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Introduction 

The task given is to identify one aspect of a Schools Development Plan (SDP) and how this has been developed and implemented within the school. It will also identify current actions the school are applying and the impact these have. I will be reporting on the SDP of School X. School X is an English medium primary school within Swansea that currently houses around 200 pupils aged between 3 and 11. Pupils are from a wide range of social backgrounds, and with some pupils attending from outside the catchment area. School X also demonstrates its commitment to challenging all pupils to achieve. Their compliment includes just over 15 pupils which are identified as being more able and talented. According to Estyn (2011) teacher are not always equipped to support and challenge more able and talented pupils. However, the school has demonstrated their commitment to do this by training their staff to support and challenge their pupils appropriately. Approximately 10% of pupils in School X are entitled to free school meals, which is below average for primary schools in Swansea. After studying the School Development Plan I have decided to focus on priority 2 which is to develop learning experiences in line with the new curriculum as this topic is very current. 


 Literature Review 

A School Development Plan is a strategic plan for school improvement (DfES, 2014). All schools are required to have an SDP which complies with the Education (School Development Plans) (Wales) Regulations 2014 (WG, 2014). In order for school development planning to be effective schools need to consider the planning cycle (DfES, 2014). This will start with the school identifying a clear vision of what they want to achieve which will then feed into the self-evaluation stage (DfES, 2014). This stage is where schools can identify areas of strength and areas for improvement (DfES, 2014). During self-evaluation schools can gather qualitative and quantitative data which will feed into the self-evaluation report (Schildkamp, 2019). Qualitative data can include recent inspection reports and information gathered from consultations with pupils parents, staff and the wider community (DfES, 2014). Whereas, quantitative data will include attainment results, school banding, PISA results and wider contextual factors (DfES, 2014). An SDP is a three year plan which will set out the schools priorities which will have be identified through the self-evaluation report (WG, 2016). The priorities chosen will then be placed in the SDP in order of importance and will consist of action points that the school will undertake in order to achieve them (DfES, 2014). By involving the school leadership team in the process it promotes collaboration and gives them the motivation to work towards a whole school approach (Voort and Wood, 2014). However, MacGilchrist and Mortimore (2006) suggest that all staff and stakeholders should be involved in school development planning. Yikici and Altinay (2018) back this up by saying that involving all stakeholders is essential for the strategic planning and development, and promotes a sense of ownership through working collaboratively. 

The aspect decided to focus on is priority 2 which is to develop learning experiences in line with the new curriculum. Donaldson set out the need for change because teachers wanted more freedom in what they could teach pupils and have less pressure on assessments (WG, 2015). School X has a whole approach to learning called the ‘Leonardo effect’. The Leonardo Effect has similarities with the new curriculum as it promotes pupils to be independent and develops their critical thinking (Estyn, no date). It also gives teachers the scope to be creative and challenge pupils so that they develop higher order thinking (The Leonardo Effect, no date). Donaldson hoped schools will have more freedom and a less formally structured curriculum (Donaldson, 2015). The Leonardo Effect allows pupils to use their existing knowledge and skill, and transfer them within a new learning experience (Hickey and Robson, 2013). Pupils are also encouraged to manage their own learning within a topic to become creative ambitious learners which falls in line with the new curriculum (Donaldson, 2015; Estyn, no date). With a high emphasis on a whole school approach in the new curriculum, this suggests that a whole school approach may be embedded when it comes to developing an SDP (Donaldson, 2015). Wangchuk and Turner (2019) discuss how a top down approach was more evident in earlier years within development planning. However, both types of planning are evident today and it is being questioned whether a mixture of both can result in effective planning (Wangchuck and Turner, 2019). With regards to the new curriculum, a bottom up approach will be more effective and gather views from all staff, pupils, parents/carers and stakeholders (WG, 2020). When schools develop towards the curriculum they need to consider the four core purposes and how their curriculum will embed these across the whole school (WG, 2020). 


Developing an action point and evaluation

School X has a high emphasis on valuing all stakeholders and they develop their SDP using a bottom up approach. This is to ensure all staff, parents and stakeholders are involved in the school development process by collaboratively working together (Weinstock-Zlotnicj and Hinojosa, 2004). However, sometimes a top-down approach has to be taken in order for the headship team to make the final decisions (Lipscombe et al., 2019). This will involve decisions such as how funding is spent or if there are too many opinions to consider. In order to achieve a bottom up approach when developing, the school starts off by holding a self-evaluation day where all staff are split into mixed teams to work on an identified standard. During these days the teams will explore one of the standards and identify their strengths and how they may be able to improve against the standard. School X state that they place staff strategically and staff are allocated to a standard they are not usually used to. This is to promote continual professional development for staff to gain knowledge and understanding in a new area (Craft, 2000). This can also gain a fresh insight into an area that other staff may not have noticed before. However, some staff may be out of their comfort zones and this may have a negative impact on their confidence to speak out during discussions (Critchley and Gibbs, 2012). To overcome this barrier, staff should be fully supported and have experienced staff who could act as mentors within their teams (Critchley and Gibbs, 2012). 

School X also values the opinion of parents which promotes the community aspect within the school. The school uses parent questionnaires to obtain data and gather views. The information gathered is also fed into the development of the self-evaluation report. By doing this, parents feel actively involved and this has a positive impact towards the community focus within the school (Estyn, 2009). However, WG (2016) highlight the importance of parents being aware of the schools plans beforehand. To improve the bottom up approach further, School X could make use of pupil voice to gain insights from the children’s perspectives which would also be valuable to feed into the report. This has been proven to increase pupil confidence in a decision-making process where a school has used pupil ambassadors to contribute suggestions for the SDP (Estyn, 2017). They have also made the SDP child-friendly to be presented and shared during assemblies (Estyn, 2017).
School X then collates all the information which is then fed into their self-evaluation report. The leadership team then get together to identify common areas within the report that need developing which will determine the priorities for the SDP. In this instance, School X identified that the use of the Leonardo effect was a strength for them as it is very similar to the new curriculum. However, they wanted to ensure that what they were doing marries up with the new curriculum so made it a priority within their SDP. This can be referred to in Appendix 1 which is Priority 2 within their SDP.  

Under Priority 2, School X has outlined 4 action points in order to develop learning experiences in line with the new curriculum. Action 2.1 is to run a garage enterprise project with the year 5 and 6 pupils. This is set out to be completed by July 2020 and will involve transforming the garage in the car park into a community art studio/museum. Key members of staff have been appointed to this action point which includes the class teachers of year 5 and 6, the deputy headteacher and the headteacher. The project will allow pupils to be allocated roles encourage them to become enterprising (Donaldson, 2015). Within their roles they will be allowed to make decisions and lead their own learning (Donaldson, 2015). This will encourage pupils to become more independent and give them a voice within the project. By giving pupils this freedom it can promote self-esteem and confidence (Estyn, 2016). This also promotes the rights of the child as article 13 states that children have the right to express their thoughts and opinions (UNICEF, 1989). Action point 2.2 also feeds into this project as they will be partnering up with a school within their area to work towards transforming the garage. The project has already incorporated the four core purposes of the new curriculum so far. It has a high emphasis on developing children as ethical, informed citizens as they will be working with a partnership school within the community (Donaldson, 2015). This promotes belonging within the community and children from both schools will work collaboratively in order to achieve the end goal (West-Burnham et al., 2007).. School X is also holding ADDS sessions with the partner school to ensure consistency between the schools throughout the project. West-Burnham et al. (2007) recognises the importance of collaboration and co-operation between schools and the community and that it is vital to educational and social development. 

[bookmark: _GoBack]With regards to measuring the impact of this action point, School X has decided to evaluate the project by issuing pupil questionnaires before the project start and after it ends. This will help to determine how children have progressed within the four purposes and measure how their confidence has developed. Children’s views are important not only because they are open and honest about expressing their views but also because they are best placed to give an opinion (Flutter and Rudduck, 2004). School X will use the information gathered from these to be able to develop this priority in the next upcoming year, as the SDP states that this action will take a few years to develop. As a suggestion I think it may be beneficial for the pupil voice group to carry out a learning walk in order to identify links to the four core purposes throughout the school. Following this, they can then give their suggestions on improvements and how they would implement the four purposes (Estyn, 2016). The impact measured from the current SDP will feed into the following self-evaluation report to start the school development planning cycle again (DfES, 2014). 
To inform the self evaluation, School X considered the views of the teachers and parents (Weinstock-Zlotnicj and Hinojosa, 2004). This was done using a variety of methods such as team days and parent questionnaires. I consider this to be the best method as it promotes a sense of ownership and fosters positive relationships between staff, parents and pupils (Estyn, 2009). Technology may be help further when canvassing views from parents by collating responses more efficiently, and using specialist software to provide reports. The downside with any questionnaire is that you have to consider carefully what questions to ask in order to obtain the information needed.

With the priority in mind, School X has developed learning experiences in line with the new curriculum (Donaldson, 2015). The garage project and partnership with another school produce opportunities for children to work towards the four core purposes (Donaldson, 2015). However, as they have mentioned the priority will take a few years to fully develop, therefore, the school will need to keep evaluating and regularly updating their actions in order to achieve continuous improvement in their practice. This can be done by measuring the impact their actions have had so far against previous targets and adapting their plan accordingly to the results. 




Conclusion 

I feel better equipped professionally as this assignment has given me a deeper knowledge and understanding of a school development plan, and why it is important for schools to have one. In order to continue to improve learner outcomes, schools must review current practices in order to identify areas for improvement (DfES, 2014). I recognise that the planning cycle has four stages with self-evaluation at the start of its journey (DfES, 2014). Self-evaluation is critical as this will identify common themes for improvement. These areas of improvement will form the priorities of the SDP (DfES, 2014).  It has highlighted the importance of involving the whole school, parents and pupils in the development of the SDP. Giving everyone an opportunity to become involved in the process will give a sense of ownership and help build positive relationships.  This will help achieve collaborative working with the focus on meeting the school vision and goals. The SDP is an ongoing document and to be effective needs to undergo regular review. By doing this the actions can be adapted to incorporate any themes identified for further improvement (DfES, 2014). Due to the introduction of the new curriculum, schools will need to adapt and evolve in the upcoming years to be ready to meet the requirements before its implementation in 2022 (Donaldson, 2015).  
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Appendix 1 – extract from School X School Development Plan.
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SCHOOL DEVELOPMENT PLAN 2019-2020
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SCHOOL DEVELOPMENT PLAN 2019-2020
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