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Introduction 
…. Explains that reading to children creates magical moments for children to base their values on as they move through to adulthood.
…. Suggests that it is simply a necessity for children to learn to read so to gain personal achievement in turn positive success in adulthood.
Overall it is noted that it is significant for children to read to be able to gain autonomy over their feelings, language acquisition and social involvement in their ever-changing world. (Brodie, 2024)
The way in which children form their language from a very young age can depict how they are viewed and treated as an individual.
For children to feel accepted and supported, they must be able to communicated effectively. Thus, demonstrating that they are to require proper teaching of the correct way to engage in conversation. Children begin their form of communication from body language cues, to the moment they begin to make sounds in response to others. Through storytelling, children gain an abundance of essential vocabulary that feeds their understanding of life and is profoundly overlooked in terms of its importance in society (Laing and Burgelson, 2020).
This is to be done through discussion but storytelling, as …. Hints…. Is a far more enjoyable way for very young children to begin to learn the foundations of language and its meaning. 

Main body
The story telling in the traditional way provides children with the authentic engagement in the art of how stories are told. Having the physical book in front of them allows them to put words into context in terms of stages of the story.
In addition, the way in which the storyteller uses the literature to influence the way they read, demonstrates to children that there is a process to be taken on board, when reading. For example, when viewing different fonts and punctuation, the storyteller accentuates and adapts their voice to place more emphasis on meaning to what is happening in the story. This results in young children forming skills to adapt heir speech in line with how they are feeling or what they are requesting from others. 
Likewise, within the digital reading video, the story teller, again, emphasises and promotes a range of language skills, however they are much less explicit in relation to specific segments of that story. As a result, young children may not form creative story telling skills. Bowcutt (2013), implies digitally portrayed stories have no significant benefits to children, over the traditional telling of a story using a physical book.
Studies have shown that this may hinder their ability to communicate effectively, as previously suggested. Children mirror the way in which they adapt their tones of voice to suit the exchange with others. For example, when communicating in their very early stages, adults can be heard over exaggerating speech and altering the pronunciation of words to make it more relatable for children. Some believe this is harmful to children as it teaches them the improper way for language to be used. Others, including, Laing (2016), believe that it is significant for children to understand the exchange of conversation between them and their caregivers.
Digital literacy not only relates to how children read through digital applications. It can also be shown through their competence towards new technological influences.
Within both recordings, the story teller had chosen to read in a quiet location, indoors. Some may argue that this doesn’t give room for the children to experience an alternative form of story time. Whilst others argue that this is the most appropriate setting for story time as it limits distractions. When outdoors, there are factors beyond control that can affect the children’s ability to concentrate and immerse themselves into the story.
It is good practice to note the personalities of the individual children that are involved in story time and best decide what is most suitable for them. For example, a child that finds it challenging to overcome sensory challenges of being in the outdoors, may cause distress and withdrawal from the enriching activity. This as a result could lead to a forfeit their language development as they may miss out on any new vocabulary and social skills.
Story time is a poignant time in a child’s life to form essential social skills. Should this be interactive with peers and adults, the children can benefit from meaningful conversations to understand morals, emotions and place within society. Oller, et al. (2021), confirm that imitating the vocal interactions between them and their care givers, sparks a more deepened realisation that children are not simply mimicking their adults, they are forming their own individual way of conveying their needs, personality and language through their specialised noises.
As exemplified in the traditional storytelling, the reader has chosen to showcase a current moral that resonates with many in this modern world. This send s a message to young children that it is important to be who they are and they should be valued as individuals, without discrimination or prejudice. UNCRC (1989. Article 2 and 12).
Within the digital reading, the moral is still very much apparent, however conveyed in more traditional manner. This opens the possibilities for children, that they can succeed in whatever they wish, and that I can take many times before they achieve their goals. While this might be a more mature theme for very young children, Isaacs (2018) explains that Montessri suggests, that even babies begin to form their moral compass and motivational mindset.
Influences on children’s social emotional engagement. Children begin to work through their friendships with expressing their emotions. Children form their relationships through finding out what their peers likes are and making connections based on that. If children are not able to fully develop their language and understanding of how to effectively communicate with others, their social experiences may be compromised. This leading to a lack of positive relationships throughout their younger years and potentially into adulthood.
 The reader supports this idea by using the same story telling process. The reader differentiates their voice in a similar way in both recordings. This shows children how language can be used for cause and effect. The change in the readers voice when expressing emotions provides children opportunities to develop their emotive language, hearing the change in the tone of voice to suit the emotions. Resulting in the children understanding how to apply this to their social engagements.
Children need time to process new vocabulary and adapt their understanding to apply theses skills into their routines. Routines are significant when developing in the early years. 
Pausing the digital version to allow children the time to process and share their thoughts gives them the visual aid to prompt their discussions, making links to their opinions.
The reader allows time for this in the digital storytelling recording. Although this is also done through the tradition storytelling, the reader doesn’t pause for as long as in the digital recording. This may have a negative effect, in terms of how well the children embedded the intended skill.
In opposition, this can also be seen as a positive. Giving children too much time may lead to an over processing of the topic being discussed. This can then detract from the outcome and cause them to be distracted, losing their focus and engagement in the session.
Children engaging in role play for the digital aspect; allows the time for that as you don’t have to focus on holding the book.
Whereas, reading a book in physical form, allows for children to understand the language in written form.
Traditional storytelling, without props, provides opportunity for this as children develop life skills. For example, developing levels of patience develops listening skills. These are very mature skills for children to adopt, which takes practice, something that is possible through regular episodes of storytelling.
Repetition for children to fully learn a new language or word, they must repeat and practice it at before it starts to become included in their vocabulary (Queensland Government, 2023). The reader in this video encourages the children to join in with the repetitive sections of the story. This shows that the reader is mindful of how best to support the children’s language development, along with using the chanting method to encourage the children’s engagement and interest. Skarabela (2021), implies that in doing this, children can build the “pattern” of language which in turn increases the amount of multi phrase sentence structures as the develop.
If children can relate to a topic and they are interested in what they are being shown, they are more likely to engage and absorb the learning opportunities presented to them.
Rhyming, as demonstrated in the digital storytelling, takes on a slightly different angle to language development. Rhyming allows for this.  
Interactive props provide children with a fun experience into storytelling, which may lead to them taking note of the language used as they are more practically involved with the session, instead of sitting still. Says that children become more dormant when being asked to sit and concentrate for a long period of time. In the early years, children are only recommended to stay sat for short bursts of time.
It also gives children the real-life authentic context to out to words.  Welsh Government (2022),  states that children should grow to be ambitious capable learners, this lends itself significantly to promote this area of learning and development. 
The lack of props used within the traditional storytelling may not engage the children as much, leading to the children unable to make links and embed the rhyming techniques, if there are no physical movement or sections to be fully focussed on.
It also promotes the play aspect of learning. Theory to support play. Explain that play is a requirement in learning and progression steps currently to allow children autonomy over how and what they learn.
However, the use of props may not suit all children - some need more direction. Neuro diverse children may find this difficult as they are vey specific over likes, dislikes, noise and sensory implications. Children that become very excited and making a lot of noise may cause distress for those children that are sensitive to those particular triggers. Likewise, Children may become too excited and damage visual aids. Thus leading to a negative relation to that type of storytelling.
When working towards supporting and assessing children language development, it is good practice to “monitor” children’s progress dependent on their stage of development. Children progress at different stages when working towards their “milestones” (Visser – Bochane et al. 2020, p421-429.). Professionals can use this knowledge to best support the individuals they have in their care, using the data to identify any extra support needed to be put into place.  For example, supporting families with home reading from pre-conception can encourage a positive outlook on reading to babies and young children. Providing the appropriate resources stresses the need for children to be exposed to language and communication skills from the very beginning of their lives (Auger, Reich and Penner, 2014, p.337 – 346.).

Conclusion
The use of AI for the purpose of this essay has not been used to collate ideas or sources.
The references included within this piece of work has been solely found by the author and have been chosen to showcase the points made throughout. 
Spelling and grammatical errors have been checked via the applications built in checker, in accordance with the guidelines for this assignment.
The use of AI however, would be useful for this type of assignment for the purpose of creating a more critically thought out analytic process; demonstrating a range of comparisons, which may result in alternative viewpoints, as opposed to the limited sources highlighted throughout.
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