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ABSTRACT
The subject area of LAC is important to study as this group experience many challenges and barriers in their lives because of their experiences in childhood. In some cases, their experiences of education, mental health, foster placements, adoption, and future life chances can be challenging and difficult compared to their peers as this dissertation has found out. This dissertation has found that LAC are at a disadvantaged in education compared to their peers, LAC have a high prevalence of mental health disorders, they experience placement and school break down, gain independence and transition to adulthood quicker compared to their peers, and their future life chances and employment are poor. The recommendations for change are a recognition of the importance of stability in LAC life’s, a dedicated mental health service specifically for LAC, and adequate educational support to ensure LAC achieve their full potential, giving them the skills, they need for further and higher education and employment. 
ACRONYM 
AMHS

Adult Mental Health Service

CAHMS
Child and Adolescent Mental Health Service

EO

Education Otherwise

LA

Local Authority 

LAC 

Looked after Child

NEET

Not in Education, Employment, or Training

1. INTRODUCTION 
This dissertation will explore aspects of best practice and barriers to inclusion associated with Looked After Children (LAC). This dissertation will consider the issues that may arise because of being a LAC in areas such as fostering and adoption, education, transition to adulthood, mental health and employment.

Individuals who are considered LAC need support to have the best experiences in life, from excellent parenting which promotes good health and educational attainment, to a wide range of opportunities to develop their talents and skills in order to have an enjoyable childhood and successful adult. Stable placements, good health and support during transition are all essential elements, but children only achieve their potential through ambition and high expectation of all those involved in their life’s (Department for Education, 2015). 

This quote specified above from the Department for Education (2015) demonstrates why it is important to study LAC. Even though the Department for Education (2015) portrays a picture of support, evidence shows this is not always the case.  Also, as there has been an increase of LAC. The Department for Education (2017) reports that there was an increase of LAC by 3% in 2017 compared to 2016. It is crucial that best practice is identified to ensure outcomes such as the ones the Department for Education (2015) highlight. The literature review will initially explore the barriers face by LAC to allow for best practice to be explored then sections on education, fostering and adoption, mental health and transition to adulthood will be considered will be considered. The results and discussion section will explore themes from the literature view which are lack of services and support for mental health, low achievement in education and lack of stability in home and school placements. Implications for policy and practice will be considered. Recommendations and conclusions will be drawn upon and recommendations will be made on how to ensure best practice is met when working with LAC, and how challenges faced can be minimised. Finally, the conclusion and recommendation section will consider how support of LAC can be improved with recommendations for practice. 
2. LITERATURE REVIEW 
2.1. Introduction 

This literature review will explore many issues and challenges that LAC may experience in life with the aim of ensuring the audience gains an in-depth understanding. The sections that will be discussed are of key importance to this study, as it outlines the challenges faced by LAC and how policy and best practice can influence a positive change. Firstly, the section of Looked After Children (LAC) explains the definitions and situations of a LAC. This section then moves onto the discussion of legislation that is in place to promote the protection, well-being and the support that LAC and care leavers should receive. These legislations are in place, but in practice they may not be as effective (Liabo et al, 2016). Secondly, this literature review will discuss fostering and adoption, and the stability this may create in a LACs life. Although, the challenges of effective fostering and adoption will be explored, and the positive and negative experiences that are experienced by LAC such as secure and insecure attachments. Thirdly, there will be a focus on LAC and education, exploring the challenges faced such as frequent school moves and low educational attainment. Best practice and legislation will also be explored in this section to determine how these educational experiences could be improved. It is important to study education closely and determine how LAC experiences can be improved because it has a direct impact upon LAC and care leavers’ outcomes in adulthood (Hollingworth and Jackson, 2016). Fourthly, the transition to adulthood will be discussed. This section will discuss the physical, emotional, cognitive and social transitions that adolescents experience and how this may differ for LAC. The legislative process will also be discussed, exploring the challenges faced by young people to determine how practice can be improved to support young people leaving care. Moving on from this point, the mental health of LAC will be discussed, identifying challenges and barriers faced by LAC regarding access to services and the difficulties they face. Lastly, future employment and life chances will be discussed including the prevalence of NEET in LAC, substance misuse, teenage pregnancy and unemployment.
2.2. Looked After Children (LAC)
The Children Act 1989 defines a LAC as ‘a child who is looked after by a local authority if: he/she is provided with accommodation for a prolonged period of 24 hours, is subject to a care order, is subject to a placement order.’ (Department for Education, 2017).  The NSPCC (2018) defines a LAC as a child in care ‘who may live with foster parents, at home with their parents under supervision from social services, in residential care homes, or other secure environments’. The support for LAC was not always part of UK policy and has developed greatly in recent years to ensure the best outcomes for LAC. Hollingworth and Jackson (2016) reports that over the past 20 years, the UK Government have presented many initiatives and policies to raise educational attainment and promote positive outcomes for LAC. 
In 1834 the New Poor Law was introduced which aimed to take responsibility of those who were poor (The National Archives, ND). Rossini (2014) clarifies that children who became the responsibility of the poor law would be placed in a workhouse or be boarded with an unknown family. Although, some children would stay on the streets and fend for themselves (Rossini, 2014).  Children living in the workhouse would be living in poor, harsh conditions and taking part in child labour (The National Archives, ND). Rossini (2014) describes that working children would often be susceptible to physical and mental health conditions and developmental delay. Children that were placed in adult environments such as workhouses would also suffer sexual abuse (Rossini, 2014). Rossini (2014) explains that this system was supposed to protect vulnerable individuals. Although, there was no safeguarding of children at this time.  In the 1860s, illegitimate children were given away for money (Rossini, 2014). The history of adoption also had very little safeguarding of children and it was not legally recognised until the Adoption of Children Act in 1926 (Rossini, 2014). Feast (2011) states that children’s well-being was the reason why voluntary agencies campaigned for this legislation to be passed. The aim of the Adoption of Children Act (1926) was to eradicate unregulated adoption and ensure birth parents and adoptive parents rights were protected (Ball, 2005). Ball (2005) explains that the Adoption of Children Act (1926) was reformed to The Adoption and Children Act (2002) as there was a need to recognise the evolved nature of adoption. The Adoption and Children Act (2002) is a legislation that sets out the law relating to adoption which also ensures children’s safety and well-being is paramount (HMSO, 2002). This law also sets out the legal aspects of placing a child up for adoption and parental responsibility as this was not previously specified in the Adoption of Children Act (1926) (Rossini, 2014). Safeguarding of the child is also stated in this legislation regarding contact with parents and relatives. Contact may be refused to safeguard the child and their well-being, as previously stated, the causes of becoming a LAC include abuse and neglect (The Department for Education, 2017). Therefore, it may not be appropriate for contact. The Adoption and Children Act (2002) also outlines that when an individual applies to adopt a child, the child must have lived with them for ten weeks before making an application (HMSO, 2002). This ensures that the child and adopter develop a relationship and allows them to make an informed decision. Thomas (2013) states the Adoption and Children Act (2002) was reformed to make adoption easier. Although, adoption rates are falling (Department for Education, 2017). Reforms of the Adoption and Children Act (2002) were driven because of concerns in the time taken in decision making and issues concerning ethnicity that affected some children’s ability to find a suitable placement. Although, Thomas (2013) does state that children of mixed ethnicity were placed up for adoption the same as white children. Thomas (2013) critiques The Children and Adoption Act (2002) stating that policy agenda does not consider children who return to their birth families, believing that prime ministers show little interest in LAC where adoption is not applicable.
The Children and Families Act (2014) also sets out provisions for adoption, including suitability, assessments and approving adopters (HMSO, 2014). The Children Act 1989 promotes the protection of children and places responsibility on LAs to ensure services are in place for LAC and children in need. The Children Act 1989 also ensures provisions are made in respect to adoption and fostering (HMSO, 1989). Claveirole and Gaughan (2010) explain that the Children Act 1989 is influenced by the United Nations Convention on the Rights of the Child (UNCRC, 1989). One of the main principles of the UNCRC in relation to the Children Act 1989 is that children have the right to be protected from abuse, neglect and exploitation (Claveirole & Gaughan, 2010). Abuse and neglect account for a high factor in the cause of LAC. The Department for Education (2017) reported that 61% of children are LAC because of abuse and neglect. 
The Children (Leaving Care) 2000 Act and The Children and Young Persons Act (2008) are key pieces of legislation that directly impact and influence the outcomes for children who are in care or leaving care (HMSO, 2000; HMSO, 2008). The Children (Leaving Care) 2000 Act ensures that Local Authority (LA) provide provisions and services for children and young people who are being or have been looked after by a LA (HMSO, 2000). This Act states that the LA should advise, assist and create a friendship with an eligible child to promote their welfare when the stop looking after her/him (HMSO, 2000). The Children (Leaving Care) 2000 Act sets out that LA’s must provide personal advisors and pathway plans to ensure a positive transition into adulthood (HMSO, 2000). This will be examined in parts of this dissertation, and if these provisions are being successfully met. Pierson (2010) outlines that the Children (Leaving Care) Act (2000) is an effort to overcome the barriers and adversities that are faced by LAC. 
The Children and Young Persons Act (2008) is also a key piece of legislation as it determines the provisions and services provided by LAs (HMSO, 2008). Also, it ensures that care standards are met in establishments and agencies connected to LAC such as residential homes, fostering and adoption. Placement and accommodation provided to LAC is also outlined in the Children and Young Persons Act (2008), stating that the placement is close to the individuals home, does not interrupt the individual’s education or training and if the individual has a sibling that is also being looked-after, they are placed together (HMSO, 2008). These statements are an important aspect that will be explored further in this literature review regarding stability of placement and LAC educational achievements. This Act also aims to promote children and young people’s well-being, which will be explored further in this literature review. The Social Services and Well-being (Wales) Act (2014) aims to improve the well-being and make provisions for individuals who need social services (HMSO, 2014). This Act also has an emphasis on LAC stating the requirements of accommodation provided, the responsibility of safeguarding and ensuring positive well-being and ensuring the best interests of the child are met (HMSO, 2014). These legislations outline a large importance of the well-being of LAC. 
2.3. Looked After Children: Fostering, Adoption and Life Stability 

Stability in a LAC life can promote their life stability and well-being. The House of Commons Education Committee (2016) expresses the view that if a child has a long-term and secure placement it will have a positive effect on their mental and emotional health, which ensures their needs are supported. Even though secure relationships have a positive effect long and short term, adoption has decreased. The Department for Education (2017) reported that ‘last year the number of adoptions fell for the first time since 2011 by 12%. In 2017, the number of LAC adopted had fallen again by a further 8%.’  If a LAC has stability in areas of their lives such as placements and education, this can impact upon their transition to adulthood and their experiences later in life. Adoption and Fostering (2014) state that ‘children who are fostered or adopted need a family that can provide them with a safe setting in which to grow and develop, to recover from adverse experiences and to prepare for successful transitions’. Meakings and Selwyn (2016) believes that fostering provides a family environment that is favoured over residential care as it is a safe and nurturing environment. DeJong et al (2016) also agrees that children can thrive in adoptive families, regardless of their early life experiences. Thomas (2013) believes that fostering can be effective for children who have experienced negative experiences in their lives, especially when the fostering placement is stable. Although, stable and permanent placements provide positive outcomes for LAC, difficulties can arise such as trouble forming close relationships, rejecting intimacy and comfort, controlling and manipulative behaviour, failure to play, toileting problems and sleeping difficulties (Adoption and Fostering, 2014). The Department of Education (2017) report that 68% of looked after children only had one placement during the year, 21% had two placements, and 10% had three or more. Although, it does not state the reasons for children who experienced multiple placement moves. Thomas (2013) states the likelihood of disruption in adoption placement increases with age and the level of difficulties experienced by the child or young person. Even though the majority of LAC experienced only one placement move, the statistics show there is still a high number of one or more placement moves. Meakings and Selwyn (2016) also state that fostering experiences may not be as loving and supportive as they should be and can cause further disruption when a child enters their adoptive home. Research conducted by Meakings and Selwyn (2016) discovered that there was little warmth and physical contact from foster parents. Cameron and Maginn (2009) believes it is psychologically, emotionally and physically detrimental to a child to live in an environment where there is no physical or emotional closeness. Therefore, an environment in foster care where there is little emotional attachment and care, may lead to further damage to the child well-being and development. Meakings and Selwyn (2016) state that children who entered care over 4 years of age were 13 times more likely to experience adoption disruption. Those with multiple moves in foster care were 5 times more likely to experience adoption disruption. Adoption and Fostering (2014) explains the causes of adoption disruption may be lack of best practice such as rushing the process of introductions and transitions and poor planning. Therefore, it is of paramount importance that LAC experience a secure foster placement that is nurturing, warm and supportive, whilst best practice is also maintained by foster carers and LA’s to ensure they achieve their full potential in an adoptive family environment. DeJong et al (2016) believes that adoptive families can find it difficult to understand their children’s difficulties and there is lack of support to help them with this from mental health services.
Golding (2006) reflects that John Bowlby’s attachment theory provides a supportive explanation of cognitive and emotional development of LAC and adopted children. Attachment theory emphases the importance of a child’s relationship with the primary care giver. Although, LAC may not have a primary care giver due to frequent moves and lack of relationships. Kinniburgh et al (2005) describes attachment as the connection between the primary care giver and the child, this relationship impacts upon the development of the child. A positive and nurturing relationship encourages skill development and the basis of managing to cope with adversities, these skills can support the child to develop resilience (Kinniburgh et al, 2005). Claveirole and Gaughan (2011) state that Bowlby (1979) assumed that poor parenting caused insecure attachments which may then lead to poor mental health. Cameron and Maginn (2009) states that children are most probable to grow and develop when they experience multiple strong and close relationships. Bowlby (1975 cited in Cameron and Maginn, 2009) outlines that children are happiest and able to achieve their full potential when they feel they have support from trusted people they have created attached relationships with, which creates a secure base for the child. Cameron and Maginn (2009) explains the types of early attachment experiences. Secure attachment key to a child’s well-being and development, a child with secure attachment will trust in adults and can be socially competant, have high self-esteem and confidence, whilst also having interpersonal skills and high educational attainment with the ability to adjust to change (Cameron and Maginn, 2009). If a child develops an avoidant defensive attachment, they may lack trust in adults and become withdrawn and display violent behaviours (Cameron and Maginn, 2009). Ambivalent attachment may lead to a child expressing behaviours such as tantrums and challenging episodes, but they can also be prone to becoming bullied (Cameron and Maginn, 2009). The last type of attachment is disorganised, which results in the child being vulnerable with very little trust or confidence in others. A child who has experienced a disorganised attachment may also experience learning and behavioural difficulties, which is also present in LAC (Cameron and Maginn, 2009). 
A staying put arrangement can create further stability in a care leaver’s life with a foster carer they have formed an attachment with.  A staying put arrangement allows a LAC to stay with their foster carer after their 18th birthday, if both the young person and the foster carer wish (HM Government, 2013). This process also supports the transition to adulthood, which creates many challenges that will be discussed later in this dissertation. The staying put arrangement ensures a smoother transition into adulthood with the support of a family and household environment (HM Government, 2013).  The Fostering Network (2017) believe it is best practice to allow the young person to transition to adulthood from a secure, stable, family environment whilst also giving young people the opportunity to achieve their full potential in education, employment or training. HM Government (2013) frames the context that legally after a child’s 18th birthday, they are no longer looked-after, meaning all previous legislation is applicable. This can be a young age to manage bills, tenancies, employment or education with very little support from family. Power and Raphael (2017) articulates that young people in and leaving care experience several difficulties connected social exclusion, material and social deprivation, housing insecurity and homelessness. Although, Power and Raphael (2017) also consider that supportive networks are key in improving outcomes and experiences, UK social policy needs to be considered as it shapes the lives of this vulnerable group in society. Allowing a staying put arrangement helps the young person to adapt to life in terms of managing finances, employment or education, without the added stresses of loneliness, isolation and managing bills on their own (HM Government, 2013). Therefore, this is allowing the young person to create stability in their lives and use this skill in adulthood when the time comes for them to move on. Ofsted (2014-2015) reported that children in LA foster placements where more likely to stay put, with 56% deciding to stay with their foster carers after their 18th birthday. Although, there are challenges regarding the staying put policy. The House of Commons Committee for Public Accounts (2015) outlines that foster carers may want the young person to stay with them after their 18th birthday, but there is a 70% payment reduction in the funding received to the foster carer. Therefore, in some cases it may be financially difficult for a foster carer to engage in a staying put arrangement. 
2.4. Looked After Children: Education 

LAC are disadvantaged compared to their peers regarding education (Evans et al, 2017). Only 17.5% of LAC achieved A*-C in English and Maths in 2016, with only 13.6% of LAC achieving 5 GCSES A*-C or equivalent (Department for Education, 2017). In 2015, only 6% of care leavers were in higher education (Department for Education, 2015). In 2017, 25% of care leavers where in education (Department for Education, 2017). Although, it does not state what form of education such as higher or further education. Driscoll (2013) states that LAC have high rates of learning disabilities and behavioural problems. The Department for Education (2017) report that at the end of key stage 2, 57% of looked after children have an identified special educational need (SEN). LAC are four times more likely to have a SEN than all children (Department for Education, 2017). Knowles (2010) states that LAC may be vulnerable, fragile and distressed which can have an impact upon their ability to learn. Also, staff in schools may find this group challenging to teach due to their personality or emotions (Knowles, 2010). Mannay et al (2017) states that LAC face many challenges that may have an impact upon their ability to achieve successfully in education such as poor multi-agency communication which may delay the process of school enrolment, frequent and unstable home and school placements. Manny et al (2017) also believes that there is an assumption that LAC do not value their education which may lead to a self-fulfilling prophecy. 

The self-fulfilling prophecy theory argues that predictions made by the teachers about the future success or failure of students will tend to come true because the prediction has been made. The teacher defines the student in a particular way, such as ‘bright’ or ‘dim’. Based on this definition, the teacher makes predictions or prophecies about the behaviour of the student (Haralambos and Holborn, 2013, pp. 703).
Mannay et al (2017) states that despite the assumption of low aspirations in LAC, it is not true in most cases. Mannay et al (2017) believes that LAC are educationally aspirational and want to reach their full potential and want to discard the negative labels that are associated with LAC. If teaching and support staff create this self-fulfilling prophecy, it can be detrimental to LAC’s outcomes and education. Haralambos and Holborn (2013) state that if teachers predict low attainment, it can affect the support that they give to the student. Also, the student will act accordingly to the assumption that has been made. Therefore, creating a self-fulfilling prophecy (Haralambos and Holborn, 2013).  It is key that best practice in educational support is provided to LAC to ensure they reach their full potential. 
Pierson (2010) states the importance of parent’s role and support in their children’s education. For example, ensuring their child’s attendance is sufficient, assisting with homework and communicating with teachers. Children who are looked after may not have this support. Pierson (2010) continues that it has been observed that residential care does not provide a stimulating environment that promotes education such as lack of facilities and equipment such as stationary and books. The Department for Children, Schools and Families (2010) states that residential homes and fostering services should have education policies in place that include tracking school attendance, supporting with homework and reading, monitoring the PEP and ensuring multi-agency working between home, school and social services. Best practice would also be to only place children in a residential home that demonstrates that they are committed to supporting LAC with their educational aspirations (Department for Children, Schools and Families, 2010) Steel and Simpson (2017) state that there has been a decline in the use of residential homes in present years. It was also concluded by Steel and Simpson (2017) that residential homes are accompanied by positive and negative effects on LAC, including their academic progress.

The Welsh Government (2015) believes that educational interventions are needed to ensure best practice for LAC, including the role of a co-ordinator to monitor progress, support workers and a designated teacher. Although, Mannay et al (2017) states that from LAC experiences, being removed from the class to meet with these professionals can cause embarrassment to the child as it makes them different from their peers. It also results in losing out on lesson time, which may have an impact upon their education as they will have to catch up in their spare time. Sugden (2013) believes that designated teachers have a positive effect on educational outcomes of LAC, but the factors stated need to be considered in implementing these educational interventions to ensure best practice for the child. Positive relationships in a school environment can promote resilience and teach the chid positive behaviours. Best practice would suggest that teachers and staff should model positive behaviour such as physical and eye contact, facial expressions and body language (Knowles, 2010). This will allow the child to understand social situations and develop and understand non-verbal communication. Supportive relationships with teachers and peers can lower anxiety, allows a child to develop a positive self-concept and teaches positive relationships, which they may have never experienced because of their adversities (Knowles, 2010).  It is important for a child to have positive relationships with their teacher, as it ensures the child feels happy and relaxed in the classroom, and this allows them to share their views and ask for support (Sudgen, 2013).  Cameron and Maginn (2009) believe that teachers and school staff are the most reliable professionals in ensuring trusting relationships that could compensate for negative relationships or the lack of positive role models in a LACs life. Sudgen (2013) says that teachers giving LAC recognition for their achievements is key, as this will support them to continue their learning. Sudgen (2013) reports that many LACS believe that their teacher is the individual who supports their education the most, above social workers and carers. This indicates the impact that supportive teaching relationships can have on LAC. Therefore, it is key that teachers recognise this and support children in the best way possible. Cameron and Maginn (2009) state that LAC can experience many difficulties which may result in their education not being a priority, as they are just trying to cope and survive. It is when supportive teachers who implement best practice for these children that they can begin to develop and participate in education (Cameron and Maginn, 2009).  If a LAC has positive relationships in their life’s, with individuals who promote the importance of education, this will ensure they are successful and experience improved educational experiences (Sudgen, 2013). 
Driscoll (2013), Knowles (2010) and Cameron and Maginn (2009) explain the importance of education on promoting resilience and opportunities, with positive educational experiences acting as a protective factor. Resilience is the theory that is used to describe individuals that face many challenges and adversities in life but despite their difficulties, they manage to adapt and cope with the challenges and disadvantages of life (Cameron and Maginn, 2009). Education can also create stability in a child’s life (Cameron and Maginn, 2009). Although, this stability is dependent upon other factors such as placements and behaviour. Busby (2017) states that one in ten LAC move school in the middle of the year. Not only does this affect the child’s academic attainment and the loss of friendships, it also has an impact upon their mental health (Busby, 2017). 
Permanent exclusions for LAC are twice as high compared to all children, and it is five times more likely for LAC to experience fixed period exclusions (Department for Education, 2017). Busby (2017) believes that schools may be quick to exclude or move LAC on to new schools instead of trying to understand their needs and try new approaches. The Department for Children, Schools and Families (2010) also agrees with Busby (2017), stating that all strategies should be used to maintain a child’s education. Cameron and Maginn (2009) believe that best practice includes teachers and support staff having a good understanding of LAC, their experiences and how this can impact upon their education and behaviour. The movement of schools and exclusions can cause mental health issues for LAC, due to the anxiety of moving and the unknown situation they may be placed in (Busby, 2017). The Department for Children, Schools and Families (2010) strongly believe that when a young person is studying at Key Stage 4, they should not be moved from their placement unless it is essential as it will disrupt their learning. Cameron and Maginn (2009) state that education can create opportunities, but if LAC are underachieving or excluded, then it can reduce their opportunities in terms of exclusion, employment and can cause negative life choices.

LAs must provide support to promote and support LAC education (Department for Children, Schools and Families, 2010). The Department for Children, Schools and Families (2010) explains that LA’s must provide LAC with a personal education plan (PEP) which considers the child’s best interests regarding their education. Although, Sudgen (2013) believes that not everyone is aware of the right and need to a PEP. A PEP documents what is needed for a LAC to achieve their potential and what support is needed. The PEP must include objectives for academic achievement and after school activities, as well as including personal support needs and behavioural targets if necessary. Knowles (2010) states that objectives must be suited to the child’s ability, this will allow them the greater chance of succeeding. The objectives must be challenging but reachable (Knowles, 2010). The attainment gap can start at a young age between LAC and their peers, so it is crucial that a pre-school PEP is created for children under 5, as this will help to promote their education and well-being and ensure preparations are in place. It has been previously stated the importance of having supportive relationships with people who promote education. Therefore, best practice in creating a PEP would be for foster carers and representatives from the LA attend parent’s evenings and other reviews that are related to the child’s education. The PEP must be child-Centered and include educational aspirations of the individual such as exam results, further and higher education, employment and career goals (The Department for Children, Schools and Families, 2010). Parker (2017) states that PEP’s are an essential part of care planning for LAC and must include targets and interventions to achieve the best possible educational outcomes for LAC.
LAC may be eligible for Personal Education Allowance (PEA). This funding is to ensure they receive additional support to prevent them from falling behind on their education or support them to catch up (Department for Children, Schools and Families, 2010). PEA is not a replacement of services from the school, but it is additional support for the child to achieve their objectives and progress in education. The funding is to support needs that may have been highlighted in the PEP, such as the need for additional tutoring or taking part in after school activities. Although, LAC may only be eligible if they are identified as having a need for this funding (Department for Children, Schools and Families, 2010). 
2.5. Looked After Children: Transition to Adulthood 

Viner et al (2015) explains the concepts of transitioning to adulthood which include physical, cognitive and social transitions. The transition to adulthood requires moving from a dependant role to an independent role which can be stressful for any young person (Jones, 2014; Viner et al, 2015). Viner et al (2015) explains that during social transition, young people move away from a dependant role from parents or carers and create stronger peer and intimate relationships. Although, Jones (2014) states that LAC and care leavers may not have had a dependence on a parent or carer and may have limited peer and intimate relationships because of unstable foster and school placements. During social transitions, there may be a change in educational and employment status such as moving from secondary education to higher education, or to employment (Viner et al, 2015). This lack of solidity in relationships may impact negatively on future outcomes for LAC. These transitions interrelate to developing new behaviours. Although, LAC and care leavers may not experience higher education and employment transitions. During these social transitions, young people may become involved in behaviours such as smoking, alcohol and drugs, and sexual behaviours (Viner et al, 2015). Alderson et al (2017) states that LAC are at a high risk of substance use, Alderson et al (2017) and Viner et al (2015) state that alcohol and drug abuse in adolescents determines the use of these substances in adulthood. Mezey et al (2017) states that LAC are also vulnerable to teenage pregnancy, which can cause further adversities later in life which will be discussed in the future employment and life chances section. Teenage pregnancy can be a result of being socially excluded, or can result in becoming socially excluded (Mezey, et al 2017).
Yurgelun-Todd (2007) states that during adolescent years, the young person develops emotional and cognitive maturation. This allows the individual the capabilities to function effectively in adulthood. Although, Freud (1856-1939 cited in Guishard-Pine et al, 2007) explains the process of maturation is influenced by factors such as our parents and socialisation. As previously stated, LAC may have experienced abuse and neglect which has resulted in them being a part of the care system. These negative experiences and trauma lies in the unconscious mind, life events may occur which then trigger these negative experiences, resulting in fear and negative behaviours (Freud 1856-1939 cited in Guishard-Pine et al, 2007). Driscoll (2017) explains the focal model created by Coleman and the process of transition. As previously stated by Viner et al (2016), during adolescence social transition occurs and peer relationships become stronger, and focal theory suggests that this can come with demands (Driscoll, 2017). Young people adapt to these demands at a pace that suits them, this helps them to cope with the demands of life and teaches them the skills to adapt to situations in adulthood (Driscoll, 2017). Hollingworth and Jackson (2016) states that this process of dealing with challenges one at a time prevents a stressful and distressing time. If a young person experiences many demands and challenges, this can create difficulties (Driscoll, 2017). Thus, creating a stressful time as Hollingworth and Jackson (2016) describe above. For LAC, they are experiencing transitioning to adulthood in terms of physically, emotionally and cognitively, but also must deal with the stresses of social care transitions that can create further struggles in their life’s (Driscoll, 2017). These transitions that are accompanied by becoming an adult, can cause further instability in a LACs life. 
This role reversal of becoming independent also coincides with the transition of leaving care, which can create added stress on the young person (Jones, 2014; Liabo et al, 2016). Children in care have a lot of responsibilities at a young age with very little support compared to their peers. The House of Commons Committee of Public Accounts (2015) state that LAC must leave care by their 18th birthday, unless a staying put arrangement is in place. Although, at 22 years of age 50% of the population are still living at home with parental support (The House of Commons Committee of Public Accounts, 2015). LA must support care leavers’ until they are 21 years of age, or 25 if they are in education or training. Although, at 21 years of age most of their peers are still receiving support and guidance from their parents and will likely continue to throughout their lives. Although, The Department for Education (2018) has recognised this and has extended personal advisor support to care leavers up to 25 years old, regardless of their education or training status. Care leavers may experience further adversities in their life because of the transition to adulthood such as social exclusion, unemployment, health problems, or involvement in crime (House of Commons Committee of Public Accounts, 2015).  Power and Raphael (2017) reiterates this view, stating that young people leaving the care system are at risk of social exclusion, discrimination, social deprivation, housing and employment insecurity. 
The transition to adulthood for LAC under the Children Act (1989) involves the process of ensuring suitable accommodation is available, care planning and pathway planning, and supporting the individual to prepare for living independently. Although, the National Audit Office (2015) states that there has been a failing in the support provided to care leavers and outcomes for care leavers are worsening. Care leavers have reported accommodation that didn’t meet their needs, was unsafe and isolating (House of Commons Committee of Public Accounts, 2015). LAs have admitted that they are facing challenges with providing appropriate housing (House of Commons Committee of Public Accounts, 2015). Power and Raphael (2017) believes that young people leaving care are at risk of experiencing the lack of appropriate housing, stating that there is limited availability of social housing and the cost of rent is extremely high. 
The National Audit Office (2015) also found that services provided are inadequate or require improvement. This may result in care leavers outcomes and experiences being affected adversely.  The Children Act (1989) states that a personal advisor should be appointed to the child, with the aim of supporting and ensuring that personal support is provided (Department for Education, 2010). The role of a personal advisor could be an opportunity to create a stable bond with the young person. The Department for Education (2010) believes that best practice would be for the young person to continue to receive support from the same personal advisor from the age of 18 that was provided when they were an eligible or relevant child. However, the National Audit Office (2015) states that support from personal advisors is not consistent and that LAs should be providing care that a parent would. Liabo et al (2016) explains care leavers experiences their support from personal advisors. Many care leavers reported that their personal advisors were hard to reach, unreliable and often changed (Liabo et al, 2016). Therefore, this is creating further instability in LAC lives. Pierson (2010) believes that LAs provide poor support when acting on behalf of a parent. Liabo et al (2016) agrees with Pierson (2010) view, stating that LA’s coordination of young people’s transitions are poor compared to the support they would receive from a parent. The National Audit Office (2015) state that children who enter care at a later stage may not receive adequate support as there is less time to improve their prospects. The Department for Education (2017) report that there has been an increase of 16+ year olds entering the care system. 
Hollingworth and Jackson (2016) and Liabo et al (2016) state there is a need for a smoother and gradual transition, that promotes the views and involvement of the young person. In addition, the state can provide, to some degree, a sense of stability to their lives. Although, evidence from Liabo et al (2016) and The National Audit Office (2015) proposes that support from personal advisors is creating further unstable bonds and relationships. It has been stated that young people have felt they have little involvement in the planning of their pathways and have been unable to express their views and wishes (Hollingworth and Jackson, 2016; Liabo et al, 2016). Hollingworth and Jackson (2016) also believe that best practice would be for multi-agency working with the input of carers who know the young person well. Referring back to Colemans (1974, cited in Driscoll, 2017) Focal Theory, Hollingworth and Jackson (2016) believe that young care leavers transitions should be gradual and smooth so that young people do not face several changes at once which may result in feelings of stress and anxiety that Driscoll (2017) explained, which may result in being unable to cope with these challenges. 
2.6. Looked After Children: Mental Health 

The Mental Health Foundation (2018) explain positive mental health as the ability for an individual to carry out key functions of daily life. If an individual has a positive mental health, this will allow them the ability to learn, express and manage emotions, form and maintain relationships and cope with change in their life’s (The Mental Health Foundation, 2018). Pilgrim (2017) definition of well-being compliments The Mental Health Foundation (2018) definition of mental health, stating a positive well-being creates the foundations for an individual to form positive relationships with others and determines their ability to contribute and cope with changes in their social and physical environment. Pilgrim (2017) states that the term mental health can be used in a positive connotation when discussing a state of well-being where no mental health problem is present, but it can be used in a negative manner when discussing the opposite regarding an individual with a mental health problem. The term mental health problem can create a stigma surrounding the individual, creating further social exclusion and labels for LAC (Pilgrim, 2017). This definition of mental health from the Mental Health Foundation (2018) is thought-provoking as it relates to Yurgelun-Todd (2007) explanation of cognitive and emotional maturation, which determines the individual’s capabilities of coping later in adulthood. Also, Jones (2014) explains the process of young people creating stronger bonds with their peers during social transition, but for LAC they may have little relationships due to frequent placement and school moves. Thus, it may be difficult for them to form and maintain relationships. 
It has been reported that LAC have high experiences of mental health. The House of Commons Education Committee (2016) states that half of children in care have a diagnoseable mental health disorder. Although, there has not been a release of data regarding children’s mental health in 14 years (The House of Commons Education Committee, 2016). Also, Claveirole and Gaughan (2011) state that LAC are often left out from epidemiological data due to unstable engagement with LAs, professionals and institutions where surveys may be under taken. Therefore, data provided may vary. The NSPCC (2015) outline the causes of mental health issues in LAC, which include previous mental health issues, maltreatment, prolonged exposure to maltreatment, and biological risk and resilience. Bonfield and Guishard-Pine (p.20, 2017) expresses that the Children Act 1989 believes that children should be kept with their biological families if possible, but this may result in children experiencing prolonged abuse and neglect, which the NSPCC (2015) states causes mental health issues. The NSPCC (2015) believe that children who enter care at a later age will have spent a long period of time experiencing maltreatment, resulting in a poorer emotional well-being. The National Audit Office (2015) reports that children who enter care at this late stage do not receive adequate support due to time constraints in the ability of making positive changes and accessing support. Children who enter care at a later stage and experience this prolonged maltreatment need this support but may not receive it due to the barriers and challenges faced. 
O’Dowd (2016) and The House of Commons Education Committee (2016) express concerns over the accessibility of mental health services for LAC, explaining that, children had to meet high thresholds and have a stable placement to be eligible for services. The reasoning behind the need for a stable placement to access CAHMS, is because it cases uncertainty to the service, as children may move from placement to placement (The House of Commons Education Committee, 2016). To argue this point, discussed throughout this dissertation, LAC experience much instability in their lives, and because of this, they are being disallowed to gain the support and treatment which may be necessary. Also, there is further instability because of not having this access to CAHMS. The effects of negative mental health also create further instability, the NSPCC (2015) identified that children with emotional and behavioural issues were more likely to experience placement instability and break down. Placement instability can also contribute to worsening or causing mental health issues (NSPCC, 2015). Furthermore, the access and transition to adult mental health services is not a big improvement from CAHMS. Butterworth et al (2016) outlines that this transition is often poorly planned. Thus, resulting in LAC and care leavers at a high risk of having their mental health needs unmet (Butterworth et al, 2016).
Also, it has been identified that upon entering the care system, LAC and young people should have a health assessment that is carried out by a registered medical professional (The House of Commons Education Committee, 2016). Although, The House of Commons Education Committee, 2016) explain that this statutory health assessment described, is inconsistent and is not carried out by a mental health professional.
2.7. Looked After Children: Future Employment and Life Chances

Hollingworth and Jackson (2016) believe the cause of social exclusion in adulthood for former LAC are due to the lack of educational qualifications obtained. The House of Commons Library (2018) reported that 25% of NEET had no qualifications. Thus, impacting upon employment and the chances of furthering education. The Department for Education (2017) reported that 40% of 19-21-year-old care leavers were not in education, employment or training (NEET). Thus, compared to 13% of their peers is a high percentage. There are individual characteristics that are linked to becoming NEET such as those with a child, experiences of permanent exclusion or suspended from school, those with no GCSES and those eligible for free school meals (The House of Commons Library, 2018). These characteristics have been outlined throughout this dissertation and directly link to LAC but are also a direct link of being NEET. The House of Commons Library (2018) and The Centre for Crime and Justice Studies (2015) state that periods spent in under the definition of NEET have harmful effects on physical and mental health, increased likelihood of unemployment, low wages and low quality of employment. Mawn et al (2017) explains there are adverse effects on the economy and directly to the individual caused by unemployment. Unemployment increases the likelihood of health conditions, stays in hospital and an increase in mortality (Mawn et al, 2017). Mawn et al (2017) also reports that unemployment can cause mental health issues and the increased possibility of substance abuse. The Centre for Crime and Justice Studies (2015) propose that the consequences of becoming NEET are interrelated with factors that determine the likelihood of becoming NEET such as substance misuse, criminal and anti-social behaviour and the increased likelihood of homelessness. Fitzpatrick et al (2016) outlines that offending rates of LAC are four times higher than their peers. The Youth Justice Board (2015) outline the risk and protective factors of the likelihood of young people offending, which includes family, school and community environment and personal factors. As outlined throughout this dissertation, children in care may experience deprivation, abuse and neglect, and poor parenting, which has an impact upon their mental health and behaviours, which may result in criminal and anti-social behaviours (Youth Justice Board, 2015). The Youth Justice Board (2015) also believes that multiple and unstable placement moves could contribute to the risk of offending. Substance abuse is a characteristic related to becoming NEET, but it is also a risk factor associated with being a LAC, the same with criminal activity. Alderson et al (2017) reports that LAC are identified as a vulnerable group that is susceptible to substance abuse, stating that, 7% of 21,000 young people accessing drug and alcohol support services experienced a care background. The Local Government Association (2016) and Craine et al (2014) identify LAC as at risk of teenage pregnancy. The Local Government Association (2016) reports that young people who have been looked after are 3 times more likely to be a parent by 18 years of age, and almost 25% of LAC females become teenage mothers. Furthermore, this statement is linked to the cause of becoming NEET but also because of a LAC experience. 
The UK Government have put policies in place to support NEET. The September Guarantee entitles 16-17-year olds a suitable place in education or training, regardless of their qualifications (The House of Commons Library, 2018). LA’s must support and encourage young people to take part in education and training and ensure there is sufficient opportunities (The House of Commons Library, 2018).  There is also a 16-19 bursary fund to encourage 16,17 and 18-year olds to stay in post-16 education (The House of Commons Library, 2018). Young people can receive up to £1,200 a year to help with the cost of education. The UK Government is also committed to ensuring apprenticeships and traineeships, with the aim of reaching 3 million young people staring an apprenticeship by 2020. Apprenticeships are a form of ensuring young people gain employment skills that will improve their chances of finding sustainable, long term employment (The House of Commons Library, 2018). 
2.8. Conclusion

To conclude this dissertation, it is apparent LAC experience many challenge and barriers due to their experiences and LAC status. Bonfield and Guishard-Pine (2017) believe it is significant to highlight that not all cases for LAC are negative. Persistent disruptions, insecure attachments and mental health issues are not the experiences of all children in care (Bonfield and Guishard-Pine, 2017). Unfortunately, for many children, their experiences are damaging and non-supporting, which is why it is important to study children’s experiences in care. Throughout this dissertation, the importance of stability has been drawn upon throughout and has been a reoccurring theme in fostering, adoption, education and access to services. This dissertation has identified the need for stability as it promotes well-being and positive, secure relationships which can partake in positive outcomes later in life (House of Commons Education Committee,2016; Youth Justice Board,2016). Secure placements and fostering can provide a nurturing, family environment (Dejong et al, 2016; Adoption and Fostering;2014; Meakings and Selwyn;2016; Thomas,2013). Although, stable placements are not always possible due to placement breakdown. Also, this dissertation has discovered that despite fostering being the most desirable placement, it is not always a supportive environment as foster carers may create a barrier (Meakings and Selwyn,2016). Furthermore, LAC are also at a disadvantage in education compared to their peers. This dissertation identified that LAC are four times more likely to have SEN (Department for Education, 2017). The need for stability has been a persistent theme identified throughout this dissertation and can also be applied in education. The lack of stability in a child’s life, such as frequent placement moves, can result in school moves (Mannay et al, 2017). Although, a positive permanent education placement can create stability (Cameron and Maggin, 2009). The experiences of LAC can affect their ability to prioritise and focus on education (Knowles, 2010). Although, there is an assumption that LAC do not value their education (Mannay et al, 2017). It is important for best practice that teachers recognise this is not the case, and support LAC to reach their full potential. This dissertation has also identified the difficulty of the transition to adulthood. The transition to adulthood can be a stressful time, with added pressure for LAC due to the social service transition. There is also a lack of consistency from support that should be provided to young people (National Audit Office, 2015). There are also many pressures from peer relationships, education, employment and the social transition. This can create many challenges and feelings of distress for young people (Hollingworth and Jackson, 2016).  This literature review has also highlighted the high prevalence of mental health in LAC and young people (The House of Commons Education Committee, 2016). There are also barriers in accessing CAHMS due to high thresholds of diagnosis and the need for a permanent placement (The House of Commons Education Committee, 2016). Mental health and behavioural difficulties are also linked to the breakdown of placements, causing further instability (NSPCC,2015). Furthermore, it has been identified that all these themes discussed have an impact on LAC and care leavers employment and life chances. The lack of qualifications obtained in education affect the likelihood of unemployment and low wages, leading to further social exclusion (Hollingworth and Jackson, 2016). There is a high prevalence of NEET in young care leavers, with the causes of this being linked to educational experiences (The House of Commons Library, 2018). To conclude, it is apparent that there is a need for stability and quality education in LAC life’s. 
3. RESULTS AND DISCUSSION 
3.1. Introduction

The results and discussion section of this dissertation will highlight recurrent issues that have been identified throughout which are lack of services and support for mental health, low achievement in education and recognising the importance of stability in a LAC life. This section will give an overview of the main findings of this dissertation.
3.2. Lack of Services and Support for Mental Health
The results from this dissertation have identified that LAC are more prone to experience poor mental health; the sheer scale is a considerable issue. The House of Commons Education Committee (2016) reported that half of children in care have a diagnosable mental health disorder.  There has been no release of information on looked after children’s mental health in 14 years (House of Commons Education Committee, 2016). Therefore, it is key that up to date information is carried out to have a true understanding of the prevalence of mental health disorders in LAC. There is also a barrier in accessing mental health services, due to high thresholds and the need for a permanent placement. Mental health is also linked to stability, as LAC can only access mental health services when they are in a permanent placement. The NSPCC (2015) also identified that mental health issues can have an impact on placements and education, stating that poor mental health may be attributed to placement breakdown and low educational attainment. This is an important reason why LAC should have access to mental health services, as it has further adverse outcomes which can affect them later in life if they are left without support. Guishard-Pine et al (2017) states that estimating mental health outcomes for children in care can be difficult, as it is hard to separate the effects of family, social and environmental factors when determining the impact of the care system. Guishard-Pine et al (pp.12,2017) believes there is a need for a dedicated mental health service for LAC that takes into consideration the challenges faced by this group, the views of the children and aims to improve the outcomes of LAC’s mental health. If a dedicated mental health service was developed for LAC, expert resources would be needed to understand and address the complex emotional needs of LAC, with a service that offers quality to ensure LACs mental health needs are met (Guishard-Pine et al, 2017, pp.12). The Social Care Institute for Excellence (ND) (SCIE). SCIE (ND) explain there are risks involved concerning children in care and young people’s mental health. There is an unsatisfactory accountability in the current system regarding mental health, meaning one predominant service is not taking account for meeting the mental health needs of children in care (SCIE, ND). SCIE (ND) recommend that local safeguarding board, corporate parenting board, and the health and well-being board should rank the mental health needs of children in and leaving care at the top of their list, to ensure their mental health needs are being met. These services need to take priority of ensuring these needs are met. SCIE (ND) also recommends that at the statutory review of the child’s care plan, the child’s mental health needs should be addressed, and identified if they have been met. SCIE (ND) also states that there is a lack of consistent support, monitoring, and advocating of young people’s mental health. 
3.3. Low Achievement: LAC
This dissertation has identified that LAC are disadvantaged in education compared to their peers in education (Evans et al, 2017), and are underrepresented in GCSE results and higher education (Department for Education, 2015). LAC are four times more likely to have SEN than their peers. Therefore, they may need extra support to fulfil their potential in education. LAC can be challenging to teach, which may be a contributing factor in their low education attainment (Knowles, 2010).  There is also a perception that LAC are not educationally aspirational, but this is not the case and this perception needs to be eradicated (Mannay et al, 2017). School staff can help or hinder LAC educational experiences, dependent upon their views of the individual. It is also important that education staff have a great understanding of the experiences LAC have experienced and future challenges they may face. The Welsh Government (2015) identifies best practice as having a co-ordinator to monitor progress, support workers and designated teachers. Teachers can also help LAC to develop positive relationships by modelling behaviours (Sudgen, 2013). Teachers can have a huge impact on LAC education, if they are supportive and engaging, this can help to involve LAC in education. Sudgen (2013) reports that LAC respect their teachers, and that teachers have had made the most impact on their education. It is important that teachers realise the impact they can have on LAC education
3.4. The Importance of a Stable Placement
Stability has been outlined throughout this dissertation, it is a key factor in ensuring positive outcomes for LAC. A fostering environment that has stability can provide an environment which supports growth, development and allows the child to recover from negative experiences (Adoption and Fostering, 2014). There can be challenges in fostering, which can lead to placement break down (Adoption and Fostering, 2014). 21% of LAC experienced two placements in a year, and 10% experienced three or more placements in a year (Department for Education, 2017). Although, these percentages may seem small and the majority of LAC experience one placement per year, these figures need to change, and the importance of stability recognised as a predominant factor in positive experiences. This dissertation highlighted some concerning points about foster carers behaviours, with Meakings and Selwyn (2016) reporting that foster carers did not provide physical contact or a warm environment for LAC due to their own perceptions of not wanting to create an attachment. This can create further damage on the child (Cameron and Maggin, 2009), whereas foster care should be supporting LAC to overcome their difficult experiences. Insecure attachment leads to behavioural and learning difficulties (Cameron and Maginn, 2009). If best practice is followed in the fostering process, this leads to the best outcomes, resulting in minimising placement disruption (Adoption and Fostering, 2014). The staying put arrangement forms further stability, allowing young people to transition to adulthood gradually, the same as their peers (HM Government, 2013). Stability is interlinked to the themes discussed throughout this dissertation. A stable foster placement, leads to a stable school placement, resulting in higher chances of gaining an education, which can lead to further or higher education, or employment. Unstable placements are also linked to involvement in the criminal justice system. 
3.5. Conclusion

To conclude this section, the results and discussions should be considered because they are the predominant issues that have been highlighted throughout this dissertation. Also, they are issues that can be addressed, and best practice can be implemented.  All the issues discussed that affect LAC appear to be correlated, with each issue affecting another. The results from this dissertation show that LAC are a disadvantaged and vulnerable group, that face many challenges from a young age up to adulthood. Stability in life has been a key issue throughout this dissertation as it impacts on many themes in LAC life’s, such as mental health, placement, school moves (NSPCC,2015). All these issues and themes are correlated. Mental health issues are a serious concern in LAC, with services, support and the monitoring being inconsistent and lacking responsibility with a particular organisation (SCIE, ND). It is also key that teachers realise the impact they have on LAC education (Sudgen,2013), and provide guidance and support to ensure that LAC reach their full potential. 
4. CONCLUSION AND RECOMMENDATIONS 
When considering the themes in the discussion and results section it is evident that stability is a significant factor in positive outcomes for LAC. This suggest that there is a need to recognise the importance of stability and share this view with foster carers, support staff and teachers to ensure interventions and information sharing are put in place to ensure stable relationships and placements are in place and maintained. Thus, the following recommendations can be made:

Recommendation 1:
· The recognition of the importance of stability.
When considering the themes in the discussion and results section it is evident that mental health access is limited and produces a barrier to LAC. This suggests that there is a need to alter the requirements needed to access mental health services. There is also a need for reliable, up to date information about the degree of mental health in LAC, as there has not been an official release in fourteen years (House of Commons Education Committee, 2016). Thus, the following recommendations can be made:

Recommendation 2:
· A dedicated mental health service to LAC.
When considering the themes in the discussion and results section it is evident that LAC are disadvantaged in education, with lower GCSE results compared to their peers and underrepresentation in higher education. This suggest that there is a need to ensure adequate support is provided in education, and that teachers realise the importance of their impact on LAC. thus, the following recommendations can be made:

Recommendation 3:
· Ensuring adequate support in education.
To conclude, these recommendations need to be taken into consideration as it will allow practitioners to have a better understanding of the prevalence of mental health in LAC, and enable them to amend service provision and support, so that LAC can get the support they need. From the research gathered throughout this dissertation, it shows that mental health is an apparent issue in LAC. Despite this, there are barriers in service and support provisions. Therefore, a dedicated mental health service for LAC, that is mindful of placement instability would be beneficial. Also, education plays a significant role in improving relationships, opportunities and future life chances. Thus, it is important that this is considered by teachers and the government. Lastly, the importance of stability has been intertwined in this dissertation throughout, stability plays a role on all aspects of a LAC life. The government and local authorities should recognise this and provide support where possible to ensure placement breakdown is kept to a minimum. 
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	(this box should expand as you type)


	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☒
	☐

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☒
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:


	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	Although the work is a literature review and does not hold any risk to issues of confidentiality as such the files will be password protected.

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	Self only 

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Self only

(this box should expand as you type)

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	In line with current UWTSD Policy on data storage although no raw data will be collected. 

(this box should expand as you type)


SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	G.Gwilliam
	Date:
	28/11/17


For students:

	Director of Studies/Supervisor:
	Caroline Lohmann Hancock

	Signature:
	Dr C Lohamnn-Hancock

	Date:
	29/11/17


For staff:

	Head of School/Assistant Dean:
	

	Signature:
	

	Date:
	


	Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.
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