
Observation Record 1
	Date and time, year group: 26/09/22 Year 6, 10:00


	Where and When: 

The critical incident took place during a Year 6 Language, Literacy and Communication lesson. The class was looking at an extract from the class novel ‘Jaz Santos vs the world’. There was Character analysis and a comprehension task. This was the first lesson of the day.


	What happened: 

Before the lesson began the expectations had been set outside of what the pupils were going to need to do when entering the classroom, for example who was going to give out the books, that the directions would be on the board. I noticed how the learners were very well behaved and entered the classroom in a calm and mature way. 

As the learners wrote the date and heading into their books, they could also read the shared learning objective of the lesson and there was a ‘Do it Now’ task which was given to children who could complete the date and heading task very quickly. It was interesting to see how setting a task for the children allowed for little disruption to occur as some students worked at different paced to others.

[bookmark: _Int_gHAQ1aoI]I was very intrigued to see that after the teacher explored the extract with the students, he then shared three different levels of questions on the board. The questions were different difficulties, labelled ‘mild’, ‘medium’ and ‘hot’. The pupils were able to decide which level of difficulty they wanted to proceed with. Then most of the learners then worked independently, answering the questions before peer assessing at the end of the lesson.

[bookmark: _Int_sqQdKlNf]I thought it was interesting that the school allows the children to choose which ability work they want to complete, and I think it supports Donaldson’s Four Purposes in becoming ambitious, capable learners who want to set high standards for themselves. As I went around the classroom, I spoke to different pupils about why they chose their level. A student who chose ‘mild’ explained that they find LLC difficult, and they felt much more comfortable doing mild. A different student, who chose ‘hot’ said that they had been trying to do the ‘hot challenge’ all week and they like doing ‘hard work’.

I was amazed to hear from the class teacher that most of the time the pupils chose the correct ability for them, and the teacher provided guidance in rare occasions were children who needed to be on a different level.

I think it was exciting to see how the school was allowing the year 6 pupils be in more control of their learning, helping them developing skills in self-assessment, motivation and setting high goals.


	
Feelings:

[bookmark: _Int_YgPq9Yiu]While observing, I first felt very intrigued to see how there were inventive ways to encourage Y6 pupils to become more independent in the classroom. I was really surprised to see that the children could choose the level of difficulty of the activity. At the start of the observation, I felt a bit unsure about whether the children were able to choose the level of work appropriately. However, by the end of the observation, my feelings changed after having discussions with the children and seeing how they had chosen their level in a mature and sensible way. I felt excited at the end of the observation, with the realisation that with the reform of the Welsh Curriculum is being implemented in this class, even in a small way by allowing the children to become more active in navigating their learning.

	Areas of possible exploration: 

I think potential areas of exploration are differentiation, how work of different abilities can support accessibility in the classroom. The next area could be looking at the reform in Welsh Education and how creating Ambitious and Capable learners is a purpose that underpins the new curriculum. How has this effected classroom strategies, such as, letting the students choose their own work. Montessori and the ideas that underpin allowing the students to have access to all the skills and resources to work independently. 


	Notes: 

The class teacher mentioned on a few occasions how the class was ‘very fussy this morning’ and it was very bad weather outside which meant the start of the day had been disrupted. Two pupils were missing from the class, which effected the class jobs in the session before this lesson.





















Observation Record 2
	Date and time, year group:26/09/22 11:40am Year 6


	Where and When: 
[bookmark: _Int_wa8b3owU]This observation took place during a year 6 Mathematics and Numeracy lesson, this was the second lesson of the day and occurred after break. There were 20 students present with a class teacher and one Learning Support Assistant that was supporting two individuals in the classroom.

	What happened: 
[bookmark: _Int_SbRcY2vp]The critical incident I observed occurred at the beginning of the lesson. The pupils were instructed to write the Date and heading into their books and read the Learning objective that was on the board. Below the learning objective was a ‘Do it now task’ which the students would do independently while waiting for the whole class to finish writing in the date and heading. The ‘Do it now’ task instructed the pupils to write out their 8 times tables.

While I walked around the classroom, I could see some children struggling to complete the task, with some individuals looking quite disheartened and overwhelmed. The class teacher then stood in front of the class with a large counting stick. The counting stick had post-it notes on each section with different numbers on them.

[bookmark: _Int_IuzE2nbO][bookmark: _Int_ZtUoh439][bookmark: _Int_94JlVJh1]The teacher revealed to the class that he thinks that they could all learn how to do their 18 times table in 5 minutes. Most of the class responded in disbelief and were very engaged with the teacher. The teacher proceeded to set a 5-minute timer and began teaching them the 18 times table with each answer up to x 10 written on a post-it notes and stuck on the section.

As they continued to go over the 18 times table the teacher started to remove the post it notes, and each time the pupils were able to retain the answer without the visual aid. By the end of the five-minute timer, there were no more post it notes on the counting stick, and the children were able to recite the 18 times table up to 18 x 10. 

The result the activity had on the pupils was evident. There was a much lighter atmosphere in the classroom, and lots of the learners were clearly pleased with themselves with what they accomplished. The teacher then started the main activity of the lesson, and the students were engaged and in a good mindset.


	Feelings:

At first, I felt very sympathetic to the children who were finding the ‘Do it Now’ task very challenging, and I thought in that moment that it could be disheartening for students to apply themselves to a task which was unattainable. When the class teacher announced that we were going to learn our 18 times table, at first, I was very apprehensive and nervous as I was joining in with the activity, and I also did not how to do my 18 times table. However through the activity, I grew in confidence with the children and shared a similar feeling of elation by the end of the activity as I was able to recite my 18 times tables.

	Areas of possible exploration: 

I think areas of possible exploration could be promoting resilience in learners and helping them develop strategies and a skill set to help them persevere with challenging work. How presenting multiple different strategies for learning can help students access and choose what strategies work for them. How does this achieve Donaldson’s four purposes?

	Notes: 

As it was very bad weather, the children had been inside at breaktime which mean they were full of energy and ‘fussy’ at the start of the lesson. Many of the students had been vocal during the ‘Do it now’ task and the class teacher was firm to remind them of how they should be behaving in the classroom. The LSA had to leave the room during the introduction, to assist another class momentarily which mean the individual with an IDP become quite disruptive by making noises. I went and sat next to this individual and was able to help him focus on writing the date and heading.



















Observation Record 3
	Date and time, year group: 27/10/22 14:00 Year 2


	Where and When: 
This observation took place in a Year 2 class after lunch during the 4th lesson of the day. The students were in a Science and technology lesson in their classroom. The pupils spent the first half of the less sitting on the carpet and the second part of the lesson sat in groups at tables.

	What happened:

The pupils gathered to sit on the carpet to take the register after lunch. The teacher then explained the learning objective of the lesson was to learn more about nocturnal and diurnal animals. They class teacher linked this work back to their topic ‘Sparkle and Shine’. The teacher reminded the students of the work they had already done on nocturnal and diurnal animals.

The children were told very clearly before the presentation, the expectations of sitting on the carpet. The teacher reminded them of how to sit without fussing and to have excellent listening skills. The teacher also told them why this was important, to make sure that they were not disrupting any of their peers during the presentation.

A short presentation took place, where most children were engaged and sat quietly and without fuss on the carpet. About halfway through the presentation, the teacher put on a one-minute timer for the pupils to stand up, find their ‘talking partner’ and sit by back down beside them. It was during this time that I asked one of the class Teaching assistants how the ‘talking partners’ were organised. She confirmed that they had paired the students together based on ability, having a child from a higher ability group paired with a child from a lower ability group.

The teacher then resumed the presentation and stopped at the end of the slide to instruct the children that they need to discuss with their talking partners for two minutes about examples of nocturnal animals. It was at this moment; did I observe that most of the students were engaged in the task and discussed different examples of nocturnal animals.

However, I noticed that two children in the class, who had recently moved to Wales and used English as an addition language were very disengaged in the activity. Child A was disruptive, making silly faces and noises with his partner during the discussion time. Child B was withdrawn, with her head between her knees, and she ignored her partner when she was trying to interact with her through gesture and mime. When a teaching assistant notice that Child B had her head between her knees, she approached her with a translating app on her phone, asking her if she was okay in their first language. Child A looked at the phone and returned her head between her knees.

At the end of the lesson, I spoke with the LSA’s to understand if there any provisions or resources provided for EAL children to support them with their learning. They noted that there had been no support or guidance for these specific children and one the LSA responded “It’s very challenging as they (Child A and Child B) are so behind”.

	Feelings:

At the beginning of the observation, I felt very excited as I had never witnessed or facilitated a ‘talking partners’ activity and I was excited to see how this would engage the students and support the lesson.

[bookmark: _Int_JJHCVnAt]As my primary education was in a Welsh first language school and I was the first person in my family to learn in Welsh, I understand the difficulties faced trying to access education when you do not have the level of the language you need to be able to communicate and engage with it. 
When I observed the EAL student who was very withdrawn, I felt very connected as I remember feeling frustrated and helpless when I was in school struggling to engage at the level I wanted to, due to the lack of vocabulary I possessed in the Welsh language.

Through the observation I felt frustrated that there was not more resources and Child B was left a long time before a LSA or class teacher intervened to see if they were okay.

I understand the enormous stress and pressure placed on teachers and LSA’s and can understand how these moments can ‘slip through the net’. However, I was very aware of the sympathy I felt for the two EAL students who could not access the lesson due to language barriers. 

	Areas of possible exploration: 

I think potential areas of exploration could be understanding more about how learning through social interaction can be beneficial. Exploring how developing communication skills supports reforms in the new curriculum. I would be interested to see how to support EAL students in activities such as this, what resources or activities can be included to make the lesson more accessible. Another area of exploration could be ability groups and what are the ethics or pairing children by levels of ability. How does differentiation affect activities such as ‘taking partners’ 


	Notes: 

The lesson in the afternoon is very long, so the children were quite restless by the end of the day. This was after lunch, where the students still have staggered lunch in year groups. The lesson began after a short break at 13:30 and the children were very ‘riled up’ at the start of the science and technology lesson.




