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A critical evaluation of an observed critical incident and the identification of next teaching and learning steps

Introduction 
This essay is based upon a behaviour management incident that occurred as part of a two day observation of a Primary School in South Wales (appendix 1). Firstly, the role and importance of critical evaluation will be discussed, including the reform of the curriculum in Wales and the need to continue to progress as a teacher (Tripp, 2012; Donaldson, 2015; Welsh Government, 2019). Secondly, this essay will go onto describe the context of the School that was visited, however, any identifying factors are either blanked out or removed altogether (Estyn, 2017; British Education Research Association (BERA), 2018). Thirdly, the specific critical incident will be described and discussed in relation to the four purposes (Welsh Government, 2021; appendix 1). Next, the literature and theorists, such as  Glasser (1965), Dreikurs (1968), Canter and Canter, (2001) and Van Lier et al. (2004) will be discussed. Finally, the reflection and next steps that have come from the observation and discussions within this essay, specifically the use of behavioural management strategies in foundation learning and key stage two, will be evaluated. Adding to this, at no point during the essay are any suggestions or next steps directed to the teachers’ that were observed during this opportunity; these suggestions and next steps are specifically made to better my own practice and view of the literature (BERA, 2018).

Role of Critical Evaluation 

Within Wales the Welsh Government (2019) have devised a set of professional standards for trainee teachers and experienced teachers to follow, ensuring all are progressing and are knowledgeable on changes and new finds research (Tripp, 2012). Specifically, within the professional learning standard it is essential teachers critically evaluate their practice; this will allow teachers to identify and build upon strengths and improve their weaknesses, creating a more effective learning environment for both teachers and children (Welsh Government, 2019; Tripp, 2012). An example of reflective practise would be the curriculum reform within Wales (Donaldson, 2015; Welsh Government, 2021; Welsh Government, 2010; Welsh Government, 2015). The Organisation for Economic Cooperation and Development (OECD) (2014) found that many children that attended a School in Wales were performing poorly, this was highlighted in the Programme for International Student Assessments (PISA). Having said this, the PISA surveys compare the academic achievement of children within three tests, reading, mathematics and science, and do not take into consideration the wellbeing of children or the School environment when comparisons are made; just because a School has excellent PISA test results, does not mean the children are happy in School or have a desire to continue to learn (OECD, 2014). However, within Donaldson’s (2015) review the wellbeing and School environment were considered and as a result a new curriculum that allows Schools to devise their own specific curriculum was created (Welsh Government, 2021). Additionally, this can allow teachers to think about their practice and make changed where they, or their senior, sees necessary (Bassot, 2020; Tripp, 2012).

There are a number of reflective models that teachers can use to think critically about their practice (Bassot, 2020). Argyris and Schon’s (1978) reflective model allows teachers to reflect as the incident is happening. Whilst this can allow for teachers to adapt their lessons as they go, it can be difficult for training or new teachers to utilise as they are still beginning their practice, experienced teachers may be able to use this more effectively during their School day (Argyris and Schon, 1978; Donaldson, 2015). Brookfield’s (2005) reflective model allows for teachers to view their practice through different lenses; self, pupils, peers and theoretical research. Therefore, this may be a more appropriate reflective model for training and new teachers as they can take time to reflect on their practise from different perspectives and, in turn, devise lessons that become more effective (Argyris and Schon, 1978; Tripp, 2012). Moreover, using a reflective model can permit teachers to become a more reflective individual that, according to Dewey (1933), is open minded and willing to try new ideas if theory supports it, is responsible and backs up their lessons with theory whilst also understanding that some lessons will not go to plan and is wholehearted try new ideas with all their effort, even if they think it will not work. Evidence of reflective practise can then go in the teachers professional learning passport (Education Workforce Council, 2015).

Observation 

In this observation the School, staff and pupils observed will remain anonymous (BERA, 2018). Whilst the context of the School is given, all identifiable information is anonymised or removed from the assignment (BERA, 2018).
This observation took place in a mixed gender, English medium Primary School in the City and County of Swansea. Following the amalgamation of two areas, the School originally opened in September 2012, then, the School moved to a new building on a different site in September 2015 (Estyn, 2017). The School currently has 540 pupils, between the ages of 3 and 11 years, on roll and there are 18 single-year classes and two mixed-year classes (Estyn, 2017; My Local School, 2021). Additionally, the School has three specialist teaching facilities, to provide education for pupils with speech, language and communication needs from across the City and County of Swansea (Estyn , 2017). According to My Local School (2021), the percentage of pupils on free School meals is 35.3%, which is above the Welsh average of 21.2% (Stats Wales, 2022). The school also has a higher percentage of pupils with additional learning needs with 30.6% compared to the 11.1% average (My Local School, 2021). My Local School (2021) also found that the majority of pupils are of white British ethnicity and mainly speak English at home, with few pupils speaking Welsh at home. As the My Local School (2021) report was written for the last academic year, it may be outdated with number of pupils on roll, percentages of pupils who are on free School meals and pupils with additional learning needs, however, this was the most up to date and reliable source. 

Incident linked to four purposes 

It is essential that Schools base their curriculum on Donaldson’s (2015) four purposes; ambitious capable learners, healthy confident individuals, ethically informed citizens and enterprising creative contributors in order to achieve the vision and requirements of the curriculum. The four purposes are based on children’s voice and, therefore, how a School implements the four purposes will differ greatly (Welsh Government, 2022). The critical incident took place in a mixed ability year one class. The class teacher had ten years' experience teaching and had come back to teaching in September 2022, after a five-year break. The teacher was going to start a maths lesson; however, the children were distracted and hyper as they had wet play and wet lunch, and had only had the chance to play outside for around three minutes of morning play before it started to rain. Therefore, the teacher changed the routine to allow the children to have a chance to burn off some energy. During this, the children were able to move wherever they wanted in the classroom, providing it was safe, allowing children to take measured risks which can help them become enterprising, creative contributors (Welsh Government, 2022). During the time where children were finding a space some told their peers that they were too close, the children then found a space which allowed them to move safely (Welsh Government, 2022). The teacher got involved and encouraged the children to express themselves how they wanted; some children decided to dance around the classroom and others decided to dance on the spot. Furthermore, this allowed the children to give off their energy to benefit others as they enjoyed seeing their peers dance moves and expressing themselves (Welsh Government, 2022). 

After this, most children were sitting smartly whilst other were not. The teacher then said, ‘I am sad because some boys and girls are not sitting nicely’. Then, the teacher handed out dojo points and this encouraged more children to sit smartly. This allowed for the children to build upon knowledge, knowing that if they had wet play and not had chance to play outside, they may find it more difficult to concentrate and become ready to learn (Welsh Government, 2022). This also allowed for children to set themselves the high, but achievable, standards of the class to achieve the dojo points, which in turn grants them golden time on a Friday afternoon. Furthermore, children were communicating clearly that another teacher had awarded them dojo points for doing something well and the teacher trusted the children with what they were saying (Welsh Government, 2022). As dojo points were being handed out, children were applying their mathematical concepts by looking at what points different achievements get them, the children wanted to receive two points each for a ‘wow’ piece of work and all agreed they would try their best to do this throughout the afternoon (Welsh Government, 2022). The children helped each other to complete a ‘wow’ piece of work and at the end of the session were all awarded two dojo points which then resulted in the children to give off their energy to benefit others and grasping the opportunity to achieve dojo points by telling each other how proud they were of one another (Welsh Government, 2022). The aspect of this observation which has been identified as a critical incident is the behaviour management of pupils. 

Literature Review 

Behaviour management is a part of any classroom, whether that be the youngest children in Primary Schools or the oldest young people in Secondary School, this will continue on to further and higher education (Cowley, 2011). Every class has different needs, including likes, dislikes, additional needs and atmosphere; behaviour management will look different because of this (Cowley, 2011). Additionally, Schools will have a behaviour policy and this may influence the way in which the teacher and other members of staff can deal with behavioural issues that may occur (Wright, 2005). Behavioural policies may also differ from how the teacher wants to and can deal with behavioural issues, as a result teachers can feel like they are being unfair or not strict enough when giving consequences (Wright, 2005). However, it is essential to ensure no matter the staff member dealing with the issue, the result will be the same so that the child, young person and parents do not feel targeted by certain staff members (Wright, 2005). There are a number of strategies teachers have to implement when behavioural issues occur, including whole class punishment (Cowley, 2011). Cowley (2011) identifies whole class punishment to be an effective way of reducing inappropriate behaviour, however Wright (2005) suggests this is unfair and should only be implemented when safety is at risk. Having said this, Van Lier et al. (2004) proposes one of the most important aspects of enforcing discipline is self reflection, therefore, if a child was misbehaving and the consequence of that behaviour was the whole class missing out on their play then this could be one way of allowing self-reflection to happen. On the other hand, as pupils get older the child or young person who has caused the whole class punishment is more likely to become isolated and targeted by other children and young people (Van Lier et al., 2004) Additionally, this could also lead to further behavioural issues as a child who rarely misbehaves think they will get punished whether they are good or bad so there is no benefit to being well behaved (Van Lier et al., 2004). As well as self reflection, Van Lier et al. (2004) identifies class rules, mutual respect, safe environment and expectations as important aspects of enforcing discipline. If these aspects of discipline are not in place children may be at risk of negative outcomes, including isolation and grades that do not reflect their potential (Van Lier et al., 2004). There are a number of theories teachers can adopt, depending on School policy; these include assertive discipline, logical consequences and reality therapy (Canter and Canter, 2001).

If a class is known for being particularly challenging then the teacher may decide to adopt the assertive discipline approach (Canter and Canter, 2001). This may be appropriate for a challenging class as the teacher sets out rules from the beginning and these cannot be negotiated, therefore, children know what is expected of them (Canter and Canter, 2001). This, however, could be less appropriate for a class with a more positive reputation as Wright (2005) suggests it is important for children to decide their rules as they are less likely to break the rules when they have been decided mutually. Following the discipline plan that would be used when this approach is in place, senior management will always be informed and excuses are not accepted (Canter and Canter, 2001). Cowley (2011) argues that children may not have a positive home live which will influence the way they behave in School and, for example, whether they get to School late. An assertive approach may result in the child further retaliating as they are being punished for something which is not their fault (Wright, 2005). Canter and Canter (2001) suggest three potential approaches from the teacher which may further influence the decision of further retaliating; non-assertively, hostilely and assertively. A teacher who reacts in a non-assertive or hostile way could suggest to the pupils that the teacher cannot deal with their behaviour and, therefore, encourage them to continue with this inappropriate behaviour (Canter and Canter, 2001). However, a teacher who deals with negative behaviour in an assertive way demonstrates the teacher is calm and insists compliance which can encourage children to stop or reduce negative behaviour. Adding to this, Canter and Canter (2001) identify two kinds of inappropriate behaviour; primary and secondary. Primary behaviour is the initial negative behaviour such as a child not sitting smartly (Canter and Canter, 2001). Then, secondary behaviour is anything that comes after that, such as the same child not dancing to the music (Canter and Canter, 2001). According to Canter and Canter (2001), the primary behaviour is what the teacher deals with and anything after that, the teacher would ignore and would instead catch them being good and praise them. Whilst it is important to praise good behaviour, ignoring some negative behaviour may result in the children thinking that not all action do not have consequences (Dreikurs, 1968).

Instead, Dreikurs (1968) implies all actions have consequences. The three types of consequences Dreikurs (1968) suggests are natural, arbitrary and logical. Natural consequences are viewed as the most effective as their behaviour has a direct influence on the consequence, this could be a child is not sitting smartly so their peers do not want to sit near them, however, it is not unusual for teachers to intervene before this happens to avoid conflict (Dreikurs, 1968). Arbitrary is potentially the most commonly used and is where the consequence is not aligned with the behaviour; a child who is not sitting smartly looses their breaktime (Dreikurs, 1968). This can result in children finding it difficult to make connections between their actions and consequences (Cowley, 2011). The final type consequence suggested by Dreikurs (1968) is logical, this is where consequences are connected to the behaviour; a child who is not sitting smartly does not get dojo points for sitting smartly (Dreikurs, 1968). This can allow the child to identify how their behaviour influenced the consequence (Dreikurs, 1968). However, it can be difficult to think of a consequence that is directly linked to the action; if a child lies to a teacher the appropriate consequence may not always be clear and an appropriate consequence may be different for all teachers and may then result in children thinking this is unfair (Dreikurs, 1968). This behavioural model also suggests that teachers may be able to remove negative behaviour from the classroom and School yard all together as Dreikurs (1968) implies that negative behaviour is motivated by unconscious needs; to gain attention, to display inadequacy, exercise power and exact revenge. Furthermore, if attention is gained met, whether it is positive or negative, then the latter will not manifest, thus, negative behaviour is reduce and possibly removed altogether (Dreikurs, 1968). However, in a big class it may be extremely difficult to give attention to all children at all times but this could be where the teacher would encourage children to explore why they behave in certain ways and give consequences that should help the child change their behaviour (Dreikurs, 1968). 

Contradicting the need for consequences, Glasser’s (1965) reality therapy suggests that consequences are not always the correct answer to actions. Instead Glasser (1965) allows for children to think about how their actions make others feel, encouraging children to become ethical informed citizens (Welsh Government, 2021). Using this theory gives the opportunity for both the children and teacher to mutually agree and set class rules (Glasser, 1965). Within this theory, it is essential that the teachers meets the following five needs of every child in the class; survival, freedom, power, belonging and fun (Glasser, 1965). In short, the children are given choice of what and how to learn certain topics through meaningful and interesting activities (Glasser, 1965). This may be appropriate during the foundation learning of children, as they are encouraged to learn through play, as they move up School it may be more difficult to implement as there can be more of a set timetable of when activities have to be done (Welsh Government, 2015; Welsh Government, 2010; Welsh Government, 2021). Furthermore, as previously stated in a big class it can be difficult to meet every need of every child at all times whilst ensuring what is needed to be taught is taught in an effective way (Glasser, 1965). Having said this, children in foundation learning may find it difficult to link their actions with how it makes others feel as they are not yet capable of identifying others’ emotions when it differs from theirs (Cowley, 2011). Additionally, some children in foundation learning may find it difficult to identify how they feel which will make the task viewing their actions from another perspective extremely difficult (Cowley, 2011). Therefore, it is important for teachers to work closely with children early on in foundation learning so that children can identify and communicate how they and others may feel (Cowley, 2011).

Reflection, Evaluation and Next Steps 

In order to implement effective behaviour management in my classroom I will now reflect and evaluate upon the critical incident and theory and then identify steps in which I will take to ensure this is part of my teaching career. From the visit to the Primary School, I had discussions with the class teacher and teaching assistants about how they manage behaviour. This allowed me to link the theory, such as Glasser (1965), Dreikurs (1968), Canter and Canter, (2001) and Van Lier et al. (2004), to my practice. Additionally, the class teacher explained that they felt they struggled with behaviour management during the critical incident. However, I shared the theories I had researched with the class teacher and they were interested in finding out more about each of the theories. I then said to the class teacher that I was nervous about behaviour management when I start my professional teaching experience, they then introduced me to the different strategies they have in that particular School. On reflection of this discussion I can understand the importance of having professional conversations about aspects of teaching I feel nervous about as well as my strengths and areas for improvement that will be found when I start teaching (Bassot, 2020). Furthermore, I can see that even teachers with years of experience can feel like they are struggling with their behaviour management and, therefore, feel I can be less critical of myself and understand that I will make mistakes and as long as I learn from them I will progress with my teaching (Bassot, 2020).

The theory that I will base my practise on will greatly depend on the age and dynamics of the class I will teach (Cowley, 2011). Glasser’s (1965) reality therapy may be beneficial in a younger year group, such as foundation phase, as an aspect of this is theory is choice. Although I understand the importance of older years to have a choice, key stage two is generally more structured and as a result could be more difficult to enforce (Glasser, 1965). However, I feel no matter the age or dynamics of the class a sense of belonging is essential to a positive and safe learning environment (Donaldson, 2015). Without this, children may be more likely to misbehave, potentially making it more challenging for themselves and peers to learn (Wright, 2005). Instead, if I am placed in an older year group, adopting Dreikurs’ (1968) logical consequences model would possibly be more appropriate, as children are more aware that all actions have consequences. Ideally, I would want all children to have enough attention they would not misbehave, however, in a big class I would not be able to give all children attention at the same time (Dreikurs, 1968). This potential issue could be overcome through group work as Dreikurs (1968) does not suggest that attention has to come directly from the teacher; peers can also fulfil this need. If negative behaviour does arise, I would like actions to be met with a natural consequence, but, as I am training it can be difficult to know when or when not to intervene so I may get this element wrong (Dreikurs, 1968). If behaviour becomes more serious and they upset or hurt staff members or their peers then I would try my best to link their consequence to their action so they can make direct links from their action, again this may require support from my class and senior mentor (Dreikurs, 1968).

To best understand how other teachers deal with behaviour management I will read the School’s behavioural policy, observe the class teacher and have discussions about the most appropriate behavioural approach, with them, the senior mentor and the teaching assistants. Additionally, if negative behaviour occurs I will discuss this with the child and their parent or career to, hopefully, best support the child (Wright, 2005). This allows for collaboration and the refining element of pedagogy as I will be seeking advice and support, working with in school colleagues and involving partners in learning to enhance the environment children are learning in (Welsh Government, 2019). Moreover, I will ensure that there are clear rules and boundaries set out from the beginning, so they know what I, the teacher and teaching assistants expect as well as what their peers and themselves should expect in terms of behaviour (Dreikurs, 1968).

Conclusion 

To conclude, it is vital that teachers, teaching assistants, children and parents or guardian work together to ensure the best possible learning environment for all. Occasionally, behaviour will escalate and specialist or senior members of staff will need to step in and, therefore, it is essential Schools have a clear behavioural policy that all parties are aware of (Cowley, 2011). Moreover, staff members must understand why the policy adopts a certain approach, whilst this may differ from the approach they want to adopt, if a parent or guardian questions the policy the staff member should be able to confidently answer it (Wright, 2005). Although there are a number of theorists with differing views, many of them come to the realisation that if needs of the children are met, behaviour will not escalated, therefore teachers must ensure they meet each childs’ needs as best as possible during the School day (Glasser, 1965; Dreikurs,1968; Canter and Canter, 2001; Van Lier et al., 2004). Furthermore, to keep building upon their classroom management skills teachers, especially training or new teachers, must reflect on their practise and identify areas of strengths and improvement, in turn, this can also allow teachers to achieve the standards set out by the Welsh Government (2019). The reflections and evaluation of the literature in this essay were set out to better inform my teaching practice and not to critique the teachers observed (BERA, 2018). Whilst it depends on the class I am placed in for my teaching experience because of the effective use of natural and logical consequences, I feel Dreikurs (1968) behavioural model will be most appropriate in my teaching experiences.
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Appendices 
Appendix 1 – Record of three critical incidents 
Record 1
	Date and time, year group:
26th September 2022 – 9am Year 1 mixed ability

	Where and When: 

This incident happened after the children had been dropped off in the morning and were already sitting down for the day to begin. I had been introduced to the class and said hello to all the children and staff in the class. 


	What happened: 

[bookmark: _Int_UeFWHIV6][bookmark: _Int_8ycdInmf]A child was sharing some news about what happened on the weekend. After the child had said their news, the teacher asked the other children if they had any questions. One of the children put their hand up and the teacher picked them to ask the question. The child was taking quite a while (more than one minute to ask their question). The teacher was very patient with the child asking a question, they said the child could have as much time as they needed. The other children began to get restless, and the teacher encouraged the other child to ask their question by giving probe words such as ‘did you want to know what happened, or why it happened, or when did it happen?.’ The child still did not ask their question. The other children continued to get restless, and the teacher said, ‘how about *child’s name* you think of your question, and we can ask it later?’ The child agreed that it was a clever idea. The lesson continued and at break time the child said they had thought of a question and then asked their friend. 


	[bookmark: _Int_0sB4Nr3Z]Areas of exploration: 

What time is appropriate for children to ask/answer questions

How to balance what all children want to do in a class

How to reduce the amount of time children feel fidgety 

[bookmark: _Int_jbeXO0e9]Encouraging children to express themselves, possibly through asking and answering questions



	Notes:  
[bookmark: _Int_C2qEXJ7y]The video that the children were going to watch was on the board, which may have distracted them. Prior to the child asking a question the class was not remarkably busy, however, I had come in and disrupted the first little bit of the lesson. The class teacher that was with them had only been with them for around twelve lessons the whole term as they job share with another teacher who was not there today. 



Record 2
	Date and time, year group: September 26th, 2022, 12:30 – Year 1 


	Where and When: 

This year 1 group was a mixed ability class. The children were about to do a maths lesson but as it had just been wet lunch and children only had about three minutes of morning play as it started to pour down the teacher changed the routine slightly.



	What happened: 

[bookmark: _Int_sXgwp3W3][bookmark: _Int_u6cIamOQ][bookmark: _Int_5FnNvJ1o]The teacher changed the routine so the children could dance around the class as they have been inside for most of the day. The teacher let the children go wherever they wanted in the class, as long as it was a safe place. The teacher got involved and encouraged them. Some children decided to dance around the class, and some decided to dance on the spot. They could express themselves how they wanted. The hope of this activity was to allow the children to free some energy. Despite this, some children were still fidgeting, and the teacher said ‘Dw i’n trist achos some boys and girls are moving around the carpet.’ The teacher then rewarding good sitting by verbally praising them and giving them dojo points. This then encouraged many children to sit nicely and quietly to receive dojo points. Some children did not sit very nicely, and the teacher gave the children an opportunity to say why they were not listening. 





	[bookmark: _Int_s4JQJtja]Areas of exploration: 

Exercising to burn energy off (also known as an energy break)

Extrinsic and intrinsic motivation

Outdoor play and energy levels

Behaviour managment



	Notes: 

[bookmark: _Int_sM0CI8NG]The children were quite hectic as they had only had around three minutes of playtime as it was wet, the children were inside and watching TV. The class was used to having me in the class as I had been with them all morning and there were not any other distractions. Having said this, his children did not have much active playtime. The teacher made it clear what she was changing, why she was changing it and what she wanted them to do. She made it clear that although she wanted them to have fun and burn some energy, she also wanted them to be safe in the space they had.



Record 3
	Date and time, year group: 27th September 2022 11:30


	Where and When: 

[bookmark: _Int_F7GczqXx]This critical incident happened in a language, literacy, and communication lesson. The class was a mixed ability year five. There were twenty-six pupils in the class including one child with a physical disability, requiring her to have a constant 1:1. This also includes a Ukrainian child who was learning basic English. 


	What happened: 

[bookmark: _Int_d7z20Faw][bookmark: _Int_CEqU847E][bookmark: _Int_jZ2sueFe][bookmark: _Int_HWwpH4yO]The class had previously been on a trip to Cardiff Castle. The teacher told the children to think of three things they have learnt whilst at Cardiff Castle and to work individually, in pairs or as a table to see what else they could say. Some children decided to tell the whole class three things, some only wanted to say one and others did not want to say anything. After this, the teacher showed the class photos of all of them when they were at the Castle. The class were deeply knowledgeable about World War II and Cardiff Castle. Children were encouraged to think critically about the War; there was a photo of windows being boarded up with plasterboard and a child said ‘we could just use mattresses’ and other children said why or why they did not think it was a clever idea. Children were also comparing prices then to prices now; one child said, ‘1 shilling wow, if I went to Costa, it would cost me about five quid’. The class then wrote a recount of their trip and identified points they did and did not like. 



	[bookmark: _Int_HF6IHXTO]Areas of exploration: 


Real life authentic contexts 

Having a topic to underpin the AoLEs

Importance of cross curricular themes during lessons

Allowing children to think critically 


	Notes: 

This was just after a fifteen-minute playtime. A few children were called out individually to read to a teaching assistant. The corridors were quiet so there was no noise distraction, however, some children were talking about things that did not relate to Cardiff Castle and the teacher wrote these children's names on the board. In the class there was the class teacher, a teaching assistant, who was looking after the child with a physical disability, and myself who was carrying out this observation.
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