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An exploratory case study arising from practice and investigated further through identified research tools. This assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidence through reflection in the Professional Learning Standards. 





	
	Target
	Where to be found…

	Target One
	
	

	Target Two
	
	

	Target Three
	
	





Research Question – In What Ways Does Parental Engagement Impact the Well-being of Primary Learners?

Introduction

The aim of this written assignment is to explore and investigate the purpose and impact of parental engagement on well-being within School A. The study will employ various research tools to gather a comprehensive understanding of perspectives from both learners and professionals. These tools will facilitate the collection of rich, detailed data to provide insights into how parental engagement influences the well-being and development of students within the school.
	
For confidentiality purposes, the school will be referred to as ‘School A’ throughout this assignment, and all participants involved will remain fully anonymous to protect their privacy and ensure ethical research standards are upheld.

School A is a large educational institution with 1,381 pupils ranging from age three to sixteen, supported by 31 professionals working closely with students in the primary phase on a daily basis. The school is recognized for its size and its commitment to fostering a supportive and inclusive environment. It promotes an open-door policy, encouraging collaboration and communication between parents, learners, and the wider community (EbbwFawr, 2024).
	
The decision to focus on this topic stems from a desire to develop a deeper and more meaningful understanding of how parental engagement impacts well-being, with the goal of enhancing my own professional practice. In Wales, well-being is a cornerstone of the curriculum, recognized as a critical element that supports students' holistic development and academic success. Research highlights that strong parental involvement not only enhances learners’ emotional and social well-being but also positively impacts their academic achievements and overall educational experiences (GOV.UK, 2021). 

Literature Review

Well-being in schools is seen as a crucial component of the holistic development of individuals, aiding them in the long term and supporting their future (Robson, 2024). Research also highlights that when children feel safe, valued, and secure, they are more likely to engage in their learning and achieve academic success (Camplejohn, 2023). Additionally, a focus on well-being extends benefits beyond students, positively impacting the entire school community, including staff and families (Carlsson, et al., 2001).

An individual’s emotional well-being supports the development of emotional regulation, resilience, and self-awareness (McLaughlin, 2008). Schools can foster emotional well-being by providing access to activities and strategies that promote coping mechanisms, such as mindfulness exercises, emotional literacy programs, and peer support initiatives (Watson, et al., 2012). Social well-being focuses on encouraging positive relationships, empathy, and kindness. Schools can create opportunities for social interaction through collaborative projects, team-building activities, and conflict resolution programs (Scancassiani, et al., 2015). 

Lev Vygotsky, an educational psychologist, does not directly address well-being, but his sociocultural theory of development has significant implications for an individual's emotional and psychological well-being (Vygotsky, 1978). Vygotsky's work emphasizes the importance of social interactions in shaping cognitive and emotional development, which can positively influence a child’s overall well-being. According to Vygotsky, learning is a social process, and children develop through their interactions with more knowledgeable individuals, such as teachers, peers, and family members (Vygotsky, 1978).

The ZPD (Zone of Proximal Development) suggests that learners are most effective when they are challenged just beyond their current abilities, with appropriate support or scaffolding. When teachers and peers provide guidance within the ZPD, it promotes feelings of competence and achievement, which can enhance self-esteem and emotional well-being (Vygotsky, 1978). Conversely, when children are either overwhelmed by tasks that are too difficult or left unsupported, it can lead to frustration or anxiety, negatively affecting their emotional state (Cohen & Sandy, 2007).

Furthermore, Vygotsky believed that children's development is influenced by the cultural tools and practices of the environment in which they grow up (Vygotsky, 1978). In a school setting, fostering an inclusive, culturally responsive environment can help students feel valued and understood, which is crucial for positive emotional health (Gay, 2010). Encouraging students to express themselves and share their unique cultural perspectives can also support identity formation and social connection, further enhancing their sense of well-being (Schwartz, et al., 2006).

Several strategies are employed in schools to support the well-being of individuals. Among these, parental engagement is a key approach that intensively supports children’s overall well-being (Niesche, 2024). Parental engagement involves the active participation of parents or carers in their child’s education, development, and well-being (APA, 2014). This strategy fosters positive relationships not only between parents and the school but also among the broader school community, reinforcing the purpose of education (Goodall & Vorhaus, 2011).

Parental engagement has been shown to enhance academic performance and classroom engagement while supporting positive behaviour and attendance (Casey, 2022). It provides parents with a deeper understanding of their child’s educational journey and creates opportunities for building meaningful relationships with teachers and the wider school community (Clarke, 2024). Furthermore, schools benefit by improving communication channels, building trust with families, and gaining insights into the diverse backgrounds of students (Vance, 2024). Such engagement creates a collaborative environment where schools and families work together to support children’s growth holistically (Mileo, 2024).

Despite its benefits, there are limitations to parental engagement that schools must address (Baker, et al., 2016). These include financial constraints related to staffing and resources, as well as challenges with scheduling and attendance (Goodall & Vorhaus, 2011). Many parents face work commitments during school hours, making it difficult for them to attend events or participate in school activities (Mayer, 2024). 

Abraham Maslow’s theory, particularly his Hierarchy of Needs, provides a foundational framework for understanding how various needs must be met for individuals to achieve personal growth and well-being (Maslow, 1943). While Maslow did not directly address parental engagement in educational contexts, his theory implicitly emphasizes the critical role that parents play in fulfilling the basic and psychological needs that are essential for a child’s emotional, social, and academic well-being (Maslow, 1970).

At the base of Maslow’s hierarchy are the physiological needs and safety needs (Maslow, 1943). When these fundamental needs are met, children are more likely to feel secure enough to engage in learning (Maslow, 1970). Parental involvement plays a key role in ensuring that these needs are fulfilled. For example, parents who provide a stable home environment, consistent routines, and a safe space for learning help children feel physically and emotionally secure (Epstein, 2001). This stability forms the foundation for higher order needs and facilitates an environment where children can focus on learning without the distraction of unmet basic needs (Maslow, 1970).

Maslow’s theory also highlights esteem needs, which relate to the need for respect, self-esteem, and a sense of achievement (Maslow, 1943). Parental involvement in a child’s education can significantly contribute to fulfilling these needs (Fan & Chen, 2001). Parents who encourage their children, celebrate achievements, and provide constructive feedback help nurture a positive sense of competence (Deci & Ryan, 2000). This boosts the child’s self-esteem and reinforces their belief in their ability to succeed academically and socially, which is essential for both academic achievement and emotional well-being (Harter, 1999).

Focusing on well-being within schools is not only essential for the immediate development of students but also for their long-term success and resilience (Frazier & Fosco, 2024). Parental engagement, as a pivotal component of well-being, offers immense benefits when implemented effectively (Selliah, 2024). This collaborative approach strengthens the entire school community and sets the foundation for a healthier and more supportive future (Reiter, 2024).

Explanation of Case Study

This research completed for this assignment adopts a case study approach. Case studies are widely used in educational and psychological research due to their ability to provide detailed and nuanced insights (Crowe, et al., 2011). By focusing on specific groups, individuals, events, or organizations, case studies enable researchers to delve deeply into the subject matter and uncover the complexities of real-life phenomena (Gluesing, 2013). The primary aim of this method is to present an in-depth understanding of the specific topic while exploring, describing, and explaining various processes, relationships, and dynamics within the case (Crowe, et al., 2011).

Case studies provide an in-depth understanding of a specific topic and consider the complexities and implications of the subject matter (McCombes, 2019). They allow for a contextual understanding by exploring real-life settings, offering valuable insights into how and why specific events or processes occur within their natural environment (Crowe, et al., 2011). One of the key strengths of case studies is their flexibility, as they accommodate different goals and outcomes while often employing a mixed methodological approach (Yin, 2018). 

Although case studies offer valuable insights, they can also present many limitations and challenges, much like other research methods (Gerring, 2004). One significant challenge lies in the interpretation of data, where the researcher’s subjective perspective may accidentally influence the analysis (Merriam, 1998). This introduces a risk of bias throughout the research process, potentially shaping the findings to align with preconceived notions or expectations (Maxwell, 2013). 

Methodology

In this study, the case study approach facilitates a comprehensive investigation into the well-being of individuals within primary schools, with a particular focus on parental engagement and its potential impact (Liu, et al., 2024). By examining the intricate relationship between parental involvement and student well-being, this approach allows for a deeper understanding of how such interactions influence the emotional, social, and academic development of children (ATES, 2021). 

	This assignment adopted a mixed-methods approach to provide a comprehensive and nuanced understanding of parental engagement throughout School A (Creswell & Clark, 2018). The research methodology integrated qualitative methods, leveraging the strengths of each to capture a broad and in-depth perspective (Tashakkori & Teddlie, 2010). The questionnaires were designed to gather measurable data on aspects such as the frequency of parental involvement, preferred methods of communication, and perceived barriers to engagement (Cohen, et al., 2018). 

These interviews offered an invaluable opportunity to delve deeper into the nuances of participants' experiences, perceptions, and professional insights regarding parental involvement (Patton, 2015). They can provide rich, detailed insights into participants' viewpoints, enabling researchers to uncover layers of meaning behind their responses (Tenny, et al., 2022).

One of the significant advantages of interviews is their capacity to explore complexities and clarify uncertainties in real time (Hecker & Kalpokas, 2024). By engaging in a dynamic, conversational exchange, researchers can gain a full understanding of the participants’ thoughts and feelings on the spot (Robson, 2024). The flexibility in interviews allows for follow-up questions that probe deeper into specific answers, ensuring a comprehensive exploration of the topic (Delve & Limpaecher, 2024). This process helps the researcher adapt to emerging themes and pursue new lines of inquiry as they arise during the conversation (DeJinckheere & Vaughn, 2019). 

	Interviews do also come with limitations and challenges, as do most research methods (Dunwoodie, et al., 2022). They can be seen as a time-consuming method due to the various stages involved, including preparation, data collection, and analysis (Pope, et al., 2000). This was a challenge found throughout the research as there were allocated timeslots missed due to scheduling conflicts. Teachers often have tight schedules with little flexibility due to their teaching hours, meetings, and administrative duties (Day, 2012). This can make it difficult to coordinate times that are convenient for both the interviewer and the participant (Cohen, et al., 2018).

The second method used throughout the study was the distribution of questionnaires to all staff members across the school (Cohen, et al., 2018). Questionnaires are widely regarded as an effective data collection tool, especially for research that aims to gather information from a large and diverse group of participants in a structured and consistent format (Denscombe, 2017). This approach enables researchers to analyse trends and patterns across the population, making it easier to draw meaningful conclusions (Cohen, et al., 2018).

In this study, the questionnaire was designed with a mix of open-ended and closed-ended questions (Cohen, et al., 2018). The open-ended questions allowed participants to express their thoughts and experiences in their own words, providing richer, further insights into their perceptions and attitudes (Fink, 2017). This method gave participants the freedom to elaborate on their responses, which was particularly useful for understanding personal experiences or identifying issues that may not have been anticipated during the questionnaire design (Cohen, et al., 2018).

On the other hand, the closed-ended questions offered a more structured response format, where participants could choose from predefined options such as multiple-choice (Denscombe, 2017). These questions were particularly valuable for gathering quantitative data, which could be easily analysed for trends, averages, and correlations (Fink, 2017). To maximize the response rate, the questionnaires were sent out to all staff members via email (Dillman, et al., 2014). This method was chosen for its convenience and accessibility, ensuring that all members of staff, regardless of their location or working hours, could easily access and complete the questionnaire (Evans & Mathur, 2005). 

Participants were fully informed about the purpose of the research, the types of questions included, and how the data would be used (Cohen, et al., 2018). Transparency about the research's goals was emphasized to foster trust and encourage honest participation (Babbie, 2013). Additionally, confidentiality was a top priority throughout the data collection process (Cohen, et al., 2018). Participants were assured that their responses would be anonymised, and no personal identifiers would be linked to the data (Fink, 2017). This assurance was crucial in ensuring that staff felt comfortable sharing their true thoughts and experiences (Babbie, 2013).

The questionnaire method was integral to gathering a comprehensive set of data from all staff members, ensuring that the research could reflect a wide range of perspectives and contribute to a well-rounded analysis of the topic under investigation (Cohen, et al., 2018). The combination of open-ended and closed-ended questions, coupled with a clear communication strategy regarding confidentiality and the use of the data, contributed to the study's overall success in collecting valuable insights (Babbie, 2013).

While the types of questions used, such as open-ended questions, tend to provide in-depth answers, these responses can sometimes be too vague or irrelevant (Cohen, et al., 2018). Open-ended questions require careful interpretation, which can be time-consuming and subjective (Fink, 2017). Additionally, the fixed nature of closed-ended questions may limit the scope of responses, preventing participants from expressing their thoughts in more nuanced ways (Cohen, et al., 2018).

Another challenge may be the low response rate, which is common in questionnaire-based research and was something found throughout the week (Fink, 2017). Even with follow-up reminders, a significant portion of potential respondents may not engage with the survey (Dillman, et al., 2014). This can be attributed to various factors, such as lack of time, questionnaire fatigue, or simply forgetting about it amidst a busy schedule (Babbie, 2013). The low response rate can result in non-representative data if certain groups are more likely to respond, ultimately impacting the validity of the findings (Groves, et al., 2009). Questionnaires sent via email may sometimes get lost in crowded inboxes, or they may be ignored, further highlighting the issue of low participation throughout this study (Dillman, et al., 2014).

Data Presentation and Analysis Methods

As previously mentioned, this study used a mixed-method approach to gather the necessary data. At the end of the week of research, a PowerPoint presentation was delivered to highlight the insights from the staff interviews and completed questionnaires (Creswell & Creswell, 2018).

Once the interviews were conducted, the recorded sessions typically needed to be transcribed, a process that can be time-consuming and labour-intensive (Silverman, 2013). Transcription is a critical step in ensuring that the nuanced verbal data collected during the interviews is accurately captured for subsequent analysis. However, to save time and streamline the process, some researchers may opt to take detailed notes during the interviews rather than recording and transcribing the entire conversation (Patton, 2015). While note-taking can expedite data collection, it comes with its own challenges, including the risk of missing key details and limiting the richness of the data captured. This method may also introduce subjectivity, as the researcher’s interpretation of the conversation could potentially lead to overlooking important context or meaning (Kvale & Brinkmann, 2009).

The qualitative data from the interviews were analysed using Braun and Clarke’s (2006) thematic analysis framework. This method allowed for the identification and interpretation of key themes within the data. The analysis followed a six-step process, ensuring all results were read and re-read to ensure understanding and any possible themes were connected from the analysis. This process highlighted how the themes contributed to understanding the research question. A narrative was developed to present the themes, supported by illustrative quotes from participants. The thematic analysis provided a structured way to explore and present the qualitative insights (Braun & Clarke, 2006).

Once the questionnaires were completed, they were returned through an online platform, which ensured that the responses were submitted securely (Dillman, et al., 2014). The decision to use an online platform was grounded in the desire to facilitate an easy, accessible, and efficient method for data collection. Participants were able to complete the questionnaire at their convenience, increasing the likelihood of a higher response rate (Dillman, et al., 2014). Additionally, the online platform allowed for automatic data storage, minimizing the chances of data loss and ensuring secure handling of sensitive information (Couper, 2008). The use of an online system not only streamlined the data collection process but also minimized potential errors or discrepancies that are sometimes associated with manual submissions, such as misreading handwritten responses or misplacing physical copies (Fink, 2017). Furthermore, online surveys ensure that the data remains confidential and secure (Couper, 2008), addressing ethical considerations related to participant privacy (BERA, 2024). 

The integration of both interviews and questionnaires allowed for a rich, nuanced analysis of the data (Creswell & Clark, 2018). While the interviews provided in-depth, qualitative insights into the experiences, perceptions, and attitudes of the participants, the questionnaires offered a structured and consistent format that was useful for capturing data (Bryman, 2016). 

At the conclusion of the research, a PowerPoint presentation was prepared to share the findings with stakeholders. This presentation synthesized the key insights from both the interviews and the questionnaires (Flick, 2018). Visual aids, such as charts, graphs, and quotes, were used to clearly illustrate the patterns identified from the data. 

The use of a mixed-method approach, combined with careful attention to the logistics of data collection and analysis, resulted in a comprehensive and informative set of findings (Creswell & Clark, 2017). The use of interviews allowed for a deeper exploration of participants’ personal experiences and viewpoints, while the questionnaires provided a means of capturing broader, quantifiable data (Bryman, 2012). Together, these methods provided a holistic view of the research topic, ensuring that the findings were both detailed and representative of the population being studied (Tashakkori & Teddlie, 2010).

Ethical Consideration

	Ethical considerations are seen as fundamental in ensuring that research is conducted in a manner that prioritizes the well-being and rights of participants (Robson, 2011). In this study, a clear and thorough process was followed to ensure participants’ ethical rights were respected and upheld throughout the research (Mertens, 2014).

All participants were provided with detailed information about the study’s objectives, methods, and the potential impact of their involvement (Bell, 2014). They were fully informed about the purpose of the research, how their contributions would be used, and the expected outcomes. This was to ensure that participants were well-informed before providing consent (Bryman, 2016). Participants were reminded of their right to withdraw from the study at any time without any consequence or explanation required. This ensured that their participation was voluntary and that they could cease involvement at any stage without any negative repercussions (Cohen, et al., 2018).

Confidentiality was a core ethical principle throughout the study (Babbie, 2017). All personal data were treated with respect and kept confidential. Participant identities were anonymised throughout and all information collected was stored securely in line with data protection regulations (Flick, 2018). This protected the privacy of participants and ensured that no identifying details were disclosed in any part of the research findings (BERA, 2024).

The research adhered to a high standard of ethical integrity, with the aim of providing an honest and objective interpretation of the collected data (Silverman, 2013). This commitment to transparency is critical in maintaining the credibility and trustworthiness of the research (Lincoln & Guba, 1985).

Ethical approval was sought from School A prior to initiating the study. This process ensured that the research was aligned with the institution's ethical guidelines and that the study was conducted within the boundaries set by the school’s policies (McNiff & Whitehead, 2010). Informed consent forms were provided to all participants, who acknowledged their understanding and willingness to participate by signing these forms. At the start of each interview, verbal consent was also obtained from the participants, ensuring that they remained comfortable and aware of their rights throughout the process (Seidman, 2013).

Discussion

Upon completing the research study, the results were analysed, revealing the diverse viewpoints, stories, and experiences of the participants (Creswell, 2014). The study utilized two primary methods of data collection - questionnaires and interviews. The questionnaires were designed to gather straightforward, structured responses to gain a broad understanding (Fink, 2013) of parental engagement and its perceived impact on student well-being. 

The viewpoints of participants obtained through the questionnaire, while informative, were lower in quantity than initially anticipated. Despite this, the responses demonstrated consistency across several key themes. Participants identified various methods used within the school to enhance well-being and engage parents effectively. Notably, 83% of participants agreed that parental engagement is "extremely important" for the holistic development of children, emphasising its crucial role in fostering both academic success and emotional well-being (Jeynes, 2007).

Additionally, 84% of participants rated the level of parental engagement in the school as "good", while the remaining respondents considered it "average." Participants outlined specific strategies implemented to engage parents, including email communication, phone calls, parents’ evenings, text messages, newsletters, social media platforms, face-to-face meetings, and digital tools such as Class Dojo.

The questionnaire responses also shed light on several barriers to parental engagement (Epstein, 2001). The most cited challenge throughout the questionnaire was a language barrier between staff and parents, which often hindered effective communication. Other barriers identified included: Busy schedules, parents and staff frequently struggled to align their availability, making it difficult to establish consistent communication and relationship dynamics which can strain relationships between parents and school staff occasionally affected collaboration efforts (Henderson & Mapp, 2002).

Despite these challenges, participants identified strategies they found particularly effective in engaging parents. School plays, fairs, and discos were highlighted as activities that fostered a sense of community and encouraged higher levels of parental involvement (Desforges & Abouchaar, 2003). These events were seen as opportunities to strengthen connections between parents, staff, and students in a relaxed and enjoyable setting (Henderson & Mapp, 2002).

The interviews provided a richer, more detailed understanding of the participants' experiences and perspectives on parental engagement (Seidman, 2013). All interviewees expressed a clear understanding of the term and unanimously agreed on its significant impact on students’ well-being and academic performance (Jeynes, 2012). They highlighted how meaningful engagement with parents supports children both in school and at home, creating a more cohesive and supportive learning environment (Epstein, 2001).

One participant shared a particularly impactful example from their experience, detailing how consistent parental involvement helped a child in their class overcome academic and personal challenges. This story underscored the transformative power of parental engagement when done effectively (Jeynes, 2007).

However, the interviews also brought attention to the challenges faced by staff in maintaining consistent engagement with parents (Epstein & Sheldon, 2022). While the questionnaire responses emphasised external barriers, the interviews revealed internal challenges within the school (Bryman, 2016). For instance, one participant highlighted the issue of over-communication through platforms like Class Dojo. They shared how they often felt pressured to respond to messages outside of working hours, which blurred the boundaries between professional and personal time. This participant noted that addressing queries and resolving issues late at night or early in the morning led to feelings of exhaustion and frustration. Additionally, they found themselves handling responsibilities that fell outside their official role, which added to their workload and stress.

From both the questionnaires and interviews, several recurring themes emerged. The participants consistently emphasized the positive influence of parental involvement on student outcomes, particularly in fostering emotional well-being and academic achievement (Henderson & Mapp, 2022). Effective engagement strategies such as school plays, fairs, and regular communication through digital tools were praised for their success in building strong relationships between parents and staff (Epstine & Sanders, 2006). Challenges in engagement such as language barriers, socioeconomic constraints, and over-communication were identified as significant obstacles, highlighting the need for tailored solutions to address these issues (Lopez & Figueroa, 2008). Whilst the need for clear boundaries between professional responsibilities and personal time was a recurring concern among staff members (Maslach & Leiter, 2016).

The combination of questionnaires and interviews provided a comprehensive understanding of the participants’ perspectives on parental engagement (Creswell & Clark, 2017). While the questionnaires offered structured data on key trends and challenges, the interviews added depth and context, capturing the complexities of the issue (Bryman, 2016). By addressing the barriers and building on the effective strategies identified, schools can enhance parental engagement and its positive impact on student well-being and holistic development (Henderson & Mapp, 2002).

Conclusion

	In conclusion, the research methods used, through a combination of interviews and questionnaires, provided a comprehensive overview of the strategies and activities implemented at School A to foster parental engagement. These methods not only captured the diverse perspectives of parents, teachers, and school staff but also illuminated the various ways in which engagement strategies, such as school events, regular communication, and collaborative activities, impacted the emotional, social, and academic well-being of students (Epstein, 2001). The findings highlighted how increased parental involvement contributes to a supportive learning environment, where children feel secure, motivated, and valued, ultimately enhancing their overall development (Jeynes, 2007). Additionally, the research identified both the benefits and challenges associated with parental engagement, offering valuable insights into how these efforts can be strengthened to further support student well-being (Hill & Tyson, 2009). By emphasising the importance of a strong school-parent partnership, the study underscores the profound influence that effective parental engagement has on creating a positive and thriving school community (Epstein, 2001).
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