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Storytelling is a centuries-old tradition and a vital form of human expression (National Storytelling Network, 2019). It serves as a crucial tool for children's development, starting even before birth (Webster, 2016). A study by researchers at Duke University highlighted the long-term benefits of storytelling on language and literacy development. They observed mothers and their children interacting with wordless picture books and found that when mothers used complex and engaging language, their children showed improved early language skills, which were linked to better literacy and reading comprehension in school. This longitudinal study, involving 1,292 children, emphasized the importance of effective storytelling methods, particularly in diverse and low-income households (Centre for Child and Family Policy, 2022). Furthermore, research indicates that unborn babies can recognize familiar voices and rhythms, especially from parents (Baltagi, 2019). Hearing stories in the womb stimulates early brain development, fosters a sense of security, and lays the groundwork for language acquisition (McElroy, 2019). From birth to age seven, storytelling plays a significant role in literacy development by expanding vocabulary, enhancing comprehension, and fostering emotional understanding. It sparks imagination, helping children make sense of the world while building critical thinking and communication skills (Kennedy et al., 2012). As children grow, storytelling supports essential literacy milestones, including phonological awareness, letter recognition, and story retelling—key steppingstones toward reading and writing proficiency (Brown, 2014).
   In the digital age, storytelling has expanded beyond traditional formats. Digital storytelling through apps, videos, and e-books enhances both traditional and digital literacy, equipping children to engage with narratives across various mediums (Rahiem, 2021). Research shows that digital storytelling can increase engagement and interactivity, potentially leading to better comprehension and retention of narrative content (Ginting et al., 2024). Furthermore, interactive digital formats enable children to manipulate story elements, fostering deeper understanding and creativity (Etta and Kirkorian, 2019). This combined focus prepares children for a future where proficiency in both reading and digital technology is essential for learning and communication.
   This text examines two distinct storytelling approaches shown in the attatched videos and their contributions to children's language and literacy development, focusing on the use of props, rhyme, and voice characterization.
   In Video One, the presenter retold "The Color Monster" in a school library setting, creating a focused and emotionally supportive environment that enriched the storytelling experience and aided literacy development (One Education, 2020). Libraries play a crucial role in the Department of Educations (DOE) Reading Framework by providing diverse, high-quality texts and fostering inclusive, literacy-rich environments. This support helps develop critical reading skills and encourages a lifelong love of reading, aligning with the framework's objectives for promoting language and literacy across communities (Department for Education, 2023). The presenter also utilized various props to represent the different monsters, making the story visually stimulating and helping young learners connect with the narrative, thereby enhancing comprehension and retention (Barton, 2013). Props significantly improve engagement, especially for younger audiences with shorter attention spans, by making abstract concepts more concrete. They facilitate multi-sensory learning, allowing children to listen, see, and interact with the story, which fosters deeper retention (Greimann, 2017). These findings support Chomsky's theories on language acquisition, illustrating how storytelling activates innate linguistic abilities. Interaction with props exposes children to rich linguistic experiences, crucial for language development, and allows them to explore syntax and semantics in meaningful contexts (Susan Gass and Larry Selinker, 2008). Additionally, the exploration of emotions provides children with opportunities to reflect on their feelings, supporting their social-emotional development (CASEL, 2024). Chomsky's concept of Universal Grammar suggests that storytelling activates inherent language-learning capacities, reinforcing the significance of storytelling in language acquisition (Noam Chomsky, 1972). 
   In the video, the presenter effectively used voice characterization to convey emotions such as happiness, sadness, and anger, which would capture the young audience's attention. This technique, where specific voices represent different emotions, enhances storytelling engagement for children. Associating sounds and words with emotions builds language skills and emotional literacy, making the story more accessible and memorable (Westlund et al., 2017). This interactive approach promotes oracy skills by encouraging children to engage in dialogue, ask questions, and express their thoughts and feelings about the characters (Kory Westlund et al., 2017).
The storytelling session also served as a model for reading development, exposing children to vocabulary centered on emotions and colors, thereby enriching their language acquisition. The presenter’s dynamic style fostered active listening and inspired critical thinking about the storyline and character motivations. This aligns with the Welsh Government's emphasis on supporting language and literacy, highlighting that engagement with language and literature expands learners' conceptual knowledge (Welsh Gov, 2021). Exploring emotions through the story provided children with a valuable opportunity to understand their own feelings. According to the Social-Emotional Learning (SEL) framework, recognizing and managing emotions enables children to reflect on personal experiences and articulate their feelings more effectively by identifying with the monsters and their emotions. This emotional awareness is essential for young learners, aiding their social and emotional development and helping them navigate peer interactions (CASEL, 2024). Additionally, the experience may motivate children to create their own stories or drawings based on the emotions represented by the monsters. Constructivist learning theories by Piaget and Vygotsky suggest that children learn best through active engagement and social interaction (Brau, 2020). The emotional connections established during storytelling can serve as a springboard for children to express their ideas in writing, enhancing their literacy skills. Overall, the presenter’s techniques not only made the session enjoyable but also fostered essential skills in oracy, reading, and writing while deepening their understanding of emotions.
   In video two, the presenter retells The Gruffalo by Julia Donaldson, chosen for its rhyming structure. Rhyme is crucial in early language development, enhancing phonological awareness, which helps children recognize and manipulate sounds in speech (Grofčíková & Máčajová, 2020). This awareness aids in identifying sound patterns and differentiating phonemes, ultimately improving reading skills. Studies show that exposure to rhymes supports vocabulary acquisition by encouraging connections between words with similar sounds (Read, Macauley, & Furay, 2014). Rhyming also enhances predictive skills, allowing children to anticipate words, fostering active language engagement. This focus on rhythm and flow improves children's prosody—the patterns of stress and intonation in speech—essential for early literacy (Nooteboom, 1997). Integrating rhyme into early literacy experiences enriches language skills and makes learning enjoyable, helping children communicate more effectively (Goswami & Bryant, 1990; Adams, 1990). The presenter brings the story to life using voice characterization, altering her tones and pitches for each character. For example, the Gruffalo has a deep voice, while the mouse sounds lighter and quicker. These vocal differences create distinct personalities, making it easier for children to recognize and follow the characters. This immersive storytelling enhances language and literacy development in several ways. Hearing distinct voices and emotional expressions helps children learn new vocabulary in context, improving understanding and retention. And engaging narratives promote active listening and critical thinking, enhancing comprehension as children follow the plot and grasp character motivations (Department of Education, 2024). Additionally, the varied sounds and rhythms of the characters’ voices develop phonological awareness, essential for reading and writing. By connecting emotions with words, children understand language nuances, such as tone and mood, vital for interpreting texts and effective communication. The presenter utilizes the interactive nature of voice acting to maintain children's interest and foster a love for reading, which will in turn, lead to increased practice, crucial for developing literacy skills (GOV.UK, 2023). Regular reading practice enhances vocabulary, fluency, and comprehension, building a foundation for advanced literacy. Studies indicate that consistent reading strengthens neural pathways in language processing, making reading more automatic over time (National Reading Panel, 2000). The use of rhyme and voice characterization also encourages children to anticipate and participate in the story, reinforcing language learning and enjoyment of books. Regular practice also exposes children to diverse text types and genres, enriching their understanding and promoting critical thinking (Adams, 2013). 
    In video two, the presenter effectively uses an interactive whiteboard to share The Gruffalo with the entire class. While this tool proves useful, its effectiveness can vary depending on the story being told. For instance, had the presenter chosen a tale she was less familiar with, she might have needed to frequently refer to the screen, which could detract from the engagement and showmanship of her performance. A more detached delivery risks hindering the children’s emotional connection to the narrative, ultimately reducing their enjoyment and involvement in the storytelling experience. In contrast, reading from a physical book allows for a more personal and intimate interaction, as it enables the presenter to maintain eye contact and foster a stronger connection with the audience. This kind of engagement is crucial, especially for shy children, who often show remarkable transformation during storytelling sessions, expressing their emotions and ideas more freely, which leads to increased confidence and participation in discussions (Syafnita, Yetti, & Hartati, 2018). As storytelling evolves, digital platforms have significantly transformed how narratives are shared and experienced. Children can now create their own stories and upload them to platforms like YouTube, enabling them to express their creativity to a wider audience. This form of digital storytelling allows young learners to experiment with narrative structures while enhancing their technical skills through video editing and production (European School Education Platform, 2024). Such engagement not only boosts their confidence but also develops critical thinking and communication skills as they consider effective ways to convey their messages. Furthermore, the interactive nature of digital storytelling fosters active engagement, enabling children to manipulate story elements and explore narratives innovatively. Bruner's concept of narrative as a fundamental tool for cognitive development emphasizes that interactive storytelling enables children to make sense of their experiences through story structure, enhancing both comprehension and critical thinking—a key outcome in digital storytelling environments (Halloluwa et al., 2011). Research indicates that these interactive experiences cater to diverse learning styles, making storytelling more accessible and inclusive (Smeda, Dakich and Sharda, 2014). This evolution emphasizes the importance of equipping children with the ability to navigate both traditional and digital narratives, as proficiency in both forms is essential for their future learning and communication (Rahiem, 2021; Etta & Kirkorian, 2019). To this end, the Digital Literacy Framework provides a structured approach for developing essential skills that enable individuals to effectively navigate, evaluate, and create information in various digital environments, fostering critical thinking and responsible engagement with technology (Welsh Government, 2018). However, it is important to acknowledge potential drawbacks, such as technical glitches that can disrupt the storytelling experience, as seen briefly toward the end of Video Two. Such issues may hinder engagement and detract from the intended educational benefits of digital storytelling, suggesting that while technology enhances narrative sharing, it also requires careful consideration and support to ensure a seamless learning experience (Miller & Hsu, 2020; Dede, 2016). While both approaches promote language and literacy, Video One may more effectively support emotional and oral language development through personal interaction and emotional connection, essential for narrative understanding. In contrast, Video Two excels in phonological awareness and vocabulary acquisition through digital enhancement and rhyme, making it valuable for early literacy skills. Together, these differences highlight how storytelling environments and methods influence specific language outcomes, aligning with both constructivist and digital learning theories in supporting comprehensive language development.
  
   In researching for this module, the author utilized a range of online resources, including websites such as the Department for Education, Welsh Government (welshgov.co.uk), and GOV.UK, to reference government legislation. These sites were well-organized, facilitating quick access to credible materials that effectively supported their points. The author’s typical approach to assignment writing involves drafting sections based on their notes, followed by targeted searches for evidence to substantiate each argument, which they then integrate into the text. Locating foundational works by prominent theorists such as Chomsky, Piaget, Bruner and Vygotsky was relatively straightforward, as the University of Wales Trinity Saint David (UWTSD) library system enabled efficient access to key texts like “Language and Mind by Noam Chomsky” and google searches such as “Bruner's theory in regard to interactive storytelling” yielded a wealth of valuable information. However, research involving lesser-known theorists proved more challenging; for instance, despite extensive searches, the author was unable to locate reliable sources on Barbee’s contributions to language acquisition or retrieve the relevant video shared on Moodle. Consequently, a well-developed paragraph based on Barbee’s perspectives had to be removed, which was a frustrating setback and underscored the importance of diversifying resources.
  While exploring topics with extensive research, such as the benefits of rhyme, props, and voice characterization in storytelling, the author found information readily available. However, verifying the academic rigor of these sources required a refined approach. By adding the keyword "Scholar" to searches, they accessed reputable academic sources, including “The Seuss Boost” from Sage Journals and the “National Reading Panel’s Report on the Scientific Research Literature on Reading and Its Implications for Reading Instruction”. These sources provided a strong foundation of credible, peer-reviewed evidence, enhancing the reliability of the arguments throughout the assignment.
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