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	Targets
	How you have worked on this
	An example can be found on 

	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	Used google scholar articles and purchased books from a library 
	Arshad, R. (p.3, 2012) contends that

	Synthesis research into your writing to aid the support of your key points.
	Combined sources to back up research
	(Westwater, 2021) (BBC Food, 2022)

	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	Researched possible limitations to any strengths I have mentioned 
	It is important to note that there is often stigma attached to admitting issues around money and/or food.



Written response – A proposal for a school community project 
Within this assignment I am going to write a proposal for a school community project by using my experiences of teaching 7–11-year-old learners. Throughout this assignment I am going to be following the BERA ethical guidelines and ensuring that confidential and anonymous treatment of participants’ data is considered throughout (British Educational Research Association, 2018). Strong school-community connections have been found to help reduce the achievement gap between disadvantaged students and more privileged students and boost educational standards. While using a "neighbourhood" strategy, schools are frequently motivated to improve the aspirations of both their students and parents (Optimus Education Blog, 2022). Estyn (2020) states that the ethos of the setting depends on a strong partnership with parents and carers. Practitioners are aware that full parental involvement in the lessons and experiences their children have in the setting is necessary to ensure the best results for children's lifetime learning. My proposal is based on my PTE school A within Swansea. There are 427 pupils on roll aged 3-11 years old within school A. Almost 21% of students who qualify for free school meals (FSM) on average over the past three years. This amount is marginally higher than the 18% average for Wales (Birchgrove Estyn Report, 2020). School A’s vision and mission statements are highlighted clearly within the school website with one aim being ‘to become a valued part of our local community and help children become responsible, caring and happy citizens’ (Birchgrove Primary). The statements show that school A encourages their children to become a valued part of the local community and are preparing learners to play a part in life and work. The aims and vision statements within school A are encouraging and make strong connections with the Curriculum for Wales (2020) four purposes. With the school's vision and aims in mind, I have decided on ‘Big Bocs Bwyd’ (BBB) for my proposal. 
The aim of BBB is to make sure that no child goes hungry and that every child can learn to make healthy food decisions that will help them grow (BigBocsBwyd, 2021). Food will be made available to children and their families at "pay as you feel" prices, and they will be helped with real-world learning opportunities related to growing and preparing food (BigBocsBwyd, 2021). This links to school A’s vision as they state that as a learning organisation, their vision is to become a community of excellence where all are entitled and encouraged to become well rounded, ambitious, capable learners who are ready to learn. Learners who are enterprising, creative contributors, ready to play a full part in life and work (Birchgrove Primary). Being a part of BBB, will encourage children and prepare them for real life work and provide authentic experiences for them. I believe a proposal based on BBB will be beneficial to the students and community of school A as the percentage of FSM is above the Welsh average and BBB is a great way of creating a school – community partnership. 
The Curriculum for Wales (2022) has been developed in Wales, by practitioners for practitioners, bringing together educational expertise and wider research and evidence (Welsh Government, 2022). This is because as practitioners you should be responsible to develop a curriculum for your school and your pupils because you are the only people who know and understand the pupils in your class. ‘Cynefin’ takes its name from the Welsh word meaning "the place of your multiple belongings." (Cynefin, 2022). ‘Cynefin’ solidifies the importance of having a sense of community and belonging. Links can be made to Bronfenbrenner's ecological systems theory specifically the ‘macrosystem’ as he describes that this part of the child’s system would be their values of cultures and social ideologies (Bronfenbrenner, 1974). 
“Cynefin is not just a place in a physical or geographical sense: it is the historic, cultural and social place which has shaped and continues to shape the community which inhabits it”. (Welsh Government, 2020, p.241).
According to Bronfenbrenner (1977), a child's environment is made up of a series of interconnected structures. He arranged them according to the impact they have on children. The immediate environment such as parents, is known as the microsystem. Microsystem interactions are frequently very intimate and are essential for promoting and assisting the child's growth. The mesosystem is known as their wider community. According to the ecological systems theory, a child's growth should be positively impacted by their parents and teachers getting along and having a good relationship as opposed to negatively affected if they do not (McLeod, 2023). This research strengthens the importance of having a strong school – community relationship.
BBB will be implemented throughout school A containing explicit links to the four purposes of the Curriculum for Wales (2022), ensuring that children are healthy confident individuals, ambitious capable learners, ethical informed citizens and are enterprising creative contributors (BigBocsBwyd, 2021). According to BigBocsBwyd (2021) every child will become food literate by growing, cooking and learning about food. The food literacy centre (2015) defines food literacy as understanding the impact of your food choices on your health, the environment, and our economy. According to Big Bocs Bwyd (2021) recently, the definition has been broadened and described as ‘a collection of inter-related knowledge, skills and behaviours required to plan, manage, select, prepare and eat foods to meet needs and determine food intake’. 
By being food literate, this allows children to understand where their food comes from, they can learn how to store food correctly, have a positive relationship with food, enable them to make informed food choices and have a better understanding of food and nutrition groups (BigBocsBwyd, 2021). According to a review written by Cambridge University Press (2014), enhancing food literacy in adolescence may enhance people's food abilities and encourage healthier eating habits (Garnett, 2013). This is especially important because according to Beynon and Bailey (2019) in Wales, approximately one in eight children is already obese by the age of 4–5 years old. By becoming food literate, children will learn how to plan their own nutritionally balanced meals enabling them to maintain a healthy weight (BigBocsBwyd, 2021). 
Arshad, R. (p.3, 2012) contends that teachers who are involved in social justice issues are better able to provide students with a challenging academic education that equips them to be self-assured individuals and valuable members of both the wider community and the workforce. As school A have a higher average percentage of FSM in Wales, presenting the school with the BBB proposal will be beneficial to target the social justice issues of food poverty within the community. Westwater (2021) defines food poverty as individuals who have insufficient funds to purchase adequate nutritious food, struggle to obtain it because it is not easily accessible in their community, or experience both. Due to a rapid shift in their personal circumstances, it may affect someone for a short while or be a long-term problem in their life. According to the 2022 edition of The Status of Food Security and Nutrition in the World (SOFI) report, 828 million people experienced hunger in 2021, an increase of 46 million people (Soken-Huberty, 2022).
[bookmark: _Int_wLZtiJJ4]In 2021-22, the National survey included questions on food poverty in Wales. The results presented in the report cover the year April 2021 to March 2022, a period before the start of the current ‘cost of living crisis’. The results showed that 2% of households used a foodbank in the last 12 months. A further 1% admitted they wanted to use a foodbank. Of those who had used a food bank, 71% used them 1-5 times, 12% used them 6-10 times, and 17% more than 10 times in the last 12 months. 8% of persons missed meals or ate smaller portions in the previous two weeks, with 22% of those who did so blaming financial difficulties. 4% of participants reported not eating a substantial meal at least once in the previous two weeks, and 35% of this group claimed they were unable to pay for a meal of this quality (Welsh Government, 2023). The depth of food poverty in the UK is being revealed by the cost-of-living crisis. As food costs rise, millions of people are being forced below the poverty line, with many of them unable to feed both themselves and their families. The price of food grew by 16.7% in the 12 months leading up to January 2023. The price of necessities is rising at extraordinarily fast rates, reaching a 45-year high. Between April and September of last year, the Trussell Trust received a record number of requests for assistance, forcing 320,000 people to use the organisation's food banks. That is an increase of 40% from the previous year. Families are having to decide between heating or eating and parents are giving up their meals for their children to be fed. (Westwater, 2021) (BBC Food, 2022). These statistics show the importance of having a facility like BBB and the positive impact that it would have on the school and community as a whole. The Grangetown Nursery School case study solidifies the importance of having a BBB within the community by explaining one benefit is that it ensures that with the help of the BBC project, families within their community have all they require to care for their families. 
According to the report The Status of the World's Children 2019 finds that more than 200 million children under the age of five are either undernourished or overweight. Between the ages of six months and two years, almost 2 in 3 children do not receive the nutrition they need to maintain their fast-developing bodies and brains. Because of this, they run the danger of having delayed brain development, poor learning, low immunity, more illnesses, and, in many cases, death (UNICEF, 2019). This statistic shows how fundamental it is to have a facility such as the BBB within the community as the project allows children to be food literate and educate themselves on healthy lifestyle and eating choices. The food within the BBB will also help promote heathier eating habits to help limit the amount of undernourished or overweight children and families there are within the community. 
With the BBB in place within school A’s community, this will ensure that young people and people across the community will learn to become food literate enabling them to make healthier choices and have a local facility where food will be available at an affordable cost. Daniel Jones (2022), who is a curriculum lead at the Clase Primary school, a school who have already implemented the BBB has said: “Sometimes there is a stigma attached to food share and food banks but it’s a way parents and families can pay what they feel for it” (Sun, 2022). One case study that supports the use of BBB would be Cadaxton Primary. They explain the benefits of their BBB include that they have a closer relationship with the community, their families have developed an understanding of healthy eating by becoming food literate and by having the BBB it has created a central place within the community where you will be greeted with a friendly face and a smile. The BBB project enables children to have authentic learning experiences. Power (2010) explains the importance of authentic learning as children learn in a deeper and more meaningful way because authentic learning is connected to real life experiences and values. 
[bookmark: _Int_rNPgrcPq]The core purpose of this initiative is a goal and a passion to create community. My aims for implementing the BBB within school A’s community is to support everyone to lead a healthy lifestyle and address the sustainable goals of No Poverty, Zero Hunger, Quality Education and Good Health. The aim of the project is to help families to make friends and get involved in community projects and want to offer opportunities for education, volunteering and employment. For a lot of families, poverty is still a major problem, and this number is astronomically high. As a result, having a BBB on site guarantees that there is a place within school A’s community to turn to in times of need. With the BBB in place the aim is that no family will go hungry, no parent will feel isolated, and every family will have access to reasonably priced nutritious meals. The Grangetown Nursery case study explains how it is imperative that children are food literate, this a belief of my own and an addition to the aims of why I want to implement BBB within school A’s community. An outcome I would hope to see from implementing this project within school A’s community is an increase in food literacy throughout the community. This is because Jung et al (2019) explains that having a school-based project that promotes healthy eating will help children raise the value of good health and nutrition, will help them identify the benefits of adopting healthy eating patterns, will provide children with hands on experiences and will develop children’s practical skills for reading food labels to help make healthier food choices.  The intended impact I would like the BBB to have is a positive impact throughout the school and community. The focus is that the BBB is for the school, pupils and the community as a whole. 
This project will be implemented firstly by going to school A and presenting the BBB project to the headteacher. As this was my PTE school, I know that my aims for this project have similar values to the aims of school A, therefore I am confident that this is a project that will have a positive impact and be taken on board. According to the report written by Estyn about school A they describe the headteacher as having a clear and purposeful vision for the school and its curriculum. All at the school successfully understand this vision, and as a result, they work together as a community (Estyn, 2020). This emphasises that School A work together and would thrive with a project like the BBB. The next step would be to share the vision with all staff within school A and begin contacting local supermarkets to see what support they can offer. School A can use their twitter account to help spread awareness across social media accounts to draw in the community. School A must create a team of staff members and volunteers within the school community, those who share the vision of the BBB. Lastly, school A must plan who will oversee the BBB, such as parent volunteers or leads for community engagement. The facilities within school A are excellent and would be an ideal space to begin setting up a project like the BBB. There are many benefits of implementing the BBB project within school A’s community, however, there are some considerations.
[bookmark: _Int_nJSaavd7]One internal barrier could be the limited amount of staffing available. A project like BBB will require a lot of staff and volunteers to initially set up. A solution to this could be to ask for volunteers from year 5/6 classes as this would be a good opportunity for them to have authentic learning experiences. Budget and funding is a possible external barrier that may be faced. This is since BBB requires storage for food to be kept in which will come at an additional cost. A solution to this could be fundraising. Examples of this could include year 5/6 pupils washing the cars of people in the community, bake sale, money buckets being places in local supermarkets for donations, raffles, school festival etc (Schoolmoney, 2022). 
[bookmark: _Int_fF3nflYT]It is essential to measure the impact when creating a proposal to determine how much progress has been accomplished. There are four different types of assessment; diagnostic, summative, formative, and interim (TeachThought, 2018). Measuring impact for school A’s learners and the community within the BBB project will be through formative assessment. This is because I will be measuring the impact throughout the BBB project. According to Paul Black and Dylan Wiliam's (1998) research, in the UK, pupils who learn in a formative manner in schools outperform other students in terms of learning and performance. They demonstrated the potential of AFL for boosting the teaching-learning process in their book The Black Box: Raising Standards via Classroom Assessment. (Black, P., & Wiliam, D. 2006). Formative assessment is commonly referred to as assessment for learning or AFL. The Welsh Government have identified that the use of assessment for learning accelerates progress (Welsh Government, 2022). According to Black and William (2009) key features of formative assessment include where the learner is going, where the learner is and how to get there.
Within my BBB project, impact will need to be measured from how much progression the children, parents and the community have made from using the BBB. I will do this by creating a survey/questionnaire for staff, pupils and members of the community and beyond to share their feedback on the BBB. The survey will include questions to measure how much progression has been made in terms of have people across the community began to be more food literate? How do they think we can improve their knowledge? What else would they like the BBB to have in terms of stock and accessibility, opening times etc. How many times have they used the BBB? How has implementing the BBB within their community made them feel? What positives and negatives have they found from using and having a BBB within the community? Do they feel the school-community relationship has been strengthened? Any further suggestions? Creating a survey/questionnaire is a form of collecting qualitive and quantitative data. McLeod (2022) describes the differences of qualitative and quantitative data as qualitative data is descriptive and focuses on elements that can be seen but not measured, such as language, quantitative data is information about quantities, and therefore, numbers.
Ethics are sets of moral principles or norms that are used to guide moral choices of behaviour and relationships with others (D Gray, 2018). We need to consider ethics as provided by BERA (2018). The participants in your research have the right to privacy. This is achieved through ensuring you manage your research data with confidentiality and anonymity in mind. Taking this into consideration the survey/questionnaire will be anonymised to ensure that the results are reliable. It is important to note that there is often stigma attached to admitting issues around money and/or food. As such, parents may be embarrassed to admit they may be struggling, even in an anonymous survey (BigBocsBwyd Evaluation, 2021). This will be taken into consideration when collecting the final data. 
School A can refer to their school development plan (SDP) when measuring the impact of the BBB. The SDP should clearly and concisely summarise the school's priorities, the primary steps it will take to increase standards, the resources allocated to these efforts, and the important outcomes and goals it hopes to accomplish (Education, 2015). Within the Pontardulais Case study ‘Working whispers’, they refer to the Welsh Government (2014) SDP guidance stating that SDPs ought to be treated as active documents that are continuously tracked throughout the development cycle and formally evaluated and changed at least once a year. Every year or after an Estyn inspection, the governing body shall monitor, assess, and amend the school development plan (Pontardulais Case Study) (Welsh Government, 2014). By referring to the SDP, school A will be able to complete the following four stages; self-evaluation, strategic planning, making improvement and reviewing impact. The four stages can be reviewed by collecting the qualitive and quantitative data from the survey/questionnaire that is completed. Another way school A can measure impact is by referring to the Leuven scale. This will help measure involvement within the BBB project and target the possible internal weakness of pupil motivation (LearningJournals, 2021).
To evaluate my BBB project, I have created a SWOT analysis (see appendix 1). Visual Paradigm (2019) define a SWOT analysis as a structured planning process that assesses the four aspects of a company, project, or commercial endeavour. SWOT is an abbreviation for Strengths, Weaknesses, Opportunities, and Threats.
[bookmark: _Int_sVtXocqH]An example of an internal strength identified within school A is the enthusiasm of staff and their ambition to engage with the community. Whilst I was out on PTE the staff were constantly having discussions with one another about how else they can engage with the community. They already hold coffee mornings on a Friday and invite parents to toddler groups within their nursery department etc. Having a BBB project within school A will only strengthen that connection already made within the school and the community. This is important because family and community engagement is one of the four themes of Rewriting the future: Raising ambition and attainment in Welsh schools (2014), the Welsh Government’s programme for raising the educational attainment of children from deprived communities (Welsh Government, 2016). The Welsh Government (2016) state that schools are an integral element of a network of statutory, voluntary, and private organisations that support and service the community. School A are recognised with an excellent Estyn report (Estyn, 2020) (see appendix 2), the BBB proposal will only enhance and continue the effective practice.
An example of an external opportunity that the BBB project would implement would be the strengthening of the relationship between the school and community. This is because the BBB is implemented from the school for the community and would require volunteers from within the community to help make the BBB a success. Estyn (2020) explains the importance of the relationship between the school and community by stating that the influence that effective parental and family engagement has on achievement and wellbeing is discussed in research and effective practise studies, including those by Estyn. Effective family involvement is "the most powerful school improvement lever we have," according to Harris and Goodall (2007, p. 70) (Estyn, 2020). A case study by Oakfield primary solidified this opportunity by stating that the implementation of their BBB enabled stronger and positive relationships between their school, parents and wider community (Oakfield Case Study). Another external opportunity provided by the BBB project would be the opportunity to further develop the four purposes throughout the school. Through implementing the BBB project, this will allow parents to engage with their child's learning. Rowlands, M (2018) states that it is widely acknowledged that parental support can significantly affect students' achievement (Welsh Government, 2018). The Welsh Government (2018) states that parents are increasingly being involved in schools in better ways. The best schools use a well-organized, structured strategy that considers the choices of the parents and satisfies the demands of all parents. A guaranteed place within the community that families can turn to is another opportunity that the BBB project would provide. The Cadaxton Primary school case study states that this was a benefit that they saw once they had implemented their BBB within their community. They stated that it reduced the amount of social isolation that was occurring within their community as there was now a central place within the community where you would always be greeted with a friendly smile (Cadaxton Case Study). 
Despite the many strengths and opportunities that the BBB project would provide, it is essential to consider some barriers that may occur. As well as the lack of staff, as mentioned previously, another internal barrier could be the lack of pupil motivation towards the BBB project. Kelly (2020) states that negative experiences can make children less motivated to attempt new things later on. This research may give an indication as to why some children may not be motivated to take part in this project. If children have not been brought up surrounding a positive relationship with food or healthy eating habits, perhaps this is a barrier to consider as to why some children will not be motivated to take part. A solution to this barrier would be for teachers to provide those positive experiences for the children within their classroom and promote food literacy and positive food relationships. Once motivated to take part in the BBB project, children will be able to gain the benefits from taking part, including having the chance to experience real-life authentic learning opportunities.
As well as budget, an external barrier discussed previously, another external barrier that may be faced is getting others around you to believe in what you are doing. A solution to that is to share the aims and values of why the project is being implemented and to further support the project, share the statists of people living in food poverty and how the increase of essential items due to the current ‘cost of living crisis’ has impacted people across Wales, for example, how the price of food grew by 16.7% in the 12 months leading up to January 2023 (Westwater, 2021). Another external barrier that could impact the project is lack of engagement from the community. A solution to this would be to gather as many volunteers as possible to help spread the aims and values and the importance of implementing this BBB project in the hope that others will share similar morals. Another solution could be to promote the BBB project across the school’s social media accounts in order to attract engagement from people within the wider community and beyond. 
To conclude, this assignment has strengthened my belief of the importance of school-community relationships. The importance of working with families, the community and a range of partners and agencies was reinforced in several Estyn reports. These include the 2012 report on effective practice in tackling poverty and disadvantage in schools (Estyn, 2012) and the HMCI Annual Report (2012/13) (Estyn, 2013) (Estyn, 2020). After researching the benefits of school-community partnerships, it has impacted how I will implement these relationships of my own in my future practice. This is because with a strong school-community partnership connections have been found to help reduce the achievement gap between disadvantaged students and more privileged students and boost educational standards (Optimus Education Blog, 2022). As a practitioner I will be aiming to meet the professional standards (QTS) through the creation of a school community project. The main professional standard within this focus is professional learning, strand professional networks and communities (Welsh Government, 2017). I am meeting this through having exceeded expectation within this standard whilst out on PTE within school A and will use the information gained throughout this assignment to continue my effective practice. “It takes a whole village to raise a child.”  (Welsh Government, 2016).
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Appendix
Appendix 1
	
	HELPFUL
	HARMFUL

	INTERNAL
[bookmark: _Int_EWiUjNmN](within the school)
	Strengths
· Facilities and space within the school grounds
· Staff enthusiasm and want to engage with the community
· Excellent ESTYN report

	Weaknesses
· Pupil motivation 
· Staff – the number of staff available

	EXTERNAL 
[bookmark: _Int_3qOM7HLE](outside the school)
	Opportunities
· Strengthening the relationship between school and community
· Further development of Four Purposes
· Engage parents in their children’s learning
· Guaranteed place within the community to turn to in times of need 

	Threats
· Budget
· Community – beliefs 
· Lack of engagement from the community
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Inspection area Judgement
Standards Excellent
Wellbeing and attitudes to learning Excellent
Teaching and learning experiences Excellent
Care, support and guidance Excellent
Leadership and management Excellent





