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	Target
	What I have done in this assignment….

	Target 1
	Keep developing your critical writing to move from a descriptive style to a more academic critical style using literature to back your ideas and points.
	I have engaged with a larger range of literature to add validity to my writing and explored different viewpoints. I have related the texts to the context of the essay providing examples and also giving solutions to overcome some of the recognised barriers. 

	Target 2 
	Proofread your work to ensure clarity of expression and improved introductions.
	Throughout the introduction I have aimed to give an oversight of the topic at hand and the importance of my role as a student teacher engaging in the topic. 









Introduction 
As educators, we play a vital role in shaping the future of schools through strategic development plans that aim to enhance our learners' experiences and strive for school success (OECD, 2005). Therefore, throughout this report, the primary aim is to analyze and critically reflect on one area of placement school A’s school development plan. A school development plan puts in place strategic measures dependent on the schools' priorities to holistically improve the setting (Welsh Government, 2014 & Mortimore, Mac Gilchrist and Savage, 1992). Part of educator's role within school development plans (SDP’s) is to contribute to production and then implement within the classroom (Welsh Government, 2022). Consequently, active engagement with the school's development plan as a student teacher increases the likelihood of achieving the desired outcomes whilst developing own practice and understanding of driving change within the school community (Welsh Government, 2014). 
An ongoing priority within placement school A’s development plan is to improve attendance throughout the setting. This aspect will be the core focus throughout the report due to its significance in relation to learners' engagement and participation within the Welsh Curriculum and their holistic development outcomes. Alongside this, it supports the learners' right to educational opportunity (UNICEF, 1989) and aligns with the Education Act 1996 (2018). 
While discussing placement school A’s context, all information will be provided in line with BERA (2018) guidelines to avoid any personal or professional risks. Therefore, all sensitive data will be anonymised throughout. Providing the school A’s context will give an insight to the school setting and conditions of the environment, however, the ESTYN (2016) report was last conducted within 2016 and therefore statistics provided are not exact to the current period and are just a guide to understanding the circumstances of the setting. 
[bookmark: _Int_UawfiPKf]The school is an English medium primary school with a total of two hundred and twenty-five mixed gender pupils on roll between the ages of three to eleven years old (Swansea Council, 2023). The setting is located within a designated Communities First area and serves a large housing estate within Swansea (ESTYN, 2016). A previous ESTYN (2016) report recorded that there were around fifty-five percent of children eligible for free school meals alongside the current national average of twenty-three percent (Department for Education, 2023).  The report also states that in 2016, school A had sixty-seven percent of children with additional learning needs, which was well above the average for Wales at sixteen percent (ESTYN, 2016).
Literature Review 
School development plans are roadmaps for a school's growth and success (Welsh Government, 2022). Creating an SDP is a self-evaluation process used to identify priority areas that require development within the setting (Welsh Government, 2022). The Welsh Government supplies a framework to develop SDP’s, consisting of a cycle of evaluation, improvement and accountability which is underpinned by the enhancement of educational quality for learners (Welsh Government, 2022). This approach is further supported by ESTYN (n.d.) who previously suggested developing the framework to highlight the importance of stakeholder involvement and measuring impact to enhance the quality of education within Wales (ESTYN, 2017).
One third of the cycle includes self-evaluation to identify strengths and areas for improvement within the setting with emphasis on the whole school community contribution (Welsh Government, 2022). Patton (2002) also recognises the value of evaluation alongside an inclusive internal approach to give autonomy to the school setting. Patton (2002) goes on to explain how self-evaluation helps to recognise areas for professional development and the inclusion of the community to show transparency and accountability for the current state of the setting and seeking support from others. However, it is noted that to gain positive impact from self-evaluation, it must be conducted thoroughly and effectively. Self-evaluation is usually done daily by habit within educational settings, so during whole-school evaluation, it is essential to be conscious of this to avoid bias or inaccuracy (MacBeath and Mcglynn, 2005). It is stated by (Welsh Government, n.d) that although evaluation of schools for development is undertaken internally by schools themselves, it is still essential that external inspectorates also contribute within this process. This is recognised within the Welsh Government (2022) guidance and followed by ESTYN who complete inspections every three years giving feedback which is then fed into SDP’s (ESTYN, 2021). 
After the self-evaluation process, schools use the information gathered to inform next steps and strategically plan for improvement, then implement it. At this stage, data is evaluated to develop the priorities for the schools coming year. The cycle's final stage is reviewing the impact before continuing onto self-evaluation.
Data from the Gov.uk (2023) found that learners who had better performance outcomes at the end of primary school had higher attendance than those with lower outcomes due to loss of opportunity. Further research suggests that a particular impact within primary school meant lower attendance has significant effects on learners reading, math and general knowledge which then impacts later learning throughout their further education (Romero and Young Ho Lee, 2007). This research was conducted with the United States and therefore suggests that loss of learning due to attendance is a global phenomenon. In addition to this, research across China, one of the top performing educational systems according to PISA (2023) results, further suggest that low to no attendance impacted learners' social skills and overall readiness for further education (Gong, Xu and Han, 2016). 
When focusing on pupil attendance, it is important to consider the factors that have potential impact on learners' percentages. Beyond student factors and statistics, there are several barriers which can affect attendance, such as family, school and community specific aspects. In a report conducted by The Centre for Social Justice (2023) found that learners with severe absence experienced some of the following; anxiety and mental health in both learners and parents, SEND, curriculum disengagement, social disadvantage, disruptive home environments and a shift in culture. Following the statistics presented in the introduction around School A, these factors could relate to current social injustice within the community catchment area for the setting. Donaldson (2015) recognises the need to build strong links with families and the community to better understand the barriers in place to generate specific solutions to overcome them. 
The relationship between student engagement and attendance is pertinent to learners' access to experience and opportunities (Welsh Government, 2023). Greater student engagement is suggested to link with greater attendance (Buchele, 2020). In this instance Banduras social learning theory (1977) can be utilized. Interaction with the learning environment supplies learners with the opportunity to observe and model behaviors, attitudes and emotional reactions of peers and teachers. Building relationships with peers and teachers while they model desired attendance behaviors within a safe and structured environment can be a motivational tool to improve the attendance of other learners. Using this approach to build connections within the school environment can also improve the well-being of learners and help to overcome some of the barriers found to persist in affecting attendance such as anxiety and stress (CDC, 2023). However, some criticisms of the social learning theory include the disregard of more complex factors and doesn't fully account for unique experiences or social influences (LaMorte, 2022). In this case, regardless of a child being motivated to attend school provision, other factors such as the individual's family circumstances may take the child's needs out of reach. For example, if a child wants to go to school, especially in primary settings, parents must take them as policy states they are below the age to walk to school alone. 

Developing an action point
When developing the SDP, School A undertook rigorous processes in line with government guidance. Throughout the summer term, all staff come together led by the senior leadership team (SLT) to contribute with carrying out self-evaluation strategies to identify the settings areas of strength, any areas to develop and look at areas that require significant focus (Stoll, Harris and Handscomb, 2012). 
When school A self-evaluate's attendance within the setting, the senior leadership team along with the attendance officer collaborate to track the daily attendance records. Schools not only have a legal requirement to record attendance both at the start of the school day and after lunchtime each day, but it is also pertinent to child protection (GOV.uk, 2024). From the data collected via school registration, the data is analyzed within partnership with the local authority EWS (Education Welfare Service) to recognise trends and compare local, regional and national averages, previous academic years and the goals of the school. They often do this by using software's online and it is regularly reviewed to be addressed (Welsh Government, 2023). They used quantitative data to provide a holistic view of the school setting and then compare their statistics to the current national averages, the current expectations, and previous academic years within the school. They will then dive deeper to look at qualitative data to extend their inquiry and interpreted reasoning; this is stated to avoid misinterpretation (Connecticut State Department of Education, n.d.). 
School A also looked at recommendations from external visitors. In their previous ESTYN (2016) report, they were noted to continue focusing on the attendance within the setting. ESTYN inspections are drivers for change within educational settings and therefore their feedback is valued and followed through within School A (Donaldson, 2018). School A recognised the need to continue the focus on raising attendance levels as was previously recommended and on the prior SDP. Looking at statistics, the increase was not at a satisfactory level for the school and therefore was taken forwards as an ongoing priority within the 2023/24 academic year. 
Data analysis gives insight into what is going well within the setting and what needs to be further developed. When analyzing attendance data, it is sorted into codes depending on whether the learner is present or absent and then is categorized into subcategories (Welsh Government, 2023). This will show trends like specific year groups that require more attention, such as religion, or time periods with common dips. The Department for Education (2022) states that poor attendance is habitual and therefore the most effective interventions need to be within early stages. 
The school setting stakeholders play a vital role in all aspects of the school development plan process. This includes the learners, parents, Governers and the community, all who are affected by the schools' decisions and running of the setting. Therefore, their input is a pertinent factor (ESTYN, 2017). Within the context of attendance, the most important stakeholder is the learner themselves. However, students within School A often rely on their families to support their school attendance due to their age. Therefore, including their family and community within the development can help to recognise any barriers that may be in place within relation to learners' attendance and put in place strategies in partnership with the community to overcome these (GOV.uk, 2024b). Within School A, involving stakeholders usually consists of sending out questionnaires and surveys, putting in place governor meetings and conducting pupil voice meetings. They also speak to the practitioners within the school who monitor their learners on a day-to-day basis, they can provide valuable information about learner's attendance such as reasoning, or trends noticed. This will often be discussed within adds meetings between members of staff and within smaller group meetings with senior leadership and the attendance officer. 
[bookmark: _Int_b9SBIW3q]All of these aspects impact the development of the school development plan. Each aspect listed above is to be considered when developing the school's upcoming academic year and what interventions/planning needs to take place to develop these priorities.
After gathering this information throughout the self-evaluation process, it is time to begin planning for development of the priorities. This process includes sorting the themes and information gathered to diagnose what interventions could be put into place that fits the needs. Throughout this process they will also determine goals, timescales to meet these goals, review dates to measure the progress, staffing needs and funding to put it all into place (Welsh Government, 2014). This plan will be put into place and make it easily accessible for staff to visit and understand to allow for a holistic approach (Welsh Government, 2016).  
Within School A common trends in dips of attendance occurred each morning and was seen to rise each afternoon. This is the reason for the school's introduction of the breakfast club through the universal voluntary breakfast club scheme. Breakfast clubs offer the chance for the students to socialize with their peers during mealtimes and provide a nutritious meal for the learners, both of which impacts the learners attitude towards school and academic performance (Rampersaud, 2008). It is possible that due to the school setting, poverty rates can contribute to attendance figures, so this opportunity can encourage attendance (System, 2023). However, the early start, lack of interest, stigma and accessibility for some learners can be a barrier to this (Graham, Puts and Beadle, 2017). 
There was also an apparent trend within pupils being off due to metal health which led to the need for intervention. While breakfast club offers opportunities for social interaction and building relationships which has been proven to positively influence learners' well-being (Berndt and Keefe, 1995). However, School A also introduced well-being sessions as an intervention to improve mental health through social interaction with learners sharing the same issues. These sessions would take place during school time and offer a safe space to go to during breaks and lunch. Although, sometimes interventions can hinder learners' well-being as they are retracted from their classroom setting with their class-teacher and peers. Therefore, it is important to keep the interventions short and regular and carefully planned to avoid loss of learning (Education Endowment Fund, 2018). 
School A started to put in place attendance rewards throughout the school and record each class's weekly attendance percentage before rewarding them with a trophy in Friday's celebration assembly. This approach follows behavioral theory by reinforcement through positive consequences such as achievement and social recognition (National University, 2023). Following on with this approach, they also put in place school trips for learners who have the most improved attendance of the academic year from the previous term to the end of the current. This was developed through pupil voice meetings where they expressed the need to be rewarded for their efforts to develop their attendance. However, some research suggests that this is an outdated approach, and students should be made to feel valued as opposed to failures when not included (Chang, n.d.). 
Impact is measured throughout the school year to review the impact of interventions and strategies. School A uses their baseline data collected before the interventions were put in place to then compared to continuously throughout the school year when new data is collected. The data then is analyzed to show pre- and post-intervention. Towards the end of the year, they will then look at the long-term impacts, the funding costs and how they will be carried forwards if so (Norfolk County Council, n.d.). They will also discuss with stakeholders for qualitative feedback on how they feel about the interventions in place. For example, gathering feedback from the people involved, pupils, teachers and parents. This qualitative feedback can give an accurate insight into what is going well and how it could be strengthened (Sliwka and Istance, 2006). 

Conclusion
It is evident that school improvement is an essential element within educational settings throughout Wales (Welsh Government, 2022). Throughout the literature it was made clear how attendance impacts the learners holistically and therefore is pertinent to consider when looking at aspects to be developed within the school. There appears to be a link between attendance figures and poverty within the area and as tackling poverty is at the heart of the national mission, it is a relevant aspect to be developed (Welsh Government, 2023). ESTYN (2016) makes a clear impact on school improvement and drives settings to create a whole-school and community approach for effectiveness. Although the interventions put in place to encourage attendance within the setting have not yet been evaluated, research suggests that when implemented effectively with careful planning and consideration at early stages, continuous monitoring, they can be successful (Education Endowment Fund, 2018). Going forwards, it is essential to ensure to view school development through a holistic approach lense and make the planning transparent and simple for all involved to engage in and follow (Ergun, 2020). In own practice as a practitioner, align with the goals for effective implementation and follow a collaborative and data-informed approach. The importance of being a reflective practitioner is highlighted throughout literature to become an active agent for change (Finlay, 2008). To further improve attendance within the setting, building community links can be an area to focus on (Welsh Government, 2022). Strengthening community partnerships can help to recognise and overcome barriers. Collaboration with communal agencies can help families to with support resources. Expertise from the community becomes useful for families and learners with complex or challenging attendance issues (Allen, 2022). 
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