Presentation report:  Ysgol yr Enfys
Student 1601007
The Wider Community-
Analysis of FSM Welsh Government data
Spott is a highly diverse, multi-cultural and deprived area of Eastern Cardiff. As a result of this, Ysgol yr Enfys primary school’s year 1 class has well above the national average of children receiving free school meals, with 17 of the 25 pupils being entitled to FSM.
According to data by Welsh Government (2018), 87.7% of children who were not receiving FSM were able to achieve outcome 5 in teacher assessments, this is opposed to only 70.6% of the children receiving FSM who were monitored. This shows a clear correlation between FSM and lower attainment levels. These trends were also found in each year since 2012 according to Welsh Government data. 
Identifying trends
As the class being analysed has 68% of children receiving FSM it is therefore crucial to look closely at this correlation and how this could be a strong factor influencing attainment levels within this class. 
According to the class data most non-FSM children are achieving outcome 2 in Oracy-Listening and Understanding, whereas nearly all children receiving FSM are achieving outcome 1 or below. This has highlighted a clear need for listening and understanding intervention for children receiving FSM within the class.
Why is it important to focus on improving this area of learning?
‘In recent years there has been growing concern about the “vocabulary gap” widening between children from different socioeconomic groups. By age three, it is believed that children growing up in poor neighbourhoods or from lower-income families may hear up to 30 million fewer words than their more privileged counterparts.’ (Bergland, 2014). 
It is also believed that having a large vocabulary and better speaking and listening skills enables pupils to achieve higher levels of attainment in other areas of learning. According to Millard (2018) ‘developing classroom talk has a wide range of benefits on students’ outcomes during school, and beyond. In particular, structured dialogue during lessons, where students are encouraged to participate verbally and given space and time to reflect upon and discuss complex ideas, is linked with: Cognitive gains, including improved results in English, maths and science, the retention of subject-specific knowledge, and ‘transference’ of reasoning skills across subject areas (Jay et al., 2017); Personal and social gains, including attitudes towards learning, enhanced self-esteem and self-confidence, and a reduction in anxiety, and; Civic engagement and empowerment, increasing children and young people’s ability to debate issues, while also increasing understanding about social issues and ability to manage differences with others.’
Listening skills
To raise the levels of listening and understanding standards I would implement the strategy of using the listening skills resource book, which links directly to foundation phase listening and understanding outcomes.
In year one children are expected to be working at a outcome 3 or 4. however, the majority of this class are currently working between outcome 1 and 2 and therefore would need to be supporting in working towards outcome 3. According to FP outcomes children at outcome 3 should be able to ‘demonstrate they have listened to others and understand three-step instructions and basic concepts’ (Welsh Government, 2015:52). 
The resource book provides games designed for children in foundation phase and will help teachers to establish effective listening skills with children of a range of abilities. Each of the photo-copiable worksheets is accompanied by detailed step-by-step instructions for the teacher to read out, which the children then follow and act upon. By reading these only once, the teacher is then able to assess how much of the information the children have remembered and understood. The games are an excellent way to help children improve their concentration, understanding and attention span.
This simple strategy provides worksheets and step by step instructions, that the staff read out to the pupils who will follow these instructions to colour in and complete the worksheet. Appendix B Provides an example of a completed worksheet and appendix C provides an example of an incompleted work sheet. 
This strategy provides teachers with instant feedbag of the pupil’s abilities. Individual abilities can then be tracked with a simple rag rating method to identify any progress pupils make or identify if any further support is needed.
This strategy is also very flexible and simple to arrange for staff. The strategy requires very little resources other than the copied worksheets, teacher’s instructions and colouring pencils or crayons. Therefor this strategy can be implemented on a daily carousel of small ability groups of 5 or 6. The groups would change daily so all pupils may access and benefit from the strategy. 
Benefits of the strategy
The benefits of this strategy are that it is cost effective at just £22, this can be funded by pupil deprivation grants from the Welsh Government. This cheap resource can simply be photo copied and used multiple times. Also due to its simplicity and the element of ‘fun’ it brings to the lesson, I have witnessed it becoming a fond favourite of many practitioners within Cardiff and the Vale of Glamorgan to raise the standards of pupils listening and understanding. Again due to its flexibility, quick visual feedback and direct links to the curriculum, similar publications have also been made for early years and key stage 2 as well as foundation phase.
The Wider Community-
 Analysis of EAL within the Wider Community
According to the 2011 census, 35.8% of Splott’s residents claim to have no welsh identity. Similarly, neighbouring areas also have high levels of residents that claim to have no welsh identity:
Roath: 		45.6% No Welsh identity
Butetown: 	57.2% No Welsh identity
Adamsdown: 	54.4% No Welsh identity 
Cathays:	67.6% No Welsh identity 
According to the 2018 Estyn report on the neighbouring Moorland primary School, around 40% of pupils speak English as an additional language. Between them, pupils speak 38 different languages in addition to English. A very few pupils speak Welsh as their first language. Similarly, an article by the guardian entitled “The town that pioneered multiculturalism” praises how the Eastern sector of Cardiff has become ‘home to communities from all corners of the globe’ (Mohamed, 2017). The same article also stated that the area had provided and ‘nurtured “multiculturalism” before the word even existed’ (Mohamed, 2017). 
When implementing this listening and understanding strategy, it would be beneficial to then involve parents who also may have English as an additional language. Education Scotland (2019) believe the benefits of parents learning alongside their children are that it is easier for 
‘children and young people to learn when they get encouragement at home. They will attain and achieve more when their parents are involved. Children and young people get access to more activities in and out of settings when there are more adults to help. Any concerns in the school environment can be addressed more easily when parents and schools work together. They are happy when their parents are enjoying events in the setting.’ 
It is also believed that ‘With more consistent homework practices, better school communication and parental involvement, children showed greater progress in maths, reading and pro-social behaviour’ (Mayo, 2015:47-66).
Similarly, Education Scotland (2019) also state that the children also benefit from their parents participating in their learning as 
‘their children do better when they are involved.  They are better supported to help and encourage their children's learning and development. They have more information about their children's education. Parents can support each other through peer mentoring which can have an impact on reducing isolation and build their confidence and skills. Parents get reassurance that their children are receiving a good education.’
In considering all of this it would be recommended that parents and carers would be invited to monthly open mornings or ‘parent play’ sessions in which they can interact and observe their children while using the listening skills strategy. These sessions would also be used for implementing social games such as All Aboard, Telephone, or Who Am I? all of which can be found on appendix C.
 Each of these social games rely on both pupils and parents using their speaking and listening skills to communicate with others to succeed in the games.
 In addition, parents would be welcome to take home, print out copies of the strategy to practice at home with their children. ‘Research has shown that the effect of parents and what they do at home to support learning can account for 80 per cent of a child’s academic success’ (Atieno, 2018). 
In considering parental involvement in learning, Donaldson states that ‘parents and carers need regular information to find out how well their children are doing and show how they can support them in improving their learning’ (2015:82). However, these parent play sessions would give parents and teachers the opportunity to share information about the children and any progress made both at home or within school. This would then provide parents and teachers a ‘reference points for determining whether children and young people are making appropriate progress in their learning’ (Donaldson, 2015:52).
These parent play sessions would aim to provide a sense of fun or joy within a relaxed atmosphere. Judy Willis states that children and adults alike learn better when learning entails the elements of ‘joy and comfort’ (Willis, 2007). These sessions would also enable parents to overcome any individual barriers that parents may have. The Scottish Government (2015) state that these individual barriers of the parents can be an ‘individual's social and economic situation such as poverty, work patterns or social exclusion’
Conclusion 
‘Underachievement at school has many causes, the majority of which are outside the control of schools. However, the education system can play an important role in mitigating against key factors in underachievement such as deprivation’ (Perry, 2016: 5). 
It is believed that ‘the role of early intervention in addressing the impact of socio-economic background and other parental factors on outcomes’ (Perry, 2016: 5) can have a significant impact on attainment. 
This proposed strategy and how it is deployed can aid towards raising the standards of pupils listening and understanding skills by providing this strategy early enough in pupils education. Providing parents with this resource to take home also enables the availability of high-quality provision at home, which may sometimes not be accessible to parents living in deprived areas. In addition, the school will also hold regular games mornings to develop pupils listening and understanding skills. Using games would support in taking any pre-existing stigmas or anxieties away from disengaged parents or pupils towards learning, by using the emolument of fun.
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Appendix D
All Aboard
Split into 5–10 groups with several students and several parents in each. Each group has several spots. Can they all stand on the spots? Now take one away spot, two spots, three spots, etc. and see if the students can fit on the remaining spots! Have the participants hold still for 3 seconds without touching the floor.
Materials: spots to stand on (anything from paper or plastic circles to hula hoops)
Learning Objectives: working together, problem-solving, cooperation, communication
Bonus: physical activity

Whose Voice Is That?
Children stand in a circle. One blindfolded child stands in the middle. A child from the outer circle makes an animal noise and the blindfolded child has to guess who made the noise.
Materials: blindfold
Learning Objectives: problem-solving, cooperation, communication, working together, leadership, self-confidence, decision-making, trust, creativity, improvisation

Who Am I?
Give all the children a sticker to wear on their foreheads that has the name of a famous character written on it. Make sure it's a character that everyone will know (e.g. Spiderman). Either in pairs or as a group (it's far more challenging in a large group), the children have to ask yes-or-no questions to figure out who they are.
Learning Objectives: working together, problem-solving, cooperation, communication, decision-making

Telephone
This game is a classic for a reason—hilarity is sure to ensue! The rules are simple; have students stand in a circle and choose a student to start the telephone train (or start it off yourself). The first person whispers a sentence in the ear of the person next to them, who then passes the message to the next person. This continues until you make it back to the original sentence-giver, who then tells the class both the original sentence and the new version (which is hopefully quite different!).
Learning Objectives: cooperation, communication, following instructions
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