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Use of Generative AI in Assessment 
 
 
 
	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒
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I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.


















ECPT5003: Managing Behaviour and Supporting Learner Engagement
Part 1
Effective behaviour management in Further Education (FE) and Higher Education (HE) is an essential part of creating an inclusive, productive and safe learning environment within the classroom. It supports a space where diverse learners feel respected and able to take part fully in their chosen area of study at FE and/or HE. Establishing clear expectations, building positive relationships and using both proactive and responsive strategies allows teachers to guide the flow of the lesson and maintain an atmosphere that supports learning.
This assignment will explore key approaches to behaviour management within these settings and examine how teachers can apply these methods to promote equality of opportunity and inclusion. It will consider how thoughtful planning, clear communication and consistent practice help reduce disruption and support sustained academic and personal development, ensuring that all learners have the opportunity to engage and progress.
By establishing clear expectations for the students, building positive relationships, and using proactive and responsive strategies in the classroom, if both the teacher and students are committed, then the lesson will run smoothly. minimise disruptions and support sustained academic and personal development.
Race and Pickford (2007, p. 63) suggest “Non-attendance, lateness and talking in lectures may indicate a lack of engagement” this comes from their chapter on working with large groups and this fits well with existing research on student engagement like Fredricks, Blumenfeld, and Paris (2004) where disengagement manifests in ‘avoidance behaviours' like missing lessons or off-task actions. It focuses on participation, persistence, and classroom behaviour. Race and Pickford (2007) draws on practical experience and references contemporary thinking at the time, and similar points appear in discussions of disruptive behaviours or large-group teaching challenges, something that’s often seen in FE and HE settings. This links in well with the Professional Standards, especially when demonstrating commitment to learners, their learning, safety and well-being.	Comment by Sophie Bailey (1810168): dont use first person No i's me etc	Comment by Sophie Bailey (1810168): Race and Pickford (Publication year) draw upon 
Vizard (2012) discusses approaches for managing difficult groups in classroom settings and for reducing specific forms of poor behaviour. These issues are often more visible in FE or HE than in school settings, due to the wider range of learner backgrounds and experiences. This links to the professional standard of promoting diversity, equality of opportunity and inclusion. While some teachers may choose to continue teaching over disruptive behaviour, it is important to address such behaviour directly so that all learners have an equal chance to take part in the session. Responding to disruption in a clear and fair way helps maintain a learning environment where every learner can access the lesson and make progress.
Gregson and Hillier (2015), in Reflective Teaching in Further, Adult and Vocational Education, outline how teachers’ understanding of learner development is strengthened through deliberate and imaginative planning. They argue that when learning environments are intentionally designed to be stimulating, supportive and inclusive, they can encourage engagement and help learners to overcome previously held negative attitudes towards education.
This perspective highlights the importance of thoughtful, responsive planning that includes variety, relevance and creativity. By attending to the diverse needs of learners; including mature students, those with neurodiverse profiles, and individuals who may initially present as resistant or disengaged teachers can create conditions that promote motivation and encourage a shift from passive or reluctant participation towards active involvement in learning activities.
This aligns with several of the Welsh Professional Standards for post sixteen education where it states guidance such as enabling learners to share responsibility for their own learning, as a teacher, reflecting on own values, knowledge and skills to improve learning, using evidence and research to improve practice. 
These ideas can be understood as part of the broader domain of planning. This aspect of Gregson and Hillier’s (2015) work aligns closely with the principles of planning and delivering effective learning, teaching and assessment. It also reflects the importance of building positive and collaborative relationships and demonstrating a sustained commitment to students, their progress, their safety and their well-being. Through these practices, teachers actively promote and uphold diversity, equality of opportunity and inclusion within further or higher education settings.
Robinson (2019) notes that in Further Education it is common for teachers to be younger than some of their students. This can create difficulty when learners question the teacher’s authority or experience, particularly when they believe they have greater life or work knowledge. As a result, some students may become disruptive or less willing to engage in the classroom. This is different to a school setting, where teachers are usually older than the pupils they teach and their authority is rarely challenged because of age. Robinson’s point shows that teachers in Further Education often need to establish credibility and clear expectations in order to get the respect and the best from their students.	Comment by Sophie Bailey (1810168): like this
This point is supported widely in Further Education literature, including Robinson (2019). Robinson discusses behaviour management in Further Education, adult and vocational contexts and explains that factors such as power relations, past experiences and the general classroom climate can influence how learners behave. The text draws on practitioner accounts and case examples to show that issues of disruption often relate to how learners view the authority of the teacher, rather than to simple matters of control.	Comment by Sophie Bailey (1810168): like this 
Lebor (2017) advises teachers to establish expectations from the very first session by being clear, consistent and prepared to follow through with any stated consequences and questions from the students. His guidance suggests that early action can help teachers set the tone for how the class will operate. I understand this as a reminder that even when lessons are creative and allow for flexibility, the teacher still needs to maintain a clear sense of direction and authority. This is particularly relevant in Further Education, where some learners may have experienced difficulty in school and may assume that similar behaviour is acceptable in a college setting. Setting boundaries at the start supports a calm and productive environment and helps learners understand the standards required in the classroom.	Comment by Sophie Bailey (1810168): like this sort of
Wallace (2013) discusses insights from teachers on managing behaviour. One part specifically mentions attention-seeking behaviour, and teachers mention that moving a "noisy or attention-seeking learner" to the front of the class can backfire by giving them more of the spotlight they crave, leading to further disruptive behaviour. This ticks the showing dignity, courtesy and respect towards others box by treating everyone equally despite the disruptiveness.	Comment by Sophie Bailey (1810168): i again and some of this is very emotive 
Wallace (2013) also examines the characteristics and needs of adult learners in Further Education and explains that careful planning is important for sustaining attention and managing behaviour. Post-16 learners may have different patterns of attention for many reasons, including varied life experiences or a lower tolerance for content they consider irrelevant. This supports the points made by Gregson and Hillier (2015), who stress the value of thoughtful planning in creating an environment that encourages engagement.
By planning in advance and applying these ideas in practice, teachers show dignity, courtesy and respect towards learners. They also demonstrate a clear commitment to learners, their progress, their safety and their well-being.
Parsonson (2012) argues that regular use of praise can support positive behaviour in groups of adolescent learners. Simple comments such as “That is a good point” can help create a constructive classroom atmosphere by showing learners that their contributions are recognised by the teacher and by their peers. A straightforward reward system can also strengthen these behaviours by encouraging learners to respond to questions and take part in discussion without concern about making mistakes. Praise therefore acts as a practical tool for teachers, as it can reduce disruptive behaviour and support the development of a more productive learning environment.
By sticking to this, it shows a teacher has commitment to learners, their learning, safety and well-being, and shows that you have dignity, courtesy and respect towards others in your classroom.
Part 2
In this section, I compare two observed teaching sessions within a Level 3 Media programme in a college. These were Lecturer A’s Professional Portfolio session on 17 February 2026 and Lecturer B’s Client Brief production and post production wrap up on 19 February 2026. I also compare these with my own taught session on Client Brief Evaluations on 23 February 2026. All three lessons took place shortly before the Final Major Projects, which is a period that naturally encourages project based and vocational learning. Using the Professional Standards for Further Education Teachers, Work Based Learning Practitioners and Adult Learning Practitioners, I consider how each session demonstrated areas such as learner well being, inclusion, learner responsibility and sustainability.
Although each lesson had a slightly different focus, all three aimed to support Level 3 Media students as they worked on creative and practical tasks. Each session showed some alignment with the Professional Standards, especially in relation to professionalism, reflective practice and inclusive teaching. In my own lesson, the use of pair work and blog based feedback seemed to help learners understand the Client Brief Evaluations more clearly, and this contributed to a positive learning atmosphere.
Lecturer A used a structure that began with whole group input and then moved into individual desk based feedback. This appeared to work well for a group with mixed levels of progress. Lecturer B used a different approach that centred on group check ins, which helped address issues early and supported quieter learners to take part. When I reflect on these approaches, I can see how using a similar structure would strengthen my own teaching. For example, starting with a short whole group recap before moving into pair or individual work would allow me to anticipate barriers and respond more flexibly. This links to the Professional Standard that focuses on planning and delivering effective learning, teaching and assessment.
Both Lecturer A and Lecturer B used directed questions to involve quieter students. In my own lesson, I encouraged participation through structured pair feedback and by sharing examples from my experience with Client Briefs. This supported learners to take some responsibility for their own learning and contributed to an inclusive environment.
All three lessons made strong use of digital tools such as PowerPoints, shared drives and blog platforms. In my session, I chose to use digital resources as the default and only offered printed materials if a learner specifically asked for them. This reflected a commitment to sustainability and aligned with the Professional Standards that relate to responsible and ethical practice.
Lecturer B’s check ins and tailored advice were particularly effective in supporting learner well being and confidence. Lecturer A’s desk based feedback also helped maintain focus and build rapport. If I were delivering a session that required more one to one support, I would aim to listen carefully, frame feedback in a positive way and set clear next steps. I would also signpost relevant resources such as the library or specialist workshops. These approaches relate to the Standards that focus on learner safety, dignity and inclusion.
Although all three lessons promoted inclusion in different ways, none of them included any reference to wider cultural or linguistic diversity. This is an area that could be developed further. Simple additions, such as greetings or key terms from different cultures, could help strengthen cultural awareness and model inclusive practice.
A key point of comparison is how each practitioner engaged learners. Lecturer A’s structure supported mixed abilities by prompting whole group reflection before moving into individual support. Lecturer B’s group based check ins encouraged collaboration and helped redistribute roles fairly. My own lesson combined a structured introduction with timed pair work and peer feedback, which supported reflection and understanding. Looking back, I can see that adding more variety in questioning and providing additional support for quieter or late arriving learners would help make my sessions even more inclusive within a diverse college cohort.
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Lesson plan (Double click to open new Word document)


Action plan 
	Target
	Specific
	Measurable 
What 
	Achievable 
How
	Realistic
Why
	Time-bound
When 
	Professional Standard

	Improve detail and measurability in lesson planning


	Revise lesson plans for upcoming Client Brief and FMP-related modules to include full staging and rewrite learning outcomes as action-focused and measurable like "Learners will produce a 400-word evaluation draft incorporating at least two pieces of peer feedback"
	Produce and deliver 4 revised lesson plans; receive positive observer/peer feedback on clarity, detail, and outcome measurability in at least one follow-up observation or peer review from the college
	Look at my previous lesson plans and possibly my mentors to see where I can improve
	Builds directly on my observation feedback and comparisons prevents issues like timer mismatches and supports effective teaching in mixed-ability creative groups, something you’ll always see on a media cohort.
	Complete revisions for sessions starting April 2026; implement and review all 4 plans by end of May 2026; log progress in PLP.
	Demonstrate commitment to learners, their learning, safety and well-being
 
Value and promote diversity, equality of opportunity and inclusion

Plan and deliver effective learning, teaching and assessment

	Increase learner engagement during lecture/input phases
	In whole-group input sections, use varied interactive techniques and follow up on quick checks, pair work, peer review 
	Trial techniques in at least 5 sessions,  seek observer/peer comment on improved interaction in one session.
	Prepare 2–3 exmples per session in advance; build on the successful pair work/peer feedback from my Evaluations lesson as a model for active reflection.
	Addresses observer feedback and enhance inclusivity seen in Lecturer B's amplification of quieter voices; realistic as it extends my confident delivery and pace.
	Implement from next module (April 2026 onwards); trial in 5 sessions by May 2026; reflect on each.
	Maintain and update knowledge of my subject(s) and how best to teach and assess them

Plan and deliver effective learning, teaching and assessment

	Incorporate Welsh bilingual and cultural elements
	Include simple Welsh language and cultural references in lessons like bilingual greetings such as "Bore da croeso,  key Media/Client Brief terms in Welsh/English, or examples of Welsh-language campaigns in evaluations/briefs.
	Include bilingual or cultural elements in at least 50% of sessions get learner feedback via a quick verbal check
	Start small with greetings and 1–2 terms/examples; use free Hwb resources for Welsh media/creative terminology; practice in low-stakes ways first.
	This creates a shared development point. It's realistic in a Welsh FE context to model bilingualism and promote cultural understanding without major overload.
	Begin trialling in all lessons from April 2026. Evaluate impact via reflection by end of May 2026.
	Know how to use evidence and research to improve my practice.

Understand the importance of the Welsh culture and language as a bilingual nation
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Teacher  Observation Form         

Teacher    Alex Barraclough - Brady   –   Lecturer A  

Date  17/2/26    

Group  Media L3Y1GB    

Topic/Context  Professional Portfolio    

Notes on the lesson:  

The lesson was to get students to finish their portf olios on Adobe InDesign. Some students finished during  this  lesson;   some had some more to do by  the next   lesson,   and others had yet to start. The lesson was  part lecture sty le then part 1 - 1 at the  teacher's   desk to talk through what stage they were at.      I think the teacher managed the classroom well, there  were   minimal disruptions and off - topic  conversations going on in the 3 hours. The students were told the date in which the Final Major Project  was to   be completed  by,   and students understood this and decided to just get on with it.        For the start of the lesson, the lecture part, the lecturer met a lot of the Professional standards. Whilst  reading and presenting the PowerPoint,  lecturer A showed   commitment to learners, their learning, safety  and well - being   by addres sing everyone as if they were at the same stage. Although this might have been  not as useful to the students who had nearly finished, it made them think about things they might not  have finished.   They promoted equality of opportunity and inclusion by doing this as well.     A lot of this lesson was getting the students to show their own initiative and the lecturer  enabled   learners  to share responsibility for their own learning and assessment   by doing this.  If they didn’t complete this  task, they couldn’t move onto FMP, the learning was in their hands.      When doing the 1 - 1s, the lecturer really showed their knowledge and  understanding of the task at hand  and clearly knew how to deal with each students needs individually. They used existing portfolios  as  evidence and research in their practice when giving pointers to the students on their own work.      In the 1 - 1s, the lecturer showed they’d already built positive and collaborative relationships with each  student. The feedback given to students  here also showed that the learners have some responsibility for  their own learning and assessment by saying  ‘XYZ needs to be done by next lesson’ .      The lesson was well planned out and led to effective learning.      Finally, the lecturer also demonstrated   their commitment to sustainability by using PowerPoints and  digital tools instead of print outs.  

What I have learned:  
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		Teacher



		Alex Barraclough-Brady – Lecturer A



		Date

		17/2/26





		Group

		Media L3Y1GB





		Topic/Context

		Professional Portfolio





		Notes on the lesson:



		The lesson was to get students to finish their portfolios on Adobe InDesign. Some students finished during this lesson; some had some more to do by the next lesson, and others had yet to start. The lesson was part lecture style then part 1-1 at the teacher's desk to talk through what stage they were at. 



I think the teacher managed the classroom well, there were minimal disruptions and off-topic conversations going on in the 3 hours. The students were told the date in which the Final Major Project was to be completed by, and students understood this and decided to just get on with it. 



 For the start of the lesson, the lecture part, the lecturer met a lot of the Professional standards. Whilst reading and presenting the PowerPoint, lecturer A showed commitment to learners, their learning, safety and well-being by addressing everyone as if they were at the same stage. Although this might have been not as useful to the students who had nearly finished, it made them think about things they might not have finished. They promoted equality of opportunity and inclusion by doing this as well.



A lot of this lesson was getting the students to show their own initiative and the lecturer enabled learners to share responsibility for their own learning and assessment by doing this. If they didn’t complete this task, they couldn’t move onto FMP, the learning was in their hands. 



When doing the 1-1s, the lecturer really showed their knowledge and understanding of the task at hand and clearly knew how to deal with each students needs individually. They used existing portfolios as evidence and research in their practice when giving pointers to the students on their own work. 



In the 1-1s, the lecturer showed they’d already built positive and collaborative relationships with each student. The feedback given to students here also showed that the learners have some responsibility for their own learning and assessment by saying ‘XYZ needs to be done by next lesson’. 



The lesson was well planned out and led to effective learning. 



Finally, the lecturer also demonstrated their commitment to sustainability by using PowerPoints and digital tools instead of print outs.



		What I have learned:



		As an observer of this lesson, I've gained several valuable insights into effective teaching practice in a creative, portfolio-based context like Adobe InDesign work prior to starting a Final Major Project (FMP).

The session reinforced and deepened my understanding of key professional standards for educators, particularly in further education.



I learned the power of hybrid lesson structures. Starting with a whole-group lecture-style input, and using PowerPoint, to set expectations and deadlines, then shifting to individualized 1-1 support. This approach suited diverse student progress levels effectively. It reminded nearly finished students of potential gaps they might have which might lead to referrals after assignment submission without alienating them or addressing them individually, while giving clear direction to those yet to start. It modeled how to address a mixed-ability group inclusively, promoting equality of opportunity by treating everyone as capable of progress rather than assuming certain starting points.



The lecturer has opened my eyes to the importance of fostering student ownership and initiative. By clearly communicating the FMP deadline and linking portfolio completion directly to progression, the lecturer shifted responsibility to the learners in a motivating way. Students responded positively with minimal disruptions over three hours, which showed me how clarity can drive self-directed work from a group of students and minimize distractions and off-topic conversations. This aligns strongly with enabling learners to share responsibility for their own learning and assessment, something I'll aim to apply more deliberately in my own sessions.



The 1-1 interactions at the lecturer's front desk stood out as great personalized feedback and relationship-building. The lecturer demonstrated deep subject knowledge by referencing elements from existing portfolios as evidence and examples and tailored advice to individual needs, building on established positive relationships. Phrases like “XYZ needs to be done by next lesson” give actionable, time-bound targets that reinforce accountability without micromanaging. This reinforced for me how one-to-one time, when used purposefully, can be far more impactful than generic group feedback, especially in practical creative subjects.



The lesson was a strong example of sustainable practice. Relying on digital tools like PowerPoint and existing digital portfolios instead of printed handouts not only reduced waste but kept the focus on the creative work itself. It was a subtle but clear demonstration of commitment to sustainability in teaching, something easy to overlook but worth embedding in teaching often.



Overall, this observation reminded me that good classroom management often stems from clear purpose, structure, and mutual respect rather than constant intervention. The minimal off-task behavior came from students understanding the “why” and feeling supported to take charge.



It also showed that addressing the whole group inclusively can still prompt reflection and improvement across the board.





		Targets to improve my own practice (mapped to professional standards):



		Demonstrate commitment to learners, their learning, safety and well-being

Adopt a hybrid structure like the one I observed. I’ll begin with a whole-group input, a short PowerPoint recap of key requirements, deadlines, and expectations, to unify the class and reinforce that everyone matters, no matter the stage they’re at. This shows commitment by addressing the group inclusively while ensuring no one feels left out. I'll start every portfolio/independent work session this way to build a sense of shared purpose safety.



Value and promote diversity, equality of opportunity and inclusion

Copy the lecturer's approach of presenting to the whole group as if all are at the same stage. This prompts advanced students to reflect on potential oversights without excluding beginners. I’ll use neutral, aspirational language in instructions to promote equality. Actively check in during group phases to ensure quieter or less-confident learners feel included.



Understand the importance of the Welsh culture and language as a bilingual nation

While not shown in the observation, I’ll do this by incorporating Welsh language elements where relevant even just greeting the class. 



Demonstrate dignity, courtesy and respect towards others

The positive 1-1 interactions showed this perfectly. I'll use this in my teaching by approaching every desk check-in with genuine interest, using students' names, listening actively before advising, and framing feedback positively ‘This is great, have you thought about XYZ?’ This builds mutual respect and reduces defensiveness.



Maintain and update knowledge of my subject and how best to teach and assess them

Lecturer A was confident, used good specific pointers  by drawing from existing portfolios as examples and  showed deep subject knowledge. I'll stay current by regularly reviewing Adobe InDesign updates (if I was to teach this software), exploring new tutorials/features, and collecting previous student work (with permission) to use as teaching tools in future sessions.



Know how to use evidence and research in my practice

I’ll use real student portfolios as "evidence" during feedback, just like I observed here. I may even build a small digital bank of good examples over time to reference in 1-1s or group critiques. This is evidence based, not just theory, me saying what I think.



Build positive and collaborative relationships

The established rapport enabled honest, constructive 1-1s at the front desk, away from other students. I'll spend time early on the courses to learn students' names, interests, and progress styles. Use consistent, supportive language in feedback; ‘I can see your effort here, what do you think needs tweaking next?’ to encourage collaboration rather than harsh instruction.



Demonstrate a commitment to sustainability

I’ll use digital tools in the classroom and avoid printing unless previously asked by a student.
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Teacher  Observation Form         

Teacher    Kayleigh Gowland   –   Lecturer B  

Date  19/2/26    

Group  L3Y2    

Topic/Context  Client Brief    

Notes on the lesson:  

The lesson was just extra time for the groups of students to bring the Production and Post - Production  elements of their  Hot Sauce work to a close before they start the Evaluation part.      Lecturer B started the three - hour lesson by discussing progress with each group at the large table in the  classroom.      Because this is a group work assignment and there were next to zero absences, there was hardly any  disruptive  behavior   as students knew they needed to get their hot   sauce   work finished before moving  onto the next part   which was evaluations before this years FMPs.     During the check - ins, lecturer B was actively listening to each group's challenges like time management in  group 1 and working as a group in group 2, and offered personalized support to each group and member,  like extended deadlines if needed for well - bein g or to ensure  less referrals after final submission .  She  connected   learners to resources   such as sections of the libary   and even me as Client Briefs are my forte. I  think lecturer B really her commitment to learners, their learning, safety and well - being in this part of the  lesson.     She valued and promoted diversity, equality of opportunity and inclusion by tailoring feedback to  individual group members' needs; she made sure the quieter voices in the group were heard equally . They  address ed any issues straight  away and promoted   equity by redistributing roles or highlighting  underrepresented ideas in the brief   for the hot sauce campaign.     Dignity, courtesy and respect towards others was shown when she led the sessions with empathy, starting  with progress checks before suggestions. She respected the group autonomy by not dominating  conversations, ensuring everyone felt valued when talking ab out their ideas.     C ommitment to sustainability   was shown by using the digital tools around her, not using print outs.  

What I have learned:  

  Lecturer B's approach of starting with individual group check - ins at the large table showed how proactive  progress monitoring prevents issues from escalating further. I saw how addressing challenges like time  management (Group 1) and collaboration (Group 2 ) early, with tailored advice like extended deadlines for  well - being, reduces referrals and supports retention/success. This reinforces that in FE settings, where 
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		Teacher



		Kayleigh Gowland – Lecturer B



		Date

		19/2/26





		Group

		L3Y2





		Topic/Context

		Client Brief





		Notes on the lesson:



		The lesson was just extra time for the groups of students to bring the Production and Post-Production elements of their Hot Sauce work to a close before they start the Evaluation part. 



Lecturer B started the three-hour lesson by discussing progress with each group at the large table in the classroom. 



Because this is a group work assignment and there were next to zero absences, there was hardly any disruptive behavior as students knew they needed to get their hot sauce work finished before moving onto the next part which was evaluations before this years FMPs.



During the check-ins, lecturer B was actively listening to each group's challenges like time management in group 1 and working as a group in group 2, and offered personalized support to each group and member, like extended deadlines if needed for well-being or to ensure less referrals after final submission. She connected learners to resources such as sections of the libary and even me as Client Briefs are my forte. I think lecturer B really her commitment to learners, their learning, safety and well-being in this part of the lesson.



She valued and promoted diversity, equality of opportunity and inclusion by tailoring feedback to individual group members' needs; she made sure the quieter voices in the group were heard equally. They addressed any issues straight away and promoted equity by redistributing roles or highlighting underrepresented ideas in the brief for the hot sauce campaign.



Dignity, courtesy and respect towards others was shown when she led the sessions with empathy, starting with progress checks before suggestions. She respected the group autonomy by not dominating conversations, ensuring everyone felt valued when talking about their ideas.



Commitment to sustainability was shown by using the digital tools around her, not using print outs.



		What I have learned:



		 Lecturer B's approach of starting with individual group check-ins at the large table showed how proactive progress monitoring prevents issues from escalating further. I saw how addressing challenges like time management (Group 1) and collaboration (Group 2) early, with tailored advice like extended deadlines for well-being, reduces referrals and supports retention/success. This reinforces that in FE settings, where learners often juggle multiple demands, flexible deadlines and empathy can make a big difference without lowering standards.



By actively amplifying quieter voices, redistributing roles, and highlighting underrepresented ideas in the brief, Lecturer B showed active inclusive pedagogy. This was practical and embedded in feedback. I learned that promoting equity isn't a separate add-on in teaching but can happen naturally during discussions, ensuring all group members feel valued and contribute equally. This is especially relevant in creative/project-based assignments where dominant personalities can overshadow others.



Lecturer B showed empathy by listening first, suggesting second, and avoiding dominating conversations. She demonstrated dignity, courtesy, and respect. I saw how this built trust and encouraged ownership of the project. As a student, this highlights the importance of being flexible over instruction in group settings. Teachers act as guides rather than directors, which fosters deeper engagement and critical thinking.

 

I now have a better idea on how to create supportive, equitable, and efficient learning environments in post-16 education especially during collaborative, creative projects like one as complex as Client Brief.





		Targets to improve my own practice (mapped to professional standards):



		Demonstrate commitment to learners, their learning, safety and well-being
I iwll use Lecturer B's proactive group check-ins at the start of sessions. Begin lessons with brief, individualized progress discussions around a table like she did to identify barriers early and avoid them further down the line. Whether time management, collaboration issues, or personal well-being, I’ll be flexible with adjustments like extended deadlines when justified, and signpost resources like the on-site library sections, or client brief support. This builds trust, reduces last-minute crises, and supports retention in project-based work.

Demonstrate a commitment to sustainability
I'll follow the digital-first example at university and college placement. I’ll minimize printing by using shared drives, online briefs, feedback tools, and collaborative platforms digitally.

Demonstrate dignity, courtesy and respect towards others
I'll listen fully before offering suggestions, respect group dynamics by letting learners lead idea discussions, and model professional language and behaviour. I’ll start feedback with positives and progress acknowledgments and updates, then add constructive input. This creates a psychologically safe space where all of the students  feel valued. Something that’s very important in group work.

Value and promote diversity, equality of opportunity and inclusion
Make inclusive facilitation habitual: actively listen for and amplify quieter voices during group discussions, redistribute roles if imbalances appear, and explicitly value underrepresented ideas in project briefs (as seen in the hot sauce campaign). Use targeted questioning or round-robin contributions to ensure equity. In your planning, audit activities for accessibility and cultural relevance, challenging any unintentional exclusion right away.

Build positive and collaborative relationships
I'l encourage learner-lecturer and peer relationships through regular, genuine interactions. Connect learners to external resources and experts, like Lecturer B did with me for client briefs after working on client briefs in industry for 4 years. This will encourage group accountability, and I’ll participate in professional networks to share good practice.

Plan and deliver effective learning, teaching and assessment
I’ll structure sessions with clear staging like here for production/post-production wrap-up before evaluation and FMP transition and use digital tools throughout to enhance engagement. I'll do informative check-ins and personalized feedback to drive progress, and mirror Lecturer B's approach.
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                                                          Lesson Plan    

Topic:     Client Briefs  -   Evaluation  Class:   L3 Media Y2  

Date:   23/2/26  Length of lesson:   3   Hours  Number of students:   16  

Resources required:   Computer,  b log to  write evaluation on.  

h Aim of Lesson   -   To teach my students the  importance of Evaluations, the purpose and encourage them to write  one by the deadline    

Learning O utcome s  –   The Learners Should Be Able To:   -   Know  the importance of evaluations   -   Know how to write one   -   Write one for client brief    

Previous student knowledge required for the session:     Client brief module teaching  

Anticipated difficulties (if applicable):   Incomplete work  that can’t be evaluated yet.    

Professional Standards (where are these being met within the session)   -     I will demonstrate commitment to learners, their learning, safety and well - being   and  demonstrate dignity, courtesy and respect towards others   by   catering to multiple learning  preferences by  sharing the PowerPoint and pausing for any questions.   -   I have maintained and have the knowledge of my subjec t  -    I have worked on Client Briefs for 3  years on a day - to - day basis, I know these inside out.    -   I know how to use evidence and research to improve my practice   –   my experience goes down as  primary research.    -   I   will plan and deliver effective learning, teaching and assessment, by teaching  evaluations  thoroughly then assess the understanding  by opening the floor to any questions and going  around students, checking their understanding.    -   I  will build positive and collaborative relationships   by using a variety of teaching skills like  groupwork,   and individual work for this module and lesson.   -   I will e nable learners to share responsibility for their own learning and   assessment by allowing  the  students  to reflect on their experience individually despite  working in groups.    -   I will d emonstrate a commitment to sustainability   by using  PowerPoints over   printouts unless  being previously asked by students for a physical copy of anything.    
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Lesson Plan



		Topic: 

Client Briefs - Evaluation

		Class:

L3 Media Y2



		Date:

23/2/26

		Length of lesson:

3 Hours

		Number of students:

16



		Resources required:

Computer, blog to write evaluation on.



		hAim of Lesson

· To teach my students the importance of Evaluations, the purpose and encourage them to write one by the deadline





		Learning Outcomes – The Learners Should Be Able To:

· Know the importance of evaluations

· Know how to write one

· Write one for client brief





		Previous student knowledge required for the session:	

Client brief module teaching



		Anticipated difficulties (if applicable):

Incomplete work that can’t be evaluated yet.





		Professional Standards (where are these being met within the session)

·  I will demonstrate commitment to learners, their learning, safety and well-being and demonstrate dignity, courtesy and respect towards others by catering to multiple learning preferences by sharing the PowerPoint and pausing for any questions.

· I have maintained and have the knowledge of my subject -  I have worked on Client Briefs for 3 years on a day-to-day basis, I know these inside out. 

· I know how to use evidence and research to improve my practice – my experience goes down as primary research. 

· I will plan and deliver effective learning, teaching and assessment, by teaching evaluations thoroughly then assess the understanding by opening the floor to any questions and going around students, checking their understanding. 

· I will build positive and collaborative relationships by using a variety of teaching skills like groupwork, and individual work for this module and lesson.

· I will enable learners to share responsibility for their own learning and assessment by allowing the students to reflect on their experience individually despite working in groups. 

· I will demonstrate a commitment to sustainability by using PowerPoints over printouts unless being previously asked by students for a physical copy of anything.













Lesson Detail:



		

Stage 

		

Focus

		

Strategy 

		

Time 





		Introduction







































Development 





















Plenary/conclusion

		Welcome everyone into the lesson, go through objectives.



Establish entry behavior – asking does anyone know what an evaluation is.



Introducing the topic of Evaluations 



















Give students a time frame for task







While students work – check in on each one individually







Plenary

		

Opening slides, lecture style as it’s something new.



Esplain relevance to new topic – final part of Client Brief.





























Lecture/Q&A



Go into full detail of required Evaluation from each student





BREAK – 20 Minutes



Evaluations - Continued





Recap on aims and objectives



Questions

		

2 Minutes





3 Minutes































15 minutes







80 Minutes



20 Min BREAK



55 Minutes





5 Minutes











		Assessment Strategies: N/A the lesson subject will continue as part of a scheme of work and be marked/assessed at the end of February.









		Informal reflection (to be completed after the session):



I thought this lesson went very well despite it being observed. Students are now on track to begin and carry on their evaluations for the client brief modules. The pair work was successful and the understanding really went across the right way.
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