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Embedding Sustainability in Early Years                          

Introduction
Children of today are our next generation therefore it is considered important for us to educate children and young people to look after the environment from a young age to help them develop values and skills needed to nurture and care for the environment now and in the future (Siraj-Blatchford and Huggins, 2015). 

[bookmark: _GoBack]With the basis of providing information to practitioners and people with an interest in the Early Years of why and how to implement ESDGC (Education for Sustainable Development and Global Citizenship) within Early Years education, this article will explore what constitutes sustainability and sustainability development, the opportunities and challenges it brings, the links it has with Wales, particularly the Foundation Phase curriculum and Early Years theory and pedagogy (DCELLS, 2008b). 

What is Sustainability?
Sustainability is often considered as being linked solely to environmental issues for example; recycling and waste disposal, protecting and conserving wildlife and natural habitats (Davis, 2010). Warwick and Warwick (2015) suggest although these are all important aspects, sustainability consists of broader concepts surrounding fairness and equity with the basis of thinking about the impact our actions and behaviour will have on future generations.
As stated in the Bruntland Report (1987) “Sustainability or sustainable development is development that meets the needs of the present, without compromising the ability of future generations to meet their own needs.” (Unicef, 2018).
The three pillars of sustainability is a tool used to define sustainability, it is separated into three concepts, environmental sustainability, social sustainability and economic sustainability. To reach sustainable development all three areas must be considered, without social and economic sustainability, environmental sustainability cannot be obtained as the environment relies on social and economic aspects to be sustainable (Thwink, 2018).
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Opportunities & Challenges
Small scale qualitative research carried out by Tinney and Hurst (2018) involving teacher trainees and those already working within early years revealed challenges of implementing ESDGC into Early Years practice, these were;
· Time - practitioners believed it was difficult to integrate ESD into practice with their already growing workload
· ESDGC perceived as an additional subject
· Complexity – practitioners agreed it was a complex subject that young children would not be able to understand  
                                                                                                            (Tinney, 2014)

Elliot and Davies (2014) support this by stating practitioners lack confidence and knowledge in terms of education for sustainable development, they highlight practitioners need training opportunities along with the willingness to learn what constitutes sustainable development and how it can be embedded into early years daily practice to educate our young children of today to obtain a more sustainable future. 

Organisations such as Oxfam (2018) and Amnesty (2018) provide information, support and advice on sustainability. Practitioners can access a range of resources to aid the delivery of ESDGC (DCELLS, 2008b) throughout their settings.

DCELLS (2008a) suggests sustainable development can be embedded across the curriculum by altering daily practice to meet the needs of being sustainable. Foundation Years (no date) agrees that this can be done by making simple changes such as erecting a composting area or worm farm for food waste and having separate waste disposal areas to separate materials for recycling. Early Childhood Australia (2018) believes making simple changes whereby children can make choices and decisions about their waste, along with the adult as the facilitator helping them to understand the effects of waste disposal on the environment, can provide them with the skills and values needed to contribute to a sustainable future (Siraj-Blatchford and Higgins, 2015).

Furthermore, the abovementioned research by Tinney and Hurst (2018) revealed practitioners perceived ESD as being too complex for young children to understand, however in contrast, Psychology.org.au (2018) states children can successfully develop skills and values to care for others and their environment providing they are educated by practitioners at a level that they understand. 
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ESDGC & Foundation Phase Framework in Wales

'ESDGC is inherent from Foundation Phase, where the emphasis is on experiential learning activities both indoors and outdoors and developing an awareness of the environment and the diversity of the people who live there' (DCELLS, 2008b)

Warwick and Warwick (2015) discuss how ESDGC and the Foundation Phase Framework (DCELLS, 2008a) have a very similar ethos; with the principles of both underpinned by a desire for children to have the best possible basis for their future growth and development. Both promote a cross curricular approach, with many of the ESDGC themes being current threads running through the Foundation Phase seven areas of learning (2008). This is most evident in the areas of 'Personal and social development, well-being and cultural diversity' and 'Knowledge and Understand of the World' within the Foundation Phase Framework (2008). The ESDGC themes; choices and decisions, health, identity and culture, wealth and poverty, consumption and waste, climate change, health, identity and culture, wealth and poverty and the natural environment are all elements of learning covered within these two areas of learning. 

As stated by the Welsh Government (2008) 'ESDGC should not be seen as an additional subject...It is an ethos that can be embedded throughout schools, an attitude to be adopted, a value system and a way of life'. ESDGC: A Common Understanding for Schools (2008) suggests that, to effectively incorporate ESDGC into teaching and learning; it needs to be relatable to young people and a commonality in their daily lives. Also, that incorporating ESDGC as an underpinning theme or value in teaching and the learning environment will help to provide the knowledge they require to make informed decisions on their lifestyle choices and in turn, have a positive impact on the environmental challenges that we face globally in the long term.

'Not all learning takes place in the classroom. There are many opportunities to enhance ESDGC through learning outside of the classroom and this can provide a vital link between the theoretical aspects of ESDGC and the reality of the issues that affect our future lifestyles and the world around us' (DCELLS, 2008c)

The Welsh Government (2008) suggest that a Foundation Phase environment should promote discovery and independence and a greater emphasis on using the outdoor environment as a resource for children’s learning. Bilton (2010) supports this, she continues by discussing how an outdoor area enhances children’s co-operative play skills by encouraging communication, negotiation and sharing. The Welsh Government’s Foundation Phase Framework (2008) also promotes the importance of outdoor play for children’s health and wellbeing. It suggests, like many experts (such as Froebel and Reggio Emilia), that the outdoor environment provides children with the freedom and the ability to explore their natural surroundings, letting their imagination take over and their learning flourish (Foundation Phase, 2008). In support of this idea, the Steiner philosophy ensures 'every kindergarten has a protected and safe natural outdoor area...many kindergartens...spend all day in the woods or outdoors' (Steinerwaldorf.org, 2013). Bilton (2010) believes that a designated outdoor play area provides space for children to have alone time, experimenting with imagination and natural resources. ESDGC: A common Understanding for Schools (2008) highlights the importance of children’s experiences in the natural environment, enabling them to engage with their surroundings, look at the world and understand the ways in which all living things relate to each other. Froebel (no date), supports the use of outdoor areas in his child-led, holistic approach to learning theory. He highlights the importance of children discovering a sense of belonging whilst being outdoors and connecting with nature during hand's on experiences in real life activities (Robinson, no date). 

In support of Froebel’s principles, Montessori (no date) believes that ‘children should be in touch with the substance of their world, encouraging work with clay, gardening and growing activities, even building little houses’. The Welsh Government (2008c) discusses how activities such as these provide opportunity to promote elements of ESDGC. Gardening and growing activities; not only meet requirements of the 'Knowledge and Understanding of the World' (DCELLS, 2008a) area of learning but also offer opportunity for links to ESDGC themes such as; health, wealth and poverty, consumption and waste, climate change and the natural environment. Furthermore, activities based around 'building houses' or 'working with clay' not only meet the requirements of the 'Creative Development' and 'Personal and Social Development' (DCELLS, 2008a) areas of learning but encourage opportunities for promotion of the ESDGC theme 'Choices and Decisions' through problem solving, working in partnership and/or experiencing consequences. The document Out of Classroom Learning (DCELLS, 2007) points to the many opportunities to enhance ESDGC through studying the natural environment. Activities or provision in the outdoors, enables children to explore living things in their environment; they begin to 'understand how the natural world actually works, and how materials are produced from it, and they can develop the attitudes, values and commitment needed to support popular and sustainable change' (DCELLS, 2008c). 


Suggestions for practitioners

'Teaching and learning environments play a vital role in the delivery of ESDGC and in the pupil’s understanding of ESDGC issues. For example teachers act as role models in the way they refer to other countries, races or religions' (WAG, 2006)

An important aspect of delivering ESDGC agenda throughout your setting is to ensure it is a whole setting approach whereby everybody is on board to aim to achieve sustainability goals effectively (DCELLS, 2008b).
As suggested by Bilton (2016) to achieve such goals it is recommended that you encourage support from parents and people from your local communities who are often multi skilled and can offer help and support to achieve a more sustainable future for your setting. Consider the following questions;
What does sustainability mean for your setting? 
Reflect on your service, where are you located? 
Who are your children and families? 

Examples of adapting early years practice to achieve sustainability development goals:
Recycling – use separate bins  
Transport – encourage children and their families to walk or cycle
Water – everything needs water to live, display posters to remind children to turn off taps and save water
Plastic bags – no plastic bag policy, bags for life
Food waste – construct compost/worm farm to improve soil and reduce landfill


Policies & Legislation

· Article 29 of the UNCRC (United Nations Convention on the Rights of the Child) states 'You have the right to education which develops your personality, respect for other’s rights and the environment' , therefore the UNCRC as an organisation is in support of the ethos and values of the ESDGC (Scotland, 2018).
· The Education for Sustainable Development and Global Citizenship: A Common Understanding for schools (DCELLS, 2008) has a school audit tool which enables the school to monitor its ESDGC development in relation to Commitment and leadership, Teaching and Learning, School management, Partnerships and Community and Research and monitoring. 

Further reading can be found within;

ESDGC Action Plan 2006
Estyn Baseline report 2006
ESDGC Common understanding for schools
Estyn report 2014 
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