear on their understandings.
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It is important that children experience outdoor play. This piece of writing is to express why outdoor play benefits children and the importance it has on their health, well-being and development, and why individuals think negatively of the outdoor environment.
During my experience in an Early Years setting, the outdoor environment is not used as well as it could be and due to this children are lacking in this learning experience from not accessing the outdoors as they should be.
According to Donaldson (2015) and Welsh Government (2015) outdoor play is important for children’s development and allows children to freely engage in outdoor learning letting their imagination run wild and explore the natural world.
NCT (2017) states playing outside is fun and exciting for children to be able to engage in social experiences allowing children’s language development to grow, have a better night sleep if had the opportunity to explore the outdoor area, engage in sensory learning being able to explore and see the world around them, develop their fine and gross motor skills, encourages a healthy lifestyle and permits children to care for the environment and develop a better understanding of nature.
Baldock (2001, cited in Garrick, 2009) argues that outdoor learning opportunities provide children with rich opportunities to develop independence and valuable experiences that they may not discover if always learning indoors. Woods (2017) also states that being outdoors excites children and supporting them in learning, discovering and captivating the natural environment and the valuable experiences it offers them, providing the children with realistic opportunities to grow and develop.
Froebel (cited in, Tovey, 2017) believed that children learn from play and first hand experiences which are fundamental to children’s development, as play allows children to socialise with one another taking part in child initiated tasks, allowing them to develop their understanding by engaging with each other in their learning experience.
Government (2007) and Froebel (cited in, Bruce, 2012) state outdoor play and interaction is a vital part of children’s development and learning as children are able to fully engage with the environment and nature. Through learning outdoors it funds children’s engagement with them being able to socialise and become imaginative. As they learn these skills, their concentration growths and they begin to realise that they have the freedom of choice, where they can take control of their own experiences.
According to Vygotsky (cited in, Bruce, 2011) through play, children develop independence, allowing themselves to make their own choices by having the freedom to do so. Making choices themselves, children will become content and their play is completely child-led and self-directed. 
However, according to Kemple, Oh, Kenney and Smith-Bonahue (2016) children engage in more screen time rather than taking part in outdoor play and the time they spend outdoors has declined over the years. This may be because parents fear that their children are put at danger such as crime and safety when being with the outdoors. Parents working long hours is another reason why children do not play outdoors as much, for some children they spend the day in school to then attend an afterschool care session that schools or nursery’s provide.
According to Welsh Government (2009) outdoor learning enhances children’s holistic development and is a great learning experience as it offers children unique opportunities to socialise, be imaginative, creative, move around and take risks. When being outdoors children are able to connect with their sensory development to smell, hear, see and feel textures of natural resources, this can enrich a child’s development significantly. Montessori (cited in, MacBlain, 2018) stated that children learn from outdoor experiences, having the chance to explore the natural world and the resources that the environment contains. While connecting with nature children explore together, this helps them to socialize with each other allowing them to experience outdoor play with others. Montessori (cited in, MacBlain, 2018) also believed that a part of children’s learning should be through their senses, which helps children to connect and engage in the outdoors allowing them to become independent and take responsibly of their own learning.
However, outdoor learning is not being used as it should in some settings. Opportunities for children to access the outdoors has declined over the years and children are spending more time indoors using technology and digital devices. According to O’Grady (2015) some children have admitted that they do not want to play outdoors, they would much rather be indoors playing with their digital devices.
According to Little (no date) and Ouvry and Furtado (2020) some practitioners opinions on outdoor play seems to be negative as they have mentioned that it is too dangerous, it is too wet, windy, cold or hot, it can be boring outside, parents do not want their children going outside and they do not have enough outdoor space. Some parents reasons why they do not want their children playing outdoors is because the children’s clothes get muddy, they want their child inside sitting at a desk learning and not to let them outside because they do not want them to become ill.
However, Ouvry and Furtado (2020) state the outside area is a place where children can move around and become physically active. Being outside can be risky, but children can test their own limits if given the chance to experience this learning process. It is a practitioner’s job to provide the outdoor area rather than limiting it. 
Children must be able to access the outdoors as they have the right to relax, play and enjoy their freedom, Article 31 (UNCRC). When children play outdoors they become happy and confident learners having the chance to grow into independent young people. This boosts their well-being and maturing children’s development (White, 2011).
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