[image: Description: U:\UWTSD Logo.jpg]

LEVEL 4     
                                                                      
SEMESTER 1                                                                        
[bookmark: _GoBack]

MODULE CODE: sshs4076
  THE GREAT OUTDOORS

aSSESSMENT TYPE: essay  
Assessment/Component: 1

COMPONENT WEIGHTING: 50 %

WORD COUNT: 2000 WORDS 

MODULE TUTOR: D. LEONARD

SUBMISSION DETAILS: Essay
Should ‘Environmental Education’ be an essential component of all ‘Outdoor Adventure Education’ programmes.


Submission Details: 
Date: Friday 29th November 2019
Time: 3pm
Portal: Turnitin


School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: Dominic Hole  /  1800402	
                            Module: The Great Outdoors	
                            Module Code: SHSS4076

Module assessment: Should ‘Environmental Education’ be an essential component of all outdoor adventure education programmes? (2000 words)

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	My understanding of what steps could be taken to improve the integration of environmental education.

	Which aspects do you consider could have been improved in this piece of work?
	The descriptions of different outdoor adventure education programmes as I had some struggles with researching the basic information about them.

	What have you found most satisfying whilst undertaking this submission?
	The most satisfying thing I have found is the reading and having a greater idea on how much of an impact outdoor adventure education can have on educating about the environment



	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	  Poor
< 19%
	  Weak
20 – 29%
	Unsatisfactory
30 – 39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional 
85 – 100%
	
  %

	Introduction of the key terms and/or concepts related to the essay title.
	3
	
	
	
	
	
	
	
	
	20%

	An in-depth discussion of different types of ‘Outdoor Adventure Education’ programmes, their delivery and their aims in relation to the integration of environmental education.
	All
	
	
	
	
	
	
	
	
	60%

	Structure and organisation of essay including broad reference to appropriate academic literature
	All
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for poor referencing, spelling, grammar, punctuation, and presentation. 
	

	TUTOR COMMENTS:









	 Submission date: 

	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet and paste it into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· The correct marking matrix is included at start and end of essay
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your essay should have page numbers) 
· Word count checked and written at end of text (before references and any appendix)
· Essay is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct reference list using SHOE Reference Guide
· Direct quotations - state page numbers in the text citation
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my essay out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines could cost you marks!
This assignment will focus on discussing the place that environmental education has in outdoor adventure education programmes and whether it should be an essential component of those programmes. This will be achieved by discussing the different types of outdoor adventure education programmes as well as the positives, negatives and challenges to integrating environmental education into those outdoor adventure education programmes. In addition, discussion of the various methods facilitators of these programmes can use to improve environmental educations integration will be included. The key terms related to outdoor adventure education and environmental education shall also be defined.

Palmer and Neal (1994, p.26) define environmental education as “education about the environment”, “education for environment” and “education in or through environment”. The about the environment part means to gain basic knowledge and understanding of the environment which will allow for future deeper learning, the for the environment part means learning about skills, values, actions and attitudes which are positive for the environment, and education in or through environment refers to using the environment as a resource to give first-hand experience on the environment (Palmer and Neal, 1944, p.26).

One of the original definitions of outdoor education is provided by Donaldson and Donaldson (1958, p.31); “education, in, about, and for the outdoors”. This definition has faced wide criticism, including criticism from Priest (1986, p.13). In response to this Priest (1986, p.13) has suggested a newer definition which is, “outdoor education is an experiential process of learning by doing, which takes place primarily through exposure to the out-of-doors. In outdoor education the emphasis for the subject of learning is placed on relationships, concerning people and natural resources”.

“Adventure education involves the purposeful planning and implementation of educational processes that involve risk in some way” (Miles and Priest, 1990, p.1). This aspect of risk and uncertainty as a factor in adventure education is also given in Ewert and Garvey (2007)’s definition of adventure education, “inherent in adventure education is the inclusion of activities and experiences that often include elements of danger or risk and uncertain outcomes” (p.22).
Experiential education is a key component of both outdoor adventure education and environmental education, as mentioned in Priest (1986, p.13) definition of outdoor education, and is about learning through experience or doing and then reflecting upon it. The Association for Experiential Education (1944) define experiential education as "a process through which a learner constructs knowledge, skill and value from direct experience”. Key to early philosophy of experiential education was John Dewey, his ideas were later expanded on by Kolb who developed a four-stage experiential learning cycle; Concrete experience, Reflective observation, Abstract conceptualization, Active experimentation (Kolb, 1984). 

Most experiences of outdoor adventure education programmes will be delivered by specialist staff and instructors at centres during day visits, residentials and adventure tourism programmes. A well-known example of a residential programme is Outward Bounds, which was first established in the UK by Kurt Hahn and Lawrence Holt in 1941 (Freeman, 2011, p.25).  These programmes will often have target groups such as primary school students, secondary school students and corporate groups. The style of programme, target audience and purpose of the activity will all affect the integration of environmental education.

There are benefits, detriments and challenges of including environmental education in all outdoor adventure education programmes. Experiential learning is a key aspect in outdoor adventure education activities and therefore, these activities act as a great foundation for providing environmental education. Martin (2004) suggests that “a passion for spending time with nature, easily promoted through adventure activities, blended with reflective moments may well be the greatest gift we can give our students to take with them into the future of the world” (p.27-28). Learning about the environment and its issues whilst immersed in a natural setting where the effects are most obvious can allow for a lasting impact on attitudes and beliefs (Outward bounds trust, 2014, p.2). 

Each programme may approach how they integrate environmental education slightly differently. The following elements as suggested by Lovell (1990, p.84) if programmed effectively can greatly improve the quality of environmental education. If the barriers to completing a challenging activity can be reduced by reducing the amount of fear participants are feeling, boosting their self-confidence and providing a more stimulating environment. quality will be improved (Lovell,1990, p.84). Processing is also highlighted by Lovell (1990, p.84) as an important element, processing involves questioning of participants once an outdoor adventure education activity has been completed and can be an excellent opportunity to incorporate and teach environmental education. Processing involves allowing time for reflection, an example of which would be Kolb’s experiential learning cycle (Kolb, 1984). Other factors that must be considered are the knowledge of facilitators, particularly at activity sites that specialise in activity days and individual activities, the instructors specialise in facilitating the activity itself and coaching the activity but may lack knowledge about environmental education. Cooper (1997, p.27) “educational potential lies not in activity per se but in the way it is introduced and facilitated”. Thomas and Thomas (2000) “the responsibility for the quality of that contribution lies firmly with the teachers and leaders”, this concept is applicable to all education in the outdoors. For environmental education to be integrated it must work with all these factors to provide a safe and fulfilling experience for the customers.

Residential programmes typically last between 5 to 14 days or more and usually have a set timetable for the programme, this means they lend themselves well to providing environmental education. Due to the length they can integrate environmental awards such as the John Muir award. “The John Muir Award is an environmental award scheme that encourages people to connect with, enjoy and care for wild places (Outward bounds trust, 2014, p.2). Outwards bounds and Stackpole outdoor learning centre both use the John Muir award in their residential programmes to promote environmental education.  Additionally, because they have more time with the consumers, they can integrate more environmental learning points without sacrificing the overall experience of the primary activity. Outward bounds have a specific approach to their integration of environmental education, they say that their instructors facilitate young people’s learning by guiding them through a set of steps; immersion in the natural environment, knowledge through experience, exploring values and behaviours through debate and reflection, and transfer through helping participants identify opportunities to apply new behaviours to regular life (Outward bounds trust, 2014, p.2)

Day visits last just a few hours to a day. Due to the limited time scale the main focus of their programme is on providing the practical adventure activity. The fact that these experiences are so short means that generally they won’t be able to use incentives like the John Muir award as a method of providing environmental education. Additionally, sites providing day visits may be even more likely to suffer from facilitators not being educated in environmental education. Furthermore, if time and attention is taken off the ‘fun’ activity and onto the potentially more ‘arduous’ environmental education side people may not believe they are getting what they paid for from attending an adventure day. To improve their ability to provide environmental education facilitators could be taught about environmental education themselves and learn local knowledge of the area to know when safe and easy learning points could be made (Hanna, 1995).

Adventure tourism involves travelling to partake in physically challenging activities. They may suffer even more from this issue of people believing they aren’t paying for the environmental aspect. This is due to the fact people are commonly paying for an experience and education of adventure and the outdoors but not the environmental aspect. Adventure tourism has been described as being similar to a marketplace for specific experiences where money is traded for the skills and knowledge of adventure providers as the customers are personally unqualified to complete the activity (Pike and Beames, 2013, p.15). The target audience may also affect the integration of environmental education.

Learning opportunities for environmental education have the capability to be incorporated into all of these centres and all outdoor adventure education, however there are numerous challenges they may face. One of the main challenges that may be faced is resistance to environmental learning from the clients and customers of the sites themselves. In conversation with John Byrom (2019) from TYF Adventures in Pembrokeshire, a sustainability focused activity provider, he said that they incorporate environmental ideals into as much of the activity as they can but surprisingly he also said that often the main resistance they face in doing so is from teachers of school groups themselves as these activity days are often used as reward days for students, rather than as the valuable experiential learning opportunity about the environment that they could be.

Another challenge faced by providers of outdoor adventure education is lack of time and skill. As companies their primary concern is to provide a safe and enjoyable activity e.g. kayaking. The opportunity for environmental education exists at these centres but can only be delivered once participants have overcome their fears and mastered their skills enough to succeed in the activity. This is especially a challenge with a younger target audience such as school groups where most of the group may not be arriving with many skills in the selected activities. This means that the centre will have to teach skills for activities in a prescribed order to ensure safety is upheld and then allow time for the participants to get to grips with those new skills (Lovell, 1990, p.84). Preston (2004) said “Often students become so caught up in reaching a destination that the environment is simply the background to the activity or the objective of ‘getting there’”. Once the basic skill is learnt it will be easier for facilitators to introduce environmental learning points through sense of place and the surrounding environment, such as pointing out riverbank plant species. Thomas (2005, p.36) in 2001 used inflatable rafts instead of kayaks and canoes with his students on a downriver trip to measure the effect of activity skill level. He found from student reviews that “the raft became a great opportunity to talk about other aspects of river environments” and not having to worry about what the boat was doing “was invaluable for teaching about big river geology, flora, fauna and impacts” (Thomas, 2005, p.36) 

There are a large range of benefits of environmental education as a general topic, such as the knowledge of climate change causing behavioural changes in the ways of which type of transport they use and how much energy they use on lights and heating or the affect that dropping litter has on the environment, not just the environment its left in but in the environment it may end up in and the impacts that litter has on the way on things such as animals living in those environments.

With climate change and global warming being such a threat to the current way of life, it is possible to argue that environmental education may be one of the most important lessons we can teach and, in the outdoors, where the effects are easily seen would be the perfect location for this. However it may not always be practical or safe to do so and therefore my conclusion is that as important as environmental education may be in the modern world and as much as experiential learning through outdoor adventure education is perfect for eliciting behavioural and social change on environmental issues, environmental education is not essential to all outdoor adventure education programmes.
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