
	Targets:
	How you have worked on this?
	An example can be found on:

	Greater critical engagement with competing perspectives
	Used more articles and journals from Google Scholar.
	Doyle, C. and Cicchetti, D. (2017) ‘From the Cradle to the Grave: The Effect of Adverse Caregiving Environments on Attachment and Relationships Throughout the Lifespan’, Clinical psychology (New York, N.Y.), 24(2), pp. 203–217. Available at: https://doi.org/10.1111/cpsp.12192.


	Proofread to avoid minor written inaccuracies.
	I have proofread my work and used the audio button to hear it read aloud.
	N/A

	Paraphrase ideas, rather than directly quote, to demonstrate secure understanding and engagement with the concepts that you present.
	Used less quotes when discussing work.
	Marrone (2014) considers that recent developments in the attachment theory have pin pointed two categories: secure and insecure. Children who live through parental care that is empathetic, positive and reliable generally feel securely attached. On the other hand, children who have endured maltreatment, rejection or inconsistent care have a higher risk of being insecurely attached. John Bowlby’s hypothesis of ‘maternal deprivation’ suggests that frequent disruption of the attachment between a child and their primary caregiver can impact long term cognitive, social and emotional difficulties.



Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific learning barriers to his/her learning during one particular transition period (horizontal or vertical).

The response should include:

1.A written reflection (3,500 words)

2. A one page profile and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.















The term ‘learning progression’ is generally understood to mean “the purposeful sequencing of teaching and learning expectations across multiple developmental stages, ages or grade levels” (Great School Partnerships, 2013). Regular and effective communication between learners and practitioners is imperative to supporting pupils’ progression. For there to be an impact, all who are involved in the pupils learning must cooperate and unite. The base for this communication and cooperation will establish, where learners currently are, where they need to be and what needs to be done to get there, including any barriers to their learning (Welsh Government, 2020).  (Donaldson, 2015, p. 22.) argues “there is a discernible shift from curriculum specifications based upon traditional subject disciplines”. Donaldson (2015) proposed that the Curriculum for Wales (CfW) took an approach that developed the child holistically and included real life learning experiences.

Stanford Medicine (2022) argues that all children progress at different times. It can be weeks or months difference; however, it is unlikely a child will progress onto the next stage until they are ready. For children to progress an inclusive education is essential, according to Welsh Government (2016, p. 2) “inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community.” For a school to be inclusive they must ensure that they have “strategies to address the training and development needs of staff and governors” and have a “proactive joint-working practices which involve parents/carers and partner agencies” Welsh Government (2016). 

The word transition has come to be used to refer to “a change from one form or type to another, or the process by which this happens” (Cambridge Dictionary, 2022). Vertical transitions create extensive change to a child’s lifestyle. For example, starting nursery, transitioning from nursery to full time education or separation of parents. Nonetheless, horizontal transitions are less significant changes that happen throughout a child’s daily routine, for example, going to the yard from the classroom or a supply teacher covering the class. Practitioners need to consider that horizontal transitions can frame children’s experiences of vertical transitions and can affect their well-being (Rhondda Cynon Taf, 2022). 

For the purpose of the assignment, the pseudonym name “Lola” will refer to the pupil being discussed. Lola is currently six years old and in year one. Her teacher is concerned regarding her social and emotional development. From a young age, she has been a witness to domestic violence at home, she has first-hand seen the violence and recently been involved in it. Her dad physically and mentally abuses her mum, and has started hitting Lola and her brother too. NSPCC (2022) define domestic abuse as “any type of controlling, bullying, threatening or violent behaviour between people in a relationship”. They claim it can severely affect children and young people who witness it and is a form of child abuse. Lola and her brother are currently being taken into foster care and are going to separate homes. Lola has a close attachment with her mother; however, her home life is putting her at risk. Lola’s teacher has tried to talk to her about her feelings however, she has become withdrawn and does not want to discuss her feelings. To aid Lola socially, emotionally and behaviourally there will be a support plan put into place to help her (see part two). This will include a weekly nurture group session with the pastoral support officer and two other children, held within school, focusing on the practice “emotion coaching” and “thrive”. Lola created a one-page profile with her teacher, mum and future foster carer (see part two). In Wales, five thousand and seventy children are living with foster families and seventy percent of looked after children (LAC) are looked after away from their home (The Fostering Network, 2016). Biehal (2014, p.1.) conducted a study to analyse the belonging in long-term foster care. The study exhibited four types of belonging that were created by a variation of factors, for example, day to day practices within the foster family, the action and commitment of foster and birth parents, the child’s mental representations of their childhood and current experiences and the meaning that a child refers to blood and non-blood relationships. 

The experiences young children have from birth can have tremendous effects on how they grow and develop. It can impact their physical and mental health, their feelings and their behaviour (Manchester University, 2022). Young Minds (2018, p. 22) define adverse childhood experiences (ACEs) as “highly stressful, and potentially traumatic, events or situations that occur during childhood and/or adolescence”. A few examples of ACEs include physical abuse, sexual abuse, living with someone who abused drugs, exposure to domestic violence and losing a parent through divorce, death or abandonment. 
Children who suffer with ACEs are at a higher risk of their development being affected. Likewise, Herzog and Schmehl (2018) point out that ACEs can have long-lasting detrimental effects on the brain as well as mental and physical health. ACEs can impact their relationships with others, increase the risk of engaging in health-harming behaviours but can also impact later on in life by poorer mental and physical health during adulthood. Children who experience ACEs are four times more likely to have low levels of mental wellbeing and life satisfaction. According to Young Minds (2018) not all children who endure ACEs or trauma will develop a mental health problem, however, personal, structural and environmental factors can protect against it. They emphasise the importance of having the ability to regulate emotions and manage their own emotional distress. Previous research has established that almost forty seven percent of individuals encounter at least one of the nine ACEs (Bellis et al, 2014). Bazalgette and Rahilly and Trevelyan (2015) claim that the consequences of poor mental health for LAC are significant. LAC also have an increased risk of experiencing a variety of poor outcomes.  

Child maltreatment can have a detrimental effect on children’s learning progression and educational outcomes. The World Health Organization (2022) state that child maltreatment is “abuse and neglect that occurs to children under eighteen”. Bazalgette and Rahilly and Trevelyan (2015 p.13) determine child maltreatment as “all forms of abuse and neglect, such as physical abuse, sexual abuse, psychological or emotional abuse, neglect and intimate partner violence between adults”. The National Society for the Prevention of Cruelty to Children (NSPCC) established that five-point nine percent of children living in the United Kingdom, aged under eleven had encountered severe maltreatment, rising to eighteen-point six percent between the ages of eleven and seventeen. Although the severity of maltreatment can affect a child’s emotional wellbeing, the length of time exposed to maltreatment in an adverse environment can have impact just as much. 

Lola’s teacher has recently been monitoring Lola within the class and around the school, as mentioned, there are significant concerns with her social and emotional development. Lola has recently started displaying signs of being withdrawn, she is not communicating with her peers, teachers and does not want to take part in any activities. Freud (2022) suggests that when a child is displaying continuous withdrawn behaviour, it can influence social and emotional development. When a young child suddenly becomes withdrawn, it is often a sign of them feeling frightened or anxious. Rubin and Coplan and Bowker (2009) specify that children who are socially withdrawn have a higher risk of negative adjustment outcomes, this can include difficulties regulating their emotions, peer difficulties and school difficulties. Lola’s teacher has often approached her to discuss how her day is going or how she is feeling, however Lola just replies ‘fine’ and immediately removes herself from the conversation. When Lola first joined the class, she was quiet, however did socialise with her peers and take part in activities she enjoyed. She would often ask the teacher for jobs in the classroom and enjoyed being around adults in the school. 

Doyle and Cicchetti (2017) express the importance of healthy relationships with parents, early care, education providers and peers for a positive development throughout existence. Early caregiving experiences are what constructs the brain and behaviour development, when children endure absent or abusive caregiving, they are immediately denied chances for healthy development. Bowlby (1969) describes attachment as “lasting psychological connectedness between human beings”. Marrone (2014) considers that recent developments in the attachment theory have pin pointed two categories: secure and insecure. Children who live through parental care that is empathetic, positive and reliable generally feel securely attached. On the other hand, children who have endured maltreatment, rejection or inconsistent care have a higher risk of being insecurely attached. John Bowlby’s hypothesis of ‘maternal deprivation’ suggests that frequent disruption of the attachment between a child and their primary caregiver can impact long term cognitive, social and emotional difficulties. Bowlby believed that the effects were permanent and irreversible. He claimed it would cause reduced intelligence, increased aggression, depression and affectionless psychopathy (Mcleod, 2017). Lola has a good relationship with her mother but not her father. Lola often witnesses her father hitting her mum; therefore, she understands that her mum is living in fear and can often pick up when her mum is scared. Divecha, D (2014) suggests that when parents consistently use adverse strategies with one another children can often become distraught, worried and anxious. She explains how many children who have been brought up in environments of hostile conflict have difficulties forming healthy, balanced relationships with their peers. 

Boxall (1969, quoted in Corrigan, 2017) expresses “if the child is unable to adjust to the needs of the school, then the school must adjust to meet the needs of the child”. The support plan that has been put in place includes the intervention called ‘Thrive’. It is a way of working with children to encourage healthy social and emotional development. Thrive has been developed over twenty-five years and has input from practitioners with over one hundred and sixty years of combined experiences in teaching, education, social work, family therapy and psychotherapy. In the United Kingdom on average four hundred thousand children take part in the thrive intervention. Thrive is a dynamic, developmental and trauma-sensitive approach that supports meeting the needs emotionally and socially for children. The approach is underpinned by four pillars, attachment theory is the first one, it is integrated into the approach to emphasise the importance of forming trusting relationships that can support a child social and emotional development. Child development theory is another pillar used for thrive, thrive have formed a six-stage model that can enable an understanding of what healthy child development is. When united with the attachment theory, the model provides an overview to support children’s behaviour. If the incorrect support is given or it is not identified that support is needed, then the child can experience gaps in their development. At the core of thrive is the knowledge that the child’s behaviour is symbolizes a form of communication. If as practitioners we are able to identify and meet the child’s needs, they are able to grow, learn and progress. Nevertheless, if we do not identify or neglect the needs, the child has a higher risk of their development being stunted and their learning being passionless (Thrive, 2019). Schools who have used the thrive approach have established the benefits of using it, there are less disruptions in the classroom, fewer exclusions and improved academic results. This then leads to an improvement on relationships parents and schools have, it has also helped improve staff morale. Despite thrive having different benefits there are limitations to using this approach to support Lola. Gibby- Leversuch and Field and Cooke (2019) argue that there is insufficient research to show the investigation of its effectiveness and the impact that it has on children’s development. The training that is required for a qualified thrive practitioner is ten days; this can be difficult to arrange when working in education as cover would need to be arranged. For a child to have access to the thrive approach, they have to undergo an assessment carried out by the thrive practitioner. Gibby- Leversuch and Field and Cooke (2019) debate that the assessments are not standardised, the reliability and validity have not been established either. 

Whilst the support plan outlines the thrive approach, it also focuses on the use of nurture groups to aid Lola’s development. They are designed to focus on the social and emotional needs that can restrict children’s learning. Welsh Government (2010) define a nurture group as “small group provision for children with difficult behaviour, and/or traumatic early experiences”. Nurture groups have several aims, including academic teaching, developing key social skills and developing confidence and self-respect (Nurture UK, 2021). Welsh Government (2010) refer to nurture groups as an approach to an ‘inclusive education’. Thus, being in line with the Welsh Governments aim to have an inclusive education system. Nurture groups are in a small discrete class, they will give a safe and predictable environment and enables the children to revisit missed nurturing experiences.  Teachers that run nurture groups are expected to model positive relationships, whilst focusing on language and communication skills. Similarly, nurture groups are built on the foundations of the attachment theory; the perception that by creating positive relationships with people around can aid a healthy and strong development. During nurture groups, the attention is based on recognising and understanding barriers to learning whilst exploring strategies and solutions to overcome and support these (Fairfield Primary School, 2021). There are many advantages to using nurture groups, these include improved behaviour and social skills, an effective change to social and emotional behaviour at home, positive attachments to practitioners and peers, improved self-esteem and confidence and improved attendance (Corrigan, 2017). On the other hand, Cherry (2022) questions whether all nurture groups would use the Boxall criteria correctly, if they are not using it, how would they measure the impact and success of the nurture group for each child. Cherry also challenges whether all staff that are running the groups are competently trained and are keeping up to date with the training. Subsequently, she disputes whether nurture groups reduce educational resilience for children who are already at risk. 
Emotion coaching is another strategy used in the support plan; it was developed by the psychologist John Gottman. It is a parenting strategy but will be used by practitioners in this instance. It is established on the basis that nurturing and emotionally supported relationships give solid contexts for the development of children’s outcomes and resilience. Children who have been exposed to emotion coaching were able to regulate their impulses, self soothe when upset and were able to perform better in social relationships. The strategy uses heightened emotion and the behaviours attached to that emotion to influence and teach the child about effective responses and solutions. Through compassionate engagement, the child’s emotional wellbeing is verbally acknowledged, recognised and accepted which then enables the child to feel secure. By doing this, it allows the child to regulate their emotions as a change has been activated in the child’s neurological system. Emotion coaching is repetitive, consistent and empathetic as this facilitates a child to regulate their feelings effectively. There are five elements to this strategy, all are key to maximising the strategy to its full potential. Becoming aware of the child’s emotions, identifying the emotion as a chance for one-to-one teaching, listening empathetically whilst validating their emotions, supporting the child to label the emotions and exploring different solutions to solve any problems (Emotion Coaching, 2019). Emotion coaching has many benefits to helping children develop, it enables children to self-regulate their emotions and behaviour, creates chances for long-term solutions to children’s wellbeing and their resilience. As well as benefits for children, it enables the practitioner to generate an environment of positive learning and allows them to have the experience and confidence to deal with behaviour when it becomes challenging (Bath Spa University, N.D). A recent study carried out by Romney (2020) discovered that within education, practitioners thought emotion coaching was a purposeful approach however, a barrier that could affect implementation in schools is the pressure the staff are under due to time constraints and demands that come from the curriculum. 

As part of the support plan, a meeting will be held at the beginning of Lola’s intervention and one at the end. In attendance will be Lola, her mum, her foster carer, the class teacher and the pastoral support officer. Parents and carers working closely with the school can have a considerable impact on the child’s education and their life as they get older (NI direct, 2022). Welsh Government (2016, p.4) states “families exert a powerful influence on how children get on at school”. When parents and carers have the opportunity to be involved in their child’s education, it removes any potential barriers to learning, improves attitudes and behaviours at school. There are benefits for children, families and the school when referring to family engagement. For children, when encouragement at home is present it enables children to learn easily, if the children have any concerns, they are able to be resolved quicker. For families, it enables them to build confidence and they are able to encourage their children to do better. For schools, effective engagement with families enables improvements to attainment and behaviour. Although the importance of family engagement is crucial, there are barriers that can affect the engagement. Time and pressure of family life, personal circumstances, geography and physical barriers such as health problems or living too far away. Parents could lack confidence if they had a bad experience in school or they could think they would not be taken seriously by the school (Welsh Government, 2016).

To conclude, the emphasis on Lola’s support plan is fundamental to aiding her social and emotional development whilst going through a major transition. As mentioned, the area’s that are looking to be developed within Lola’s support plan are to help her progress and grow. All key stakeholders have an important role in supporting Lola, whether they are part of the support plan or not. The strategies and approaches that have been considered for the support plan have been used with Lola’s progression being the main priority. If going forward, the support plan does not benefit Lola, an Emotional Literacy Support Assistant (ELSA) intervention will be looked at. ELSA is similar to the support plan in place however uses a different approach to learning how to self-regulate emotions. 

Donaldson (2015) formed twelve pedagogical principles as part of his review of the CfW. Principle number eleven states “good teaching and learning supports social and emotional development and positive relationships”. He explains that strategies and approaches that support the social and emotional needs of learners give opportunities for the development of emotional intelligence and metacognition. In the review of the CfW good teaching will enable practitioners to identify activities and strategies that can promote problem solving, critical and creative thinking. Whilst this is being done, the processes need to be monitored and assessed closely to ensure positive and effective learning outcomes. 

Associating this essay with the ‘professional teaching and leadership standards’ the standard ‘collaboration’ and element ‘working with in-school colleagues’ is a standard that can be met throughout the support plan and collaboration between the class teacher and pastoral support officer. Pauli (2022) claims that working in collaboration with colleagues can improve communication and increase the efficiency of each individual involved. The skill to work in a team is a crucial expertise to have. 
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Support Plan
Lola is six years old and in year one. Lola is going through the process of being taken into foster care. Her and her younger brother are being separated and going to different foster homes. From a young age, Lola and her brother have been witnesses to domestic violence, they have recently had to flee home with their mother, as their dad has been physically and emotionally abusing their mum. is starting to become withdrawn in class, will not discuss her feelings and is struggling to self-regulate. 
Lola will have a weekly nurture group session with the pastoral support officer and two peers. Lola’s class teacher will support, plan and monitor progression throughout the intervention. The sessions will last 45 minutes and each session will have a different aim that will help progress Lola’s social, emotional wellbeing and her behaviour in the classroom. Each session will start by revisiting the week priors aim, discussing the new aim and what Lola is going to do going forward. Whilst Lola is in the classroom, a visual timetable will be used to help her keep track of the day. 
The intervention is Thrive which enables “children to become more emotionally resilient and better placed to engage with life and learning” (Thrive, 2022). Emotion coaching will also be incorporated during the sessions, it is “a technique by which a child is supported to recognise their emotions and come up with a plan to help them solve the problem” (NHS, 2021).
Each session will link to progression steps and statements of what matters from the Curriculum for Wales (CfW).
There will be a meeting held at the beginning of the intervention and at the end. Lola, her class teacher, the pastoral support officer, her mum and her foster carer will all be present. This meeting will allow all key stake holders to have an input on what they feel is needed to help Lola with her progression. There will be an opportunity at the end of the intervention to meet again, discuss the progress made, then review or modify if any further support is required. 
To monitor progression, Lola’s class teacher will have a book to log any information that is regarding her social, emotional wellbeing or behaviour. This could be if Lola has openly discussed how she is feeling, or if Lola has ignored the question “how are you feeling today?’. The log can be accessed to at any point by the class teacher, teaching assistant or pastoral support officer. Throughout the sessions Lola will be given cards with emojis on. This allows her to visually show her understanding on the session and can link in with the session on different emotions. Lola’s class teacher will also use a ‘Boxall Profile’ which is an “online tool assessing the social, emotional and mental development of pupils aged 4-18” (Nurture UK, 2021). 

Key:
Progression step 1
Progression step 2
Statement of what matters

	Week
	Session aim and focus:
	Activity:
	CfW links (Progression Step and Statements of what matters):

(Welsh Government, 2019).

	One
	Recognise different emotions that people may experience. 


	Label emotions from different characters from the film ‘Moana’. 
E.g. Moana looks happy.

Use different puppets with different emotions to discuss what each one is feeling.

	How we progress and respond to our experiences affects our mental health and emotional well-being.

I am beginning to have an awareness that thoughts and feelings change, and I am starting to notice when change happens.

	Two
	Recognise the feelings I am feeling and why I am feeling them. 

Introduce book “Maybe Days” to look in depth the following week.

Maybe days “addresses the questions, feelings, and concerns these children most often face. Honest and reassuring, it also provides basic information that children want and need to know, including the roles of various people in the foster care system and whom to ask for help” (Wilgocki and Wright, 2001).

	Create a visual feelings journal, with the help from pastoral support officer. Discuss how it needs to be filled in at the start and end of every day until the next session. Explain that it needs to have the face of her emotion drawn and can have other things drawn to display why she is feeling that way.

Show cover of the book and question what Lola thinks it will be about.




	How we progress and respond to our experiences affects our mental health and emotional well-being.

I can notice and communicate how I am feeling.

	Three

One to one session to cover the book about foster care.
	Relate the feelings from the characters in the book to how Lola is feelings and her personal experiences. 

Discuss in depth the above book. Discuss the different emotions felt by characters in the books. 


	Picture walk with Lola on the book, familiarise her with the story before introducing the text. Does she have any questions? 
	Healthy relationships are fundamental to our well-being. 

I can identify who looks after me and who my family and friends are.



	Four
	Recognise different strategies to help regulate my emotions and why it is important to deal with our feelings accordingly.

Understand mindfulness.
	Use a coping skills wheel (see appendix A). (Mentally Healthy Schools, 2020). 

Watch a child friendly mindfulness video and discuss what it is, how she felt during and after. 

Complete the two missing strategies on the coping wheel by using something Lola thinks she will benefit from. Is mindfulness something Lola would use as a strategy to regulate her emotions?

	How we progress and respond to our experiences affects our mental health and emotional well-being.

I can understand how and why my thoughts, feelings and actions change in response to different experiences.

	Five
	Learn how to talk about my feelings to other people.

All stakeholders will ensure they talk about their emotions too. E.g. I am feeling annoyed today, I forgot to bring my apple into school with me because I was rushing this morning. This may convey the message it is important to discuss feelings. 
	Complete another mindfulness video and discuss whether Lola has used her coping skills wheel outside of the session.

Create feelings masks with the support from pastoral support officer. These can be used to show different feelings Lola is experiencing. 



	How we progress and respond to our experiences affects our mental health and emotional well-being.

I can notice and communicate how I am feeling.

	Six
	Recap on last five sessions, play some games regarding emotions. 

Look over feelings journal and discuss what strategies she could use going forward. 

Understand how worries can affect us.

	Complete another mindfulness video.

Expressions in a mirror game. Lola will be given a mirror and asked to express different emotions. She will then explain what the emotion is and why she may feel it.

Read the book ‘Ruby’s Worries’ and create a worry box so whenever Lola has a worry, she can put it into the box and this can be monitored by her class teacher. 

	How we progress and respond to our experiences affects our mental health and emotional well-being.

I can notice and communicate my feelings.
I am beginning to notice when I need help to manage my feelings.



	At the start and end of every session, Lola will complete a “temperature check”, this will enable Lola to pick a number between 1-5 (1 being sad, 5 being happy, Lola will give a reason to why she chose this number.
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What people like and admire about me….

· I am good at giving hugs.
· I am good at numbers.
· I like to help tidy up.
· I always try to have a smile on my face.
· I always try to please the adults around me. 
· I can listen well.
· My smile 
· I am playful 
· I try hard at everything I do.
· I am funny.


What makes me happy….

· When people are kind to me.
· Being on the iPad.
· When my teacher asks me to do jobs to help.
· Dancing, singing and colouring.
· I like to know what is going to happen next.
· When I have a teacher with me that I can trust. 
· When I have an adult help me so I do not get distracted.
· Sometimes I like playing on my own.
· When I get rewards.
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Stanford Medicine (2022) Letting Kids Grow Up…At Their Own Pace. Available at: https://www.stanfordchildrens.org/en/topic/default?id=letting-kids-grow-upat-their-own-pace-1-585 (Accessed: 1 November 2022).

The Fostering Network (2016) Fostering Statistics. Available at: https://www.thefosteringnetwork.org.uk/advice-information/all-about-fostering/fostering-statistics (Accessed: 4 November 2022).

AppendicesHow I wanted to be supported….

· I need simple instructions given to me to stay on task.
· I need clear boundaries.
· Help me make the right decisions and not do things without thinking.
· Understand that sometimes I do not know how to show my emotions without getting upset, frustrated or angry.
· Being in small groups or 1:1 for my activities. 
· Talk about my feelings when I feel sad or angry. 



Appendix A: Coping Skills Wheel
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