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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Consider proofreading your future drafts to avoid any grammatical/punctuation errors to enhance the flow and readability. 
	I have made sure to proof read more closely and have used Grammarly to spot any errors that I may have missed.

	Targed/Target 2
	To improve your referencing skills, please use the Harvard Referencing Handbook for guidance (e.g. page numbers needed for direct quotes)
	I have taken time before starting this assignment to go over University supplied Harvard Referencing materials.

	Targed/Target 3
	Aim to move from descriptive writing - try not to list strategies or just reference theories, but further critically evaluate their effectiveness and limitations. 
	Where possible, I have aimed to critically assess the effectiveness and constraints of strategies and theories, rather than solely describing them.



I acknowledge the use of Grammarly (https://www.grammarly.com/) on 23 February 2025 to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax.
 I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 20 February 2025 to write my notes into submission format using the prompt(s): 
1. Show me research that shows how poor weather can have a negative effect on pupil engagement in outdoor learning?
2. What is a good way to provide a concise overview and set the stage for the assignment?
3. What are some evidence based strategies that show how outdoor learning is beneficial
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflection

Introduction
[bookmark: _Hlk190943747]Across Wales, all schools have a document called a School Development Plan (SDP). These are essential for steering schools toward educational improvement; they set clear objectives to enhance student learning and outcomes, support and guide the delivery of quality teaching, and elevate the school's overall performance. This literature aims to evaluate one strategic target from the school's SDP critically. This piece of literature focuses on the SDP target: "To develop the use of the outdoors to support our curiosity curriculum.". This target is significant as evidence shows that outdoor learning inspires wonder and promotes inquisitive minds, which complements the new curriculum (Mann et al., 2022). Throughout this literature, I will refer to the School as School A for anonymity to protect the school and the pupils in line with BERA (2024). School A has 230 pupils. 22% ALN compared to the national average of 11%. 57% are eligible for FSM, the national average being 21% and 15% EAL (English as an additional language). This school is located in a deprived area with high levels of unemployment. This literature will explore the existing literature surrounding SDPs and outdoor learning. It will analyse my and the school's approach to addressing the SDP target, offering reflections on my practice.
Literature Review
A school's SDP is a vital strategic document that details priorities for improvement within a school and should outline the steps that staff can take to achieve those goals over a set period, usually 1 to 3 years. A school utilises this document to steer decision-making and promote ongoing improvement in essential aspects such as teaching quality, student results, staff professional growth, and resource management. 
[bookmark: _Hlk191206444]The School Development Planning (SDP) process employs a structured approach to facilitate continuous improvement. It begins with Evaluation and Needs Analysis, where schools assess their performance using internal and external data, such as student achievement and well-being surveys. Stakeholder feedback and input from SLT, staff, Governors, Local Authorities and pupils help identify key priorities. The next step, Strategic Target Setting, involves establishing clear, measurable improvement goals aligned with national policies, including the Welsh Government’s National Mission for Education (Welsh Government, 2023). In the Action Planning phase, specific actions, responsibilities, and timelines are outlined to achieve these targets, considering professional development and resource allocation. During implementation, the planned actions are executed, with staff receiving support and learning opportunities. Finally, Monitoring and Evaluation track progress through data analysis and feedback, allowing for necessary adjustments to enhance strategies and ensure ongoing school improvement. This cyclical method allows schools to adapt to changing needs and improve educational results.
The Welsh Government plays a crucial role in developing SDPs by establishing educational policies, funding priorities, and national strategies. Schools must align their SDPs with initiatives such as The National Mission for Education, which focuses on equity, well-being, and high standards. Guidance on school improvement defines SDP objectives and improves teaching, learning, and leadership. By integrating these national priorities, SDPs enable schools to fulfil government expectations and promote enhancement. The Curriculum for Wales (CfW) is integral to educational reform, necessitating that schools create, assess, and refine their curricula, thus making the SDP essential for effective CfW implementation.
This piece of literature focuses on the SDP target of outdoor learning. The priority is written down in the SDP as "To develop the use of the outdoors to support our curiosity curriculum.". With all aspects of education, some challenges are associated with implementing ideas. Outdoor learning has various challenges that can create barriers to its implementation. One is the weather; bad weather can affect a lesson in many ways when trying to do an outdoor lesson. It can make a lesson difficult or sometimes even stop what has been planned if the weather is severe enough. The poor weather can also affect pupil engagement in outdoor learning. Kmet et al. (2024) highlighted how poor weather conditions were a significant barrier, leading to lower engagement and increased reluctance to outdoor learning in both students and teachers. This demonstrated how the weather conditions were a challenge to outdoor learning. In contrast, some evidence shows how outdoor learning, even in challenging conditions, can foster a strong sense of engagement and community (Dancz et al., 2024). Resources and their cost can be a barrier as outdoor equipment can be expensive; they will need equipment suited to outdoor learning and suitable outdoor wear for those pupils who do not bring their own. Parental concerns are another barrier to outdoor learning, as some families can have reservations about their children taking part in outdoor learning because they have safety and hygiene concerns. Tait et al. (2024) found that parents perceived outdoor learning environments as risky due to injury to risk, lack of sanitation and potential exposure to infections. On the other hand, Çobanoğlu and Yurttaş Kumlu (2020) found that most parents support outdoor learning as they believe it helps develop children’s social skills and independence. Other issues that may arise from the parent's point of view is the mess that can come with outdoor learning, and they could be unable to afford clothes being ruined and having to do lots of washing as a result. 
Many teaching-based strategies complement outdoor learning. One strategy used in outdoor learning is experiential learning, which involves hands-on activities that engage the learners in real-world tasks; this could be in a range of forms, from gardening to scientific experiments. This gives educational experiences set in an authentic context and sometimes can only be done in an outdoor space. Evidence has shown that it can enhance problem-solving skills, knowledge retention and critical thinking (Harris and Bilton., 2021). Wilkinson (2013) said outdoor learning allows children to learn in ways that cannot be applied indoors. Outdoor learning also allows for the implementation of an inquiry-based learning strategy. Students can explore natural environments by asking questions, making hypotheses and conducting experiments. These opportunities have been seen to develop curiosity in young learners, increasing independent learning. DiYanni et al. (2023) stated that outdoor learning increased learners' independence and interest. A third strategy towards teaching supported by outdoor learning is creating adventure and play-based learning. Lessons where this is promoted often result in team games and allow for learning through play. This has been seen to encourage creativity and collaboration in children. Setiyawati (2024) found that outdoor learning helped foster student collaboration. Hyndman and Mahony (2018) determined that outdoor learning can support students' creativity.
Research in recent years has evidenced how outdoor learning benefits young people in education. Some evidence supports the case for outdoor learning having a positive correlation with academic improvement. Research has shown that outdoor learning results in deeper engagement, reduces stress, improves focus, and improves performance in academic subjects. Khan, McGeown and Bell (2020) saw that outdoor learning could facilitate and improve children's academic attainment. This idea is supported by a range of literature concluding that outdoor learning has helped improve academic performance. However, it is important to note that some research acknowledges the benefits of outdoor learning but argues that there are no measurable improvements in core subjects (Chen et al., 2025). Another important aspect of child development that outdoor learning has been evidenced to support is social and emotional development (Price, 2019). Outdoor learning builds confidence and independence by allowing children to take risks and solve problems. It helps regulate emotions by reducing stress and anxiety, promoting well-being. Additionally, it fosters empathy and social awareness by encouraging connections with nature and peers, nurturing kindness, patience, and a sense of responsibility. 
The Welsh Government (2022) supports the notion of outdoor learning, detailing their support and encouragement to see an increase in outdoor learning across education in Wales; the research stated: "Outdoor learning encourages personal development, helps foster resilience, and provides opportunities to engage with the environment in ways that support a deeper understanding of the curriculum.” As a result, we have seen a significant increase in the last few years of schools tackling outdoor learning, trying to incorporate it into their curriculum as much as possible.

Developing an Action Plan
Priorities in a school's SDP are supported by context, which has suggested and presented a reason for the school to focus on this priority as a target. When a target is identified in a school's SDP, they will develop some targets, and action plans will develop from these targets. These action plans set out guidance for staff on how they could and should work on the identified target. The action plan is the guide that helps implement practices to improve the targets, which can then be monitored and evaluated. School A identified "To develop the use of the outdoors to support our curiosity curriculum.". It is looking to improve the usage of outdoor learning strategies to support the curriculum. A rationale was created for this strategic priority that justified why the target has been identified as needing to be on the school's SDP. One reason outdoor learning was selected as a target was due to findings from a HAPPEN (Health and Attainment of Pupils in a Primary Education Network) survey. This survey is a research tool used in Welsh primary schools to evaluate children's health, well-being, and lifestyle habits, offering insights to enhance educational and well-being initiatives. After running this survey at School A, they identified that learners suffered too little exposure to nature. The school also found that through trauma-informed training (undisclosed), exposure to the outdoors advocates a need to promote biophilia. Many studies support using nature to help support trauma (Fisher, 2023; Evans, 2023). The final reason identified in the rationale is that evidence shows that outdoor learning inspires wonder and promotes inquisitive minds, which complements our new curriculum. Parker (2022) found that fields of thoughts opened up to hungry minds, showing wonder and inspiration in young learners. This target and rationale align with the school's vision of providing a creative curriculum that ignites curiosity, sparks imagination and inspires awe and wonder. The school supported this priority by completing key actions, researching, and purchasing outdoor storage facilities and provisions that can be used in all-weather to enhance children’s learning and development. The school had staff trained on effective play opportunities in the outdoors. The school also used fundraising to enhance the outdoor space and its equipment. The school broke down this strategic priority into three sub-priorities. 
These were;
1) Develop the use of the outdoors for nursery, reception, and year 1.
2) To develop more opportunities to go/access the outdoors.
3) Forest School – to further develop the afternoon forest school programme.
These sub-priorities have a range of success criteria that give guidance on what can be worked towards with the improvement and further implementation of outdoor learning. As I was in Year 5, I focused on sub-priority 2, “To develop more opportunities to go/access the outdoors.”.  The intended impacts of this sub-priority were to see pupils make progress with physical skills and outdoor resources to promote this, and to develop the outdoor space to maximise outcomes and promote varied learning. The SDP stated that this could be actioned by introducing ‘focus group’ tasks rather than teaching the whole class and arranging timetables to ensure opportunities for outdoor learning are planned for the week. School A continuously monitors the impact that the outdoor learning steps to improvement have had on the learners within the school. Staff have monitored and noted that they have seen exceptional improvements in learners’ skills, including resilience, cooperation, confidence, independence and creativity. Staff monitor how outdoor learning is going within the school and have fortnightly discussions during meetings on the SDP priorities. The school has also noted that learners with Boxall profiles that have identified targets have seen these target behaviours improve with more outdoor opportunities for nearly all learners. The school aims to run another HAPPEN survey during the academic year to compare the findings to the previous year in hopes of improvement. School A has carefully considered this SDP priority and identified why it was necessary. They have used this information to create a clear set of sub-priorities they want to focus on during the academic year. They have created action plans that account for all the pupils across the school. They have considered the time and resources they need to provide for learners and actively monitor the target. However, measurable data is not being collected for this target. The monitoring of this target is currently based mainly on staff opinion rather than any substantial qualitative or quantitative data. To improve on this, School A could consider creating a questionnaire to monitor learners' feelings, which could be done term on term rather than once a year with the HAPPEN survey. The school could also collaborate with other local schools, connecting and engaging in conversations, exchanging ideas and mutual outdoor learning observations.

Reflection and Evaluation
When I selected my strategic priority and sub-priority, I had a professional conversation with my classroom mentor, breaking down the sub-priority and coming up with some ideas for potential lessons I could deliver. I planned to deliver a cross-curricular lesson that tackled Health and Well-being, Expressive Arts, and Literacy, Language and Communication Areas of Learning. The week before the lesson, I reached out to parents of my class via Class Dojo, sending a message to send their children to school with suitable clothing for outdoor learning, aiming to prevent any possible issues with parents. The lesson plan was based on the class book in year 5. The children read and did much work on the book Holes by Louis Sachar. For this lesson, I would take learners outdoors to a large field and have them role-play being a member of Camp Green Lake for the day; during this, I would introduce the task on the field with a shovel safety talk and then allow learners to dig a hole. This lesson aligned with the intended impact of supporting learners in progressing with physical skills and knowledge of using outdoor resources. The lesson provided pupils with a varied learning experience and created an authentic context for the learners, allowing them to relate and understand the enormous task of digging a 5-foot by 5-foot hole every day. A follow-up lesson from this allowed children to reflect on their hole-digging experience to write an instruction text. After the lesson, I noted that pupil engagement was really high and saw that even those who are often disinterested in school did engage and enjoy the lesson. This engagement carried over to the follow-up lesson. I found that pupils engaged and enjoyed recalling their first-hand experience in an authentic context to write instructions on digging a hole. The lesson created aligned closely with the strategic priority proposed in the SDP. Showing how, by using the SDP it enabled me to create a beneficial lesson for the Year 5 class. 
The school has successfully identified a target that needed to be worked on, but it was also something the learners could engage with and enjoy. The recommendations and intended impacts were suitable for the priority and felt achievable in weekly outdoor learning lessons. The school is making a conscious effort to improve the quality of outdoor learning and opportunities with emerging non-data evidence provided weekly. I feel my experience supports the literature suggesting that pupil engagement in outdoor learning is strong and can positively impact classroom-based lessons.
Conclusion
This literature aims to explore the Development of a strategic target in a school development plan. The research focused on analysing and focusing on a particular strategic target within a school's SDP. This literature analyses the literature surrounding the target and investigates the breakdown of the target through personal practice. The findings revealed that the school's SDP target was well planned and offered clear and achievable guidance and targets for the priority. However, there is a gap in data-driven evidence to support pupils' improvements, which could be an area to improve the target further. Through this analysis, the importance of evidence-based decision-making in school development has become evident, emphasising its role in informed policy and practice. A school's development should be based on evidence from within; this evidence should help shape priorities for what should be prioritised in an SDP. This experience has reinforced the importance of employing data and research to inform classroom practices, assessment strategies, and intervention planning. Integrating initiatives driven by an SDP into teaching will promote a culture of continuous improvement, collaboration and student-centred learning.
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