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Summary

In post-World War 2 Britain, one of the Governments main focuses was bettering the education available for the British public by allowing schools to become free and for students to stay in school until they are 15 years old (Blatchford, 2014). There have been many attempts at improving the British education system ever since. There have been many notable policies and acts brought in over the past 60 years, some of which may be considered innovative and helpful whilst others may not. This article will focus on how policy has impacted the education professional post-1996, looking mainly at the effect the policies had on school teachers of both primary and secondary level.
What is a policy?

‘A policy is a set of ideas or plans that is used as a basis for making decisions, especially in politics, economics or business’ (Collins, 2017).
Policies within the Education sector are used to ensure that standards expected within the sector are adhered to, but also as a way of ensuring that the UK Government are getting the best possible outcome from Education establishments. Education policies are set out by the separate UK Governments and filtered down throughout the education establishments in the UK that are affected by these policies. 	Each country has its own version of The Department of Education (DoE) who’s role includes being responsible for:
· Early years
· Teacher’s Pay
· Curriculum 
· School improvement
· Academies and free schools
· Further Education
· Higher Education
· Apprenticeships and skills
(Gov, 2017)
As their role gives them the responsibility for all areas of learning, any policy they bring in will directly affect not only the learners, but the education practitioners also. 
How do policies affect Education professionals? 

In 1996 the UK Government revised the Education Act. This came during the final year of the Conservative leadership before Labour came into power in 1997, this Act consolidated all previous legislation since 1944 into one coherent Act. The Education Act 1996 led to the creation of special local authorities whose role was to aid education establishments with a resolve to issues such as identifying children with Special Educational Needs (SEN)           (Gov, 1996). The Act called for teachers within a school to be ‘aware of the importance of identifying and providing for those registered pupils who have special educational needs’ (Gov, 1996). This change in policy may have impacted teachers as they would find themselves needing to change their teaching styles in order to adhere to the learning needs of a small group of students.
In September 1997 the UK Government held referendums in Scotland and Wales, petitioning for, and achieving, the creation of what is now known as the Scottish Parliament and the National Assembly for Wales. Northern Ireland later achieved this with the voting of the Belfast Agreement (also known as the Good Friday agreement) when a referendum was held in May 1998 (Gov, 2013). These changes brought about the Devolution of the UK Government which meant that each of the four British countries finally had some control over the running of their respective country. Due to the devolution, each authority can make decisions for their particular country, including the qualification requirements to become a teacher. In Wales, you are required to have at least a degree plus GCSE grade B in Maths and English, where in England you only need a grade C which leads some Welsh teachers to train in England. This may cause issues if the Welsh teachers wanted to go and work back in Wales as the curriculum is different in some areas or learning, meaning they may not be fully qualified to teach certain things, especially teaching the Welsh language at Primary level which would not have been included in their PGCE training in England.

Education ministers were appointed in each authority and they set out to amend the curriculum and various learning opportunities available within their region. An example of this would be where the National Assembly for Wales made it compulsory for all Key Stage 4 pupils to be taught Welsh in school from September 1st, 1999 (BBC, 1999). This would have greatly impacted teachers within Wales at that time as some schools may have had purely English speaking teachers as speaking Welsh is not mandatory (although it is an advantage). Also, this meant Welsh classes would have to be factored into the timetables meaning that for as many hours of Welsh classes required, other subjects would need to be sacrificed. This caused controversy when even the former Welsh office minister, Rod Richards, who is himself a Welsh speaker, advised that he felt that making Welsh compulsory was counterproductive (BBC, 1999).
In 2006, the Government passed The Education and Inspection Act. This policy allowed for teachers to have more control over imposing more stringent disciplinary protocols for inappropriate behaviour during class, but also allowing them to aid children with issues outside of school to a certain extent. One example of this would be teachers being able to actively punish bullies who wait until after school to conduct their inappropriate behaviour. Another aspect of this policy gave the aim of tackling cyber bullying with teachers being able to confiscate mobile phones from students (Gov, 2006). This policy would have allowed for teachers to retain more control over the behaviours of their students, potentially allowing for an overall more pleasant experience in the classroom for both teachers and students, however, this may have caused animosity between the offending students and the teachers who are punishing them which, in turn, would negatively impact on teachers as the students may continue to act inappropriately as their feelings towards the teacher may be negative overall. 
In a poll conducted by The National Union of Teachers (NUT) in 2012, taken by teachers from both primary and secondary schools, as well as teachers from academies and private schools, it was found that teacher morale was at a low point and ‘more than three-quarters of {the teachers} did not support the coalition’s education policies’ (Walker & Taylor, 2013), with as low as 5% saying the Government’s influence and impact was positive (Walker & Taylor, 2013). The same poll also found that over 70% of the responding teachers in England in Wales responded negatively to a question regarding whether they feel trusted by the Government to do their jobs correctly (Walker & Taylor, 2013). This begs the question that if the teachers do not agree with the policies, how are they meant to adhere to them?
The Government have amended The Education Act four times since 1996, with amendments being made in 1997, 2002, 2005 and 2011 (Educating England, 2017) with countless additional policies coming in between and this has caused tension between education professionals and the Government, with a large majority of teachers in the aforementioned poll wishing for the Secretary of State for Education Michael Gove MP to resign from his position with the NUT General Secretary saying ‘Michael Gove has been allowed to rush through educational reforms and his academies and free school projects based on little or no evidence’ (Blower, 2013 cited in Walker & Taylor, 2013). These changes (as shown in the aforementioned poll) did not go down well with teachers, and from what Blower said it is clear that the NUT do not agree with most of Gove’s decisions or policies.
According to Blower (2014) teaching is a great profession, however, but some ‘teachers are being crushed by Government Policy’. More and more teachers are leaving the profession within the first five years of working (Blower, 2014) and this is largely due to policy change and lack of control felt by the teacher. 
In 2011 the DoE published a policy called ‘School behaviour and attendance’ which states that ‘teachers have a legal power to use reasonable force. They can use force to remove a pupil who is disrupting a lesson or to prevent a child leaving the classroom’ (Gov, 2011) but in this age of social justice it becomes difficult to exercise this as one in four teachers have had false allegations made against them by a pupil, with one in six teachers having false allegations made against them by parents or family members of students (Gov, 2011). This can cause stress to teachers and sometimes it can cause irreparable damage to a teacher’s reputation, with some teachers actually leaving the profession without having any allegations, purely for fear that it will happen (Garner, 2015). We live in a society that lives online, and with such a high presence on social media and public shaming culture teachers are constantly in danger of being falsely accused of something and it ending up online. Whether it be students recording teachers telling someone off or students gaining access to a teacher’s private social media profiles, the opportunities for a teachers personal or professional character to be called in to question and seen by a large majority of students and/or parents which could cause irreparable damage to a teacher’s psyche or even end their career, and although the policy allows for the aforementioned behaviour control tactics, parents may not agree with this happening to their child and especially the child would not agree with it which opens the teacher up to the danger of a false accusation. 
Conclusion.

In conclusion, sometimes policies can work on paper but not necessarily work in practise and it is these types of policies that should be reformed in order to ensure that they work to a decent standard. It seems that most educational reform is concerned not only with the learning capabilities of a child, but also with keeping up with other countries who statistically do better in education than the UK, however, more focus should be held on the professional development of teachers, ensuring that teachers feel positive about their positions as when teacher happiness with the job they are doing is high and they feel like they can trust the Government to allow them to teach in a way that works for them, then surely that would correlate with the children getting better grades; Ultimately allowing the Government to focus on more important things rather than changing policies before they have had a chance to settle in. Changing policies so quickly could impact teachers greatly as from one term to the next they could be teaching on completely different curriculums, or having set goals in place that are no longer valid once a policy has been changed. 
It is also evident from looking at various policies brought in by the Government, that a lot of attention is focused on the school establishment and the child learner, although focus should be held in the areas there seems to be little to no focus on the wellbeing of the teacher. Most policies that were looked at in this article, when mentioning teachers, were more biased towards how a teacher should act, or how a teacher can help the learner more effectively, however, there was little consideration for the rights of the teacher and how these policy changes would impact them in their job. It is clear that policies, new or amended, impact teachers greatly as these policies have to be adhered to whether the teacher agrees with them or not, and this can cause stress for the individual but also cause a great deal of animosity between the teachers and the school, or the teachers and the governing body passing the policies. 
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