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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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	Example

	1.Try to use literature to support your work in offering differing viewpoints and challenges to what you are proposing
	Page 3 – oracy and poverty

	2. Please ensure that you proofread your work really carefully 
	Throughout




This report aims to investigate the process by which a school establishes targets, devises strategies, and assesses the outcomes of its initiatives outlined in its development plan. Specifically, it will focus on one priority area selected from the plan and critically evaluate how this target was addressed and the impact measured using an evidence-based framework with the chosen focus being to develop and improve pupils’ vocabulary and oracy skills. In adherence to BERA (2018) guidelines, the identity of the school mentioned in this report will remain anonymous and will be consistently referred to as ‘’School X’’. 

School X is an English medium community primary school located in an urban town in South Wales. Presently, the school accommodates 365 students, with 55.4% of them eligible for free school meals, a figure significantly surpassing the national average of 21.3% (Estyn ,2022). Moreover, the school has a notable additional learning needs rate of 64%, substantially higher than the national average of 20.6% (Estyn,2022). 
A school development plan is a strategic document that outlines the goals, priorities, and actions that a school intends to undertake over a specific period. It serves as a roadmap for improvement and guides the school's decision-making processes, the overarching purpose of school improvement is to help schools give learners the best possible learning experiences and outcomes (Welsh Government, 2022). The development plan should outline specific actions that are measurable and aimed at supporting the ongoing development of learners. These actions should be clear, achievable, and aligned with the school's overarching goals and priorities, it sets out the actions a school will take to improve learner outcomes (Welsh Government, 2014). 
Schools should refer to the curriculum when designing their SDPs to ensure alignment with the broader goal of supporting learners in achieving the four purposes. By incorporating elements of the curriculum, such as key learning objectives and assessment criteria, into their development plans, schools can ensure that their initiatives are directly linked to the educational priorities outlined in the curriculum. This alignment helps to create a cohesive approach to school improvement, where the actions outlined in the SDP are tailored to meet the specific needs of learners while also contributing to the broader aims of education, to be successful it is crucial that all aspects of the school system are aligned with and support the Curriculum for Wales along with its underlying principles, (Welsh Government, 2022).
The first step to constructing a school development plan is to self-evaluate, which involves critically assessing various aspects of the school's performance, including academic achievement, teaching and learning practices, staff effectiveness, resource allocation, and overall effectiveness in meeting the needs of learners, if improvement in a school’s provision is to be initiated and sustained effectively, then it is crucial that the culture of self-evaluation is promoted (Dewy, 2021). Self-evaluation enables schools to identify priorities and set strategic goals based on evidence and feedback, laying the foundation for targeted interventions and improvement initiatives outlined in the school development plan, robust self-evaluation by schools is fundamental to the new arrangements (Welsh Government, 2022). 

According to Estyn (2020) best practice includes involving all staff members in the self-evaluation process to maximize collaboration, diversity of perspectives, and ownership of outcomes, the school self-evaluation, its development planning and staff development is a shared responsibility of staff who work collaboratively as a professional learning organisation (Estyn,2020). This approach fosters a shared understanding of strengths and areas for development across the school community, leading to more informed decision-making and collective responsibility for improvement efforts. By engaging all staff members in the self-evaluation process, schools can leverage the expertise and insights of individuals from various roles and departments, ensuring that the evaluation is comprehensive, reflective, and aligned with the school's vision and goals. Furthermore, when educators engage in decision-making processes, educational policies and practices could better reflect the actual conditions and needs within classrooms, this alignment can lead to improved student outcomes, as policies are more likely to be effective when informed by the expertise of those who work directly with students (Varatha, 2023). 
For School X's School Improvement Plan (SDP), the selected focus is to develop and improve students' vocabulary and oral skills. This focus could be seen as pivotal for nurturing well-rounded learners who can effectively communicate and engage with the world around them. Languages are seen as a key to social cohesion, which can promote better local, national and global understanding (Welsh Government, 2019). 
There are numerous reasons as to why a school may choose to focus on vocabulary and oracy skills  within their SDP ,however one factor that could have influenced this is School X’s location, i.e: in a disadvantaged area. A  recent study on local poverty statistics in School X’s community revealed that ,40% of the 300 individuals surveyed faced financial challenges (Swansea Council, 2023). This socioeconomic context may have profound implications for the language development of children in the area. Lewis (2020) underscores this point, noting that disadvantaged children entering school often exhibit significantly lower levels of spoken language proficiency compared to their more advantaged peers. Building on this perspective, Schofield (2023) further emphasises the enduring impact of socioeconomic factors on language acquisition, suggesting that children from disadvantaged backgrounds may face additional barriers to developing vocabulary and oracy skills. Research further reinforces the critical and holistic role of vocabulary development in relation to future educational performance,  a child’s vocabulary is a predictor of academic attainment  and wellbeing in later life (Education Endowment Foundation, 2021). Similarly, Cambridge Assessment International Education (2022) reiterate this point through stating that studies have highlighted how the quality of children’s early language experience has been shown to be a powerful predictor of their future educational achievement across the curriculum. 
Competent vocabulary and literacy skills can offer advantages beyond academic achievement, nurturing the intellect and wellbeing of learners, there is a strong connection between mental health challenges and oracy skills (Collins, 2022). Recent statistics underscore the significance of effective communication skills and the consequences of inadequate oracy development, young people with poor communication skills are one and a half times more likely to have mental health difficulties (Collins, 2022). 
Oracy skills enable individuals to navigate social interactions more effectively, form positive relationships, and advocate for themselves, it fosters wellbeing and confidence through empowering students to build successful relationships and understand that their voice has value (Education Endowment Foundation, 2021). Moreover, honing oracy skills goes beyond mere communication; it involves active listening and the ability to recognise and express emotional needs. According to Cambridge Assessment International Education (2022), the capacity to listen attentively to emotional cues and effectively express one's own emotional needs contributes to the formation of healthier and more respectful relationships. By mastering these skills, individuals can establish deeper connections with others, foster empathy and understanding, and create a supportive environment conducive to overall well-being and growth.
Futhermore, the development of strong oracy skills can have a profound impact on school engagement , teaching oracy builds students’ confidence to speak in lessons (Main, 2021). As a result, encouraging children to participate in collaborative dialogue not only enhances their communication skills but also fosters more positive perceptions of their learning environment. Through engaging in discussions with their teachers and peers, children learn to articulate their thoughts and ideas effectively, children who are regularly and actively involved in whole-class discussions and conversations have more positive attitudes to school (Cambridge Assessment International Education,2022). 
To effectively develop an action point within a School Development Plan (SDP), it is crucial to understand the underlying processes and methodologies employed by the school. The SDP serves as a roadmap for school improvement, outlining specific actions, strategies, and targets to enhance educational outcomes and meet the diverse needs of students and the plan should promote high standards of educational achievement (Welsh Government, 2016). 
Self-evaluation lies at the core of the SDP process, providing schools with insights into their strengths, weaknesses, and areas for improvement, self-evaluation is a process through which schools, individuals and various groups within a school reflect on their current practice, identify and celebrate their strengths and identify, and address, areas for improvement (Authority, 2022). School X's self-evaluation process for identifying the priority of improving pupils' vocabulary and oracy skills involved a combination of methods tailored to their specific context. This included classroom and playground observations conducted by the head teacher, who keenly observed interactions between peers to assess language usage. Further, School X brought attention to the increasing worry within the school community regarding oracy skills, with educators from various year groups observing a diminishing trend in oracy proficiency- as evidenced by a decline in higher results on oracy exams within the school. By utilising both qualitative and quantitative data, School X acquired the evidence necessary to substantiate their focus on oracy skills.
The use of  observation as a method in self-evaluation can present limitations and potential biases, it can make you susceptible to observer bias (Centers for Disease Control and Prevention, 2018). Observer bias refers to the tendency of an observer to interpret or analyse information in a way that aligns with their preconceived notions, expectations, or beliefs. A researcher’s biases and prejudices can affect data collection and observer interpretation (Simkus, 2023). In the context of School X’s headteacher observing class interactions and playground interactions, observer bias could manifest if the headteacher has preconceived notions or expectations about what constitutes effective oracy skills. For example, if the headteacher believes that verbal participation is the primary indicator of strong oracy skills, they may disproportionately focus on students who are more vocal in class discussions, potentially overlooking other aspects of oracy such as active listening or nonverbal communication. However, as School X utilized oral examination results as a means of self-evaluation, the integrity of the process increased as it provided objective data points that complemented the subjective observations made by the headteacher, a mixed-methods approach helps to understand the holistic picture (Wasti et al., 2022). Furthermore, by adopting a mixed methods approach, School X demonstrates its commitment to adhering to the curriculum's recommendations for robust evaluation, as schools should use a balanced approach, that draws on a coherent and comprehensive set of qualitative and quantitative information, to evaluate learners’ progress (Welsh Government, 2022).
Data analysis plays a crucial role in informing decision-making within the School Development Plan (SDP) by providing insights into various aspects of the school's performance, identifying areas for improvement, and measuring progress towards set goals. Data-based decision-making can play a crucial role in informing strategic priorities and initiatives, and data-based decision-making can contribute to increased student learning and achievement (Schildkamp, 2019). By analysing various forms of data, such as assessment results, attendance records, and behavior data, schools can identify areas of strength ,and areas for improvement, within their educational provision. This data-driven approach allows school leaders and educators to set realistic targets and goals, aligned with the needs of their students. 
In examining specific goals within schools, Schildkamp (2019)  categorises them into three main blocks: accountability goals, school development goals, and instructional goals. While this framework provides a structured approach to goal-setting, it is essential to critically assess the assertion made by Shmoker (2023), that sophisticated data analysis and specialised expertise are not always necessary for effective school improvement processes. While simplicity and accessibility are important considerations, they should not overshadow the complexities inherent in educational contexts. Moreover, simplistic approaches may overlook key factors influencing school performance and student outcomes. Therefore, while acknowledging the value of straightforward approaches, schools must also prioritise rigorous data analysis and informed decision-making to drive meaningful improvements, it is necessary for schools and partners to develop a more sophisticated, broad-based understanding of learner progress (Welsh Government,2022).

Involving stakeholders in the School Development Plan (SDP) is crucial for ensuring the plan aligns with the needs and priorities of the entire school community, The process should be jointly-constructed and collaborative (Welsh Government,2022). School X fostered a collaborative approach by actively involving all stakeholders in the SDP process. For example, teachers, school leaders, students, parents, and members of the broader community were invited to participate in focus groups, and workshops, aimed at gathering input and feedback on the development of the plan. By engaging stakeholders in these ways, School X ensured that the SDP was informed by a diverse range of perspectives and priorities, or school development planning to be most effective, it should involve all school partners and stakeholders (Welsh Government, 2014).
Strategic planning in the SDP process involves setting clear objectives, identifying key actions to achieve those objectives, and allocating resources effectively. According to Chukwumah (2015) strategic planning and management involve a series of typical stages characterized by similar activities conducted in a sequential manner. In line with this perspective, School X embraced a structured approach to strategic planning within its School Development Plan (SDP). The process began with a comprehensive analysis of the school's strengths and weaknesses , providing a foundation for setting clear objectives. These objectives were then translated into actionable strategies, each supported by specific activities and timelines.The structured approach to strategic planning adopted by School X not only facilitated the formulation of clear objectives and strategies but also laid the groundwork for effective measurement of impact, to be able to evaluate impact, we need to know where we are starting from (Team, 2021). By establishing a baseline, School X was able to benchmark current performance levels and set realistic targets for improvement. This informed approach enabled the school to track progress over time, and assess the effectiveness of its intervention, in achieving desired outcomes. 
Reflecting on the initiatives implemented by School X, it is evident that the school has made commendable efforts to enhance pupil oracy skills, and foster a culture of communication and collaboration. The introduction of a dedicated chat room during break times, equipped with sentence starters and conversation topics, demonstrates a proactive approach to promoting informal dialogue among students, enabling children to understand the different types of discussion roles available to them broadens their repertoire of classroom talk (Main, 2021). This initiative not only provides students with opportunities to engage in meaningful conversations but also encourages the development of speaking and listening skills in a relaxed environment. Additionally, the creation of a podcast and the implementation of an 8-week oracy programme, facilitated by renowned writers, signify a commitment to providing diverse and enriching learning experiences, oracy proficiency opens up new communication opportunities (Doherty, 2024). These initiatives not only expose students to different forms of communication but also inspire creativity and confidence in expressing ideas orally.
Moreover, the incorporation of workshops on talk for writing aligns with best practices in oracy development,  It enables children to imitate the language they need for a particular topic orally, before reading, analysing and writing (Talk for writing , 2021). By integrating oracy activities into the curriculum, School X acknowledges the reciprocal relationship between speaking and writing skills, thereby enhancing overall literacy proficiency among students. 
However, while these initiatives demonstrate a proactive approach to oracy development, there are opportunities for refinement and enhancement. For instance, School X could consider diversifying the topics and formats of the chat room sessions to cater to the varying interests and preferences of students. Additionally, incorporating peer-led discussions and structured feedback mechanisms could further enhance the effectiveness of the chat room as a platform for developing oracy skills, listening actively to other students’ ideas helps learners gain knowledge to build on their own ideas (Cambridge Assessment International Education,2022).
A further suggestion to enhance the priority of oracy is to provide learners with leadership opportunities. By involving students in the planning, organisation, and facilitation of oracy-related activities, schools provide them with opportunities to exercise autonomy, creativity, and decision-making skills. In practical terms, this could involve forming a student-led committee or council dedicated to promoting oracy within the school community, and students are motivated and more likely to apply those skills when working independently (James, 2016)
Within this assignment, I have delved into various aspects of school development plans,  on their formulation, implementation, and evaluation processes. I applied this understanding to analyse School X's SDP, through critically evaluating their approach to addressing their identified priority. This experience has deepened my understanding of effective educational practices and the critical role of collaborative decision-making in achieving positive outcomes for students. Furthermore, in the future, I plan to acknowledge the pivotal role of an SDP in driving school improvement. During interviews or engagements with schools, I intend to inquire about their SDP to gain insight into their strategic planning processes and priorities.
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