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Introduction
Self-Assessment and self-evaluation are essential components whilst acquiring knowledge. Both concepts are sequential and are desirable within schools and the employment sector. Self-assessment empowers the individual, it allows them to analyse their progression, identify gaps in their knowledge and evaluates strategies to move forward (Ambrose et al. 2010). This formative approach encourages constructive progression with immediate feedback from the facilitator. Self-evaluation is the by-product of self-assessment, once the individual is confident to assess their own work and their peers they have the skillset explore their environment with a renewed perspective. 
How self-assessment and evaluation effects the development of learners is the key question and why is it invisible within our current education? Guiding students to become more reflective with their work allows them to gain core life skills (Robinson,2019). Promoting learning is the principle aim within all educational contexts, it should be the foundation to build upon. 
Nonetheless, students are leaving the education sector without vital skills to adapt and survive in the working world. Effective self-assessment takes time and effort. However, once embedded it can promote effective learning (Robinson,2019). This can be done by instilling Carol Dweck’s growth mindset within the students. This provides the individual with the eagerness to want to succeed in their learning and continue to improve. Additionally, this provides the individual with more autonomy regarding their life choices and can deter them from paths which can bring hardship.  
This portfolio will examine key features of self-assessment and how it influences learners to take more control over their intuition and the principles will also be considered. Rather than focussing on the results, the process of acquiring and facilitating the knowledge will be investigated and the effect it has on the development of learners. Furthermore, the current methodological approach will be examined to see how effective it is promoting and incorporating self-assessment and evaluation. Through reflection, feedback provided from previous work will be included to reinforce the positive attributes of self-assessment and evaluation.







Principles of Self-Assessment & Evaluation 
Self-assessment sets the criterion in which formative assessment is established. Self-evaluation allows individuals to reflect upon their assessment. Both components go hand in hand and are equally crucial for the development of learners. Self-assessment is encompassed through principles such as; validity, reliability, transparency and usability. Only when the assessment encompasses all four principles efficiently can the concept be used successfully. Nicol and Macfarlane‐Dick (2006) suggest that when suitably organised, self-assessment can lead to significant enhancements in the development of the learner. McDonald and Boud (2003) reaffirm this notion from the research they conducted which suggests that individuals who self-assess improve their performance in final examinations.   
An assessment is considered valid if it measures what it intended to assess at the beginning (Black and Wiliam,1998). This is vital when analysing the concept of self-assessment as a protocol has to be followed in order to maintain consistency and reliability. A hypothesis has to be established at the forefront.  

Current Pedagogical Structure 
Our current system incorporates the method of summative assessment, similar to assessment of learning, where we concentrate on the outcomes rather than the process. Instructing students through the curriculum in how to achieve set goals. Goals set by whom?  Those who achieve the top grades are applauded, the comparison between students is ever-present and it shuns the students who did not perform.  Furthermore, accountability is held by the students at such a young age and the relationship between the student and teacher is absent. In the current system the teacher can be likened to a judge, who maintains control within the classroom allowing no freedom of expression.  
Our students are leaving school, some with the required credentials to proceed with education, whilst others are left to fend for themselves.  Schools should be a sanctuary for students in which they learn how to build strong foundations on character and resilience and not just education. Wood (2011) suggests summative assessment becomes a barrier for many students rather than a help to learning. The path to knowledge itself is one of mistakes that are acknowledged and celebrated. In essence, the current system embraces the surface of self-assessment and evaluation, the fruits of the labour are commended but the journey is not. 
The current climate of globalisation ushered in a new contemporary interpretation of education, one that would effortlessly respond to required demand. Previously, trade was composed of the exchange of raw materials and manufacturing, globalisation resulted in the exchange of knowledge.  As a result of summative testing, pupils have to wait till end of year results to allocate where they need to improve. As Wood (2011) comments “forcing the education system to fit a particular idea of the economy might be counterproductive.” Self-assessment and evaluation have been difficult to incorporate within our current system as it requires time and full participation from the student to flourish.  This could be a result of the emphasis placed on grades and not enough on the path to it. 
Social constructivist such as Vygotsky and Bruner have reiterated the notion that intelligence is a result of genetic inheritance and the impact of the environment (Wood, 2011). This infers that no child’s potential is set in stone and the possibilities if indorsed efficiently can be endless. This philosophy is key to supporting the development of learners and emphasises the need to give learners responsibility for directing their own learning experiences (Seker,2008).  As a result of summative assessment, self-assessment and evaluation is lost in the process as no time is allocated to work upon.  When compared to Scandinavian countries who deploy less formal testing and invest considerable in effective formative assessment the U.K is falling behind considerably (Wood, 2011). This approach is effective within aforementioned countries as a result of formative assessment being an integral part of their curriculum. They have taken time out to assess when learners are at their peak and incorporated it within their pedagogy.  Students require induction into the norms and values of the particular academic community, once accomplished they can valuable contributions and become valued members of such communities (Pekrun,2005).
Currently, this aspect is absent within our curriculum, through operant conditioning pupils have been accustomed to accept their role within school which is reinforced by rewarding good behaviour. But those who aren’t academically capable of achieving set targets are left behind. Self-assessment creates a common ground for students and teachers to build on (Wride, 2017). Additionally, Taras (2015) argues that self-assessment starts with the integration of learning and teaching. This common feature entwines the student within the classroom along with the teacher. 
Piaget (1999) advocates that pupils need to be ready to learn, they can only be taught when they have reached their right stage of development. This stage of growth can be linked to Vygotsky’s zone of proximal development (ZPD) in which the teacher acts as a more knowledgeable other (MKO) to guide the student in acquiring knowledge. As Seker comments:
Students synthesis new information according to their former knowledge, experiences, beliefs and attitudes, then shape the information and find their own meaning within it rather than simply receiving the information (Seker,2008). 
The development of the learner is quintessential regarding self-assessment and evaluation. If teachers helped their students to become more reflective and aware of their processes, only then can they take control of their learning (Bartlett & Burton, 2016). Rogers (2003) reaffirms this as he states that every individual has the unconscious desire to reach their potential, through self-actualisation the individual seeks approval from others (Peers/Teacher).  Furthermore, Bandura’s (2002) theory of observational learning can be incorporated, this can effectively give learners who are less likely to provide input to observe and learn. 
It is difficult to incorporate self-assessment within our schools efficiently as a result of the capitalist structure of our society. Schools act as a filtering system suited primarily for roles within the working world (Bowls & Gintis 1979). As Vygotsky advised, “Self-supported competence is only possible if successful performance has been established through assisted learning (Pritchard, 2018). The evidence is clear, the significance of self-assessment has on the development of the learner is extensive. The question arises as to why self-assessment has not been effectively incorporated within the curriculum and to what extent is it a threat to the current process? ‘If we are finally to connect assessment to school improvement in meaningful ways, we must come to see assessment through new eyes’ (Stiggins 2002, pp.758).

Dialogue & Feedback
Dialogue and interaction between the leaner and facilitator are key components regarding self-assessment and evaluation. Carless defined feedback as: A dialogic process in which learners make sense of information from varied sources and use it to enhance the quality of their work or learning strategies' Carless (2015, p.192). The aforementioned common ground is key to facilitate adequate and productive learning. Sufficient thinking time has to be allocated which embeds opportunities for learners to express their understanding (Black & William, 1998). Self-assessment is essentially feedback, if there is no opportunity for adjustment or correction, the ideology of self-assessment is pointless (Andrade,2010).  This can be seen in this excerpt where the student gets feedback from the assessor: 
Engagement with literature skills 10/15: You drew upon your needs analysis in the production of your report but some greater detail in places would have helped to add depth.
The assessor provides praise where the student achieved the required criteria and gives input in which area the student could improve. This is a perfect example of feedback as it not only gives praise but also allocates an area of improvement for the individual. Wride (2017) infers; discussions and information sessions need to be made accessible for students in order to understand which direction they are taking, this can only be made possible if time is allocated in order to do so. Additionally, providing feedback in this manner is useful to the facilitator as it indicates how they can improve their pedagogy to suit the requirements of the individual. Furthermore, this form of feedback is cognitively demanding (Topping, 2005). 
This enhances the development of the learner through engagement of critical thinking. The learner acknowledges the positive comments which reaffirms they capability but at the same time provides them with an area to work upon. Once this area is recognised, the individual can critically analyse their development and make sound judgments on how to act upon the feedback. Black et al (2004) imply that our current method does not allow free and open dialogue within the classroom which can help pupils learn. They inferred that students who were only given a grade would use it as a way to compare themselves with their peers with no significant realisation of their learning compared to those who were given only comments to help them improve. Studies showed that the latter outperformed the former as a result of feedback. Piaget (1999) infers that individuals learn best through self-directed problem solving and abstract thinking is rooted in practical experiences.  This amplifies the development of the learner as they now have to provide a response to the feedback given.
[bookmark: _Hlk32916833]Hattie (2012), reinforces Black & Williams (1998) hypothesis that ‘feedback’ has a positive effect on the learner’s achievement. As a result, teachers can instantly and effectively modify their teaching to suit the pupils needs.  This also allows improvement and progression within the student as they do not have to wait till exam results are published in order to see where they can improve. As Heritage comments:
Instead of considering formative assessment within the context of a measurement paradigm, perhaps we should be focusing on firmly situating the process of formative assessment within a learning paradigm. (Heritage 2010, pp.15). 
Sadler (1989) advises that students are failed when it comes to feedback. He argued that it is insufficient to simply point out mistakes and the students must be developed in a manner so they understand the quality the teacher is providing and they should be able to compare the current level to their own in order to act and close the gap. Taras (2015) infers that the current forms of assessment are hidden from the individuals, in essence it is difficult for improvement on a matter which is not tangible. 
Boud and Falchikov (2006) recommend the learners to be able to identity what they need to acquire before any learning commences. They will need to consider what counts as good work, if the facilitator provides a definitive example the learner can refer back to this whilst conducting their own work which increases their development.
Conclusion 
The impact of self-assessment and evaluation on the learner’s development has been discussed vigour sly through this portfolio. Self-assessment needs to be the foundation instilled within our students from a young age to allow them to flourish and become independent learners. This can only be done if more awareness is raised on the concept and if governing bodies stand up and take charge to implement change. Some would argue that the current system has no place for self-assessment and more funding will be needed to endorse it completely within our curriculum. However, principles of self-assessment can be taught within the classroom in any given time. It is up to the facilitator in how they would want to incorporate self-assessment and self-evaluation within the classroom. 
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