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Part 1 

Appropriate behaviour management strategies and policies according to NASUWT (2022) are crucial when considering the culture of the learning environment. These underpin and set out clear guidance to be followed and implemented to ensure a conducive learning environment is created for learners. For instance, the University of Wales Trinity Saint David (UWTSD) has a Student Code of Conduct (UWTSD, 2021) setting out the standards that are expected from students whilst studying at the University. There is an Academic Quality Handbook (UWTSD, 2021-22) outlining relevant academic policies and procedures and best practice guidance. There is also the Student Charter (UWTSD, 2022) setting out learner’s rights and responsibilities and what the learners can expect from the university. These can all be found on Regulations where it states these outline the expectations of the students including behaviour and engagement with studies (UWTS, No Date). 
Institutions of education have a responsibility to create clear policies that keep students safe and ensure they receive adequate education; policies set out expectations, create safe learning environments and have procedures or strategies established before there is an issue (Power DMS, 2020). These basic guidelines provide consistency that helps create effective environments for learning to take place within the institution and classrooms. While teaching in a setting it would be best practice to familiarise oneself with the institutions expectations, guidelines, policies and procedures to help develop an effective learning environment and at times referring students to certain policies should they need reminding of their conduct. Institutions develop these handbooks, guidance, policies and procedures to create an ethos and culture within their setting, UWTSD states the university wishes to foster a collaborative staff and student culture to provide supportive safe learning environments that are inclusive, enabling students to reach their full potential (UWTSD, 2022). Suggesting there is a certain classroom culture that is required of the institution and a responsibility is on the teacher a to create a pivotal culture where expected behaviours, values how interactions are held, and the attitude of the classroom are set out and sustained. 
Consideration of the 5 pillars of pivotal education (Mount Tamar School, No Date) can guide teachers as a model of pivotal practice to create the desired expectation of behaviour, managing behaviour disruptions and remaining in control of the classroom, creating a safe learning environment. This can be seen as an effective behaviour management strategy as you are role modelling the behaviour and setting the culture you wish to see in the classroom and can underpin the success of teaching and learning (Raffo, 2017). This can also be seen in Welsh Government handbook Practical approaches to Behaviour Management Section B stating teachers role model desired behaviour reinforcing the need to demonstrate the behaviour and culture you want within your classroom (WG, 2010). One could relate to Bandura and the social learning theory, where human behaviour is learned through observation, where the leaners imitate and model the observed behaviours. In theory the learners within your classroom observe your behaviour and imitate that back to you (Kurt, 2020). For example, thinking of pillar on and two, be you remaining calm and consistent you are role modelling that demeanour, pillar 2 by paying attention to best conduct, by praising the behaviours most conducive to learning should inspire other to imitate and model similar behaviours. Furthermore, Tummons says the social learning perspective suggests the process of observation is important to acquiring and developing new patterns of behaviour, ‘Learning is linked to what we observe’ (Bandura, as cited in Tummons, 2020). Again, reinforcing the power of positive role modelling when creating a pivotal culture within the learning environment as a way of managing behaviours.
However, Wearing (2019) states behaviour management is more than creating safe learning environments, it is also about thoughtful planning, engaging and inspiring lessons. Wearing (2019) also believes Professional Standards for Teaching and Training can promote positive behaviour (Education & Training Foundation, 2022). With this in mind educators in their chosen institutions have a responsibility to not only create a positive culture to foster effective learning environments they also have a responsibility to refer to the Professional Standards to create engaging and inspiring lessons resulting in positive behaviour management. Wunderle (2014) suggests the quality of lesson plans; the formal planning which sets the structure and task and the mental planning of response to spontaneous events, can support a teacher’s effectiveness. Following a good quality lesson plan can improve engagement of learners and reduce opportunities for disruption. Essentially effective planning leads to effective teaching and effective learner engagement. Race and Pickford support this by saying good lesson plans offer structure but allows for flexibility where the teacher can adapt as necessary. At times there may still be disruption in class regardless of culture and good planning. Race and Pickford (2007) suggests thinking about learner motivation and ability, this is where differentiation may come into lesson planning and can act as a behaviour management technique (Zirab, 2015). Effective differentiation such as scaffolding whereby the teacher through knowing their students assess the learners understanding and ability.  The teacher then scaffolds the individual to extend their knowledge, understanding and skills, lifting the performance of all students by promoting promoting engagement and interest (Victoria State Government, No Date). Allowing and planning for differentiation can reduce low level disruption and helps motivate the learner to engage and participate in the lesson at a level appropriate to their point of entry. Here Bruner (Educational Technology, No Date) can be considered and the spiral curriculum, a cognitive theory where the information at point of entry is recognised and appropriate new material is structured and presented in a way that builds on new learning experiences and new content, revisiting and solidifying deeper learning and understanding (Howard, 2012). Suggesting that the structure and presentation of material, including differentiation for individual learners can improve learning outcomes and in turn improving engagement and a positive learning environment. 

Behaviour management in a classroom according to Twinkl (No Date) is supporting learners to make positive choices to engage in learning rather than poor choices that can impact negatively on their own learning but also the impact they may have on the whole class. Generally, creating an environment that is not conducive to learning and where learners’ behaviours are causing disruption. Behaviours that cause disruption to the class, are seen as behaviours or activities that are perceived to stop learning from happening in the classroom (Lebor, 2017).  Suggesting there is a broad spectrum of activities or behaviours that could be perceived as being disruptive including low level and high-level disruption. Disruption that can be challenging could include behaviour that disrupts routine, direct challenges the teacher, offensive or violent behaviour, passivity or non-engagement, poor attendance or lateness (Avis, Fisher and Thomson, (2015). Furthermore, Race and Pickford (2007) states inappropriately demanding individual attention, being inattentive, constantly interrupting and talking over people are common low level disruptive behaviours and can interfere with your ability to teach effectively. As a teacher recognising and managing these behaviours are essential. A key part of this is as previously discussed creating a pivotal culture, effective lesson planning and role modelling desired behaviours. Unfortunately, there may be wider outside influences that may be impacting on individual engagement and behaviours. Bronfenbrenner’s theory of development suggests that a person’s development is impacted by environmental factors which can impact engagement and performance, their ecosystems can influence social and emotional adjustment (Taylor and Gebre, 2016). This can impact the learner’s behaviour within a classroom and hinder their achievement. Although this theory is of child development it can continue to impact post-compulsory learners as it can affect their temperament and ability to self-regulate (Taylor and Gebre, 2016). In addition, research by AL-Muslimawi and Hamid (2019) shows factors like family problems, work, finance, and social problems can have an impact on students’ performance some having a more significant impact than those that are easily overcome.  The relationship learners have with their teacher can also impact on their learning experiences and it is important to meet the needs of the individual learner and create individual learning experiences (Taylor and Gebre, 2016). An effective way to achieve this is by providing a supportive relationship, these learners that may benefit from tutorials to offer an advisory role. Finding out what is causing them concern, lack of engagement or impacting on their behaviour and how best to support them on a one-to-one basis. A responsibility of the tutor is offer advice and or assistance within your competence and recognising when a referral may be needed to an appropriate source (Race, 2014). This can support the learner who is portraying challenging behaviour to get the right level of advice and assistance to achieve their full potential and supporting the whole learner (Race, 2020). Maslow’s (No Date) hierarchy of needs based on the theory of Human Motivation suggests and individual needs to climb each tier to reach self-actualisation. In some instances, an individual may need to have needs met outside of the classroom to enable them to achieve their full potential. Therefore, knowing your students and offering tutorials can help support learners manage their behaviour and engagement and manage the classroom efficiently by recognising the need for individualised support and/or referrals to appropriate services. 

Part 2

Observation1 
During the delivery of a new module issues arose regarding the content and difficult nature of what was being delivered and to who. The content was about ethnic minorities and being that the lecture was one culture dominant it somewhat drew attention to the dynamics of the classroom and singled out an individual albeit unintentional and created an uncomfortable situation. I was aware and the lecture was aware, I assume because I felt it that the learners were also aware. However, this is an assumption of mine, and I could have been wrong. During a break a conversation was had between the lecturer and me regarding the situation and how it was dealt with, it was a new module, new content and a new situation. The lecturers’ feelings and perception of the situation were the same as mine and she read the room to have been aware of the situation. Therefore, it needed to be addressed with the individual and the whole class. There was a sense of uncertainty on how best to approach the situation and feeling like the right person to be delivering such a module when you fall into the dominant category. However, the primary focus was to ensure the learner was okay. That was Natalie’s focus and going for an additional break to give learners time to deal with any feelings and emotions learners had following the difficult topics. I felt the break was needed and came at the right time. I think it helped everyone to have some time away from content and gave staff and learners time to readjust and move forward. Natalie was very confident in approaching the learner and was done after having a few little chats with other learners in the room, so they did not feel singled out at all. I felt this was important as it could cause a situation to escalate had the individual felt they were intentionally approached for a specific reason. Upon reflection there is consideration needed as to whether your perception of a situation matches the perception of the learner, it could be you that perceives a potential issue or difficulty with the content as assume it has impacted an individual. Even so having a check in and a conversation with the learner is crucial to assessing and understanding the learner’s perception, thoughts and feeling on the situation. I have also learned it is important to share concerns with team members on the sensitivity of the content in relation to the learners in different cohorts. 
Observation 2 
This was a similar situation to my own situation below. An individual interrupting and dominating the lecture regarding concerns over deadlines, differentiated deadlines and the impact on group webinar assessment if the individual has extended time. Jess allowed the learner time and space to express their concerns and frustration, and remained calm, modelling the behaviour she wanted back from the learners and once there was a natural end to the learner’s flow Jess said ‘I understand, I can see you’re concerned about the deadlines and how they will impact on your differentiated deadlines and how that will work in a group presentation, totally understand your concerns’. She then proceeded to ask if they could arrange a tutorial or time outside of class to work out the deadlines and how the assignment will work for the individual, discussing their options and creating a plan. This alleviated the individuals concerns and she also apologised for the ‘rant’. Allowing for Jess to continue with the lecture. Jess seemed prepared for the confrontation, as she was aware of the learner and that she may raise concerns regarding the last assignment. I believe prior knowledge and information from the team had supported Jess in being prepared, to remain calm and react appropriately. Taking away from the lecture by offering a tutorial was effective as it meant the concerns would be addressed for the learner however it would be a private conversation that was needed. Again, like the previous observation it is crucial to share knowledge and understand on the students with the module teams to support one another whether it be content, challenges or behaviours that are arising within other lectures and with other lecturers. Secondly remaining calm and offering tutorials to address the concerns of individuals in a private situation can help manage and address challenges but also freeing up the lecture for its intended purpose. 


Own Practice
Description 
During my own practice whilst delivering an ALN module I encountered challenging behaviour from an individual whereby they were dominating questions and demanding individual attention. The individual was enthusiastic and clearly eager to share with the whole group some personal and professional experiences. At first it was positive participation and engagement and was pleased the individual felt quite passionately about the subject content. However, it then dominated and disrupted me and it was difficult for other learners to participate. 
Feelings 
At first, I felt reluctant to interrupt and left the learner share, as it went on and dominated the lecture, I attempted to sway the conversation back to my delivery, however I was unsuccessful to sustain control and kept being interrupted. Having not encountered this before and being mindful of the individual (via team meeting where it was raised by other lecturers the level of challenging behaviour throughout the degree) I was feeling out of my depth. I felt nervous and uncertain, unsure on how to approach the situation. However, I remained calm and confident although I was anxious about how to regain control and provide other learners the opportunity to participate.
Evaluation 
Once recognising the impact on the learners as it was becoming more challenging, I felt the need to act as I was losing my other learners, prompting me to address the learner directly by acknowledging the valid input and praising, but also, we had other content to cover but if we have time could come back to ADHD. Once over the initial trepidation and nerves about directly addressing the individual I felt relief and pride that I took that step to manage the behaviour. I was worried about confrontation, however it was well received and accepted enabling me to move on. 
Analysis 
The situation was not uncommon for the individual, I had observed similar behaviour in a previous lecture. I do believe my response came from observing the lectures strategy of how that situation was managed and mirrored that. It was effective because I recognised the intent and input but directed the attention back on schedule. This response had worked previous and I believe my response offered continuity and re-established the culture of the classroom to be respectful of others participation. 
Conclusion 
I have learned that experience helps when handling challenging situations and that I am unsure of my own presence in the classroom. I need trust in myself of what I perceive as challenging, when to challenge it and that I have the right to challenge it to regain control of the situation. I have a responsibility to other learners in the classroom, ensuring their voices are heard and valued as much as anyone’s. I should have interjected sooner had I had the confidence to do so but seeing the other learner’s reactions did prompt me to move be direct. In future I would aim to react quicker in that situation and develop quality presence. 
Action plan 
More teaching experience to gain confidence and have opportunities to be put in situations where I may face challenges so I can experience them and learn from them. Putting theory into practice and reflecting will support me develop my teaching experiences and help me to gain confidence in my ability to redirect the learners respectfully and keeping the engagement of the whole class. Work on the quality of my class presence, awareness, receptivity and connectedness.






























References

AL-Muslimawi, I, A, J. and Hamid, A. A. (2019) ‘External and Internal Factors Affecting Students’ Academic Performance’, Social Studies, DOI: 10.36478/sscience.2019.155.168 
Avis, J, Fisher, R. and Thompson, R. (2015) Teaching in Lifelong Learning: A GUIDE TO THEORY AND PRACTICE. England: McGraw-Hill Education. 
Education & Training Foundation (2022) Professional Standards: for Teachers and Trainers in the Further Education and Training Sector. Available at: https://www.et-foundation.co.uk/wp-content/uploads/2022/04/PS-for-Teachers_Summary-of-Standards_A4-Poster_Final.pdf (Accessed: 04 june 2022).
Educational Technology (No Date) Social Learning Theory: Albert Bandura. Available at: https://educationaltechnology.net/social-learning-theory-albert-bandura/ (Accessed: 05 June 2022). 
Howard, J. (2012) The Spiral Curriculum. Research into Practice. Available at: https://eric.ed.gov/?id=ed538282 (Accessed: 05 June 2022). 
Kurt, Dr. S. (2020) Social Learning Theory: Albert Bandura. Available at: https://educationaltechnology.net/social-learning-theory-albert-bandura/ (Accessed: 05 June 2022). 
Lebor, M. (2017) CLASSROOM BEHAVIOUR MANAGEMENT IN THE POST-SCHOOL SECTOR: Student and Teacher Perspectives on the Battle Against Being Educated. eBook: Palgrave Macmillan.
Mount Tamar School (No Date) Pivotal. Available at: https://www.mounttamar.org.uk/about-us/emotional-support-and-behaviour/pivotal (Accessed: 05 June 2022). 
Power DMS (2020) Importance of clear policies and procedures in schools. Available at: https://www.powerdms.com/policy-learning-center/importance-of-clear-policies-and-procedures-in-schools (Accessed: 05 June 2022). 
Race, P. and Pickford, R. (2007) Making teaching work: teaching smarter in post-compulsory education. London: Sage Publications Ltd.
Taylor, R. D. and Gebre, A. (2016) Teacher-Student Relationships and Personalized Learning: Implications of person and Contextual Variables. Available at: http://www.centeril.org/2016handbook/resources/Taylor_Gebre_chapter_web.pdf (Accessed: 05 June 2022). 
Tummons, J. (2020) PCET: Learning and Teaching in the Post-Compulsory Sector. London: Sage Publication Ltd. 
Twinkl (No Date) Behaviour Management. Available at: https://www.twinkl.co.uk/teaching-wiki/behaviour-management (Accessed: 05 June 2022). 
UWTSD (2021) UWTSD STUDENT CODE OF CONDUCT. Available at: https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/misc-forms/UWTSD-Student-Code-of-conduct-2021.pdf (Accessed: 05 June 2022). 
UWTSD (2021-22) Academic Quality Handbook. Available at: https://www.uwtsd.ac.uk/academic-office/academic-quality-handbook/ (Accessed: 05 June 2022). 
UWTSD (2022) Student Charter. Available at: https://www.uwtsd.ac.uk/studentcharter/ (Accessed: 05 June 2022). 
UWTSD (No Date) Regulations. Available at: https://uowtsd.sharepoint.com/student-info/SitePages/Regulations.aspx (Accessed: 05 June 2022). 
Victoria State Government (No Date) Professional Practice: Professional Practice Note 16. Available at: https://www.education.vic.gov.au/Documents/school/teachers/teachingresources/practice/professionalpracticenote16.pdf (Accessed: 05 June 2022). 
Wearing, J. (2019) Classroom Behaviour Management in Further, Adult and Vocational Education: Moving Beyond Control. London: Bloomsbury Publishing Plc. 
Welsh Government (2010) Practical approaches to Behaviour Management in the Classroom. Available at: https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf (Accessed: 05 June 2022). 
Wunderle, J. M. (2014) Teacher’s perspectives of effective lesson planning: A comparative analysis., The College of William and Mary. Available at: https://www.proquest.com/docview/1532774035?pq-origsite=gscholar&fromopenview=true (Accessed: 05 June 2022).
Zirab (2015) Using Differentiation As Tool For Behaviour Management. Available at: https://www.tutorhunt.com/resource/12681#:~:text=Differentiation%20also%20serves%20the%20purpose,pupils%20to%20display%20unacceptable%20behaviour.  (Accessed: 05 June 2022). 













Appendices

[bookmark: _Toc48127143]Teacher Observation Form 

[image: Text

Description automatically generated]

	Teacher

	Natalie MacDonald

	Date
	04/11/2021 – On Campus


	Group
	BA Hons Early Years Education and Care


	Topic/Context
	Inclusive Leadership
Week 1 

	Notes on the lesson:
Natalie started with a recap of the assignment; the assignment requires the learners to pick a scenario to base their assignment on.
Natalie also covered the term relevant terms for level 6 requirements and to go through previous marking notes to see where they can improve marks.  An overview of what was covered in lecture 1 was given and stated that one theory had been covered and there was more to come which will support sections of the assignment. The content of the module included culture, exclusions and minority groups. This was very sensitive as there was an individual who was in the classroom that falls into a minority being discussed and was sat alone. It was difficult to cover such topics in an environment that is dominated by one ethnicity. It was also clear that the topic made the learners aware of the situation and the specific learner was quiet and not participating. Natalie broke early for a break as she wanted to check in with the student. During the break I asked how she would usually deal with the situation, and she said as it was the first time delivering the module as it was a new module that scenario and circumstance had not come up previously.  She said it is a difficult subject to cover when we are in a less multicultural and diverse classroom dynamics. Her approach was to break from the content and check in on the learner, she did mention that the student usually sits with her friends of the same background but they were absent today, she also said that her demeanour is the same as usual, she is quiet and rarely participates –  however, when we arrived back in the classroom the student was head down on the desk, Natalie approached the learner and had a conversation, while I went to my seat.  The student told Natalie she had a headache and was okay, Natalie did say if she felt at any time she needed to leave or needed some time to discuss anything that she could take a break or arrange to talk with her at any time. Acknowledging the difficulty of the content. Once Natalie was satisfied the student was okay and could do no more without the learner wanting or explaining more about the situation Natalie continued with the lecture. Once breaking for lunch Natalie addressed the whole class and explained that difficult topics were discussed that can be challenging to talk about and its important to be respectful and recognise that these conversations aim to improve inclusivity and reiterated about the purpose of inclusivity not being to make everyone the same but accepting differences being individual makes you, you!. 

	What I have learned:
Being aware of the content and the sensitive nature of the content and how that may impact your learners. 
Providing trigger warnings and being sensitive of the nature of the content and if it is impacting others in the classroom.
Offering additional breaks during these can help manage some sensitive topics and giver learners time to deal with any emotions or felling the content may bring up. 
Knowing your students can inform your strategy to approach difficult and uncomfortable situations.
Checking in with the learner to ensure they are okay is very important, also recognizing when and how to approach the learner is difficult to gage. 

	Targets to improve my own practice (mapped to professional standards where appropriate):

Review content – checking the content of your lecture and knowing some background of your students in relation to the content will help add in trigger warning to the lesson plan. So when delivering you can warn learners that the content about to be covered may trigger some emotions and feelings
Sensitivity – approach any uncomfortable situations with sensitivity, reminding the whole class that some may find the content triggered and to be mindful and respectful should anyone want to share personal experiences, confidentially is crucial and respecting other beliefs, opinions and experiences. 
Offering support – to anyone who finds the content triggering, putting in additional breaks, check ins, tutorials or a chat between lectures or outside of the lectures. Knowing where to sign post leaners to additional support or student services should they require support outside of the lectures. Sharing with Early Years TEAM your experience and how it can inform future practice and delivery of the content in future lectures. 
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	Teacher

	Jessica Pitman

	Date
	06/01/2022 Campus 

	Group
	BA Hons Early Years Education and Care

	Topic/Context
	Supporting Children with Additional Learning Needs
Week 1
1.5 Hours

	Notes on the lesson:

	Prior to ALN module commencing a module meeting was held with the module lead and lectures delivering the ALN. During this meeting the lead went through the module step by step on how to deliver the module and which parts to focus on what tasks would suit the module and any further support and sharing of information. A student was discussed as the module being a possible trigger point due to having ALN and a care leaver, it was highlighted that sensitivity and caution is needed when supporting the individual and discussing certain topics. Module lead said she is available to support anyone should they need it. A suggestion was made to remind all students the protocol changes of tutorials and support; for the learners to be prepared with specific questions or points to discuss, to be prompt, remind them if they cannot make it, it is polite to cancel as that frees up the tutor to support other students, any emails and replies have a 48-hour window to respond and during office hours Monday – Friday and a maximum of 2/3 per module as a general rule, differentiation applies. This will help combat the high volume of communication with specific individuals and offer a more equal share of the tutor’s time with all students offering equity but also fairness and management tutors time and workload. 
During this lecture an individual during welcomes back from Christmas and pleasantries interrupted another learner whilst sharing and challenged the deadline date for this module, the individual was quite loud and clearly agitated that the deadline was not long after the last lecture and demanded to know why it was so close, she then challenged the assessment process by questioning how that would work for as they have differentiated deadlines and would have to be on her own as (the assessment calls for a group webinar). The individual was getting more agitated, and the dynamics of the lesson changed, it appeared no one quite new what to do. Jess remained calm and polite waited for the individual to finish, took a breath, and said ‘I understand, I can see you’re concerned about the deadlines and how they will impact on your differentiated deadlines and how that will work in a group presentation, totally understand your concerns’. Jess offered to arrange a tutorial to discuss the concerns in private where they can check the differentiated deadlines and talk through what works best for them. This seemed to alleviate some of the individuals concerns and was accepted, the learner also apologised for the ‘rant’. Jess then moved on to recapping the previous learning and mentioned the Panapto for a refresh the learners on the assignment. Fortunately, the dynamics switched back and everyone relaxed and continued on with the lecture.

	What I have learned:

	The dynamics and atmosphere of a classroom can shift very quickly, becoming uncomfortable and unpredictable during a challenging episode. These challenges can occur spontaneously and catch you off guard. However, remaining calm and polite, taking it your stride is very important and effective in dealing with such challenges. Knowing in advance of certain trigger point for individuals or challenges that have happened in previous modules with previous tutors can be vital as communicating these provides a background on the individual and an understanding of where the behaviour is coming from.  It is also important to remember that there are all eyes on you in that moment, they other students are watching this unfold, keeping composure is important and regaining control of the classroom to continue with the schedule with as little disruption as possible. Also making sure that the individual is heard, understand, and satisfied with the response. Offering to have a tutorial alleviated the individuals concerns and brought the classroom back together as a cohort to progress with the lesson plan. I felt it was dealt with very well and was also surprised with the quick shift and challenge the student presented to Jess. I also understood where the agitation came from and the concerns.

	Targets to improve my own practice (mapped to professional standards where appropriate):

	Challenging behaviour – knowing how to handle challenging behaviours and to manage situations that are delicate and sensitive. Acting quickly to deescalate and deal with the situation promptly. 
Offering support – if aware of an individual’s needs and temperament knowing in advance can help me react appropriately and with the learner’s best interest, offering appropriate support and guidance.
Regain controls of the room – to not be afraid to shut down, redirect or address challenging behaviours arising in the classroom. However, do so in an informed, calm and sensitive way. Bringing the class with you to keep on schedule and maintain engagement of all learners. 
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Lesson Plan

	Topic: Supporting Children with Additional Learning Needs
	Class: BA Hons Early Years Education and Care


	Date: 13/ 01/2022

	Length of lesson: 3 hours
	Number of students: 20

	Resources required:
· Lesson Plan
· ADHD Training notes
· PowerPoint slides Lecture 3 on Moodle
· Link to TED talk Parent Kristi Rieger (YouTube link PP 76)
· Link to Stats Wales 

	Aim of Lesson
· Recognise the signs and Symptoms of ALN
· Discuss different ALNs
· Knowledge on the importance of Early Intervention
· Awareness of Parents of ALN children

	Learning Outcomes – The Learners Should Be Able To:
· To gain deeper knowledge and skills needed to support young children with additional support needs
· To have a deeper understanding of inclusion, diversity, and equality in the field of early years education and care

	Previous student knowledge required for the session:	
· In the first lecture learners were tasked with a list of ALN to research and decide on chosen ALN for use throughout the assignment. 
· Some basic research and knowledge already gained through previous lectures and independent research.
· Some learners may have experienced ALN themselves in their personal or professional experiences.
· Not necessary to have prior knowledge as the content aims to provide knowledge.

	Anticipated difficulties (if applicable):
· A few learners themselves have disclosed ALN themselves, this can be a trigger point as we discuss the ALN difficulties which may be personally experienced.
· Learners may disclose personal experiences and examples of their difficulties with their ALN.
· One learner is a care leaver so when discussing parents of ALN caution and care is needed when discussing this, learner also had ALN and has challenging behaviour throughout the degree. 
· Topics being discussed could trigger emotional responses. 
· Lack of understanding in those who have no experiences with ALN – biased and judgmental opinions.



Lesson Detail:
	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction








Development 














































Plenary/conclusion




	Jess hands over lecture to me following the end of lecture 2 notes and recap carried on from previous lecture online Monday. 



Signs and symptoms of ALN







Discuss different ALNs























Early Intervention


Parents 










Come to the end of Lecture 3
	Thank Jess for the handover and acknowledge learners in the room and check readiness to begin Lecture 3 






Use PowerPoint slides 5-10 with lecturer notes
Discussion on statistics, learners’ reactions and opinions to statistics.

Pull up current statistic on StatsWales

Q&A 

Use PowerPoint slides 11-15 with Lecturer notes ADHD

Discussion on statistics, learners’ reactions and opinions to statistics.

Go through recent ADHD training notes – 8 pages focus on,
· History and Stats
· Myth busters, disorder facts and science.
· Symptoms, side effects and medication
· Behaviour and strategies
· Circle map (Provide template)

Continue with PowerPoints 16-23 other ALN

Q&A

Hand over to Jess for slides 23-58


Use PowerPoint slides 59-74 with lecturer notes

Q&A
Use PowerPoint slides 75- 86 with lecturer notes

Watch TED video trigger warning – emotional. 

Discussion of video, learners’ thoughts

Continue with slides 


Discussion on specific ALN chosen by the students.

Question – has any of the information helped with your assignment regarding specific ALNs

Sources that can be used to support assignment – post to further reading and references and links on the PowerPoints.

Hand back over to Jess
	2mins 





20mins






40mins



	Assessment Strategies: when and how are they included within the lesson?

· After each topic allow room for questions before moving on to next topic (Q&A)
· Discussion time for learners’ thoughts and opinions.
· Specific questions at end of PowerPoint Lecture 3 to gage understanding, relevance and links to assignment. 




	Informal reflection (to be completed after the session)

I was nervous to begin with as the subject is personal to me and something I am passionate about. One learner dominated with their subjective experiences and questions specifically linked to ADHD, which was relevant whilst discussing ADHD. However, when moving on to other ALNs the individual kept attempting to pull back to ADHD. It was difficult to know when to redirect as I was aware this learner has an ALN and was treading carefully to ensure learner was given time, listened to and answered. However, I could see one learner getting annoyed as she kept attempting to ask questions linked to her ALN but kept being interrupted or talked over – recognizing this I interjected and said to the individual can we come back to ADHD at the end and I can discuss those really valid points you brought up However I am aware not everyone is doing ADHD and would like to ask some questions linked to their ALN and others are still undecided so I would really like to cover the other ALNs, learner reacted well and accepted my response. I was then able to get back on schedule. 
While jess was delivering the same learner challenged her more forcefully and tended to disagree with her based on her experiences. This was getting more challenging throughout the day. Although when I delivered, I didn’t get the same reaction and response. 
Other than that, the delivery and response improved throughout the lecture, gaining more confidence as I covered my sections and topics. It really helped to go through the recent training I had – this offered additional links and information for the learners. A few asked for the information to be shared on TEAMs so they could read further into it and reference. I also asked verbally for feedback on the content – all were truly kind and said that they were not aware I was nervous at all, I came across as very passionate and knowledgeable and that they felt the content supported them in their assignment. I would say this teaching experience was the one where I felt professional and accomplished in the delivery, content and teacher/learner interaction. The discussions were free flowing, lots had questions that I was able to answer or refer them to points in the PowerPoints. The general interest in my content – extra information, links and videos I added to the original content - was rewarding and reassuring. 













































Action Plan 
	Areas of Development
	How? 
	When? 

	Teaching experience
	Accumulate more teaching hours on placement in a variety of settings to experience a range learners and possible challenges to teaching to try out strategies.
Contact potential settings and start planning content. 
	Over the next the next year

	Presence 
	Work on the quality of my presence within the classroom while teaching. This can be worked on in placement
	Over the next the next year

	Team meetings and sharing information
	Participating in module meetings, venue meetings, Team meetings etc where there is knowledge on the learners to be able to share relevant information based on content and delivery and how it can impact on leaners. 
	Over the next the next year

	Content 
	Reviewing, revising and modifying content prior to lesson to gage if any trigger warnings need issuing. Incorporate into plans where relevant. Sharing with team of similar challenges and to work together to manage content and challenges. 
	Over the next the next year

	Lesson plans
	Ensuring time for questions built into plan, the structure limits time for disruption and flows keeping learners engaged. Include trigger warnings of sensitive content.
Including differentiation and meeting individual learner needs, through 1:1, tutorials and support. 
	On going

	Pivotal Culture
	Knowledge on settings policies and procedures, their ethos and culture and support that within the classroom. Also setting my own culture in my classroom by role modelling 5 pillars.
	On going
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