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How effective are short-term interventions in improving engagement in early years children? 

Introduction
Engagement in all early years setting plays a significant role in supporting children’s learning and development (Williford et al., 2013). Children with low engagement may be at risk of poor outcomes. This project will explore how effective short-term interventions are in improving engagement in early years settings.

Literature review  (1000 words)
Research states that engagement is strongly linked to children’s development and their school results. For example, Fredricks et al. (2004) suggests that higher levels of engagement are related with improved academic success. This highlights that promoting engagement within the early years sector is important for supporting children’s overall development. Similarly, Kasari et al. (2010) found that a caregiver-meditated intervention significantly improved joint engagement in toddlers with autism. This comparison implies that short-term interventions can have a positive impact on children’s engagement. 
In addition to this, research within early years settings highlights the importance of adult-child interactions in overall improving children’s engagement. For example, Pianta et al. (2012) emphasise that effective teacher and child relationships are key to encouraging engagement in the classroom environment. Likewise, Landry et al. (2006) found that responsive parenting interventions led to major improvement in young children’s social and communication skills, showing that short, focused activities can have a positive impact on children’s engagement. Justice et al. (2010) showed that structured activities such as print-focused read-aloud can increase children’s attention and involvement in early ears education. However, while these studies show the benefits of short-term interventions, they also suggest that such improvements may not be sustained without consistent and ongoing support. 

While research demonstrates the benefits of short-term interventions, some studies suggest that their impact may not be sustained over time. For example, Pianta et al. (2012) highlight that consistent and ongoing adult-child interactions are necessary to maintain children’s engagement. This indicates that short-term strategies alone may not be sufficient in supporting long-term engagement in early years settings. Therefore, whilst short-term interventions can be beneficial, their long-term impact may be restricted without continued reinforcement. Fitzpatrick (2012) suggest that engagement in early years is a reliable indicator of later learning outcomes and can be enhanced through more intervention strategies. This supports the idea that targeted low attention interventions can play an important role in supporting children’s engagement overtime. 

Along with intervention techniques, research shows that other aspects also play a significant role in influencing children’s engagement within early years. Pianta et al. (2012) suggest that the quality of adult and child interactions is a main element in keeping children engaged. This shows that children who have positive and consistent relationships at home encourages children to want to learn and involve themselves in the academic activities. Similarly, Sylva et al. (2004) found that high-quality early years settings are related with higher levels of involvement and engagement in children. 
This shows that children’s engagement isn’t just based on tailored and targeted interventions to suit them, but the environment the children are in and what is around them can also have an impact on their engagement. Additionally, Sheridan et al. (2011) highlight that the level of teaching methods within early years can greatly affect children’s degree of engagement. This also implies that engagement isn’t just formed by certain interventions, from the research it has shown there are many more aspects that have an influence on children’s engagement like the larger learning environment and practitioners’ methods and approaches. 

Various kinds of short-term interventions have been explored within early years research, with mixed results. For instance, Kasari et al. (2010) discuss caregiver-mediated interventions, where adults assist children’s participation through structured tasks. This implies that interventions which involve adult support can help to improve children’s engagement, especially for those children who struggle with lower levels of activity. This is particularly important in early years, as children who experience low engagement could possibly rely more on adult support to take part in activities. However, the effectiveness of these interventions may be dependent on how frequently they are used and how well they are adjusted to meet the needs of the child participating. 

Even though research indicates short-term interventions are effective, research also highlights a range of limitations. One main concern is that improvements in engagement may not be maintained over time without ongoing support. Pianta et al. (2012) point out that continuing, high level adult and child interactions are extremely important for keeping up children’s engagement, which suggest that short-term strategies alone may not be enough. In addition, some academic resources imply that interventions may be less effective if they are not completed consistently or if practitioners do not deliver successfully. This provides evidence that while short-term interventions can provide short-term advantages, their long-term outcomes depend on how often the activities are being provided, practitioner delivery and the learning space. This further suggests that practitioners need a clear view of how to put into practice interventions effectively, as irregular use may have a reduced effect on the child. This suggest that the effectiveness of short-term interventions may vary depending on how often they are carried out to provide long-lasting engagement. Therefore, the success of these interventions depends not only on the strategy but also on how often the interventions are being put into practice. 

Overall, the literature gathers that short-term interventions can have a positive impact on improving children’s engagement in early years settings, primarily when they are experiencing adult-child interactions. Studies used such as Kasari et al. (2010) bring into focus the benefits of organized interventions, while research from Pianta et al. (2012) emphasises the importance of continuous interaction and stability. Although, the evidence also shows that the impact of short-term interventions may not be persistent without ongoing support and effective practice. This is evident that further consideration of how these interventions are carried out in practice is necessary. 

Methodological considerations 1,500
Methodological considerations are a very important part of educational research as they help researchers make the decision on what methods are most appropriate for gathering and assessing data. Creswell and Creswell (2018) explain that research methodology gives general structure for how a study is carried out. This includes the choice between qualitative, quantitative and mixed-method approaches. In early years research, selecting a suitable methodology is particularly important as younger children may communicate and engage differently to adults. This portfolio, which investigates the effectiveness of short-term interventions for children with low engagement, would focus mainly on a qualitative approach. 

Qualitative research focuses on gaining greater insight and understanding of behaviour, experiences and interactions in everyday settings (Creswell and Poth, 2018). This relates to the study because children’s engagement is often demonstrated through behaviour, participation and interaction rather than focusing on quantitative data. Therefore, choosing the correct methodology is essential to make sure the study is appropriate, reliable and competent of analysing children’s engagement within an early year setting. 

This study would take place within an enhanced inclusion provision (EIP) in a primary school setting and would mainly focus on children who display lower levels of engagement during classroom time, activities, play and daily tasks. The sample would consist of six children. This would allow the researcher to gather more detailed observations and gain a better understanding of their participation. 

The research would be based on purposive sampling as the children would be selected based on the aims of the research instead of through a random selection. Cohen, Manion and Morrison (2018) state that purposive sampling allows the researchers to select participants who are most relevant to the study. This would be appropriate for the current study because it focuses specifically on children who demonstrate lower levels of engagement within an early years setting. A smaller sample size would be most appropriate for this study as It would allow the researcher to gather more in-depth and specific observations of each child’s levels of engagement. 

Observation would be the main method used within this research as it allows researchers to observe children’s actions, interaction, and behaviour within everyday surroundings. Mukherji and Albon (2018) explain that observations are mainly valuable within early childhood research because younger children may not always be able to communicate their experiences verbally. This method would be most appropriate for this study as children with lower levels of engagement may show their feelings and involvement through their behaviour rather than verbal replies. In addition, Mac Naughton, Rolfe and Siraj-Blatchford (2010) suggest that observation allows researchers to develop a better understanding of children’s experiences within everyday practice. Therefore, using observations within the EIP setting would allow the researcher to gather detailed information and examine the children’s engagement during activities and daily classroom routines. 

The study would use non-participant observations within the EIP setting to analyse the children’s engagement during classroom time. Non-participant observation allows the researcher to observe the children’s behaviour without becoming closely involved or hands on in the activity ongoing. Mukherji and Albon (2023) state that this type of observation tends to help the researcher gather more genuine and detailed information about children’s behaviour within early years environments. These observations would take place during structured and play-based activities to assess the children’s levels of engagement. This method would support the researcher in developing a deeper understanding of how the children respond to short-term interventions within every day routine 

Although observations would be the most suitable method for this study, there are also some limitations that need to be considered. One limitation is the Hawthorne Effect, where participants could possibly adjust their behaviour as they may be aware of their surroundings and being observed. Cohen, Manion and Morrison (2018) explain that this could influence how reliable the data collected is as children could perform differently when an adult researcher is in their surroundings. However, observations would still be considered appropriate within this study as early years children particularly in the EIP environment may struggle to express their feeling, emotions and engagement levels verbally through other types of methods like interviews or questionnaires. 
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