Introduction

English as An Additional Language is not new it is not something that has only just happened, yet we treat it like it is alienated to us. Even though the official language in the United Kingdom is English, there is also the native speakers of Welsh, Cornish, Manx, Scots Gaelic and Irish Gaelic, which are normally used in their homes and communities Sitwell (2019). However, Welsh is more communally used throughout Wales with many Welsh medium schools and with a rise in demand for both primary and secondary English medium schools in becoming bilingual there is no surprise that there is an increase in children and young adults leaving education with the ability to speak and write in Welsh. Yet there is it still a large attainment gap of EAL learners that have come from other countries or families that are settled migrants with the English language as a barrier.
This essay looks at the difficulties that children and young people face who have English as an Additional Language. The barriers that they must overcome and, what the educational settings and teachers can do to support them. The essay refers to translanguage which is the pedagogical practice, which comes from a Welsh lecturer, Cen Williams from Bangor Wales and was translated from the word Trawseithu. Translanguage provides EAL learners to make use of their full linguistic skills. However, it also looks at the difficulties that the teaching staff have with little or no training in supporting their pupils. With an insight on research on how being bilingual can be an advantage, and the theory behind language acquisition and linguistics from the experts', theorists, Stephan Krashen and Noam Chomsky. 


 English as an Additional Language (EAL)
English as an Additional Language (EAL) was defined by the Department of Education Skills in the 2003 publication of ‘Every Child Matters’ as ‘those who have access to multiple languages’ Morwenna Murray (2014). Having English as an Additional Language is someone whose language is another other than English, their first language is what they were exposed to from birth or at an early age and which they continue to use in their home and community (Essex school, 2017). Some families have more than one language within their home and communities, and for this reason many children will grow up learning more than one language, bilingual whereas others may have three languages making them multilingual (Pacey.org, no date). 
The different range of children with EAL are those that come from families that are settled ethnic minorities and are second or third generations in the family, and then there are new arrivals to the United Kingdom with little or no English and have no educational background and could even be literate in their own language Morwenna Murray (2014). In 2015 it was reported by the Welsh Government that nearly 10% of pupils that attended Welsh schools where from an ethnic minority with over one hundred languages and one hundred and forty dialects, with Cardiff, Newport and Swansea having the most EAL learners (Gov. Wales, 2015). However, even though the term EAL is connected to ethnic minorities there is still a greater number of ethnic minorities than there are children with EAL, with many ethnic minority groups in the United Kingdom whom English is not an Additional Language Morwenna Murray (2014).
Children who start school with English as an Additional Language may face some challenges, especially if they are also new to the country. Some of these challenges could be the differences in cultural as well as language differences which could cause stress, frustration, resentment, anxiety loneliness and depression Evely and Ganim (2011). Even though children with an EAL share many characteristics and learning needs as other children, they may have other different needs not because they are learning through a different language but because they come from different cultural backgrounds with different views on education and learning Davies (2012). In different countries schools start at a later age so some children have not even started their education, so arriving at a new school would be a whole new experience for them, furthermore children may come from countries that are or have been in a war so their schooling would have been disrupted or taken away altogether to live in refugee camps. (Mesh guides, no date). In addition to this having cultural differences can create social and behaviour issues; it can be hard for them to interact with their teachers and to make friends, as in some countries it is considered rude for children to look at adults or anyone of the opposite sex in the eye. In other cultures, their educational settings may be stricter as teachers are detached from there learners with a more rigid teacher learner relationship Davies (2012). In 2010 a report done by the Organisation for Economic Co-operation and Development (OCED) identified that children from a migrant families would have more restrictions to accessing education in OCED countries, will have to leave school earlier and obtain lower academic achievement than their peers (Gov.Wales, 2015).
Some of the barriers that having English as an Additional language that may occur in the classroom that schools and teaching staff need to be aware of are being quiet, as they may take time adjusting to their surroundings, following instructions, as they do not understand, as well as being scared to say something wrong. With this, children may start to become frustrated and show signs of challenging behaviour due to being unable to express themselves effectively Evely and Ganim (2011).
Not all children and young people with English as an Additional language are the same, which teachers and educational policy makers need to remember. They need to understand that there is a range of variables in relation to both the individual learner and groups. It is very important to remember this when interpreting what EAL entails Davies (2012). There should be several policies in schools that are linked to EAL such as the well-being, equality and diversity policies which promotes the pupils whatever their race, religion or belief and other protected characteristics, as all schools in the United Kingdom have an obligation under the Equality Act 2010 to have these policies put in place and for all teaching staff to have read and to conform too (Bell Foundation, 2021).
The Department of Education have not set out an actual Curriculum for pupils with English as an Additional Language instead they expect schools and teaching staff to use their effective teaching to carry on teaching the learner the National Curriculum (Bell Foundation, 2021). As part of the New Curriculum in Wales schools can design their own Curriculum but must embed the cross curricular skills of Donaldson's four purposes. Languages, literacy and communication should be at the forefront of the four areas, and should include Welsh, English and International Language (which includes community languages, modern languages, classical languages and British sign languages) (Department of Education, 2019). This area of literacy experience will provide learners with knowledge and skills in Welsh, English and International languages, as well as literature. It will also allow pupils to learn Welsh and English as additional languages (WAL/EAL) and to learn home and or community languages too (Department of Education, 2019).
Schools's need to remember when designing a curriculum that care should be given to the pedagogies in all areas. There should be a whole school approach with detailed and effective learning in teaching skills such as listening, speaking, reading and writing. Schools should also consider doing a cross-linguistic skills such as mediation and translanguage (Curriculum for Wales, 2019). Translanguage is a word that was translated from the Welsh word Trawseithu. Trawseithu was coined in 1994 by a lecturer at Bangor University, Cen Williams. Cen Williams constructed translanguage to refer to the pedagogical practice and to use purposefully in cross – curricular (Conteh, 2018, p445-447), where students in bilingual Welsh and English classrooms are asked to alternate languages for the purpose of reception or productive use Garcia and Lin (2014). It allows EAL pupils to use their full linguistic reprepare and help them realise their full potential, which allows them to use their home language to read and write or translate English to support their learning. Encouragement is needed with positive attitudes towards multilingualism so that EAL learners can be proud of all their languages. Translanguage is used in a variety of activities at all levels and ages. It allows all learners to use their own language when for example, they need to make notes when someone is talking, or they are listening or watching a video. They may use a subject book to acquire information in their own language or able to work with another pupil who has the same language. Encouragement needs to be continuous, so learners know that it is alright to use their language (Bell Foundation, no date).
However, there are some researchers that argue that there are challenges surrounding translanguaging in policy and practice. They believe that it draws a false distinction between monolingual, bilingual and multilingual individuals. They suggest that we are all multilingual in some sense as we have access to a range of ways of using different languages, even if we only have the one language Conteh (2018).
Schools should also be aware and consider how all learners progress in their learning and be mindful of the differences between acquisition and learning first, second and subsequent languages. (Curriculum for Wales, 2019) Language acquisition is when you subsequently acquire a language like a second language, you develop your first language and acquire your second (Mesh guides, no date). Stephen Krashen a Professor of Education at the University of Southern California (Heinemann, no date), is an expert in the field of linguistics, specialising and development. Krashen’s theory of second language acquisition involves research in non-English and bilingual language acquisition. His theory of acquisition is that we learn in two different ways we can acquire language, or we can learn it. Krashen states that “Acquisition is sometimes referred to as “picking up a language”. And says that” language learning is a conscious process” when we are learning we know we are learning, and we are trying to learn Krashen (no, date). Krashen develop five hypotheses of second language, The Acquistion - learning hypothesis, The monitor, The input, Affective filter and Natural order Schutz (1998) The Monitor Model is apparently influenced by the theorist Noam Chomsky Kaczmarek (2009). Chomsky was known for his language Acquistion and his theory ‘Nativistic’ the theory states that language is innate, which means that you are born with it. That language is hard wired into our brains at birth. In terms of child language acquisition, the nativist theory came about after observation of children showed how a child picks up grammar and syntax without any formal teaching, it believes that children’s brains contain a language acquisition device which holds the grammatical universals DeBenedictis (no, date), though an eminent research had been conducted by Steven Krashen his theory is still highly criticized, as many of them are claimed to lack evidence especially his theory of the monitor model.
To support the success of children and young adults with English as an Additional language it is a good idea to put strategies into place. Allowing pupils to read and write in their own language or work with peers who are from the same country, when they first arrive, will help develop their language skills. it would also help if teachers had some knowledge of what country their pupils are from and their language. Creating an environment by using displays and visual pictures to help the pupil feel accepted and comfortable in their surroundings and give them a chance to talk to their peers about their lives their culture and language, especially if they have just arrived in this country Morwenna Murray (2014).
 There are advantages to speaking two languages, as it can enhance a child’s self-esteem and identity (Pacey.org, no date) it is widely known that three years of following English instruction is enough time to accomplish the use of English language, for older children this may take longer Evely and Ganim (2011). Children can learn two languages fluently, however, may at times switch between languages in the same sentence (Pacey.org, no, date). It is very important for children to maintain their language with their families at home and their surrounding communities, for them to continue with their development and enhance their cognitive skills (Pacey.org, no, date). However, there are many children and young people who will often miss out on learning out of the classroom environment, as there may be difficulties in breaking down the barriers between their formal teaching environment and their communities in which they live Wright (2006). 

Conclusion 
Being able to speak two languages or more has been proven in studies that it can be an advantage. It has been said that it strengthens your cognitive ability as it fuels and exercises the brain to improve our thoughts and makes our communication clearer as well as expressing our words. Being bilingual also helps with focusing, remembering and achieve difficult task. To have two or more languages is a great way to connect culturally and widen your horizons. However, to achieve this it would help to have a better start in the learning of these languages. For many children their journey to becoming bilingual is not always a good one, as we are learning, children come over to the United Kingdom, with their families to start a new life, a better life for their children they do this for different reason, some to look for jobs, while others must leave a country because of war. The number of children with English as an Additional Language that are in British schools has grown over the years, because of this, educational settings need to be aware that their difficulties are not only that they cannot speak English but have other barriers that are more significant for them. Furthermore, it is important that the classroom becomes a place so that EAL children can feel comfortable and safe, and to feel that they belong. Teachers, schools, local authorities and local governments all need to work together to find the best ways in improving the development of language skills, to provide a range of resources and strategies and to start closing the gap between EAL and English-speaking children. 


