ECAD6008
Name: Elizabeth Greening
Student number:2000203
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Revise Harvard referencing guidelines.
	To work on the target of revising and improving on my knowledge and understanding of Harvard reference guidelines, I visited the university website to review their Harvard referencing handbook. This ensured that I am well informed of the guidelines set out by the university for all academic submissions, and to ensure I am prepared to use Harvard referencing accurately in future. 
(UWTSD, 2021)

	Target 2
	Engage in a wide range of relevant literature to develop your knowledge and understanding.
	To work on this target from my feedback from 6007, I have ensured I used a wider range of literature to fully inform me of the topic and what I would be writing about. This ensured that I could clearly articulate my points and ensure that there was clarity in the aims and objectives of my writing. 

	Target 3
	Proofread your writing to avoid ambiguity.
	To meet this target given by the marker of my 6007 essay. I have ensured that I have proofread my essay several times to ensure that there is no ambiguity in my writing. 
I made adaptations during the proofreading process to remove any elements of the essay that were unnecessary or could be interpreted in a different way to that which was intended.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	I met with my tutors and the others in my network to discuss how to conduct my research and gather the information needed for my presentation. We discussed with a teacher from our lead school types of AfL we could look out for and options for what we could trial in our own teaching.
I then had a conversation with my peers and tutors about the documents I needed to read, and they also suggested literature that could be read to support the assignment and bridging activity.	I found this meeting very helpful and it was really interesting to listen to the teacher from our lead school and her experience of AfL and the strategies she uses. I understood the task well however am unable to conduct the observation and trail in school as I am teaching online due to a COVID-19 isolation. I will arrange a 1:1 session with my lecturer to discuss how this will affect me and what to do going forward.

I will ensure that even though I cannot engage in the task in the same way as my peers, that I make the most of the opportunity and make it work in the best way that I can. 



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	After having a conversation with my lecturer on a 1:1 basis about my specific situation, she suggested that due to the isolation of my class, that I recalled on previous knowledge and experience in observing my teacher to think about the AfL strategies that I think have worked well in the past. She also suggested that I 'interview' my teacher by sending over a list of questions about AfL and the strategies she uses. I can then use this information to inform my future teaching methods. I also thought to complete my bridging activity as a plan for future, by talking about what I will trial and work on when I return to school.
I also trialled the methods that could be experimented with online on google teams, I found lots of the AfL strategies could be easily adapted to online teaching, which provided important experience.
The interviews with my teacher and the school mentor helped inform my research and helped me improve my knowledge of alternative methods of AfL. 

	I followed my lecturer's advice and sent over interview questions to my teacher and also my school lead teacher to ask them about the strategies they use and what they think is effective. I asked them a range of questions about their experience and their preferential methods that they use in their own classrooms.
They gave me their ideas, I had also observed my teacher using these methods previously, so had lots of prior knowledge to call on. They suggested open ended questioning and lollypop sticks for randomised selection, these are both methods I have now began to use since returning to school and have found they work very well.
The methods I have trialled when working on teams are thumbs up/across/down and open-ended questioning. I felt these methods adapted really well to being delivered online and this is a really good experience to have! The learners responded well to the methods and I was able to gauge a better understanding of their knowledge in this way. 
In particular, the thumbs up/across/down method helped a lot when assessing learners understanding on teams. Instead of asking all children to speak and not knowing who is saying what, it allowed me to quickly gauge the understanding online and then only ask the children who were struggling, or possibly ask them to stay behind at the end for further help and guidance. This ensured I was able to deliver a better level of teaching to the learners considering I was unable to help them face to face. 
Due to the changes in education and school life that have come into effect over the past year, I feel that this experience and knowledge is invaluable going forwards. As I will now be more prepared to teach online if need be.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I was given the opportunity to share my findings and see the findings of my peers on an online team meeting. This allowed me to relay my information and also gain ideas and strategies from others in my student teacher group.

I ensured I shared my experience with my peers as it was different to any of my peers’ experience. I was able to inform them of things that worked well or didn’t work when teaching online, which will hopefully help them with ideas should they need to teach online in the future. 

	By sharing what I had learnt with my university peers, I felt it made me think more about what I am doing and has given me ideas on things I can change in the future. I was also able to discuss with others in my group the findings I had from working with children and teaching online, I was given feedback that this was really helpful, as it is likely to happen to everyone at some point in the new climate.
By listening to my peers, I have been able to gather lots of interesting new ideas. It was particularly interesting to listen to ideas from others in KS1 classes which has helped me to gather some ideas ready for the second part of my placement in the new year.
I was also able to engage with testing AfL strategies in the classroom from a third-party perspective. 






DGB/SKD
[image: Tick with solid fill]Llythrennedd / Literacy
Evidenced by an asset? 
Year 4 Story Writing Lessons.  During my PTE1 placement, I was asked to teach a series of lessons to a KS2, year 4 class, where they were required to write a story for an end of term assessment. To do this, I planned a series of lessons across two weeks, and had to refresh my memory on aspects of story writing it would be necessary to teach. To start with, I planned to expand the learner's knowledge on adjectives, nouns, pronouns, verbs and alliteration. Many of these terms, I needed to refresh my own memory on before being able to teach it to the learners. To do this, I used the BBC bitesize link: https://www.bbc.co.uk/bitesize/topics/zwwp8mn Following the initial lessons improving the learners word knowledge and grammar, I began devising a programme of learning that would lead them to be able to write their own story. To understand how best to guide the learners in their story writing, I again consulted BBC bitesize to make it easy and simple to understand and give me a basis on which to build my own ideas in teaching. The link for this page: https://www.bbc.co.uk/bitesize/topics/zpccwmn By improving my knowledge of nouns, adjectives, pronouns, verbs and alliteration, I was able to better support the learners and help them produce good stories for their end of term assessment. I found that the lessons had an effect on the learner outcome as many of the challenging words that we talked about were used correctly in the learner's work.  ​​​​​​​

[image: Tick with solid fill]Rhifedd / Numeracy
Evidenced by an asset? 
'​​​​​​​More than' and 'less than' mathematical symbols. During part 2 of my PTE1 placement in a year 2 class, I was asked to teach a lesson on more than and less than mathematical symbols. As I had not come across these symbols for many years, I wanted to refresh how to use them and how they sit in a mathematical sum. To do this, I used the BBC Bitesize website to research how this method would be taught to learners of that age and comparing number sentences. I used this link to do this: https://www.bbc.co.uk/bitesize/articles/z7fgcqt I watched the video on this link to understand how best to show this method to the learners, especially as the lesson was to be delivered online, so this video gave me a good understanding of how to do this. I was able to clearly explain to the learners how to complete the tasks I set and they were able to understand and complete the tasks correctly. The learners seemed to enjoy the lesson and how I set it out, and I am now more prepared to teach this topic again in the future.   

[image: Tick with solid fill]Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Teaching on Microsoft teams and use of Loom for asynchronous lessons.  Due to a UK-wide lockdown, it was necessary during the second half of my PTE1 placement to teach the learners online. After consulting my school, it was decided that I would deliver live lessons using Microsoft teams and use Loom to create video asynchronous sessions for the learners to look back on should they need to or use if they missed the live session.  Microsoft Teams - To increase my understanding of Microsoft teams, I conducted some practice sessions with my class teacher, in combination with using the Microsoft website for any extra questions I had. My class teacher was able to show me how to present, and how to lower hands and mute mics when needed. We did however have a few questions on how the online whiteboard worked. I researched using this link: https://support.microsoft.com/en-us/office/whiteboard-in-a-teams-meeting-d9210aa2-876a-40f0-8ca0-5deb2fc11ca6 It was decided that the invasion method was better as the learners could not draw on the whiteboard at the same time. Due to the age of the learners, this was a concern.  Loom - My class teacher suggested that for the asynchronous lessons, I should use the app 'loom' as it allows the viewer to see your screen and a small video of your face whilst delivering the lesson. This would make it more user friendly for the learners. I had not heard of loom, so I spend some time on the website and using the app for practice to understand it better before using it to record a lesson. I used this link to do this: https://support.loom.com/hc/en-us/articles/360006847737-How-to-use-Loom-for-Education I found this information very useful as it highlighted all of the hints and tips, specifically in relation to education and using loom in teaching.   



Safonau/ Standards

Professional Experience Template 1: Guy Fawkes topic lesson with cross curricular tasks
Pedagogy Standard: Advancing: Exploiting Subject Disciplines
What did you do and why?
I planned a lesson based on a time relevant topic (Guy Fawkes and the Gunpowder Plot) with cross curricular tasks including literacy, numeracy, humanities, health and wellbeing and science and technology. I identified that the topic could be used to further the learner's skills in a cross curricular way. I also recognised that by giving the learners a topic that was related to the time of the year would mean they were all very engaged in the topic. I had a few of the learners in the class ask bout Guy Fawkes previously and felt it would encourage that curiosity if I were to teach them more about the topic. Good cross-curricular pedagogy should also be relevant. Relevance involves the teachers’ increasing interaction with the world of their children. This knowledge of children’s ‘here and now’ can be built into every lesson to motivate participation, engagement and involvement. (Barnes, 2015)
What have you learned?
I have learned that by using a cross curricular theme, it can increase the learner’s engagement and extend their concentration on multiple tasks. By understanding this, I can plan further sessions with a cross-curricular theme. The lesson did meet the intended outcomes, the learners furthered their education in the overall topic, but also increased their core curriculum skills through doing so. This was evidenced in their work. By using the theory of Barnes, 2015 and basing the cross curricular learning on the ‘here and now’ I felt it encouraged excitement about the topic, many of the learners were excited about firework night, as during the lockdown they had not been able to take part in lots of their normal activities. I also learned that by teaching the learners in this way, it made them more informed citizens, feeding into Donaldson’s four purposes.
What next?
I will plan further blended sessions to ensure learner engagement in all topics. I also felt that the cross curriculum learning worked well and enabled the learners to get a full and rich understanding of the topic overall. I would like to further my understanding of cross curriculum teaching and other methods I can adopt, I will use online resources to do this. 

Professional Experience Template 2: Mission lessons and learner’s choice in differentiation
Pedagogy Standard: Refining: Differentiation
What did you do and why?
To ensure clear levels of differentiation, I provided the learners with varied tasks that were tailored to suit multiple abilities in the class. There were also cross over questions to suit the learners that were able to do more than one difficulty. I also loosely monitored the difficulty level that the learners were selecting to ensure that they were suitable for the learner, advising when needed to do either try the easier task first, or push themselves to try the harder task after. Indeed, instruction is at the core of differentiation because the ultimate goal of differentiation is to ensure that each student had the best possible learning experiences in order to maximize academic growth. (We are not referring to growth defined by standardized test scores, but rather by a variety of indicators of development in knowledge, understanding, skill, engagement with learning, and autonomy as a learner.) (Tomlinson, Moon, 2013)
What have you learned?
I feel this experience was really important to widen my knowledge of methods I can use to get the learners to take responsibility for their own learning and differentiate their work without prejudice or judgement. This experience expanded my understanding of differentiation and how important it is to provide tasks for the learners that are both suited to their ability level and challenge them to push their knowledge and improve their skills. By engaging with the research from Tomlinson and Moon, I also now further understand the benefits of differentiation, in areas other than academic success. I am now aware of its importance in areas such as promoting engagement and confidence in the learners. 
What next?
I intend to build on my knowledge of differentiation and develop new methods of differentiating work. Providing solutions for learners that may fall between two ability levels and end up sometimes doing twice the amount of work as the others. I would also like to explore the idea that the learners that fall between the two gaps push themselves more and therefore potentially improve as a result of the extra work, moving them up to the higher ability range.



Professional Experience Template 3: Electrical items around the home lesson
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
By giving the learners this task to do independently at home with little restriction as to what items they found. This gave them control over their own learning and promoted their independence. I also chose to give them this task to give them something interactive to do at home away from the computer, this would give them a refreshed outlook on learning after spending most of the week working on the computer due to COVID isolation. The importance of practical teaching, in particular in science, is something that I am aware of. The solution to delivering consistent, rigorous and inspiring practical science in every primary school. Amazing hands-on lessons which engage teachers and pupils alike, so that children are excited by the prospect of becoming the scientists of the future. In doing so, we will, inspire young minds, inspire teachers, to teach wonderful and exciting lessons… (Sullivan, 2018).
What have you learned?
I learned that by thinking about how the learners would feel in this position (isolating and learning from home) I was able to make the work more interesting for them and sustain their concentration for longer. I have also learned to focus the importance on practical learning, particularly when considering topics that have historically been taught practically. By using practical learning, it is possible to inspire the learning, encouraging them to be ambitious and work towards higher goals. 
What next?
I intend to keep the idea for this session and use it for different sessions during my time teaching online. I think this lesson worked really well and I intend to use the idea for this lesson and develop and adapt it to suit other topics and subjects. 



Part 2: Critical Reflection
Word Count: 2083

Introduction.
	I will critically reflect on my experience of sustaining effort and resilience in learners, in order to develop my understanding of the concept further and ensure that I am prepared to utilise it in my future teaching. During a period of online teaching due to a COVID-19 isolation period in my year 4 class, I became aware that the learners were lacking in the hands-on learning that they would be used to in the classroom, to rectify this, I planned a lesson that would get them thinking practically about their learning, motivating themselves and applying their knowledge to real-life situations. 
	I am particularly interested in furthering my understanding of this aspect as changes in the lives of young people due to COVID-19 lockdowns and isolations have limited learners practical hands-on experience of education which could lead to decreased motivation. This, in particular with certain subjects such as science, can be seen as detrimental to the learners developing their understanding of various topics and how they relate to real life contexts. Investigations in science can provide ideal opportunities for pupils to take control, leading and promoting their own learning. Another of the joys of teaching and learning in science for most teachers comes from watching children discover something for themselves…The enquiry-based approach allows all pupils to take ownership of their learning and to work independently, considering their ideas and finding their own routes forward (Hincks, 2009). Hands-on learning encourages learner’s self-motivation, the ability to recognise gaps in their own learning, and how to improve their knowledge. It is important to recognise that during the past year, education of young people has changed and will continue to change and have an effect on the learners due to the global pandemic. By developing my understanding of how to encourage resilience in the learners and how to ensure they can direct their own learning and self-motivate during such an unprecedented and difficult period in their education. 


Critical Discussion of Chosen Aspect.
	Learners in primary education have suffered the significant implications of the COVID-19 pandemic over the last year. The social and practical aspect of their school life has been reduced dramatically and promoting resilience and self-motivation in the learners has become more important than ever before. Social interaction plays an important role in learning. Interacting with other people has proven to be quite effective in assisting the learner to organize their thoughts, reflect on their understanding and find gaps in their reasoning. 
Hands on learning and its link to motivation (Okita, 2012). The lack of this social interaction is evidently going to have an effect on the learner’s ability to share knowledge or practically engage with stimulus. Vygotsky’s model for the mechanism through which social interaction facilitates cognitive development resembles apprenticeship, in which a novice works closely with an expert in joint problem solving in the zone of proximal development (Rogoff, 2005). The zone of proximal development suggests that learners learn best by working alongside an individual that is more knowledgeable than them about the subject in question, whether that be a teacher, teaching assistant or peer. 
Hurst, B, et al conducted a study into the impact of social interaction on student learning, the study analysed 180 student responses regarding how social interaction affected their learning. Over half of the responses were accounted for by four significant themes, ‘it helps students learn from others’, ‘it makes learning fun’, ‘it’s gets students interested and engaged’ and ‘it allows students a chance to talk in the classroom’. The other students provided a range of other responses, including, ‘we were able to achieve more, faster and more accurately when we worked in groups’. When analysing their data, they concluded that students learned from others, thus enhancing comprehension and retention by activating prior knowledge, making connections, and consolidating new ideas (Hurst et al, 2013). Based on this research, it is clear that the students themselves see the benefit of social interaction to their learning. The benefits are not only shown in the wellbeing of the individuals but their access to collaborative learning and working with and alongside peers demonstrates the effect interaction has on the progression of the learners. 
The importance of social interaction in the classroom is clearly evidenced, and due to the learners being deprived of this aspect of their education for an extended amount of time. It is important to capitalise on this when the learners are able to return to the classroom. Palincsar and Brown (1984) have developed an instructional procedure they call reciprocal teaching, in which students are scaffolded in classroom interaction towards improved reading comprehension…reciprocal teaching is supported by four concrete strategies related to text comprehension, namely, questioning, clarifying, summarising, and predicting…the teacher and the students share the expertise and responsibility of leading the discussion on the contents of the sections of text that they jointly attempt to understand (Kumpulainen, Wray, 2002).
	Reciprocal teaching is a method that will help reconnect the learners with their peers on the return to the classroom, getting them back into collaborative working and sharing ideas with others. This social interaction will contribute to them remaining resilient considering the period of education that has been difficult for them and remind them that their peers have shared that experience. The communication will also aid the learners in staying motivated and feeling supported if they find an aspect of the work difficult. 
	Reciprocal teaching will also provide the learners with a far more hands-on approach to their learning, as opposed to the detached theme that they have used to in recent months. Alongside social interaction, hands-on learning is fundamentally important in the cognitive development of the learners. 
	The Rose report, 2009, states that two recent reviews of primary school education in Britain have suggested that active, interactive and collaborative learning experiences would be of benefit beyond preschool years. They argue that the educational experiences that children have as they begin primary school should capitalise on their appetite for learning and practical activities and avoid denting early confidence and enthusiasm (Stephen, Ellis, Martlew, 2010). Hands-on and interactive learning have been proven to provide the learners with confidence and motivation to find out more, by removing the practical element of a learner’s education, it can stifle their interests and curiosity, therefore limiting their motivation and ability to identify next steps in their own learning. 
	The two theories of learning that have dominated thinking in the early year’s literature and in the professional education of teachers – the work of Piaget and Vygotsky – can both be interpreted as offering support for an active learning pedagogy, or at least drawing attention to the features of the learning process that require active engagement with the environment and the people in it (Stephen, Ellis, Martlew, 2010). Both Vygotsky and Piaget have shown support for the idea of hands-on practical learning to further the understanding and cognitive abilities of learners in a primary school setting. Giving the learners the ability to visually see a representation of what they are being taught aids them in retaining information and can also lead to unintended learning, where the learners attain knowledge and information from the experience, not necessarily intended by the teacher’s learning objectives. 
Park & Song conducted a study into unintended learning in primary school practical science lessons from Polanyi’s perspective of intellectual passion. The aim of their study was to understand the conditions under which unintended learning would occur, could this unintended learning be shared with other students and what the educational implications of unintended learning are. The study was conducted in a number of primary schools in Korea, a total of 24 practical science lessons were observed, taught by 5 different teachers. Unintended learning was defined as any student learning that was found to have occurred by had not been set out by the teacher in the learning outcomes. The observations found 79 cases of unintended learning and it was concluded that the unintended learning could begin when students got interested in something in the first place, and that united learning finally occurred when student interest was maintained (Park et al, 2016). This study indicates that the learners need to remain stimulated and interested to reach the full potential of the attainment of knowledge available to them in the lesson. 
Polanyi introduced ‘intellectual passion’ to explain how knowledge could be discovered, produced and advanced. He argued that intellectual passion is the necessary condition both for inspiring scientists to do inquiry and for subsequently sharing and explaining their discoveries with others (Park et al, 2016). It is notable that this could also apply to leaners partaking in lessons on other topics, if the psychology of intellectual passion has been proven to apply to learners in a science lesson, then there is nothing to suggest that it would not have a similar effect in any other topic.
Whilst hands-on practical learning clearly has sizeable benefits to the learner’s motivation and their ability to recognise gaps in their knowledge, there are some limitations to the teaching practice. Some concepts and topics simply cannot be delivered in a practical way that gives the learner a thorough understanding of the concept. Therefore, it is necessary to note that a combination of practical and traditional learning gives the learners a rounded perception of the topic and ensures that there aren’t any gaps in their knowledge. Practical tasks stimulate interest and gives learners a visual representation of the information allowing them to work on problem solving and teamwork skills, they also allow the learners to consider their work more critically and decide what may work better next time. Reinforcing this with traditional teaching techniques helps deepen the learners understanding and provides them with answers to their questions raised by the practical task, of why or how.
	It is important to state that due to the learners having gone through an unprecedented time in their education, they may have mixed emotions about returning to the classroom and applying themselves to schoolwork. It is clear through the research conducted that teaching techniques such as reciprocal teaching can be implemented to ensure that the learners feel supported and not stranded when faced by a topic or task they don’t understand. It is more important than ever to focus on the wellbeing of the learners and be considerate of how they may be feeling in regard to education. Social interaction and hands-on learning can provide a crucial bridge to ensure that the learners feel comfortable and inspired to further their knowledge and motivated to push themselves to achieve. 

Conclusion.
	Maintaining resilience in learners on their return to the classroom is of the utmost importance, to both ensure that their wellbeing is considered and that they remain dedicated to their learning. Many learners may also feel that they have fallen behind in some way, which can lead to unsettling and anxious feelings. My research has indicated that by using methods such as reciprocal teaching, I will be able to get the learners to share ideas and help each other, allowing them to know that their peers will be feeling the same way as them.
In future teaching practice, particularly in the immediate future, I will make use of teaching techniques such as group work, reciprocal teaching and unintended learning to promote social interaction and motivation in the learners in my class. I have learnt about how important social interaction is to the learner’s progression and ability to identify gaps in their own learning. Polanyi’s intellectual passion reminded me of the importance of making learners passionate about the topic they are learning about, it is something that I feel is often forgotten in today’s teaching, however, it can play a key role in promoting the learner’s motivation and interest in a variety of topics, and by effect improve their outcomes. 
	To ensure that the learners attain a varied and in depth understanding of a topic, I will ensure that I take a blended approach to my teaching. Using practical tasks to promote interest and motivation and traditional teaching to provide facts and figures, giving learners a rounded knowledge of the topic. I will also maintain an awareness of unintended learning and consider the potential for the learners to take more from the session than then intended learning outcomes.	
	Using these teaching methods will help me promote resilience in the learners, encourage them to stay motivated and make them aware and passionate about their learning. Doing this, I will fulfil the requirements of the teaching standard and understand how to better support learners in my class during a difficult time.
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