An Individual Reflective Response to the Professional Teaching Experience. 

 In order to develop my teaching skills, it is crucial that I must reflect on my Professional Teaching Experience. Jay (2003:2) suggests that teachers who reflect often “approach their practice with openness, wholeheartedness, and responsibility” and can look for “the changes they need to make in their practice to improve learning” for their students. During my time on Professional Teaching Experience 1 (PTE1) I was required to reflect on a range of aspects using the Assisted Reflective Conclusions (ARC) model and thus learnt how reflect on my practice with “openness, wholeheartedness and responsibility” like Jay (2003:2) suggests. I was able to use the ARC reflection model to examine what went well, and where there was room for improvement. The ARC model assisted me to improve my teaching skills and to respond positively to change. After using my ARCs and continuous feedback from the class teacher I was able to make small steps in order to improve my practice. Within this assignment I will reflect on my individual experience from Professional Teaching Experience using the positives, the negatives and how I can utilise my reflection in Professional Teaching Experience 2. 

Prior to starting at the school, I set a target for myself to use the Welsh language as much as possible not just in classroom but around the school and local community. This relates directly to the Qualified Teacher Standards (QTS). The QTS standards are to be met by every trainee teacher in Wales and they ensure that a higher level of learning will be attained by pupils. This target made me aware of the section 3.3 of teaching and class management whereby the trainee teacher must “competently and independently” teach a range of work in Welsh as a second language (Education Wales, 2009). This would really help me to immerse myself into celebrating the children’s identity and culture and encourage the children to use the Welsh language themselves. During my time on PTE1 I can confidently say that I have met my target by using a plethora of incidental Welsh words and phrases and even taking a whole Welsh lesson myself. I spoke some Welsh in every lesson that I was a part of and this can relate to Skinner’s theory that behaviour is a function of its consequences because if I spoke in Welsh the children would learn from hearing my use of the Welsh language. Once the children used the Welsh themselves, I praised and rewarded them with dojo points. The pupils repeated the desired behaviour because positive reinforcement was given. In order to push my use of the Welsh language further and to also influence the children to utilise more of the Welsh language, it may be beneficial to incorporate Welsh into the children’s everyday routine. For example, rather than counting backwards to help the children understand I would like them to listen, the numbers could be said in Welsh. Another way to incorporate the Welsh language into the classroom could be to award a ‘Seren Melyn’ award every day. The Seren Melyn award will awarded to the pupil who uses the most amount of Welsh in their lessons and break times. This will encourage the children challenge themselves each day to incorporate as much Welsh words and phrases they can. This links to Skinner’s theory because by incorporating these techniques into the everyday routine of the children will positively reinforce a reward with the use of good Welsh language. 

During the start of my experience, I felt apprehensive as I had little experience in the classroom and no experience standing in front of a whole class using my own planned lessons. However, as I started to become familiar with the school, the staff and the children at the end of my first week, I started to develop my standards relating to the QTS. The first target that I set to improve was under section 3.2.2 which addresses monitoring and assessing within my teaching practice. For this target, “teachers know that learners are likely to make more progress during lessons if they are given immediate feedback” (Welsh Assembly Government 2009:65).  At the end of my first week my class teacher and I discussed my strengths and targets that had come alight during the week. I came to realise that immediate feedback should be given to pupils because I had been working with a lower ability group during mathematics which allowed me to keep track of the progression of the same pupils all week. At the end of the first week during mathematics, one pupil worked very quietly, and it seemed like she was working independently. However, her work displayed that she had been struggling and it was not accurate (see appendix one). After this, I concluded that I must utilise a greater number of assessment for learning techniques such as spot checks and pit stops. The children in year four are familiar with these techniques as they are used mostly every lesson.  Skinner and Ferster (1957:4) developed the concept of a reinforcement schedule which were divided into two categories: a continuous reinforcement schedules and partial reinforcement. This links in with the spot checks as the children will work towards a certain time whereby the spot check will be issued. This will motivate the children to complete their work to the best of their ability asking the teachers for support. However, towards the end of my time on PTE1, I incorporated pit stops into my lessons where I thought were appropriate. For example, when I saw that the class were going in a different direction in their learning than I wanted them to, the whole class was stopped and redirected. This can also help reinforce the learning objectives for the children. This could be a beneficial classroom management technique to take to my next Professional Teaching Experience. 

Throughout my teaching experience I immersed myself into school life by attending extra-curricular activities whereby I could get involved in all aspects of the school. During my second week of PTE1, I was invited to attend a meeting with the Key Stage Two staff whereby they deliberated the levels pupils are reaching by swapping their English books and assessing if the pupils are meeting specific criteria. I spoke with the head teacher in order to gain a full understanding of the importance of the meeting. It came to light that when I am a fully trained teacher, teachers will not be using this method of assessing pupils’ levels. This is because of the new curriculum. Donaldson’s (2015:73) new curriculum acknowledges the weaknesses in the current assessment framework and aims to ensure “informing the next steps in teaching and learning by identifying where children and young people are progressing as intended” by using “assessment evidence systematically and in combination with other evident to inform school self-evaluation.” (Donaldson 2015:75). Reflection is key to helping pupils succeed by progressing from previous experiences. Dewey (1993) judges reflection to be a process whereby the teacher has a responsibility to reflect on their actions to bring out the future improvements. I will take this experience with me into PTE2 as it will give me an opportunity to incorporate more ideas from Donaldson’s (2015) new curriculum and set them into my future lesson plans. This will help the children prepare for the new curriculum to come. 

Nasen (2014:15) proposes that teachers must be clear about what it is they want their additional adult to feed back on. The target that I set myself after I reflected after a lesson that I taught relates to the QTS standards. I wanted to create a positive relationship with all staff in the school. It is important that teachers create a good relationship with their additional adult in order for the children’s learning to excel. During one lesson where the weather changed the plan, the additional adult assisted me and collected resources that were then used for the lesson. Day et al (1987:42) notes that “in schools where teamwork is effective, teachers smile at each other more, laugh together, take time to listen to each other’s work.” This can relate back to my target as I have definitely formed a positive relationship with all staff in the school however I do not feel as though I have utilised additional adults as much as I could have when planning my lessons. It would have been beneficial to have gone through the alternative steps prior to the lesson beginning. This would have made the additional adult feel confident with what they are doing and therefore would let the lesson run smoothly and the children’s learning would excel. The DISS project discovered that with TA support, pupils’ academic progress is at variance (Webster et al 2012:1) This project could suggest that TA’s are not being utilised properly in the classroom.  During my next PTE experience, I can use this knowledge about additional adults and I will be able to incorporate extra help into my planned activities. 

Overall it is clear to see that during my time on PTE1 I have experienced both strengths and weaknesses in my teaching practice. It will be beneficial to take my targets into Professional Teaching Experience 2 and develop my teaching skills. I believe that I confidently make an effort to integrate the Welsh language into each of my lesson plans and carried it out in the practical lesson. I have gained more independence and have understood that reflection is key for learning to continue. Dewey (1993) views reflection to be a process whereby the teacher has a responsibility of reflecting on their work which will them help them to build on their weaknesses. This will help move along the amount of learning that happens in the classroom. I will take my reflection into PTE2 by using the ARC models after every one of my lessons. 
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