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Dyslexia 
The purpose of this portfolio is to discuss Dyslexia and the importance of early intervention as well as possible barriers and support a child with dyslexia may receive. 

The importance of early intervention. 
Dyslexia is a lifelong condition which makes learning difficult and can influences a learner's day to day activities, it does not affect intelligence however it can make it difficult to process and remember information (The Dyslexia Association 2021). Dyslexia can also be referred to as SpLD which stands for specific learning difficulties. Welsh Government (2018d) believe that SpLD can have a significant impact on education and learning and can affect learners with a range of intellectual abilities and presents varied difficulties to learners. Which explains why it has been stressed for many years that early identification and intervention of dyslexia is important. It is through early identification that professionals can intervene and offer support to learners and thus preventing the risk of underachievement and lowered self-esteem (Snowling 2013). Although early intervention is important to reduce a dyslexic learner’s loss of confidence and low self-esteem a child can only be diagnosed with dyslexia through a diagnostic assessment which can usually only be carried out once the child has reached seven years old (British Dyslexia association, No Date a). Therefore, it is stressed that intervention begins before a diagnosis is given. According to Snowling (2013) there is evidence that suggest that children with dyslexia can be supported with specific intervention, and it is important that these interventions are used as soon as dyslexia is identified rather than waiting for a diagnosis of dyslexia. Agreeably, British Dyslexia Association (No Date b) explain that assessments and diagnosis can be a lengthy process therefore it is important to provide learners with additional support as soon as dyslexia is identified rather than waiting for the formal diagnosis.
Welsh Government (2012) argue that the responsibility for identification and assessment of dyslexia often falls on specialist teachers or educational psychologist, with teachers' observations and assessments identifying any possible difficulties. However, it may be the parents or family that pick up of potential signs of dyslexia in which case, Nhs Wales (2018a) advise that if parents are concerned that their child may have dyslexia the first step is for them to speak to their child's teacher or to a special educational needs co coordinator who will be able to offer support if necessary. Agreeably, Snowling (2013) found that teachers were a good judge of pupil's progress, and it was teacher assessments of reading skills that were indicators of possible dyslexia. This is also stated by the Wesh Government (2012) who explain that screening is commonly done through assessment of reading in primary schools however this does not take place until the child is in year two and three. They also state that teacher assessments combined with checklist is used within settings as tools of identification of any possible learning needs.
It is through identification that the process of intervention can begin and children with dyslexia can then receive the support that they require. There is evidence that shows that there are benefits of having clear guidelines, policies and procedures from the point of identification. Having these clear guidelines can support learners and increase the quality of provision whilst also providing clear instructions of the steps that need to be taken at each stage (Welsh Government 2015). However, whist there is guidance and training available for early years practitioners and those supporting learners with Dyslexia on how to support learners, there doesn’t appear to be clear definition of terminology and there is a lack of consistent information which has caused a variation in the way that schools identify and assess children with dyslexia along with other SpLD difficulties (Welsh Government 2018a). Notably, under article 23 of the UNCRC Governments are expected to support disabled children and their families (Unicef 2019). Therefore, the Welsh Government (2018d) have implemented the SPLD framework to support schools to be inclusive and to support learners with Special Learning Difficulties.  
A common method of identifying possible developmental difficulties such as dyslexia is classroom observation and in a small number of local authorities' teachers have access to screening materials to investigate difficulties in-depth (Welsh Government 2012). However, a child can only be diagnosed with Dyslexia through a formal assessment, which will identify strengths and weaknesses (British Dyslexia Association NO Date b). Assessments will be requested by the school from either a specialist dyslexia teacher or an educational psychologist if a child continues to have difficulties despite having additional support (Nhs Wales 2018a). Parents also have the option of organising a private assessment (British Dyslexia Association, No Date b). Welsh Government (2015) believe that assessments are a useful way of gaining important information on a learner to understand their needs and in turn provide enough information to decide on the best intervention for the learner. Once a child has been diagnosed with dyslexia, they will receive additional support from a special educational need co- Ordinator (Nhs Wales 2018b) or additional learning needs co-ordinator who will set an individual development plan which will contain information on the identified needs of a child as well as contain an action plan with agreed outcomes and required provisions (Snap Cymru 2021). 
Through early identification and intervention of Dyslexia, practitioners may be able to identify other possible learning difficulties and disorders. According to Snowling (2013) it is common for learners with dyslexia to have other disorders most commonly language impairments along with attention deficit hyperactivity disorder and problems of motor coordination. Research into dyslexia provision in Wales stress that children with ‘overlapping’ learning disabilities, will often require support from professional groups across several agencies (Welsh Government 2015).
Therefore, it is important to have knowledge and understanding of dyslexia because it is through understanding dyslexia and having relevant training that children with dyslexia can be identified early (Snowling 2013).  It is through early identification that children will receive the support that they deserve.  Article three of the UNCRC states that the best interest of the child is top priority when making decisions that affect them, whilst equally considering article thirteen which states that children have the freedom to express their thoughts and opinions and have access to all kinds of information (Unicef 2019). Thus, making it important to involve children in the process of identification and intervention. 

Two possible barriers a child with dyslexia may experience.
Although there have been efforts made to focus on the strengths and the positives that come with having dyslexia Studying with Dyslexia (2019) believe that until there is a momentous change within the education system children with dyslexia will continue to be at a disadvantage because of the barriers they face at school which removes the enjoyment of education. Such barriers as standardised testing, exams and attitudes of others towards dyslexia.

1) Standardised testing and exams. 
Hicks (2020) describes exams as an unfair act that forces children with dyslexia to take part in an activity that highlights their weaknesses whilst also causing increased levels of stress and anxiety. Exams move the focus away from learning and onto surviving. The term fight or flight which refers to the body's cognitive and emotional reaction to a threat (Kunimatsu & Marsee 2012) could be used to describe a dyslexic learner's reaction to an exam. The purpose of an exam is to test a learner's ability as a form of an assessment and standardised testing plays an important part in early years education (Frans et al 2020). However, Hicks (2020) argues that they are an unfair and inaccurate way of assessment because they do not assess learning, they dictate the way that learning should be expressed it does not give learners with dyslexia and other learning differences a fair chance of expressing what they have learnt.  
Dyslexia has also been referred to as a reading disability. Das et al (1994) who describes dyslexia as a reading disability suggests that most exams discriminate against learners with dyslexia because they require learners to read and although children with dyslexia do not usually test low on standard IQ tests, they do however find difficulty when the test requires reading. However, Welsh Government (2012) prefer to use the term ‘specific literacy difficulty’. This is because although dyslexia has a range of symptoms it mostly affects learners reading writing and spelling (Nhs Wales 2018 a). Nevertheless, weaknesses in these areas have the potential to make exams and tests an unpleasant experience that will not highlight learners' strengths and abilities. 
Hicks (2020) wrote about his excitement to hear the Government's decision to replace GCSE and A level exams with teacher assessments for 2020 and 2021. This is due to the effects that covid has had on the Welsh education sector. He believes that this will give dyslexic learners the opportunity to demonstrate their learning abilities and not their ability to do well in exams, he states that he would like to see this approach adapted.
Another barrier a child or young person with dyslexia may experience is the attitudes and perceptions people have of dyslexia. 

2) The attitude that people with dyslexia are unintelligent. 
There are around one in ten children who have dyslexia although not all of these children are officially diagnosed, this equates to three children in each class (Wightwick 2020). Nonetheless, there is still the perception that children with dyslexia are unintelligent although there is no link between dyslexia and low intelligence or delayed cognitive abilities (Schulte-Korne 2010). Equally Rose (2009) states that dyslexia is a learning difficulty that accurse across a range of intellectual abilities there is also research that suggests that dyslexia is inherited. Nevertheless, there are still negative perceptions and views of dyslexia. According to Whitehead (2007) there is a lack of understanding about dyslexia in Britain with some people having the view that dyslexic learners need to work harder to keep up with non-dyslexic learners and some having the view that dyslexic people are less able in the workplace.
However, dyslexia is now being referred to as Neuro diversity which is a new term to promote neurological differences in the hopes that it will counter negative social connotations and support learners with neurological differences such as dyslexia to be accepted as they are (British dyslexia Association, No Date c). Similarly, (British dyslexia association 2017) explains that the term Neuro diversity is used to nurture the idea that these neurological differences are valuable and should be celebrated as an important part of human diversity, because each person is an individual and they should not be labelled as part of group who are perceived to behave and learn in the same way. 
GIbby-Leversuch et al (2019) state that research into the perceptions of dyslexia in children and young people found that children with literary difficulties were at higher risk of developing a negative self-perception of themselves as a learner, children also felt that the perception of others were that they were unintelligent or idle. They also stated that positive factors in supporting these children were positive relationships with peers and parent and positive attitudes towards dyslexia and neurodiversity and getting a diagnosis often led to a more positive perception because it provided an answer. Which further highlights the importance of early intervention. 


An example of how a child with dyslexia is supported in my setting. 
There are many provisions and resources in place to support a child with dyslexia within my setting. Such as overlays to support with reading and the use of apps as well as dyslexic fonts on the digital white boards and displays within the classroom. However, I will be focusing on the use of iPad in the classroom as an aid to learning. 
There are many ways in which the iPad can be used such as touch typing and speech to text technology. The use of touch typing in the classroom can deliver good quality writing whilst also ensure the use of IT is providing benefits to learners (Hicks 2020 a) Dawson et al (2019) argues that the use of software such as word processors and spell checkers are a useful tool to support learners with dyslexia improve their written work as well as their confidence to produce written work because children with literary challenges tend to use a smaller range of vocabulary and exhibit slower writing speeds. Agreeably Marom and Weintraub (2015) believes that there is evidence that states that word-processors have some advantages over handwriting in some forms of writing such as a composition. However, Hicks (2020 b) acknowledges that touch-typing may not always be the best solution for a child with dyslexia and rather speech to text would be a more suitable tool for some children to get text to paper. Assistive technologies such as spoken word processors that translate spoken words into text and talk to text processors that translate written into spoken allow students to build confidence within their written work improving writing performance as well as improvements to spelling. Which is beneficial because Helber et al (2018) states that high quality writing depends on skills such as working memory and transcription skills, skills in which learners with dyslexia find difficulty resulting in poor spelling and a low quality of written work.
Hicks (2020) believes that the use of laptops and assistive technology is a useful tool for dyslexic learners because the skilful use of IT and good touch-typing skills encourages learner to focus more on demonstrating their skills and their learning and less on the challenge of delivering lots of text. Equally he believes that the use of pen and paper can be uncomfortable for a learner wo has dyslexia because it can be exhausting and create a lack of focus and concertation. Notably, research has been found that the use of digital devices specifically computers or laptops assist children with Learning differences such as dyslexia (Marom & Weintraub 2015). Although this may be the case there is the added effect that children with dyslexia may be perceived to be having special treatment by their peers and there could be an element of unfairness. Equally, it is important that children also have opportunities to develop their handwriting skills. However, there are tools on the iPad to help improve handwriting, spelling and sentence composing.   (Dawson et al 2019). 
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