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Section 1
What is an inclusive leader?
[bookmark: _Int_z90xEXht]According to Hogan and Kaiser (2005), effective leadership in the early years is essential to establishing a setting where children feel safe, respected, and have an enjoyable time learning. It also sets the tone for all practitioners to care for each individual, making sure that everyone's well-being, staff, and children alike is given top priority. According to Ferdman, Prime, and Riggio (2020), inclusion can be fostered, reinforced, and maintained starting at the micro levels of an individual's experience with inclusion, mindset, and behavior. This leads to an inclusive practice and experience in groups, as well as leaders' inclusive practices and mindsets. Next come the macro levels of organizations' inclusive policies and values, with society's inclusive policies, ideologies, and values at the top.
So how would one describe the factors of an inclusive leader? 
Ferman, Prime and Riggio (2020) further suggest inclusive leadership involves identifying and spotlighting micro-level experiences and behaviors, recognizing trends, and bringing them to life at organizational and societal levels. Individuals in an organization may be kind to one another, collaborate efficiently, and embrace diversity. For an organization to be truly inclusive, inclusive behavior must become normative and institutionalized. This requires leaders to promote and communicate norms and expectations that are integrated into standard practices. Cambridge dictionary (2024) refers to the meaning of inclusive as ‘not excluding any parties or participants that are involved in something’. Siraj and Hallet (2014) further suggest to be an effective leader in the early years is to be dedicated to and passionate about making a difference to a child’s life, someone who has the drive to create an environment that supports the holistic development of children, advocating for both families and their children establishing, creating, and maintaining compassionate relationships with staff, parents, carers, children, and multi-agency professionals with the child’s interests at the core. 
[bookmark: _Int_JcHIJS4W][bookmark: _Int_V8QiVN9O]Cologon (2015) states the implementation of inclusive leadership necessitates a persistent dedication to eliminating obstacles that impede each child's valued full participation and sense of belonging. Credle (2015) suggests ensuring that each child feels respected, included, and the objective of inclusive education is a component of any given educational system. The fundamental elements of inclusive education, which is free from all forms of prejudice, are academic and social inclusion. Although the word "inclusion" frequently conjures images of marginalized communities and individuals with disabilities, inclusion refers to everyone. 


Scenario
A family recently visited an early year setting to inquire about their child starting. During the visit, the child’s mother shared her concerns about the child and further shared valuable information based on the child’s needs. The child was 34 months (about 3 years) and was displaying delays in several areas of development. The mother provided details about her child's development and claimed at the current time the child was using only babbling noises, would often mouth items and resources around him, displayed a limited awareness of dangers around him and was currently having difficulty with his vision and at the current time of visit was awaiting further tests due to the unsteadiness on his feet and would need continuous supervision due to him falling over. The child in question attended the visit and the leader shared her views on him being a delightful child with a smile that lit up the room. As the setting operated a free flow environment surrounded by items that sparked curiosity and open-ended resources, the setting leader felt further adaptations needed to make to ensure the safety of the child during their time there but also adaptation to provision to support the child’s holistic development, meeting the child at their current stage of development at not at the expected development for their age. 
What can the inclusive leader do to ensure the child in the scenario is fully included and supported?
[bookmark: _Int_2zgT9K1P][bookmark: _Int_PKy9Cej3][bookmark: _Int_WKt6MvLX]It is proposed the setting leader make reasonable adjustments within the environment to meet the child's individual needs. Professional association for childcare and early years (2020) suggests all childcare providers should ensure every child is able to participate in activities within their setting, whilst providing an enabling environment with suitable resources to support the child’s current stage of development. According to Doctoroff (2001), accessibility is an important consideration when building play spaces for an inclusive setting. The setting leader should strive to provide play space that allows for enough movement and is free of obstacles such as items that may limit the movement of the child with delayed physical abilities, allowing them to access the provision safely. In addition, Keilty (2006) says that an inclusive leader will be willing to make acceptable changes to the environment to promote the child's individual goals, characteristics, and recommended strategies. Such adaptations may include creating dedicated areas for the child to practice and strengthen their gross motor skills with adult support. However, Piskar et al (2012) believe children who display physical delays or disabilities are less likely to participate in practically all activities than children without physical limitations. As a result, individuals have less opportunity to form relationships and frequently experience social isolation. Inclusive educators will seek to adapt facilities to empower children with physical limitations to participate. The Health and Safety Executive (2022) recommends that the inclusive leader conduct personal risk assessments for the child. The assessment should not impose restrictions on the child's abilities, rather they should highlight potential risks so that everyone can minimize them when engaging in daily practice.

[bookmark: _Int_ry53U44Z]As stated within the curriculum for funded non-maintained settings, an inclusive leader will recognize the importance of children feeling confident in who they are. By incorporating inclusive practices into our pedagogical approach, we can ensure that every child feels equally valued and represented in our environment, has a strong sense of belonging, and has an equal opportunity to thrive (Welsh Government, 2021). However, students who possess exceptionally advanced abilities and qualities that set them apart from their peers of the same age, as well as those who may display disabilities, may feel isolated, alienated, and in certain cases, bullied, all of which can diminish their sense of belonging (Rhiley and White, 2016). Early identification can be beneficial in assisting the child and family in receiving intervention and access to the appropriate services and support required for better outcomes, according to the National Health Service (2023). However, according to data shared by Williams et al (2013) 50% of local authorities want to reduce expenditures for impaired children in this fiscal year. In the current survey, parents said that a lack of assistance has negatively impacted their impaired child's health. This may be viewed as an additional obstacle to accessing appropriate care, in addition for those currently experiencing significant wait periods and delays.
According to Neitzel (2018), an inclusive leader will ensure that all staff treat all children in an anti-bias manner, prioritizing their well-being and assisting them in reaching their full potential regardless of their limitations. This can help children develop a strong self-identity while simultaneously teaching them the significance of placing positive values on the diversity around them. However, Eads et al (2023) states all leaders should be proactive in resolving any barriers to inclusion, ensuring that no employees pass biased judgement on others around them, regardless of values, ethnicity, disability, or gender. Such behaviors can have a negative impact on other people's views and values and may affect ideas of what constitutes normal, potentially leading to discrimination.

[bookmark: _Int_Xq4WfkGo][bookmark: _Int_CvtoSsaj][bookmark: _Int_dkrTDACp][bookmark: _Int_EOi9rtOP]Tragoulia and Strogilos (2013) go on to say that working closely with parents and carers and allowing them to part of their child’s educational experience is critical to delivering the best possible support for children. This will ensure a thorough awareness of the child's requirements, allowing the leader and staff to provide the needed support while keeping the child at the forefront of all decisions made. However, according to Mitchell and Holdt (2014), some parents and carers may be hesitant to seek out the appropriate support networks with concerns about their child's future and the possibility of being identified as having a possible disability. According to Birth to 5 Matters (2020), parents have a significant impact on their children's outcomes; for this reason, each unique family should be given careful consideration. Parents frequently need reassurance from the practitioners who care for their child, thus maintaining a strong relationship is critical. Sodak and Erwin (2020) believe that an inclusive leader will allow parents to feel like valued members of their setting rather than tolerated participants, further stating to truly implement inclusive education, parents' and children' meaningful participation is essential. Trust, support, open communication and having their values respected are all essential in fostering parent-professional partnerships. A child's development is influenced by multiple interconnected environmental systems, according to Bronfenbrenner's ecological systems theory. These include the child's immediate family, the school system, their community, and social structures like culture. Every system has a significant function, thus the interactions a child has within each will directly affect them; therefore, all interactions should be inclusive to have a positive impact (Velez et al, 2017). 

According to Gasper (2012), to facilitate a more inclusive approach, the leader should collaborate with multiple agencies. By exchanging best practices and experiences related to the child, these organizations can ensure a child-centered approach and obtain valuable insights into how to best support the child's needs. Duker (2019) states outside agencies such as an occupational therapist are ideal collaborators in this scenario, through sharing of information useful strategies will be able to plan and identify interventions to address and support oral seeking behaviors. In addition to multi agency partnership there is a wide range of support online. Snap Cymru offer advice and provide support for families whilst positively working closely with other professionals within education, third party agencies and health care providers to ensure the correct support is given to the child and family (Snap Cymru, 2023). The UK government started a campaign in 2003 to draw attention to the suggested children's services reform, which was eventually included in Every Child Matters in 2004. After the collapse in multi-agency work, severe effects led to the creation of statutory advice. The text now emphasizes multiagency collaboration and suggests that communication is essential between all parties (Welsh Government, 2003). 
In reference to multi-agency collaboration, Bonebright (2020) draws on Tuckman's idea of teamwork and proposes that through team development, relationships are built, at which point a leader's approach shifts to enable more cooperative working with others through joint leadership where all involved will share information, aims, tasks and responsibilities. However, according to Hyman (2009), shared goals are necessary for collaborative multi-agency work to be successful. To prevent a breakdown in relationships that could have detrimental effects on the child and family, such as incorrect support being given and information being overlooked, the method and priorities should be the same for all parties.
[bookmark: _Int_HSI0BEfy]Lee and Pring (2015) believe all staff and parents should be communicated with ensuring they are aware of any interventions taking place as well as any strategies implemented to ensure all collaborate efforts in supporting the holistic development of the child. According to Myers, Mackintosh, and Kochel (2009), families with disabled children may experience overwhelming stress as a result of feeling separated from the community around them; this can often lead to marital problems and strain on the parents' relationship. Resch et al (2010) agree and believe as a result, many parents feel disconnected from the world around them. When parents are removed from the family, friends, and community they formerly enjoyed, they are parenting alone without the support they need to keep themselves well.
However, Jackson and Steward (2018) state many communities now offer support groups for families, supporting them to regain connections within their community and feel less isolated. In addition to announcing information indicating that parents and carers will have access to short breaks and respite, the Welsh Government (2021) also announced plans to create innovative techniques to increase the support available to families. Local authorities will also be responsible for organizing sessions that involve sports and games and learning life skills. The proposed strategy will improve parents' and carers' access to support by introducing a digital-first procedure for getting Education, Health, and Care Plans where they are required.
Overall, it can be concluded that, while there are many interpretations of what many people consider to be an inclusive leader, there is a common link that runs through them, all fostering diverse thinking among others and instilling this in those around us. This could include employees, family, and the larger community (Ferdman, Prime, & Riggio, 2020). However, Woodcock and Hardy (2017) state an inclusive leader should ensure the correct support for their staff to ensure all share the same vision. Without the necessary assistance, such as professional development, it may be difficult to embrace an inclusive atmosphere and attitude when one lacks understanding about how to do so. To overcome such barrier Childhood Education International (2021), state inclusive leaders should communicate their vision to others around them and offer the assistance they need so they can communicate it through the acquisition of new abilities. Professional development is one kind of support that could be provided to help others comprehend the need for inclusivity.
Section 2
[bookmark: _Int_nubelXAw][bookmark: _Int_GfMg9oxQ]According to Shearer et al (2019), a policy is a purposefully constructed set of guidelines intended to direct actions and achieve logical results. Typically, a governance body inside an organization adopts policies. The University of North Texas goes on to say that policies serve as a distillation of all that comes before them, including the law, values, and strategic aims. Policies evaluate objectives and specify constraints that must be adhered to. Baldcock, Fitzgerald, and Kay (2013) posit that while the term "policy" has multiple interpretations, all policies share the characteristic of belonging to a specific body, committing to a particular approach, adopting a set of ideas or proposals that have been approved by the body in charge, and recommending specific approaches to address particular problems. 
According to Ainscow and Miles (2019), there is a global push for inclusive education, but there is uncertainty in the industry about what being inclusive entails. They note that while in some countries the term "inclusive" has been associated with working with children who have disabilities, its international definition is increasingly understood to mean a reform that values and embraces diversity. The Welsh Government has formally adopted the UNCRC (United Nations Convention on the Rights of the Child) (United Nations Convention on the Rights of the Child) (United Nations Convention on the Rights of the Child) as the basis for any policy making in Wales. All policies will be formed with four key articles in mind including article 2 stating every child has the right to non-discrimination leading the way for inclusion (Welsh Government, 2022). However, Slee (2018) believes that policy writers and education planners still have a lot to learn and practice if they want to deliver more effective and inclusive leadership in policy creation and execution. In July 2011, the Welsh Government updated guidance relating to school uniform and appearance, although the guidance is non-statutory based on related legislation. Within the guidance it states there is no legislation within education that specifically covers school uniform or appearance therefore it is up to governing bodies to specify rules relating to school uniform which pupils will be required to follow (Welsh Government, 2018). 
Bishop road primary school (2022) state within the uniform policy ‘that the policy is an integral part of the school’s commitment to equality and inclusion’. The policy goes on to suggest that when pupils wear a school uniform it makes children feel equal to their peers, creates a sense of belonging, promotes a sense of pride within the school and has been designed with health and safety considerations in mind. However, Sabic et al, (2019) argues that there is little evidence linking school uniforms to greater academic achievement and improved attendance, however in low-income communities, there is indication that in places of greater disadvantage, these policies are more likely to have a detrimental influence on children's self-esteem and attendance than to foster inclusion and a sense of belonging.
Statistics released by the Welsh Government revealed between the years of 2020 and 2022, twenty one percent of people in Wales were living in relative income poverty, meaning the total household income was 60% less than the average household income in Wales (Welsh Government, (2022). Carter, Dixon, and Roberts (2022) claim although poverty and social exclusion are two distinct concepts, they are strongly related. While low income and a lack of financial means are the classic definitions of poverty, social exclusion refers to broader sorts of deprivation and exclusion from social, political, economic, and cultural activities in society. Javillonar and Vasques (2019) conducted quantitative research to gather information on why pupils did not adhere to school policies in wearing school uniforms. The research was conducted with 355 pupils. Responses revealed the second highest reason was parents could not afford to purchase the school uniform with the average uniform costing around £181. However, it is widely held that basic education is free and compulsory. With households with children in poverty living on a weekly household budget of £36, this can be viewed as a barrier to children receiving the 'free' education to which every child is entitled due to schools imposing uniform policies (Maille, 2009). 
[bookmark: _Int_cwHk4Yh2][bookmark: _Int_fy3tMx6k][bookmark: _Int_ZGFjZ22V]Nicely (2014) states the main factor in bullying is targeting those who are different, yet largely unnoticed is those who face being disproportionately bullied through living in poverty. Department for education (2023) suggests whilst many efforts have been made to ensure school uniform with guidance stating all uniform costs should be kept to a minimum as well as introducing grants to support those on low income to purchase and supermarkets now selling low cost uniforms further possible barriers have been imposed within school uniform policies with Bishop Road primary school stating ‘the bespoke cardigan/jumper’ that all students are required to wear ‘can only be purchased from one source’ ( Bishop road primary school, 2022). Ridge (2020) suggests that children of families that may not be able to purchase such garments are at risk of being isolated withing the education setting, leading to social exclusion, low self-esteem and maybe face feelings of humiliation as the policy states’ In the first instance, the class teacher, or alternatively the school office, will talk to the child regarding the explanation for noncompliance’. The policy further states ‘Exclusion can be considered for persistent and flagrant breach’ however, offering advice and support through their access and inclusion section, Rhondda Cynon Taff suggest the most drastic measure a head teacher can take in response to improper student behavior is exclusion and further state exclusion is not suitable to reprimand minor breaches of policy's such as school uniform ( Rhondda Cynon Taff, 2022). Kattan (2006) is in agreement and suggests there are several barriers to education that the impoverished must overcome. Among the primary factors influencing enrollment that have been found in recent research are household income and the expense of education.
The policy claims it has been created with consideration to both the Human Rights Act 1998 and Equality Act 2010, yet it could be seen that little consideration has been given to article 28 of the UNCRC which states, ‘every child has the right to an education’ and primary education must be provided at no cost. School discipline must uphold the rights and dignity of the students (UNICEF, 1989). Nakamura and Milner (2023) suggest showing empathy for others around is a key trait to inclusive leadership. With poverty rates increasingly rising, do uniform policies need to be reviewed? As many wonders are they implemented to promote inclusion, or do they pose as a barrier to every child accessing the education deemed free?

Section 3 
I frequently wonder why the first thought of being inclusive is often met with the thought of a disability......however, after years of working in an early childhood setting, I now understand that being inclusive is not solely focused on those with disabilities around me but encompasses a much broader picture. An image in which we seek to work as a community weaved together through celebrating diversity and inclusivity as referred to by Bronfenbrenner's ecological systems theory (Anthony, 2022). One that celebrates people of all races, genders, ethnic groups, and abilities. This, I am glad to say, is a photo of the early childhood setting I currently devote my time to, where our ethos is in line with article 2 of the United Nations Convention on the Rights of the Child, assuring no one will be discriminated against (UNICEF, 1989). Exactly how do we ensure this is echoed throughout the setting? Any leader's role is ensuring they operate in an environment that is fully inclusive (Robison and Perry, 2022). 
Building good relationships with families and children in your care and the staff should be the first step. A solid partnership is established by cultivating healthy interactions, which places the child at the center of all decisions and provides them with a sense of belonging and support as well as fostering their well-being and self-confidence. Through relationships created myself and staff build a level of trust with families and carers at the setting, this helps learn about the values of families in our care as well as identifying any disabilities that may be unseen to the eye and allows us to offer support such as a parent or carer may have dyslexia, therefore myself and team would support them in any paperwork that may need to be completed and deliver any information verbally where possible. (Kearney et al, 2014). 
[bookmark: _Int_TnpwsGvH][bookmark: _Int_xmwg5gPD]A leader who is passionate about creating an inclusive environment will aim to celebrate diversity to its fullest. Sharing the viewpoints and experiences of those around us, which may be new to us and others, creates chances that must be seized in order to tear down the numerous societal inequalities that persist (Abawi et al, 2014). This can be done several ways, some of which may include incorporating the celebration of diversity into daily activities through cooking and festivals around the world in a child friendly mannerism, it can be a time for fostering positive relationships by inviting parents and carers along to participate or even discuss their personal religions and beliefs. As stated within the recently reformed curriculum, creating a diverse environment in the early years of a child's life is key to ensuring they feel a sense of belonging whilst building their self-confidence (Welsh Government, 2023). Singer and Haan (2010) further add through providing a culturally responsive learning environment through resources, books, pictures of places of worship just to name a few, children become inclusive to others around them. According to Garcia et al. (2021), self-reflection is essential to being an inclusive leader. By reflecting on oneself, an inclusive leader can discover the life experiences that have shaped their values and beliefs, gain a better understanding of themselves and how those experiences affect how they interact with people from diverse backgrounds than themselves, and identify changes they can make to be more inclusive. According to Cologon (2014), from my early years, I have learned how important it is to be proactive in removing potential barriers; this is something I am passionate about, and I think having committed practitioners who serve as role models is essential. An inclusive leader will guarantee that every employee has the self-assurance and dedication to overcome these obstacles, which include prejudice, discrimination, stereotyping, and any conscious or unconscious bias. To which many may share different opinions but in a world of such diversity, everyone belongs!
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