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Element 1 - Reflective models
Weatherston and Osofsky (2009) explain that in the early years reflective practice is described as a constant process that usually involves professionals, such as practitioners, analysing their practice to gain an understanding of what may drive a child’s learning and development; as well as to understand what impact their own values have on understanding children’s learning and development. Pacey (2016) elaborates on the meaning of reflective practice by saying that it is the process of thinking about your practice and also analysing it, with the intention of challenging, improving, and developing practice. According to the Department for Education (2017) the framework for the Early Years Foundation Stage explains that reflective practice is about raising the quality of practice and also developing the quality of practitioners and says that this reflective practice does not only need to happen once, it is something that must be done all of the time. The Open University (2021) states that reflective practice is beneficial, as a practitioner can take account of the children’s individual needs which will enable them to plan new lessons based on these needs. By being able to teach based on children’s needs this will in turn improve learning outcomes and results of lessons, which will then allow the practitioner to decide whether there is a better, or more efficient way of teaching in the future, this is also explained by The Open University (2021). Hussain and Mehmood (2011) state that the primary benefit of reflective practice in teaching is that they are able to gain a deeper understanding of their teaching style, which will provide greater effectiveness as a teacher. An example of what a model of reflection is: 
	A model of reflection is a structured process that is used to guide personal and situational analysis and improvement. Reflection is a concept that emphasises awareness of one’s own knowledge, past experiences and beliefs (Brush, 2020). 
Schön (1987, cited in Rolfe, 2014) recognised in the 1980’s that higher education was not meeting the specific expectations that practitioners should acquire, he argued that what they needed to learn was unteachable, it had to be learnt from experiences, and that the role of the educator was not to teach but facilitate learning. Dewey (1916, cited in Rolfe, 2014) outlined this approach in one of his books, focusing on learning from experience. Dewey (1916, cited in Rodgers, 2002) is thought to be the founder of reflection as it relates to personal learning. He highlighted that reflection is a deliberate and active process. Rodgers (2002) also states that he believed that reflection could prove to be useful for making sense of situations that are confusing or hard to explain. Since Dewey's work, a variety of models have been proposed to better understand reflection within learning. Schön (1987, cited in Rolfe, 2014) also says that in his theory, the key feature is the distinction he draws between reflection during teaching and also reflection after teaching. He therefore sees reflection as a practical way of synthesising knowledge and ability. EWSUK (2020) explains that when thinking about Schön’s reflective model and using it in practice, figuring out what one knows ‘in action’ meaning as the event is happening, can help to boost confidence as the individual is recognising one’s strengths. When carrying out ‘reflection on practice’, the practitioner should provide a description of what happened, and how they might change their behaviour in the future says EWSUK (2020).  Kolb’s (1984 cited in Baker, 2012) reflective model supports this as it explains that this model is referred to as “experiential learning”, his learning stages could be used by practitioners to critically evaluate the learning provision and to also develop more appropriate learning opportunities. Kolb’s (1984 cited in Leeds Safeguarding Children Partnership, 2021) Reflective Cycle is also known as the four stages of learning. These stages of learning show that there is not only one learning style but there are more methods, and also that individuals have different learning styles based on what they prefer. Leeds Safeguarding Children Partnership (2021) states that Kolb's Cycle of Reflective Practice is a theory which explains that people learn from their own experiences of life. Leeds Safeguarding Children Partnership (2021) states that this cycle is a useful tool for practitioners to use when working with children, young people or families.  A reflective cycle was developed by Gibbs (1988, cited in The University of Edinburgh, 2020), this was in order to create structure in learning based on experiences. According to The University of Edinburgh (2020) this cycle is covered in six stages which include: description of the experience, thoughts and feelings about the experience, an evaluation of the experience stating both good and bad points, an analysis in order to make sense of the situation, a conclusion about what was learned and what could have been done differently, and finally creating an action plan on how to deal with similar situations in future or general changes that are appropriate. The University of Edinburgh (2020) also elaborates on this by saying that these stages are included in a model in order to show an example and add more depth of how this might look in a reflection, this model is also an appropriate way of working through an experience. Reflective models, known as frameworks for reflection, inspire a structured process to aid the act of reflection, this is stated by Turner and Beddoes (2007). Turner and Beddoes (2017) also explains that often it is suitable for a practitioner to use one model of reflection as a base and choose which one best assists a practitioner to learn from their experiences. The models previously mentioned support an experiential approach to reflection as Roland (2017) states that experiential learning is a means to enhance an individuals learning by providing the opportunity to develop learning and apply this theory in practice through reflective practice.


























Reflection

Finlay (2008) explains that reflective practice is the process of learning through own experiences and from experiences to gain new insights of oneself and also of practice. This can often involve a practitioner examining their own practice and critically evaluating their own responses to situations and also their own teaching, this was also stated by Finlay (2008). 

Reflective practice
Moira Hutchinson (2016) explained that reflective teaching involves using reflection techniques to convey, analyse and pass on information, the goal is usually to generate feedback. This process should be continuous if the practitioner wants to achieve positive results. 
Benefits of reflective practice
According to Moira Hutchinson (2016) reflective practice has benefits for both practitioners and also students. Practitioners often use reflective teaching techniques to improve their teaching methods, naturally, this practice can also benefit the students experience by heightening their motivation and boosting their performance levels, this is also said by Moira Hutchinson (2016). 

There are many benefits of using reflective practice for teachers. 




Professional growth
Practitioners can have a much better understanding of their strengths and weaknesses.
Enhance innovation 
If a practitioner takes the time to assess their teaching, they can then use reflective teaching methods to search for innovations on how to improve teaching methods.
Facilitate teaching
Reflective practice will ensure that each child is benefiting from the learning experience. Reflective teaching techniques can help a practitioner to understand the children's learning preferences. 
Boost Teacher-Student relationship
In order to ensure children are understanding a lesson, it is important that a practitioner ensures they have a positive relationship with the students.
Make lessons more lively and interesting
To ensure children are not losing concentration or are bored during a lesson, a practitioner can implement various reflective strategies to liven up the classroom so that children are able to enjoy. 
Enhance problem solving
This practice allows practitioners to use strategies and map out individual techniques for students that may be struggling. 

(ReflectiveTeachingJournal.com, 2021)

How can one become a reflective practitioner?
Mint (2017) explains that a practitioner/individual may not realise but most people use reflection on a day to day basis. After teaching children, a practitioner will usually leave and look back on what they taught and ask themselves questions such as ‘what went well?’, ‘what did not go well?’ and ‘what can I do now going forward?’.
Murdoch (2019) goes on to say that there is an important difference between reflecting in practice and reflecting on practice, as stated previously.  Reflecting on practice is thinking about your actions during the event.  You will construct and reconstruct your ideas of good practice by asking critical questions.  Reflecting on practice allows an individual to understand what they need to change and what to do better in future events, this will allow a practitioner to become a reflective practitioner. 

Examples of reflective models

[image: ]In conclusion, Holly (2020) exclaims that reflection is important in the early years and when working with children as it allows an individual to better their understanding of their own teaching styles and become a better practitioner, this in turn will better a child/students experience during teaching. 
Colwell (2019) explains that reflective practice requires an individual to use open‑mindedness, responsibility and wholeheartedness. These terms are explained by Dewey. 
Responsibility - this refers to the need for individuals to take responsibility for their actions and the impact that they can have on children. 
Wholeheartedness - this refers to the energy we give to the process of reflection. If this is not done properly then the benefits of the practice are unlikely to be realised. It is a process of deep thought and willingness to change.
Open‑mindedness - this is a desire to listen to more than one side, to give full attention to  whatever possibilities and to realise the possibility of error.

EWSUK (2020) states that Schon’s model can be used during the eventand after the event, therefore it is often used by practitioners who have poor use of time and who feel as if they do not have enough time to carry out reflections after the event. Schon’s reflective model can encourage practitioners to reflect on the situation immediately and coming up with a creative solution.

Schön’s Reflection in action/Reflection on action makes a distinction between reflection during the event and reflection after the event states University of Hull (2020). 

Reflection in Action:
The experience itself.
Thinking about it when the event is happening.
Deciding how to act during event.
Acting straight away.
Reflection on Action:
Reflecting on something that has occured. 
What would you do differently next time?
What new information was gained? 









(Cambridge Assessment, 2018)
















Element 3 - Reflective Log
The activity that was carried out in an early years setting was a storytelling activity, this was carried out indoors with ten different children ages 5-6. The story I told was a story I created myself as I thought the children could learn more from this as it is a way for them to develop an understanding, respect and appreciation of other cultures. The story was based around real life experiences, but was not too complex for 5-6 year olds to understand. This could also teach them about life, the world around them, about others and may promote a positive attitude for children. After the story was told, the children acted out some of the scenes involved, this was to show that the children understood the story. In the activity it was important for other practitioners other than myself to be involved as the second part of the activity consisted of children needing help from more than one practitioner, if there was only me on hand during this, I would not have been able to help each individual child. Some of the scenes acted out were about being friends with different types of people and consisted of the children being nice to each and every child, even if they are different to them, this showed them that they should always treat people kindly, and not change their attitudes because a child is different to them. The aim of this activity was to stimulate creativity in children, to teach children about the world around them, and to encourage cooperation between children. My role in the activity was to tell the story as well as I could, to ensure children understood what I was talking about and what the conclusion of the story was. My role was also to set up beforehand by putting cushions out on the floor so that the children were comfortable, this would help to make sure that I have their attention at all times. In the second part of the activity, when the children were role playing I only helped when it was required, this was also important for the other practitioners as I wanted to promote hands-on learning throughout. It was important that the practitioners and I ensured that the children understood the story and what needed to be done and to praise each individual in order to encourage them. The positive aspects in this activity were that I planned the activity in detail beforehand, I ensured that the children were close enough to me so that they could hear me and see the pictures I provided, I could have developed this by asking the children if they could see, this would help children to understand everything that is happening and that no individual is missing out. The children seemed to enjoy it throughout and their body language and attitude showed that they were not distracted and were concentrating most of the time, which is positive as in previous activities this has not always been the case. The children could have enjoyed this time as I have worked with them before and know the children quite well, due to this I have a good understanding of their developmental levels, this allowed me to appropriately plan the activity. I also communicated well as I spoke to the children before about what they would be doing and what would be involved in this activity, as I thought that this would ensure that the children had a greater understanding of what to do and also that nothing would have come as a shock to them. Even though there were many positive aspects, there were challenging aspects that occurred. At one point a few children were not taking notice and wondered off which caused other children to not listen, it was not for a long period of time but it could have made a difference, this could have happened as this group of children are young and previously it has been hard to keep them engaged at all times. At the second part of the activity the practitioners seemed to be quiet and not as willing to help the children like they usually are, this could have caused children to be the same and not feel confident in the activity, luckily this did not have an effect on the children, but this showed me that next time I could speak to the practitioners involved beforehand to explain the activity and what was going to be going on so that they felt more confident and were more willing to help the children. The knowledge I demonstrated in this activity is that I have worked with this group of children previously a few times, therefore I have a good understanding of their developmental needs. Due to this I know which children may find this activity difficult so I ensured that a practitioner is always around to help and explain so that the child can gain a better understanding and feel confident. The values I demonstrated during this storytelling activity was inclusion as I ensured that every child was included during this activity, boys and girls took part in this activity. There were various different children, each individual were different in their own way and some children had different developmental levels, therefore I was able to adjust the activity plan for them, the thing I adjusted was that I was always keeping an eye on them and showed I was always there and willing in case they needed help. To ensure inclusion I also listened to each individual child when they had a question or asked for help, making sure that I kept helping until they understood fully. There were many positive aspects in this activity, but there are also things that I need to reflect on and do differently in future. I should not rush the children in future as this was done in the activity towards the end as I had not set enough time to complete the activity, therefore I need to think about time management and add at least another ten minutes onto the activity as some children need more time to develop and think about things, and I need to remember that every child is different, some finish with ease but others can take a while longer. Doing this would improve this activity in future and ensure children enjoy more. 





























Element 4 - Personal Development Plan

	Area for further development 
	Why?
	How?
	Who/Where?
	When?

	Time management
	I need to focus on developing my time management as this is a skill I am poor at due to rushing my assignments and getting stressed. I would like to not have to worry about getting stressed in future as this is not beneficial. 
	To do this I will make a plan every week of what needs to be done every day and at what times. This will help me adapt more organisation in my everyday life and in turn I will not be rushing last minute. 
	This could be done at home as I could use my printer to print out a table and do this. 
	I will do this every Sunday night in preparation for the week ahead. This is a short term goal and can be applied almost straight away but could take a few weeks to get into a routine. 

	First aid course
	I would do this as it is linked to the requirements of early years settings and if I want to become a teacher I will need this qualification to work around children. This would also be beneficial as it will help me to respond if something is to occur. 
	As this course can be done online I will not have to worry about getting transport and be able to do this in my own home. The course is easy to access on the internet. 
	I will be doing this course online with First Aid Online Training Courses | High Speed Training. This course has a cost of £25 therefore is cheap enough to pay in the next month. 
	I will do this course by April 2021 as it is only a 2-3 hour long course. 

	British sign language course 
	I would need to do this as it will allow me to be able to communicate effectively with different children and will open up many doors with what I could do in future. 
	This course can also be done online and therefore is an easy course to access online. 
	This course can be done online at Online British Sign Language (BSL) Level 1 & 2 Course | reed.co.uk. This is to complete level 1 & 2 of the course which will provide me with the basic sign language I will need to communicate effectively. The cost of this course is £10 if I do it with this company and the exam is included in the price. 
	I will work this around my First Aid course as it is 20 hours long but does not have to be completed in a certain amount of time, therefore I can complete this whenever I need to. I will gain this qualification by April 2021 also. 

	PGCE course
	This course would need to be done as it will allow me to be able to go into the career I want which is teaching, by doing this I am opening up many doors for my future career. 
	The University I am currently studying at offers this course, which will cause me less of a hassle and I know that I can go into the University and talk to someone in the career service. 
	This course can be studied for 12 weeks in Swansea campus and 24 weeks in the Carmarthen campus, both are easily accessible for me therefore will not be a hassle to get to. This course will be funded by Student Finance Wales therefore I will not need to worry about getting the money myself. 
	This course is 36 weeks long, therefore will take 9 months to complete. I will start this course in the new University year which is usually September and will complete this in 9 months. 

	GCSE Mathematics and English
	To become a teacher I will need at least a B in both Mathematics and English.
	I will need to resit both GCSE’s, but the University also offers this. 
	The University will provide support with revision for these exams, therefore this will also be easy to do. 
	I could resit these exams in the summer 2022 therefore I will have the qualifications needed by the time I want to go my PGCE. 
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