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Sections marked with * should be completed by module lead
	Student name:
	Nia Owens
	Student number:
	[bookmark: _GoBack]1500042

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Enterprising and Creative Teaching and Learning
	Module Level (4, 5, 6): 
	6

	Module code: *
	ECAD6004/C
	Contribution to Overall 
Module Assessment (%): *
	50%

	Module Lead:*
	Mr T. Cox

	Start date:*
	3/10/17
	Assignment No (x of x):*
	1 of 1

	Submission deadline:*
	15/12/17
	Return date of provisional marks & written feedback:*
	26/1/18

	Assignment Title:*
	Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 




	Referencing:
	In the main body of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials,  year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	
15/12/17



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	

	
	NO
	X




	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Creativity and Enterprise skills. 

· A clear understanding of the importance of Creativity and Enterprise skills in education and the wider world.

· Appropriate knowledge and use of the Entrecomp Framework.

· Critical evaluation of personal creativity and Enterprise dispositions, linked to the Entrecomp Framework. Including examples and evidence of current level. 

· Clear recommendations for future personal development with regards to identified areas. 

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word Count - 2500 words

The essay should demonstrate critical self-evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy where appropriate, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing creativity and enterprise skills within education’ (Highlighting benefits/ NC links/ initiatives/ current thinking/ Donaldson etc.)
· The importance of creativity and enterprise skills for the teacher.
· Knowledge of the Entrecomp Framework, the benefits/ uses/ limitations. 
· Appropriate background research and knowledge for the competences identified. Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the identification of competences discussed. Who agrees with the competency identified? What are the specific benefits/ challenges/ research base/ models or methods of progression? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· Reference to, and understanding of, the fifteen competences of the Entrecomp Framework, with a clear focussed discussion on a limited number most appropriate to the development of teacher creativity and enterprise skills. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote personal progression. 
· A clear understanding and ability to identify where current level and awareness of proposed progression and continuity of personal development. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation of current performance and clearly identified reasons for recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	58%

	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	55%

	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	58%

	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	53%

	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
· Dealltwriaeth o greadigrwydd
· Cynllunio argymhellion
	
· Cyflwyniad fideo
· Cefnogi penderfyniadau
· Strwythuro ateb


	Student’s Name
	Nia Owens
	Date
	05/03/2018

	Student’s Signature
	n.owens








· Linc Fideo: https://youtu.be/m9y6daMq3qg 

Dogfennau Cefnogi ECAD6004C

1. Siarad am creadigrwydd:
Wnaeth Torrance (2001) o fewn Thorne (2007) diffinio creadigrwydd wrth siarad am y broses o cynhyrchu gwybodaeth, gwneud dyfaliadau dod o hyd I problemau a bylchau gwybdaeth a ceisio ddatrys gan adolygu ar startaegaethau ag os ydynt yn gweithio. 
Ond diffiniad hawddach byddai hwnw o Plowden (1967) lle dywed fod creadigrywdd yn fodd o hunan mynegiant. 
Ond nodir Desailly (2012) bod mewn gwirionedd dim un diffiniad pendant am creadigrwydd – yn enwedig o fewn sefyllfa addysg. 
Dywed, Thorne (2007) bod genym gyd creadigrywdd o fewn ein hunain, ond dros amser rydym yn symud o’r meddwl creadigol tuag at trywydd fwy gyfrifol. Felly mae’r cyfrifoldeb arnom ni fel addysgwyr I ceisio datblygu a mireinio’r sgiliau a tueddiadau creadigol yn lle ei gwaredu.
Gan feddwl am creadigrwydd ar y cyfan o fewn addysg, nodwyd Thorne (2007) hefyd bod dim diwedd I’r weithgareddau creadigol gallwn wneud gyda plant, wrth ychwanegu bod rhaid I disgyblion cael y cymhelliant o fewn I bod yn creadigol, ond ni ydyn yn gallu gorfodi datblygiad creadigol – daw’r creadigrwydd pryd ydyn ddim yn ei disgwyl. 
Felly, wrth feddwl am athrawon heddiw, mae angen arnon yr athrawon sydd yn medru cynllunio a darparu’r addysg sydd yn rhoi’r cyfleoedd I disgyblion ceisio datblygu, defnyddio a manteisio are u sgiliau creadigol. 
Nodwyd Furlong (**) bod angen ar cymru athrawon sydd yn cymryd cyfrifoldeb dros arloesi, manteisio ar ac yn medru arwain newid. Yn medru adolygu ac ymateb I pedagogeg blaenorol ac dethol syniadau a ymarfer da wrth gwledydd eraill sydd yn arwain y sector. 
A dywed Donaldson (2015) am deuddeg agwedd sydd yn gwneud addysgu rhagorol. Ac gallwn son am amgylcheddau dysgu o fewn pob un o rhain. 
Wrth feddwl am modelau meddwl Guilford, mae angen I ni fel athrawon ceisio cynllunio gwersi amrywiol o fewn amgylcheddau effeithiol sydd yn datblygu’r ochor dargyfeiriol o’r meddwl er mwyn defnyddio’r dychymug a gynhyrchu’r creadigrwydd ein disgyblion. 
2. Strategaethau
Felly, wrth parhau I edrych ar creadigrwydd ar y cyfan o fewn addysg, pendefywnyd ar; sicrhau cynllunio cyfleoedd am gweithgareddau DSB (Dysgu y seiliedig ar broblem).
Tra gwneud hyn, byddaf yn sicrhau bod y cyfleoedd yn cynnwys o fewn yr amgylchedd awyr agored a’r gymuned. Byddaf yn sicrhau bod y disgyblion yn cwbwlhau’r gweithgareddau DSB yma o fewn parau fel bod ganddynt y cyfleoedd I trafod a datblygu syniadau gyda’I gilydd. Nodir Desailly (2012) am effeithiolrwydd gwwaith grwp wrth dweud mai o cyfranogiad gwaith grwp daw’r canlyniadau a syniadau creadigol. Sonnir Richards o fewn Siencyn 2010) mae sicrhau’r cyfleoedd ty allan I disgyblion yn datblygu chwilfrydedd.
Pwysleisia Froebel am defnyddio’r ty allan am cynnig profiadau union gyrchol. Yn dilyn atrhoniaeth Froebel, wnaeth Balldock (2001) ychwanegu bod gweithgareddau sydd yn cynnwys yr awyr agored yn hefyd datblygu dealltwriaeth gofodol dysgwyr. Sydd I gyd yn arwain tuag at datblygu sgiliau, ymchwilio, arbrofi a meddwl disgyblion. Rhai o’r holl sgiliau sydd yn cyfrannu tuag at creadigrwydd y dysgwyr. 
Wrth edrych yn fwy ar y dull DSB eu hunain, mae’r modd hyn o dysgu yn rhoi’r cyfle I disgyblion datblygu eu feddylfryd, a’I sgiliau rhesymu wrth dangos plant nid oes pob amser un ateb cywir. Yr ydyn yn medru cael llawer o atebion iawn/cywir. Yn ychwanegol, ni yw DSB yn gosod ffuniau gadarn ar trywydd atebion disgyblion. Mae’r fodd hyn yn galluogi plant I deillio off ar trywydd eu hunain. Agwedd sydd yn cynnig cyfleoedd arbennig I disgyblion datblygu eu medrau creadigol. Yn ychwanegol, mae’r dull yn cyfleu’r cyfleoedd I disgyblion dysgu o’I gilydd, ac o camgymeriadau eu hunain yn lle o’r athro/athrawes. Byddaf fel athrawes yn sgaffaldio’r dysgu, lle byddaf yn gosod y strwythur o’r problem a wedyn gadael I’r disgyblion ceisio ar datrys y problem eu hunain. Sonnir Vygotsky am y fodd o sgaffaldio dysgu trwy son am y Zone of Proximal Development. Mae’r syniad o’r Zone of Proximal Development I fod I alluogi athrawon cynorthwyo eu disgyblion trwy cyfnodau dysgu anodd er mwyn iddynt dysgu a deall yn annibynnol yn hawdd, ac yn llon. Ond, I’r gwrthwyneb o syniad Vygotsky am rôl yr oedolyn a’r modd bod disgyblion yn dysgu fwy wrth cymorth oedolion yw syniadau Piaget. Yn ol Piaget, mae disgyblion yn dysgu fwy wrth ei gilydd; wrth trafod, arsylwi a cydweithio gyda’i gilydd. Mae fy syniadau o sicrhau cwbwlhau gweithgareddau DSB o fewn parau yn cwrdd a syniadau Piaget o disgyblion yn dysgu wrth ei gilydd, ond mae’r dull hefyd yn cydfynd a syniadau Vygotsky, o oedolion yn symud y disgyblion trwy’r anhawsterau I galluogi iddynt gweithio yn llwyddiannus heb cymorth oedolion. Mewn effaith, rol yr athro o fewn y gwersi DSB hwn yw i hwyluso’r dysgu. Penderfynwyd ar y cyfan awgrymu’r dull dysgu DSB am datblygu creadigrwydd disgyblion gan eu bod yn plethu eu hunan I galluogi disgyblion arwain y dysgu ac I feddwl am a creu ffordd gwahannol o gwneud neu datrus rhywbeth. Fel nodir Thorne (2007) os ydyn yn parhau I wneud yr un hen peth, byddwn wastod yn dod I ben a’r un canlyniadau. Mae’r elfen o greadigrwydd yn annog a cyfleu’r gallu iddom chwilio am ffordd gwahannol er mwyn cael canlyniad gwahannol. Mae’r dull hefyd yn galluogi’r cyfleoedd I symud yr amgylchedd dysgu o gwmpas, o’r ty allan, I ty fewn y dosbarth. O’r ysgol, I’r gymuned. Er enghraifft, gellir creu’r problem o ail addurno walydd ty alln yr ysgol, mae rhaid I’r disgyblion creu rhywbeth I fynd ar walydd yr ysgol ond mae rhaid dangos y cymuned lleol rhyw sut. Gellir cynnal teithiau o gwmpas y cymuned er mwyn ymgyfarwyddo’r disgyblion yn fwy gyda’r amgylchedd, gellir cynnal sesiynau cynllunio ty allan I’r ysgol fel bod y disgyblion yn medru gweld eu canvas o’i blaen ac yn y blaen. Gwelir tystiolaeth llwyddiannus o disgyblion yn cynllunio a creu addurn ar gyfer eu ysgolion gan cwmni ‘Sblat Cymru’. Hyd yn oed mae yna llawer o manteision o defnyddio DSB ar gyfer dull o dysgu, daw hefyd heriau ynghyd fel y pryder o diffyg amser – mae defnyddio DSB o fewn gwersi yn medru cymryd llawer o amser. Hefyd, nid yw’r dull yn plethu eu hunan yn hollol I paratoi a cynorthwyo disgyblion gyda asesiadau statudol megis asesiadau blwyddyn 2 a 6. Yn ychwanegol, mae’r angen am fwy o staff er mwyn weithredu’r modd o dysgu yn seiliedig ar broblem, yn enwedig os yw amgylchedd y disgyblion yn galluogi iddynt crwydro. 
Yn ail, edrychir ar sefydlu strategaeth cynhwysol sydd yn ceisio mireinio’r creadigrwydd o fewn y disgyblion. Wrth gwylio darlith Andy Penaluna ar Tedx Talks (2016) dywed ei bod ni’n cynhyrchu’r fwyaf o’n syniadau newydd tra bod ni’n ymlacio sydd yn cydfynd a syniadau Buzan (2001) ein bod ni’n cynhyrchu’r syniadau fwyaf creadigol pryd ydyn ddim yn ei ddisgwyl. Wrth edrych ar y syniad yma yn fwy, darganfyddir gwybodaeth am newid trywydd y meddwl I gynhyrchu syniadau newydd am y pwnc blaenorol. Nodir ymchwil megis, Children and Young people’s workforce (2014) hefyd bod angen pobl ifanc amser I meddwl a dadansoddi’r gwybodaeth rhoddir er mwyn iddynt ceisio datblygu’r syniadau creadigol. Yn ychwanegol I’r hyn, nodir Thorne (2007) hefyd bod ychwanegu cerddordiaeth yn medru cynorthwyo creadigrwydd wrth dweud ein bod ni’n meddwl o fewn swn. Wrth plethu’r holl syniadau hyn tuag at eu gilydd, yr ail awgrym ar gyfer datblygu creadigrwydd disgyblion yw fel athro I ddatblygu sesiynau myfyrdod dyddiol. Er mwyn datblygu’r rhain I’r fwyaf gellir, byddai hefyd angen creu ardal ymlacio o fewn y dosbarth. Byddai’r ardal hon yn hollol cyffyrddus wrth cynnwys clustogau. Byddai’r ardal yn eithaf tywyll a byddai’r rheol o fod yn dawel yn yr ardal ymlacio fod yn gyfredol o mynychu’r ardal. Fodd bynnag, y syniad yw I cynnal y sesiwn myfyrdod o fewn yr ardal ymalcio pob dydd ar ol amser cinio fel rhan o amser cylch, fel bod y gwybodaeth wnaeth y disgyblion dysgu yn blaenorol ymsigno o fewn yr amenydd, a gellir syniadau newydd dod I’r frig. Byddai’r hawl I disgyblion mynychu’r ardal ymlacio o fewn darparitaeth parhaus neu amser rhydd ond ar y rheolaeth eu bod rhaid iddynt cadw yn dawel. Gall y dulliau uchod cael eu weithredu o fewn y cyfnod Sylfaen neu cyfnod allweddol 2 wrth eu gwahaniaethu. Ond I’r gwrthwyneb, daw ymchwil am myfyrdod a fel mae’n medru achosi anhwylder o’r meddwl megis, iselder a pryder. 
Wrth dod I gasgliad, daw’r barn yn amlwg fod gan pawb y gallu I fod yn creadigol, ond ar hyn o bryd nid yw’r ysgol yn datblygu’r creadigrwydd ond mewn gwirionedd yn gwaredu’r creadigrwydd. Fodd bynnag, mae’n rhaid I ni fel athrawon I’r genhedlaeth nesaf ceisio fwy ar datblygu’r creadigrwydd hwnw er mwyn datblygu a magu dyfeiswyr a athronwyr y dyfodol. Nodir Ken Robinson bod ysgolion yn lladd creadigrwydd – barn sydd anegn iddom ni newid. Mae’r pwyslais arnon ni athrawon heddiw I ceisio newid barn rheini megis Robinson, a ceisio hyrwyddo’r creadigrwydd yn lle ei lladd. 


Llefryddiaeth
1. Balldock, P (2001) Regulating Early Years Services. London: David Fulton.
2. Buzan, T (2001) Head Strong. Thorsons: London.
3. Children & Young People’s Workforce Diploma (2014) 	Promote creativity and	creative learning in young children: Unit CYPOP 7. Hodder Education.
4. Desailly, J (2012) Creativity in the Primary Classroom. London: SAGE.
5. Donaldson, G (2015) Dyfodol Llwyddiannus. Caerdydd: Y Goron.
6. Foster, D. (2016). Is mindfulness making us ill?. The Guardian. [ar lein] Ar gael o: https://www.theguardian.com/lifeandstyle/2016/jan/23/is-mindfulness-making-us-ill [Mynediad 4 Mar. 2018].
7. Furlong, J (2015w Teaching Tomorro’s Teachers. Options for the future of initial teacher education in Wales. Oxford: University of Oxford. 
8. Glover, I (2014) Problem-Based Learning: An Approach To Teaching And Learning. Technology Enhanced Learning at SHU. [Arlein]. Ar gael o: https://blogs.shu.ac.uk/shutel/2014/10/06/problem-based-learning-an-approach-to-teaching-and-learning/?doing_wp_cron=1520028415.5546820163726806640625 (Mynediad: 02/03/2018).
9. Guido, M. (2016). Advantages & Disadvantages of Problem-Based Learning. [ar lein] Prodigy Blog. Ar gael o: https://www.prodigygame.com/blog/advantages-disadvantages-problem-based-learning/ [Mynediad 3 Maw. 2018].
10. Guilford, J (1950) Creativity. American Psychologist. 
11. McLeod, S. A. (2015). Jean Piaget. Ar gael o: www.simplypsychology.org/piaget.html [Mynediad: 03/03/2018]
12. McLeod, S. A. (2014). Lev Vygotsky. Ar gael o: www.simplypsychology.org/vygotsky.html [Mynediad: 03/03/2018]
13. Plowden (1967) Children and Their Primary Schools. London: Crown Copyright.
14. TedX Talks (2006) Ken Robinson – Do Schools Kill Creativity? [fideo] ar gael o: https://www.ted.com/talks/ken_robinson_says_schools_kill_creativity [Mynediad 04/03/2018].
15. Tedx Talks (2016). Education and creative thinking; time to think again?. [fideo] Ar gael o: https://www.youtube.com/watch?v=9Gannilwc-o [Mynediad 4 Maw. 2018].
16. Thorne, K (2007) Essential Creativity in the Classroom Inspiring Kids. London: Routledge.
17. Siencyn, S (2010) Y Cyfnod Sylfaen 3-7 oed, Athroniaeth, Ymchwil ac Ymarfer. Caerfyrddin:Y Drindod Dewi Sant.
18. Splat Cymru. (d.d). Schools | Splat Cymru. [Ar lein] Ar gael o: http://splatcymru.co.uk/about/schools/ [Mynediad 3 Maw. 2018]. 
19. Reddy, C. (2016). Problem-Based Learning (PBL): Advantages and Disadvantages - WiseStep. [Ar lein] WiseStep. Ar gael o: https://content.wisestep.com/problem-based-learning-pbl-advantages-disadvantages/ [Mynediad 3 Maw. 2018].


Page 9 of 12





- 2 -

image1.emf
 


image2.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




