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THE JIGSAW CLASSROOM - PUTTING 
THE PIECES OF COOPERATIVE 
LEARNING TOGETHER 

Chapter overview 

This chapter explores the Cooperative Leaming Structure 'Jigsaw' and demon­

strates the Jigsaw classroom. Included in this chapter are a number of examples and 

classroom resources to aid you to be a competent user of this approach inside one 

lesson. Specifically, this chapter gives numerous examples of how the Cooperative 

Learning Structure 'Jigsaw' works and how it is able to use the five elements of 

Cooperative Learning. In a step-by-step approach it shows how practitioners can 

implement and understand the five elements. For example, in using groups of 

students as the pieces of a puzzle in learning, this chapter shows how a lesson 

can be taken apart and then put together in numerous ways to aid the students in 

learning about and through physical activity. It shows how the students become 

Individually Accountable for their piece of the jigsaw and how they are also 

responsible to one another (or Positively Interdependent) for their piece - for 

without it, the picture (or in this case the learning) is incomplete. The chapter 

shows how students can use Jigsaw to develop their Face-to-Face Interactions and 

learn about working cooperatively in s111.all groups. Finally, it demonstrates the 

importance of Group Processing in the co-construction of knowledge. 

We believe that 

1. Classrooms can be structured to position the students as key knowledge

brokers.

2. Children are great judges of how to explain things that they (and therefore

their peers) will understand.

3. If you trust students they will pay you back many times over.

'2( 

Dyson B. and Casey A. (2016) 

Cooperative Learning in Physical 

Education: A Practical Introduction. 

Oxon. Routledge
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DIAGRAM 9.1 Dividing a class into a Jigsaw classroom 
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The first division (see Diagram 9.1) is into home or base groups. These reams are 
the heterogeneous ones and they need to be carefully selected. The rule of chwnb 
that we always use is that every team should feel an equal mix of confidence and 
um:crcaimy. Confidence that, with a good performance in which every individual 
pulls together. they could beat any ocher ream on their day. Equally they should 
foe! rim there is the very real potential to lose every game if they don't work 
cogether. Ir IS a crude measure but it is surprising how often ic is Iigbc. 

H1l/11C gmHps are where the children will spend most of their time and these are 
th<: ceams co which they should 'swear their allegiance', so co speak. Regardless 
of h0w the 'jigsaw' is divided up che children in each of these groups make up 
cbc full p1ccure. The second division occurs when the 'jigsaw' is broken up and 
the rbildren go to their expert gmups (see Diagram 9 .1). As you can see from the 
diagr.im, a class of ten becomes cwo /,om/' groups and five experr groups. These are 
id�aJ figllres and more often than not they don't work exactly. You might end up 
wich expert groups of ,ix or u1deed cwo or three groups of six and will have to 
double lip. The important thing is that each home group needs to have a 'piece' in 
the cxperr gr,iups. Witham a representative rhey will have a piece missing from their 
jigsaw and rhey won't be able co complete their 'pi.crure'. 

Once the ('Xpert groups are divided up it is then time to give the children their 
pieces of the jigsaw. You don't give them the full picture but allocate each of them 

a unique piece of knowledge or an aspect of the routine that they will be solely 
responsible for (this is Individual Accountability). If you have two members of the 
same home group in an expert group then you will need to manage the situation so 
that every child has an individual role to play. When Ash teaches Jigsaw he starts 
with a little word game to show how the classroom works. 

A Star Wars example 

Dividing the groups as above, Ash will give each expert group a set of five cards. 
On the front of these is their number (and also the position of the word in the 
phrase or saying he is asking them to remember) and on the back is a word (or 
two) from the phrase he wants them to piece together in their home groups. Asking 
the children to remain silent at all times, he asks them to distribute the caids and 
then return with them to their home groups. Silence is very important because it is 
very tempting to shout out, and while this wouldn't spoil the bigger task, it would 
certainly spoil this one. 

Once they are in their home groups they should have started to put the phrase 
together. Imagine that expert group one had the word 'IN', group two had 'A 
GALAXY', three 'FAR', four 'FAR', and five 'AWAY'. Putting these together 
in the correct order gives us the expression 'In a galaxy far, far away'. This is a 
simple, and quick, demonstration of Jigsaw, but what it shows us is how Jigsaw 
works. Each student is individually accountable for his or her piece of the jigsaw 
and without his or her word the whole expression is incomplete. The group is 
positive interdependent and they have to use interpersonal interactions and small 
group skills to put the jigsaw together - and this is just in a sin1ple word challenge. 
When the task is made much bigger then the stakes aie higher but the process 
remains fairly much the same. 

Gymnastics (or dance) example 

Often we ask children to develop their own dance or gymnastic routines and 
then perform them in front of their peers. For those who can dance this is a great 
opportunity, but for others, who might lack confidence or feel inexperienced, this 
can be a daunting task. Making a routine is hard enough when you're proficient 
and experienced but to do it alone is daunting. We often ask children to learn 
a dance routine that we have created (or found on the Internet) and then their 
responsibility is simpler - learn and perform the routine. This, however, robs them 
of the creative opportunities that come from choreographing a routine of their 
own and reduces the possibility that they will be asked to perform appropriate 
movements (i.e. movements that stretch them but which they still feel able to do, 
albeit with practice). When we (as teachers and coaches) develop routines we tend 
to tr y and find the middle ground and second guess what the children can and 
can't do. So some are doing moves that are too easy and others moves that are too 
hard. 
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