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	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to:
· Refer to a model of experiential learning as an effective means of developing and improving knowledge and understanding of both personal safety and environmental issues in adventurous activities
· Describe and apply a model of experiential learning in relation to their own experiences of the practical programme
· Demonstrate an understanding of key concepts including Rhonke’s (2000) ‘Challenge by Choice’ and Mortlock’s (1984) ‘Stages of Adventure’
· Demonstrate an awareness of key issues relating to environmentally sustainable practice in outdoor pursuits

· Demonstrate an awareness of their own physiological needs and prepare appropriately for a range of outdoor adventurous activities in a variety of environments and prevailing conditions;






	
TASK DESCRIPTION




Evaluate the potential value of outdoor education as a means of experiential learning reference. 

Your essay discussion should refer to each of the four stages of Kolb’s theory.

The learning can be with regards any aspect of the experience but should be linked to your personal journey of discovery during the programme. 


Theorizations on experiential learning such as Kolb’s experiential learning cycle focus on the importance of placing students in environments that encourage stepping out of one’s comfort zone at varying levels of intensity, and that encourage one to reflect on and apply past experiences to a present situation or pursuit. Kolb defines the four stages of his cycle as experience, reflecting, generalization, and application/experimentation. Experience is relatively self-explanatory; it simply refers to the act of encountering an unfamiliar situation, which could cause discomfort, and is presented in Kolb’s theory as something that challenges the student emotionally or physically. Reflecting refers specifically to reflection on the defining characteristics of the experience in question, asking the student to consider what went right and what went wrong for them personally while facing a given challenge. This is intentionally meant to be introspective and somewhat abstract, to encourage a more individualized learning experience. Generalization is the act of associating the specific challenges and personally developmental experiences that the learner is reflecting on with a wider range of potential aspects of one’s life. For example, one might say, “Now that I’ve summited Mount Snowdon against my own expectations, I think I’ll apply for that job I’ve been telling myself I’d never get.” Generalization is the most important stage of Kolb’s experiential learning cycle, as it facilitates the personal growth aspect of the theory. The final stage, application and experimentation, asks the learner to seek a new experience that can be reflected on, either by generalizing what went right to help one better approach other challenges, or by focusing on what could be done differently to better face a similar or identical challenge. The true benefits of Kolb’s cycle are realized to a greater extent the more that one continues to seek new challenges and experiences, as the reflective aspect allows exponential personal growth as more things are experienced which are worth reflecting on.
	Outdoor education provides a vast range of experiences that learners of all backgrounds can take advantage of, regardless of their own perceived proficiency in the outdoors. The unique ways that adventuring in the outdoors provides a combination of emotionally and physically restorative connections with the natural world, and emotionally and physically taxing moments that force us to keep growing to face challenges at every turn, provide an irreplaceable framework upon which to apply Kolb’s experiential learning cycle. 

Throughout my time in Wales, I found myself both humbled and surprised at my own abilities too many times to count, on any given day. For as long as I can remember, I’ve viewed the natural world as one of the most important resources that humans have access to in terms of personal health and development. My childhood was defined by the relentless pursuit of the outdoor hobbies my dad shared stories of with me every night before bed. I dreamed of guiding or professional athlete-ship; anything that would allow me to be outside and on an adventure, rather than stuck behind a desk. As I got old enough to face real-world problems and understand issues like climate change and job markets, my dreams started to feel like things I was born too late to achieve.
Around the COVID-19 pandemic in 2020, when I was fourteen years old, I was overcome with anxiety, mostly revolving around climate change and the state of the American politico-economic sphere that has defined the trajectory of human development since the Cold War. I convinced myself that the only way I could ever afford to live and still have time on my hands to do any of the things I loved would be to make as much money as possible and retire as early as possible. When I was sixteen and began applying for colleges, I decided I would put off doing the things that I love to hoard wealth sitting behind a desk while in my physical prime. This was obviously ridiculous but stemmed from a sense of imposter syndrome that’s been with me for as long as I can remember.
The stories my dad had been telling me every night slowed and eventually stopped, and for several years I watched him struggle to manage the pain of not being able to lead a life revolving around the things that he’d tried to share with me. I blamed the fact that I would never be a professional skier, surfer, or skateboarder on our deteriorating relationship (also ridiculous), and I didn’t hold myself accountable to seek out those experiences on my own. I was too anxious to try to make friends who had the same hobbies with me, and I felt by the time I realized my mistake that it was too late for me to catch up. even if I could get good enough at one of my sports I didn’t think I was personable enough to be a guide or an instructor, I didn’t think I was academically inclined enough to fight climate change, and I certainly didn’t think I would ever be able to make the professional connections necessary to find a career that allowed me to be outside in any capacity other than manual labor. This cycle of self-loathing drove me continually further away from even considering pursuing the things I’ve always known defined my place in this world.
Still, I held onto those dreams in some part of my subconscious. When I came home from Hobart after my first year and realized I was pursuing something that I not only hated but was opposed to even the most basic principles of my own moral fibre, I was still stuck in the cycle of dissociative escapism I fell into when I first started experiencing climate anxiety. In high school, this manifested itself as an obsession with diet and exercise that put me alone in front of a mirror trying to push my body to its limit in the gym for hours every day; when I first got to Hobart, this obsession shifted to more self-destructive avenues. Despite how far upside down I'd managed to turn my life up until my first summer home, my vice of choice has always been adrenaline. I decided it was too much work to find a job that let me do what I wanted, and that all I needed was to be able to ski or mountain bike through the woods as fast as possible, or maybe push my surfing as far as possible, a few of the only things that truly make me feel present and mentally relaxed. After all, there are no backcountry ski guides in southern Pennsylvania, so why try to pursue something less familiar? 
I’d been hoping to study in Wales since I first got to Hobart and learned what the program allegedly had to offer from older students, and I attribute my acceptance to the program in part to a one-on-one conversation with Dean Mapstone where I shared some of the anxieties and feelings of hopelessness outlined above. I did not expect to have a life-changing experience in spite of all this. It took about 48 hours after arriving at the UWTSD campus for me to realize how wrong I was. 
The first time I remember feeling humbled in Wales was on the summit of Pen y Fan, a relatively easy hike in fair weather that ended with me looking out over a cliff taller and steeper than anything I could have found at home. That night I told my girlfriend on the phone that I felt like an ass for ever thinking I’d be underwhelmed, and that I was blown away by how well every single individual in the group handled the day. These feelings only got stronger as the days passed by. Though it may seem a benign realization, the overall experience of adventuring across the country with my peers and the buddies opened my eyes to some things. First and foremost among these realizations was that anyone could do the things that we were doing if given the right resources and encouragement, myself included. Reflecting on and generalizing this realization to my own life helped me understand how much closer I might be able to get to achieving something resembling the life I’ve always dreamed of than I’d been convinced of when I left for Heathrow. As the intensity of our adventures grew, so did my understanding of myself. I came to understand that I can do harder things than I realized, for longer than I realized. I came to understand just how much I’ve already stopped myself from doing in twenty years just by being too scared, lazy, or stupid to even try. But most importantly, I came to understand the importance of relationships and people in general to what I was hell-bent on pursuing. Since getting home, I’ve been told by friends and relatives that I seem happier, and most of my relationships have improved while new ones have developed at every turn. I believe this is mostly due to the way that I approach each day now with a deep appreciation for every second I spent awake on the trip.  
The way that the three-week-long experience I shared with everyone in Wales has improved my life already since being back in the States is what makes me feel outdoor education is a vital component of personal growth. The simultaneously disruptive and restorative nature of the act of adventuring outside, regarding one’s own way of thinking, is something that can most easily be described as irreplicable and irreplaceable. 
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