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Introduction: aim, focus and understanding of a critical incident
A critical incident is an event that, when reflected upon, can be used to infer information about a pupil or classroom setting. Critical incidents do not always have to be negative, they can be positive, and may appear to be insignificant before reflecting on it. The observer’s reflection and interpretation of the event is in fact necessary to it being considered a critical incident (Tripp, 2011). David Tripp is a pioneer of this methodology, and states that most critical incidents are “straightforward accounts of very commonplace events,” (Tripp, 2011) and he emphasises the importance of analysis through reflection.
Throughout his work, Tripp demonstrates how to develop an adaptable approach to teaching that is still controllable, using a technique of educated inferences and allowing for a deeper level of reflection and therefore more development (Tripp, 2011). Critical incidents are especially useful for teachers who are new to the profession, as it encourages them to reflect more effectively on their practise. However, they can be used by education practitioners at any point in their career. Tripp believes that the use of good techniques and routine is not enough to produce good teaching, and that good professional judgement is essential to the art of teaching (Tripp, 2011). The critical incident method exists to help encourage good professional judgment through reflection.
The class that I have observed was of a medium size with roughly twenty-five pupils in the room at the time. There was one other adult in the classroom, who can be inferred to be a Teaching Assistant (TA), in addition to the teacher. The teacher was using a PowerPoint presentation to aid the lesson. The pupils were grouped by ability into five tables, with the TA sitting at a table with the lower ability group. The pupils were of a mixed gender, and were multicultural, including a table of children with English as Another Language (EAL). The critical incident that I have identified took place towards the end of the year and appears to take place during the middle of the school day. It involves a young boy in a Year 4 class on the EAL table who is fidgeting and not paying attention to the lesson. 
During this discussion, I aim to explore solutions for the issue mentioned above, and I will be paying particular attention to supporting children who have EAL. Children with EAL are defined by the Department of Education as having been exposed to a language other than English during the earlier stages of their development, who continue to be exposed to this other language whether at home or within a particular community.
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In order to support a child with their language and literacy development, particularly if they have English as an additional language, it is important to understand how to acquire language and literacy skills. The best learning will happen when someone is engaged, and Piaget understood children as lone scientists with a desire to investigate and learn. Jean Piaget was a Swiss psychologist specialising in child development, one of his best-known theories is the stages of cognitive development. He placed children between the ages of 0-2 in the sensorimotor stage, between 2-7 in the preoperational stage, between 7-11 in the concrete operational stage and children aged 12 or older in the formal operational stage (Barrouillet, 2015). The combination of his theory of cognitive development and his interests in epistemological philosophy is referred to as genetic epistemology (McLeod, 2022). His ideas are relevant to this discussion, as Piaget’s idea that children are lone scientists should be considered in the development of learning steps for a child not yet fluent in English. Giving children with EAL opportunities to explore and develop their English in an informal, unstructured way, allowing them to experiment and test their language skills with other children in activities involving lots of speaking and listening can be useful. Piaget’s theories and ideas did not become popularised until the 1960s (Müller, Burman and Hutchison, 2013), towards the end of his career, but he is still one of the most cited psychologists in his field from this era (Haggbloom et al., 2002).
The idea of children being lone scientists was later expanded on by Lev Vygotsky, who was a Russian Psychologist who also made significant contributions to the field of child development. His theory of the Zones of Proximal Development, also known as ZPD (Yasnitsky, 2018) expanded on Piaget’s idea of children being lone scientists. The zones refer to what a learner can achieve independently, and what they can do with the assistance of a More Knowledgeable Other (MKO) (Yasnitsky, 2018). A MKO may be a teacher or a TA, or even a peer who is working at a higher ability to the particular child, and would help children to gradually become able to independently complete tasks and solve problems (Yasnitsky, 2018). This idea is relevant when considering pairing the EAL student with other more able children or providing help through a TA, as they would be more knowledgeable than the student in this area.
Both Piaget and Vygotsky have pedagogies that fall under the category of constructivism. This is the theory that believes that learning not a passive process, but rather a cognitive one, and that students should construct their own learning (Steffe and Gale, 1995). It believes that people learn through experiences in conjunction with existing knowledge (Steffe and Gale, 1995). An alternate perspective has been suggested by Maria Montessori, who was an Italian educator who advocated for hands-on learning and learning through play. Montessori’s pedagogy falls under the category of humanism, believing that students should be able to direct their education, and that care should be placed on the students self-esteem and emotions (Aloni, 2011). The Montessori method draws on the most innate aspects of humanism and supports for free will, autonomy, and self-discovery (Greenwald and Banaji, 1995). This method is relevant to the discussion, as a more hands-on approach to education may be beneficial for children with EAL, as they may struggle with communication, both with their peers and teachers, whereas these more physical activities would allow for interaction and learning without verbal communication.
Carl Rogers, an American psychotherapist, is another humanist. His works, especially his 1961 article The Process Equation of Psychotherapy, emphasise the necessity of curating an environment which nurtures positive regard from others and works towards an increase in children’s self-esteem (Rogers, 1961). A consideration of Rogers’ pedagogy can enhance the use of the Montessori method by ensuring that children have stable mental health in addition to making sure that they are able to direct their own learning, which would theoretically allow for the most flourishing. This is especially important regarding children with EAL, as they may have difficulties expressing their emotions due to language barriers. Immigrant children may have also experienced adverse childhood experiences, which can lead to struggles with their mental health (‘Adverse Childhood Experiences (ACEs)’, 2023).
The Montessori method can also be viewed through the framework of the mantle of the expert, which is a teaching method proposed by Dorothy Heathcote, another humanist, which allows for a student or group of students to act as a teacher in a dramatised fashion and educate others (Heathcote and Bolton, 1994). This method was developed by Heathcote during the 1970s and 1980s, and she continued to work on it even after her retirement in 1987 (‘Origins’, 2023). Heathcote’s methodology is relevant to this discussion as the mantle of the expert can be used to allow children with EAL to teach their monolingual peers some common words and phrases from their first language, combatting loneliness and building self-esteem while increasing their classmates’ cultural awareness.
Intersectional feminist scholars such as bell hooks are also relevant to this discussion, as intersectionality is crucial to combatting existing biases and working towards a better future. bell hooks is an advocate for critical pedagogy, where the teacher tries to see the classroom through a lens of social justice (hooks, 2014). Her work Teaching to Transgress, originally published in 1994, argues that critical pedagogy should exist to educate students on how to work beyond the borders of gender, race and class (hooks, 2014). This is relevant to this discussion as many immigrant children may be of a minority ethnicity, and many migrant families are of lower income (Hughes and Kenway, 2016). Having an intersectional outlook therefore may lead to teachers being more understanding of the difficulties EAL students may face. hooks also advocates for language inclusion, and integrating common words from the first languages of EAL students in order to promote cultural sustainability (hooks, 2014).
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The critical incident that I have identified involves a boy in the group of English as Another Language children, who appears unengaged throughout the lesson, which appears to fall under the Humanities Area of Learning Experience. He fiddles with what looks to be a rubber and is visibly uninterested, until the groups are each handed an object. Once he has the chance to physically take part in the lesson, he appears far more engaged in the subject. The lesson was about shoes, and each group was given a shoe that they were encouraged to investigate using their senses – to feel the shoe, and even smell it. The door was open, allowing for the muffled sounds of other classrooms to be heard during this lesson. From my field of vision, it is possible that the teacher is blocking the view of the children on the English as Another Language (EAL) table, which may at least partially account for why the child is unengaged. The fact that when the child is able to participate, they show eagerness, demonstrates that the child is interested to learn and has the potential to be involved and enthusiastic. It is likely that they feel unable to contribute due to feeling uninvolved, so it is important to make sure that all students feel involve, irrespective of their individual needs. Other children in the EAL group are seemingly engaged, this particular child is the most inattentive of the group. While the students with visual impairment have access to technology that can assist them, and the lower ability group has a TA, the EAL group has neither technology nor a translator to support them. This is not in line with Vygotsky’s theory of a More Knowledgeable Other (Yasnitsky, 2018). 
There is a chance that the child in question may have Additional Learning Needs (ALN), such as attention deficit hyperactivity disorder (ADHD). This would explain the fidgeting and distracted behaviour displayed by the child. Even if the child does not have ALN, some of the techniques used to support children with ADHD may still be effective in combatting inattention. There is also the possibility that the child may have difficulties with their hearing, which may have gone unnoticed due to language differences. Poor eyesight could also account for the child paying little attention to the teacher and the presentation, as they may be unable to see the distance. However, the student was sat relatively close to where the presentation was being displayed so this is less likely – though not impossible. Both things, and the possibility of ALN should be investigated regardless to make sure that this is not the root of any problems.
The teacher possibly blocking the view of the EAL group is also unlikely, as while the board is partially covered, it is unlikely that the teacher would not take the placement of this group into consideration. Additionally, the fact that the teacher does not intervene when the child is showing distracted behaviours, allows for inference that this is due to one of two reasons; either the teacher does not want to single the child out, isolating them further, or the teacher is preoccupied and unaware of the behaviours. Of course, there is also the chance that the teacher is uncaring, but this is highly unlikely due to the nature of the teaching profession.
The use of hands-on learning, when the groups of children are given shoes, implies that the teacher is aware of the benefits of this style of teaching. The fact that so many children, including the child referenced in the critical incident, gained interest when they were given a shoe to look at, clearly demonstrates that this method is useful and does work. 
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Initially, I would attempt to find out more about the child’s background, specifically whether the child has had any Adverse Childhood Experiences (ACEs) or if there is any evidence of ALN, as these would allow me more understanding of the child’s unique situation and would inform my choices moving forward. In fact, ALN can sometimes go unnoticed in immigrant children (Hibel and Jasper, 2012, page 503), possibly due to cultural or language differences, and all ALN children would come from an immigrant background. If the child in question has ADHD for instance, then this could account for them not paying attention. Alternatively, if the child has eyesight or hearing difficulties, these may have been noticed by the child’s family, but if they have little English language skills then it may be hard for them to seek help for these ailments. I would advocate for creating a learning profile about the child’s background by creating a learning profile for the child that would include information about any ALN or ACEs that could follow them as they progress through schooling. All learning professionals that work with the child would have the opportunity to add to this, as well as doctors and family members. In fact, effective partnerships with the family of the student would be integral to helping them, as children do not only learn within the school environment but also at home. In addition to establishing a collaborative approach to learning, this would also help to build trust.
Children who have had ACEs are also at a higher risk of academic failure (Stewart-Tufescu et al., 2022), and for a lot of children emigration can be very traumatic, or at least disorienting. This can lead to immigrant children to experience difficulties and disadvantages in addition to language difficulties, and a range of support must be offered; it is especially important for education practitioners to have trauma-informed care within the school environment (‘Adverse Childhood Experiences (ACEs)’, 2023). Bilingualism can also lead to difficulty in academia, especially when a child has not had opportunity to fully develop their skills in the language in which schooling is being provided, as both understanding and responding to the material can lead to difficulties and distress. However, it is also known that bilingualism can help children with problem solving and cognitive skills, which often leads to academic success (BBC News, 2012). Children who are bilingual are also said to dependably best their monolingual peers in tasks that involve using executive control (Bialystok, 2011). Therefore, providing adequate support is supplied, children with EAL can excel academically, thus it is necessary to ensure that these children receive said support. An author of bilingual children’s education advocates for supporting bilingualism in schools, and claims several benefits, stating that “the impact of bilingualism on academic achievement is complex and multifaceted.” (Leyba, 2023)
According to Piaget’s stages of cognitive development, the child would be in the concrete operational stage, as Year 4 is comprised of children aged between 8 and 9 years of age (Barrouillet, 2015). During this stage, children are said to begin developing increasing awareness of external events, and become less focused on themselves (Ansorge, 2023)., it is important to ensure that the student does not experience feelings of isolation or loneliness. This could be achieved through making sure that the student is encouraged to participate in Areas of Learning Experience (AoLEs) in which language is a less necessary requirement, such as being creative during Expressive Arts, or being a part of a team during a physical lesson in Health and Wellbeing. Another way to discourage feelings of loneliness is to use the mantle of the expert and allowing the student to teach others about their first language. For their peers to be able to speak basic phrases or greetings could be a comfort to a student who is otherwise surrounded by an unfamiliar language. 
In addition to this, a Learning Support Assistant (LSA) being available to the group of EAL students so that they are receiving support consistently throughout the lesson would be greatly beneficial to the students. This would act in accordance with Vygotsky’s theories of education as the LSA would act as a MKO when aiding the child or children in need, eventually enabling children to achieve academic success independently (Yasnitsky, 2018). Children with EAL will require support to learn English, which they do not always receive at home due to their guardians having a lack of fluency themselves. Schools can sometimes implement intervention strategies to teach EAL children English, such as taking them out of class to have English lessons, but the use of a translator or TA would benefit children with EAL by supporting them apply their knowledge of English to the lesson. Studies have shown that many bilingual children may struggle in areas of English literacy, even though their reading accuracy skills are on par with their monolingual peers (Hutchinson et al., 2003). For instance, shared reading interventions combined with prior teaching of relevant vocabulary, definitions that are embedded into the text, or post-reading activities, have been shown to benefit children with EAL (Oxley and de Cat, 2021). This involves the use of an MKO.
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The critical incident has informed my own pedagogical choices and personal philosophy by making it clear to me that there may be multiple reasons for certain behaviours, and that many different things should be considered when trying to support a child. The exercise has demonstrated the importance of beginning with the child and recognising that all children are unique with their own individual needs. Furthermore, I have discovered that teaching strategies that are aimed at struggling learners will often be of benefit to the whole class, such as multisensory approaches, and these should be realised in order to take fully take advantage of the benefits. In a similar way to more than one child benefiting from the teaching strategies, these strategies must consider the fact that an environment that fully supports learning is not limited to the classroom but must consider the wider environment and past experiences of the child. Barriers to learning may not just be cognitive or language based but also relate to the wider family, community, and societal environment. While attempting to get this right will be challenging, an attempt is necessary to be an effective and fully realised teacher.
My personal values and aspirations as a teacher are to ensure that all children are treated fairly and are given the best possible opportunity, no matter their identity or background. This includes making sure that all possible roots of a problem are exhausted in order to confirm that there are no underlying issues. I have an interest in intersectionality, and this has made me consider unconscious bias and the different impacts that this may have. A child that comes from a marginalised background will likely experience discrimination, and I believe that it is important to provide them with the best opportunities possible. Due to this, I feel that it is important that this is reflected in my teaching practice, and I work to combat bias and hardships that may be faced by certain groups of children, including children with English as an additional language. This can be linked to literature from many intersectional feminists, who recognise that different people will experience different hardships based on different facets of their identity. Scholars such as Kimberlé Crenshaw, who coined the term in 1989 (Crenshaw, 2017), and bell hooks, who has contributed a lot to the discussion of intersectionality within the field of education (hooks, 2014). This is also relevant to one of the four purposes of the curriculum for Wales, to help students become “ethical, informed citizens of Wales and the world.” (Developing a vision for curriculum design - Hwb, 2023)
This has influenced my teaching practice on placement so far by making me aware that the students I interact with may experience difficulties that I am not aware of. Wales has become a richly multicultural country and that is reflected throughout schools. I have come across some students while on placement that have EAL, as I have in my experience prior to starting my PGCE, though due to the reflection I have partaken in as part of this critical incident, I now feel more comfortable and competent to work with these students than I did before. I am trying to encourage their artistic expression where possible, and making a conscious effort to include more hands-on, ‘learning through play’ aspects in my lesson plans.
This will influence my teaching practice when I eventually get my own classroom in much of the same ways. My practice will be linked to literature by following methodology advocated for by scholars such as Montessori, Rogers, Piaget, and Vygotsky. The methodologies of humanism and constructivism both appeal to my personal philosophy of education, being that it should benefit individual students as well as the school, and in turn society, as a whole. I will continue to use the critical incident methodology pioneered by Tripp, especially during the earlier years of my teaching career.
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	The critical incident methodology has impacted my understanding of learning theories and child development by reminding me that sometimes it is necessary to focus on specific incidents within a wider context, as this allows for a thorough critical analysis, and that it is important to consider academic opinions when trying to figure out how to best solve any issues that may arise.
	On the topic of intersectionality and combatting discrimination. Combatting discrimination is a lifelong process, and something that I expect to continue to learn about throughout my teaching journey. This is relevant not only for my placement, but for the rest of my career. I will be able to use the methods covered in this discussion to aid me in this by having awareness of the difficulties faced by students with EAL, especially immigrant students. Engaging carefully with these students is crucial to ensure that they have equal opportunities to their English-speaking peers. I will continue to use, where possible, the methods that I have researched that I think would be effective, including the mantle of the expert and encouraging learning through play.
I would recommend that the teacher of the class referenced in my case study implement as many opportunities for the EAL students to learn through play as possible, whether this be with the whole class or through differentiation strategies. I recognise that certain methods that I have covered in this discussion are not easy to implement due to cost, such as having another TA work with the group, but increasing the amount of learning through play would require little extra cost and still benefit the child and their peers. Furthermore, I would also recommend that the whole school keeps an eye on the mental health of their EAL students and works to combat any feelings of loneliness and isolation in order to prevent mental health issues before they arise. Methods such as the mantle of the expert would also be useful, allowing children with EAL to teach their classmates some common phrases from their first language and again, combatting loneliness. Finally, I would urge the school to ensure that any underlying health conditions, such as visual impairments, or ALN, are investigated.
One of the professional standards that may be covered in my personal pedagogical theories is listening to learners, which I believe is crucial to a good student-teacher partnership. Another professional standard that I aim to focus on is driving real life, authentic contexts, as authentic contexts help children become more enthusiastic about learning. An authentic, purposeful task has meaning, and helps children feel valuable in the work that they do. This can be particularly useful in helping children who are struggling to engage, as they will be able to recognise the value of their work in the context of the real world. Another professional standard that is relevant to this critical incident that I am hoping to focus on is ensuring and protecting learner entitlement, as this allows for all learners, including those with ALN or other difficulties, every opportunity to achieve. These QTS professional standards are all listed in the curriculum for Wales guidelines (Professional standards - Hwb, 2023).
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