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ECAD5013
Project proposal for a school-community project

Intro 
This proposal focuses on Mini Movers, a school-community initiative aimed at enhancing physical activity and social-emotional well-being among 7–11-year-olds at a rural primary school in Pembrokeshire. Due to BERA (2024) guidelines, the school’s name cannot be disclosed, but it is located in a close-knit village community. The school promotes holistic education, with a strong focus on outdoor learning, physical activity, and creating well-rounded pupils through an inclusive ethos that supports academic, emotional, and social growth. Mini Movers is an after-school project that brings the local parkrun event to the school, offering a 2km course that can be run or walked, where children, parents, and community members can participate together. This initiative promotes physical fitness and strengthens family and community ties.
The project aligns with the school’s vision, emphasizing community engagement and well-being. The school’s philosophy encourages collaboration between pupils, parents, and local partners. According to the Curriculum for Wales (2020), students thrive when they feel connected to their Cynefin, a sense of belonging to their community, culture, and environment. Mini Movers strengthens these relationships, creating a sense of belonging within the school and the local area, in line with the Welsh Government’s focus on community-oriented school initiatives (Welsh Government, 2022).
By combining physical activity with community involvement, Mini Movers supports the Health and Wellbeing and Physical Education Areas of Learning and Experience (AoLE), focusing on fitness, resilience, and social-emotional development. The project aligns with the broader goals of the Curriculum for Wales, where well-being is central to education (Welsh Government, 2020).

Literature review
The decision to focus on a school-community initiative comes from evidence that children’s emotional well-being, sense of belonging, and engagement are enhanced through strong school–family–community relationships (Welsh Government, 2022). This is particularly important for pupils aged 7–11, who are at critical developmental stages in their social and emotional growth (Berk, 2013). Well-being is viewed as an essential factor for effective learning, with secure and supported pupils more likely to thrive academically and socially (Public Health Wales, 2019). This approach aligns with the Well-being of Future Generations Act (2015), which promotes community engagement to improve well-being and emphasises the role of community cohesion in enhancing well-being. Mini Movers supports this vision by creating stronger connections within the community. 
Estyn (2020) highlights how a rural school improved outcomes through strong family partnerships. Through a family-centered approach, the school became a hub for supporting pupil well-being. This has influenced the development of the Mini Movers project, which adopts a similar model to create inclusive, health-focused opportunities for children and their families.
Community-focused schools involve collaboration between families, the community and external agencies (Welsh Government, 2022). In rural areas, schools often become community hubs. The use of school facilities by the wider community strengthens these connections, promoting inclusion, trust, and shared responsibility. Mini Movers uses physical activity to unite families and the community in an inclusive setting.
Bronfenbrenner’s ecological systems theory (1979) supports this model, emphasising the importance of connections across home, school, and community. For 7–11-year-olds, the mesosystem, where these environments connect, is particularly influential. The Curriculum for Wales (2020) reflects this through the concept of Cynefin, which refers to a sense of place and belonging. Mini Movers strengthens these systems by involving families in shared experiences. Desforges and Abouchaar (2003) found that parental involvement improves academic achievement and school culture. Similarly, Rasbash et al. (2010) argue that children’s educational progress is more strongly influenced by family and community contexts, reinforcing the need for schools to engage with children’s lives beyond the classroom.
However, it is important to consider that school-community partnerships may sometimes face challenges. While Bronfenbrenner's model is influential, research notes challenges with these interconnections, particularly in rural areas with limited resources and transport (Fletcher et al., 2011), such as limited resources and not all families feeling confident in engaging with school-led initiatives (Goodall and Montgomery, 2014), and managing these partnerships can place added pressure on school staff. Epstein (2001) notes that ongoing engagement requires clear communication and supportive structures. Despite this, when schools have strong community ties and committed leadership, the benefits outweigh the difficulties (Pechhacker, 2021). Mini Movers responds to these challenges by offering a simple, inclusive activity that promotes connections among pupils, the community, and families.
Mini Movers suits this rural school context, where structured physical activity may be limited. Children in rural areas face challenges accessing activities due to greater distances from sports facilities, making school-led initiatives particularly valuable (Moore et al., 2010). The project supports the Health and Well-being AoLE, which promotes physical, emotional, and social health, aiming to empower learners to make informed decisions and contribute to their communities (Curriculum for Wales, 2020). Physical activity supports children’s mental health, cognition, and social development (Janssen & LeBlanc, 2010), aligning with these goals.
By creating authentic, real-world experience, Mini Movers helps learners see the relevance of education beyond school. Authentic contexts increase engagement, motivation, and the ability to apply knowledge meaningfully (Donaldson, 2015). The Welsh Government (2020), highlights the importance of curriculum relevance and connection to pupils' lives. The pedagogical Principles further support this stating that effective teaching “creates authentic contexts for learning” (Welsh Government, 2023). These experiences help learners to develop a deeper understanding of their community and a sense of citizenship (Welsh Government, 2020). Mini Movers reflects this by linking school, family, and community through a locally inspired activity.  By recreating this real-life event in school, the project connects pupils’ learning to familiar experiences, promoting health and collaboration, ultimately strengthening pupils’ Cynefin. 
Belonging is key to pupil well-being, identity, and engagement, and is shaped by social and cultural experiences (Yuval-Davis, 2011). Inclusive education helps children feel they belong by recognising and valuing their different backgrounds and experiences (Esteban-Guitart & Moll, 2014). Schools can support belonging by creating safe spaces where children and families feel supported (Wald & Castleberry, 2000). This aligns with Cynefin, which emphasizes the importance of connection to place. Mini Movers encourages inclusion and belonging by creating shared spaces where pupils, families, and community members can come together through activities that build trust and community.
While Mini Movers is suitable for this school, there are challenges to consider. Involving parents builds community, but research suggests that the greatest impact comes from parental involvement in home-based learning (Harris & Goodall, 2008). Therefore, Mini Movers may strengthen community ties but has limited academic impact unless parents also support learning at home. Participation barriers, such as transport and work schedules, may also affect participation (Harris & Goodall, 2008). To address this, the project is held weekly after school, offering a consistent schedule families can plan around. Using the school’s local setting makes it more accessible, reducing travel needs. Including siblings in activities encourages wider family involvement, helping create an inclusive environment that encourages connection between families and school while minimising logistical challenges.

Project Aims 
Mini Movers aims to promote physical well-being, emotional resilience, and community connection through inclusive, outdoor physical activity. Designed for pupils aged 7–11, their families and the local community, the project builds on their commitment to holistic development, encouraging every child to “be all they can be” (School X, 2024). By making full use of the school’s outdoor facilities and active ethos, Mini Movers supports regular engagement in physical activity, while strengthening relationships between home, school, and the community. As a six-week pilot project, it will offer weekly sessions that are fun, accessible, and rooted in the school’s belief in outdoor learning and well-being. The aim is to create a project that positively impacts health, belonging, and shared enjoyment among pupils and families.
Mini Movers supports inclusion and curriculum accessibility by increasing participation in school life and reducing barriers to engagement (Booth and Ainscow, 2002). Outdoor, community-based activity offers a meaningful context for learning and connection, particularly valuable in rural areas. Inclusive planning involves strong relationships with families and flexible delivery, but such approaches are not always easily achieved within classroom settings alone (Artiles et al., 2006). By moving inclusive practice into a shared outdoor space, Mini Movers responds to these challenges. UNICEF (2017) highlights inclusion as central to social development, this project encourages collective participation, physical health, and emotional well-being. It aligns with the Curriculum for Wales’ goal of supporting learners to become healthy individuals (Curriculum for Wales, 2022), reinforcing the idea that meaningful, inclusive education extends beyond the classroom. Mini Movers is relevant to both the pupils and the wider community by connecting learning with real-world experiences, through the shared activity of outdoor physical exercise. It prioritises inclusivity by ensuring that all participants, regardless of background or ability, can be involved. Flexible participation options, such as walking instead of running and volunteering as stewards, encourage involvement from all members of the community.
The PE coordinator will lead the Mini Movers project, supported by trained Forest School leaders and volunteers. It will run for six weeks with weekly after-school sessions. Pupils, families, and local community members are invited to participate by running, walking, and volunteering, promoting a sense of community. Communication will be sent in advance to families and the community, and safety measures, including first aid support, will be in place. Feedback will be collected from participants at the end of the project to inform future progression. Mini Movers will use existing school resources, such as cones and bibs, minimizing additional costs. Other minor costs, such as first aid items or whistles, will be covered by the school’s extracurricular budget. If extra funding is needed, a school fundraiser may be considered, reflecting the school’s enthusiasm for the parkrun model.
Although this project presents many opportunities, it also presents barriers, particularly in relation to engagement in rural or working-class contexts. Time constraints and work-life balance are key obstacles for families, especially those with irregular schedules or multiple children (Keller et al., 2021; Ortiz-Leger, 2022). Lack of trust between families and schools can also affect involvement (LaRocque, 2013; Grant & Ray, 2019). Mini Movers addresses this by providing a welcoming environment that promotes positive relationships between families and staff, with the goal of building trusting relationships, and siblings are welcome too. 

Measuring Impact 
Measuring the impact of the Mini Movers project is essential for understanding its effectiveness, informing future planning, and ensuring that it meets the needs of pupils and the wider community. De Wit (1988) believes that strategic, time-limited initiatives are vulnerable to failure without clear success criteria and ongoing review. Evaluation also supports reflective and evidence-informed practice (Nutbrown, 2012) and aligns with the principles of continuous improvement in education (Welsh Government, 2020).
Mini Movers aims to impact physical activity levels, emotional well-being, and community connection, aligning with the Health and Wellbeing AoLE, which promotes the development of healthy, confident individuals. Public Health Wales (2023) highlights that physical activity supports emotional regulation and resilience in children, outlining the shared responsibility between schools, families, and communities. Desforges and Abouchaar (2003) support this view finding that strong home-school connections enhance children’s development and school culture (Desforges & Abouchaar, 2003).
The evaluation approach for Mini Movers is inspired by Estyn’s (2020) case study of a rural Welsh school that successfully engaged its community by offering varied sporting programmes after school. This resulted in 350 community members regularly participating, demonstrating the benefits of community involvement. Similarly, Mini Movers will track attendance and participation to measure effectiveness. By recording how many pupils, parents, and community members attend each session, the project can evaluate success in engagement and participation. While impact evaluations are important for understanding success, Gugerty and Karlan (2018) argue that they are only meaningful if organisations have the internal capacity and commitment to act on the findings.
A mixed-methods approach will ensure effective evaluation. Before and after the six-week programme, pupils will complete a short, age-appropriate questionnaire designed to assess their enjoyment of physical activity, sense of belonging, and emotional well-being, to measure the effectiveness of the project. Ethical practices will be followed throughout, including parental consent, anonymity, and child-friendly methods (BERA, 2024). This ensures that the project’s findings are reliable and respectful of participants' rights. Gathering pupil feedback is essential not only for measuring outcomes but also for centering children’s voices in the evaluation. Casas (2016) emphasizes that children are experts in their own lives, and meaningful evaluation must involve data collected directly from them. Parents and community members will also complete a short questionnaire focused on their views on family-school relationships, community involvement, and the benefits of the project. These combined responses will provide a well-rounded view of the project’s impact (Goodall and Montgomery, 2014).
While questionnaires offer valuable insights, they have limitations. Gugerty and Karlan (2018) argue that organisations must only collect data they are prepared to act upon, considering whether they have the commitment, resources, and ability to make changes based on the findings. Additionally, low return rates, as noted by the Welsh Government (2015), can affect the representativeness of the data and limit reliable conclusions due to insufficient data to draw reliable conclusions from. Despite challenges, combining questionnaires with attendance tracking will provide a thorough evaluation of Mini Movers’ participation, engagement, and success.


Evaluation 
The SWOT analysis highlighted several key internal strengths of Mini Movers, including strong staff expertise, pupil engagement, and the school’s inclusive, outdoor-focused ethos. Weaknesses included staff workload pressures and limited indoor alternatives for poor weather. Externally, the project provides opportunities to strengthen community ties, promote national well-being goals, and deepen engagement with the local parkrun. However, threats such as low community awareness, other extracurricular commitments, and weather could affect participation. These findings help assess how effective and sustainable Mini Movers could be for the school and its community.
A key strength identified in the SWOT analysis is Mini Movers' ability to build community through outdoor activities. As Stoddart (2004) highlights, outdoor education is effective in promoting the development of social capital by helping young people create valuable connections within their communities. Maeda (2005) also supports this idea, noting that outdoor education plays a significant role in building social relationships that benefit individuals and the broader community. However, Walseth (2008) highlights an issue with this, pointing out that some aspects of social capital, such as trust and community well-being, have not been fully explored in research. This leaves a gap in understanding how outdoor programs influence deeper community connection. Stoddart (2004) suggests that trust initially takes the form of "thin trust," which develops when individuals are encouraged to collaborate in new or unfamiliar environments. By engaging children, their families, the school, and the wider community in outdoor physical activity, Mini Movers creates opportunities for trust and mutual support to progress. As these relationships progress, thin trust can evolve into "thick trust," forming stronger, long-term bonds. Mini Movers therefore promotes deeper and more meaningful connections within the community. 
A key weakness identified for the Mini Movers project is the potential lack of staff confidence and training in delivering community-based physical activities.  Leo et al. (2022) argue that teacher behavior is crucial in influencing student engagement and motivation in physical education, which directly impacts student outcomes. This highlights the need for staff to feel comfident in delivering physical activities that engage both children and the wider community. However, teacher training in primary physical education remains underexplored, with Carse et al. (2018) noting the lack of focus on this area. Freak and Miller (2017) further emphasize that limited exposure to physical education during teacher training affects teacher confidence and effectiveness. Spittle et al. (2022) argue that teachers who lack confidence may also have different motivation for teaching physical education. This lack of confidence and motivation can negatively affect the program's quality and may reduce teachers' willingness to actively engage with the community, thereby affecting the overall impact of Mini Movers. Furthermore, Şahin et al. (2024) mentions that rural teachers face additional challenges in accessing professional development opportunities, which suggests that tailored interventions are needed to support these teachers' unique needs. 
Although confidence and training are weaknesses, a positive aspect is that many of the staff are Forest School leaders, providing them with a strong foundation in outdoor, community-based learning. Additionally, as the project is a communal effort, the involvement of parents and the wider community helps distribute the responsibility, easing the pressure on teachers and promoting a more collaborative approach to delivering it. 
The SWOT analysis reveals how Mini Movers’ strengths, such as strong staff expertise and community engagement, align with its goals of promoting physical well-being and community connection. While weaknesses like staff confidence and training present challenges, the communal approach and outdoor expertise support emotional resilience and the project's inclusive nature.

Conclusion 
This proposal highlights the importance of school-community partnerships in promoting physical, emotional and social well-being, especially in rural areas where schools often act as community hubs (Welsh Government, 2022; Estyn, 2020). Mini Movers provides an accessible space that unites pupils, families, and the wider community offering an inclusive curriculum that promotes development and removes participation barriers (Booth & Ainscow, 2002; Yuval-Davis, 2011). It supports an accessible curriculum by offering flexibility, such as allowing participants to walk or volunteer instead of run, and by creating an inclusive, welcoming environment for siblings and families. By taking place on school grounds with minimal costs and familiar routines, it reduces logistical barriers often faced in rural communities (Moore et al., 2010).
This assignment has deepened my understanding of how learners’ backgrounds shape whole-school priorities, especially in rural contexts. Through designing Mini Movers, I’ve learned how to respond to community needs through inclusive curriculum planning. This aligns with the module objective of preparing student teachers to contribute to curriculum design that serve their communities.
This assignment also emphasiszed the value of collaboration with families and the wider community. In line with the Professional standards for Reaching and Leadership (2017), I have recognized the value of building positive relationships beyond the classroom to enhance my professional effectiveness. Through Mini Movers, I have developed skills in planning inclusive, community-based initiatives, and aim to continue promoting collaboration between schools, families, and local communities to support all learners. 
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SWOT analysis guidance and template

HELPFUL HARMFUL
INTERNAL Strengths ‘Weaknesses
(within the school)
e Experienced PE coordinator and Forest School leaders will e Staff may face time and workload pressures when adding
lead the sessions. another after-school commitment.
e Strong pupil engagement due to the school’s ethos of e Not all staff may be confident or trained in delivering
outdoor learning and physical activity. community-based physical activities.
e Access to extensive outdoor space and existing e Limited indoor space may affect continuity during poor
equipment reduces setup costs. weather conditions.
e Promotes community building through collaboration
and social interaction.
EXTERNAL Opportunities Threats

(outside the school)

Strengthens relationships between families, school, and the
wider community through shared activity.

Builds on national priorities like the Curriculum for
Wales and the Well-being of Future Generations Act.
Encourages more families and community members to
get involved in the local parkrun through school-led
engagement.

e Competing extracurricular activities (sports, hobbies) may
limit family involvement.

e Weather conditions may disrupt outdoor activities,
leading to cancellations or reduced participation.

e Low community awareness could limit engagement.
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