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Schools all over the United Kingdom (U.K.) create development plans consisting of strategies aimed to develop specific areas within their school in the hope of encouraging and motivating pupils as well as increasing the pupil’s knowledge of the skills they need in the future (Welsh Government, 2014). Some of these plans involve developing Literacy and Numeracy, increasing the use of Welsh in lessons and improvement regarding planning for the inclusion of Y Cwricwlwm Cymreig within schemes of work. The area of development focused in this report is poverty and its link to low attainment (Egan, 2013), specifically increasing the amount of support packages for pupils that are eligible for free school meals (eFSM). 
The school which is being focused in this report will be referred to as School Z for anonymity. This school is an English-medium 11-16 comprehensive with just over 500 pupils located in the South of Wales. There is an estimated 70% of the 500 pupils who live in the 20% most deprived areas of Wales (Estyn, 2016) as well as over 50% of its pupils who are eFSM. 9% of pupils come from minority groups and have English as an additional language (EAL) however most of the pupils come from a home where English is the dominant language spoken and not Welsh (Estyn, 2016). 
In 1906, free school meals (FSM) was introduced by the Education Act to ensure that children who had access to education weren’t being hindered by lack of food, since then a government initiative for FSM was announced and enforced in 2014, which stated that children in their first three years of school would receive free school meals (Long, 2018), after this, the initiative became available for pupils in both primary and secondary schools who come from families of low income specifically those families that earn up to £7,400 annually (University credit) or have certain benefits such as income support or jobseekers allowance (Department of Education, 2018). FSM are important for the low income families as this provides financial support regarding expenses as a pupil receiving free schools meals can save a family on average £437 a year (Holford, 2015), FSM are also essential for the pupil themselves as it provides a nutritious meal during school hours which can not only increase the child’s motivation and concentration (Horgan, 2007) but also decrease health risks such as obesity and malnutrition (Black, 2008) and increase their energy levels thus resulting in controlled behaviour in lessons rather than disruptive behaviours which have been linked to malnutrition (Lambert & Carr, 2006). 
According to (Department of Education, 2015), by the end of primary school, pupils receiving free school meals are estimated to be almost three terms behind their more affluent peers. By ensuring pupils who are eligible for free school meals uptake them and are given more support, the pupils have a chance to become well-fed and more aware in lessons leading to them having a better education and moving themselves out of poverty, as poverty has been described as a vicious cycle (TeachFirst, 2019). For anyone to move away from poverty is challenging and if they don’t have money from a job it becomes nearly impossible (Horgan, 2007). In todays society jobs are given to those who have the required grades and an education is needed to get those grades, this cannot occur if pupils don’t have the energy levels or motivation needed to attend, participate and exceed in school. Therefore, educational attainment is an essential mechanism to ensure the escape from poverty (Black, 2008), without this escape children from poverty are more likely to end up low paid, unemployed and benefit dependent which eventually influences the lives of their children meaning the cycle continues (Estyn, 2014) (Hirsch, 2007) .
School Z’s Mathematics departmental development plan focuses specifically on improving the standards for all pupils particularly those in receipt of FSM (Appendix A). This is understandable and beneficial due to the school’s high percentage of pupils that are eFSM and those that receive FSM given their small capacity of 500 pupils. Thus, on average, each year group has either just below or just above 50% of its pupils which are eFSM and as the gap between eFSM v non FSM has increased (Appendix B), School Z development plan involves all pupils being monitored closely using Diagnosis, Therapy and Testing (DTT) approaches in all year 11 classes and any underachieving pupils will be targeted to attend interventions to help raise their attainment. Regarding their intervention groups, according to School Z’s Self-evaluation report, over 75% of it pupils are eFSM and are currently working at a grade or more below their target grade, in comparison to the pupils who aren’t eFSM who are working at a maximum of one grade below their target grade (Appendix B).
As stated above School Z’s departmental plan focuses on improving standards for all pupils which is linked to priority one in School Z’s whole school development plan (Appendix C). Priority one states that the school wants to improve the standards at the end of Key Stage 4 (KS4) for all pupils, with a focus on attainment of pupils in receipt of free school meals – again linking back to the departmental plan for Mathematics – as well as boys versus girls and the achievement of external qualifications by the end of KS4 using a revised key marginal support programme. To improve attainment of eFSM pupils, key marginal pupils who are eFSM will be highlighted to the correct members of staff and provided with extra support to maximise their potential and knowledge thus improving the grade they receive at the end of KS4.
Strategic planning within schools involves three main processes and a desire to change, the first process requires the school being aware of its status whether this be from an Estyn report or faculty meeting via self-evaluation. The second involves the school having the knowledge of what changes they want to implement or which direction they want to begin moving in, thus relating to development and improvement of targets set by Estyn in the schools most recent report or feedback from staff and pupils this usually involves creating a clear vision for the school (Estyn, 2012) and finally the third process requires the school acknowledging how they are going to successfully acquire the change, whether this be through a specific area of development or a variety of improvements - some even create mottos to enforce the changes positively (Estyn, 2012) - and of course reinforce new strategies hence the term strategic planning.
Initiation, Implementation and Institutionalization are the specific terms used by (Berman & McLaughlin, 1976), (Bryson, 1995), (Ferrara, 2000), (Joyner, 1998), (J.Nunnery, et al., 1997) to describe the three stages of strategic planning however (Bartell, et al., 2009) explained that these stages can differ depending on the level of detail or size of development desired but all lead to a profound change (Bryson, 1995). Additionally, each phase can be broken down further into smaller steps. As a basic example the steps would be as follows: Identify the problem, gather data and review it, analyse and set research questions, make an action plan involving steps on how to implement the plan, monitor the evidence on changes occurring, inform current stakeholders, analyse and evaluate the changes and then plan future action, this concept is critical in order to secure any improvement within the school environment (Bryson, 1995). According to (Estyn, 2012), schools that tackle poverty and issues surrounding disadvantaged learners with strategic planning successfully result in raising the achievements of their disadvantaged learners. As stated above, detailed plans with focused and accessible targets for achievement as well as explicit operational proposals is the approach required to attain these successful changes.
As discussed strategic planning plays an essential role in providing direction for sustainable development of schools by highlighting concerns and reviewing internal strengths and weaknesses to allow prioritisation in planning (S.Taylor, et al., 2008). (Cheng, 2011) suggests that strategic planning assists schools to endure in an ever-changing policy environment by addressing the changes and challenges created by new government policies or local education authorities. On the other hand (Cheng, 2011) also states that without effective planning, schools’ visions and goals cannot be achieved and therefore the quality of education pupils receive won’t be improved, thus leading to a higher probability of failure resulting in government resources being (A.Hodgon & M.Chuck, 2003). However in regards to introducing effective strategic planning in the school environment there are several critical factors to consider, the most fundamental being evaluation and planning, delving further the schools self-evaluation capacity and staff competency (Cheng, 2011). Thus (Chu, 2007) and (M.Zhang, 2007) propose the reasons for failure when using strategic planning stems from an absence of reliable data and information and adequate staff participation in planning.
The current approach to strategic planning is derived from conceptions about school capabilities and the narrow views of what counts as achievements in education (Bell, 2004). The arising issue here is that due to the immensely precise set of criteria governments and local authorities provided to determine the schools effect on pupil performance and so broadly conveys the communication of competent schooling and school advancement (Bell, 2004). This tends to reduce learning to limited, distinct, quantitative and comparable areas of academic intelligence, thus literacy and numeracy are a main focus in the current strategic objectives which are appointed for schools while other major concerns are ignored (Slee & Weiner, 1998). Thus, highlighting that strategic planning can be effective in providing successful improvements in schools but on the terms that all those involved are participating appropriately and a clear, detailed and significant issue is being addressed.
Poverty is increasing every day and not just for adults as one in four children in the U.K. are affected by poverty, this means children all over the U.K. are going without warm clothes, three meals a day, school trips and so much more. During the years 2016 and 2017 there was 4.1 million children in the U.K. living in poverty that is 30% of children, in an average classroom that means 9 out of 30 children live in poverty (CPAG, 2019). Tackling poverty is essential and highlighting disadvantage pupils such as those eFSM and providing them with more support is crucial to reduce the number of pupils leaving school with minimal to no GCSE grades and having low aspirations as 33 per cent of pupils on FSM achieved 5 A*-C grades at GCSE compared to 60.5 per cent of pupils overall (Department of Education, 2015). Combating these issues requires early intervention as over a third of children entitled to free school meals leave primary school without meeting expected levels of reading, writing and maths (CPAG, 2019) and according to (Black, 2008) children who are raised in poverty or low-income families are at risk of educational and social underdevelopment. (Hirsch, 2007) suggests strong, positive attitudes towards school and learning begins developing in children from an early age and these attitudes are a necessity when influencing attainment and motivation, thus highlight the importance of early intervention.
 In addition to this, there is now a chance of less than 50% of children from poverty attending a school rated as Outstanding compared to children from wealthier backgrounds (TeachFirst, 2019), but by addressing FSM pupils earlier then their future becomes filled with more educational choices. However due to the lack of support for FSM pupils currently placed in both primary and secondary schools only 21% of eFSM children attend university compared to 85% of children from private schools (TeachFirst, 2019) and in terms of apprenticeships, in all areas of the U.K., a young person from a poor background is less likely to get a placement than a wealthier peer (TeachFirst, 2019). Even with a degree, poorer young people are paid less by 10% than wealthier colleagues with the same qualifications (TeachFirst, 2019). Thus, development and improvement are needed to give more support to disadvantaged pupils specifically those eFSM to encourage their learning and increase their knowledge and motivation for the future (impact of poverty on attainment). 
As discussed earlier, the relationship between low attainment and disadvantaged pupils is a cycle due to family disadvantage being passed on from one generation to the next (Aldridge, et al., 2012). Thus, minimising the gap in schools is a crucial part of fighting long-term issues related to disadvantage and since FSM pupils are one of the many classified as disadvantaged, addressing the concerns surrounding FSM is important (Hirsch, 2007).  As stated at the beginning of this report, free school meals allow low income families the opportunity to save a significant amount of money weekly and provide their children with a nutritious meal in the middle of the day, yet according to the 2011 schools census only 73.85 per cent of 84,806 children eligible for FSM took up their entitlement leaving over a quarter of eFSM pupils not ceasing that opportunity (Welsh Government, 2013). This continuous problem is a concern in many secondary schools as only 68.39 per cent of the 32,314 entitled pupils took up their entitlement in January 2011. (Welsh Government, 2013) and as of January 2014, 29 per cent of the 1.4 million children entitled to FSM did not apply or access the U.K.’s FSM initiative (Holford, 2015).
According to (Welsh Government, 2013) and (Storey & Chamberlin, 2001), fear of stigma is the one of the main causes for parents not applying or up taking their entitlement to FSM due to the concern of bullying from those who don’t have the need for FSM seeing those who are FSM as ‘lower’ or poorer than them. Queuing, food choice and quality are also causes for the refusal of FSM (Addis, 2016). In regards to queuing, no adult or child enjoys the concept of queuing for anything (Maister, 2005) so this is no surprise that children have chosen this as one of the reason for not taking FSM when asked in a pupil questionnaire designed and sent out by WLGA on a sample of eight secondary schools selected - all had different payment systems and a variety of high, medium and low FSM and eFSM pupils - from seven local authorities in Wales (Welsh Government, 2013). (Welsh Government, 2013) also suggests multiple ways to combat this issue, some of these involve creating alternative selling points and staggering lunch times; for example, KS3 could have lunch at 13:00 and KS4 could have lunch at 13.30 however this idea would require enough food and choice to be available for the KS4. 
The debate of school meals being healthy or not has been continuous since Jamie Oliver banning turkey twizzlers in 2005 (Dimbleby & Vincent, 2013) however in the studies conducted by (Welsh Government, 2013) some pupils feel that the food is not healthy enough or that the food is deemed ‘too’ healthy. Hence some pupils would prefer to bring a packed lunch rather than opting to have a FSM due to the food quality and choice (O'Neill, 2006), meaning there aren’t taking up their entitlement or just haven’t applied for the scheme to begin with, encouraging families and pupils to join the initiative and take up their entitlement is suggested to be the first approach to improving the pupils low attainment (Storey & Chamberlin, 2001).
There have also been arising concerns about the payment systems school are using as they can lead to the identification of FSM pupils, therefore leading to fear of stigma and bullying children and young people in receipt of FSM possess (Welsh Government, 2013). This is highlighted more in secondary schools where meals are paid for with cash at the till in front of their peers and teachers (National Association of School Business Management, n.d.). To combat this, cashless systems have been created to ensure that this does not happen, due to it providing secrecy and privacy for the pupil, as when giving their name to the canteen staff or scanning their fingerprint to ‘buy’ their food, no peer can tell if money has been taken from their account or not (National Association of School Business Management, n.d.). 
Relating back to school Z and their development plans, their objective is to focus specifically on improving the standards for all pupils particularly those in receipt of FSM (Appendix A). In the departmental plan several actions are mentioned to help highlight disadvantaged pupils specifically those who are eFSM or FSM and provide them will additional support where needed. One action explains that Year 7 will take a basic skills test just before half term where each class has followed the same scheme of work in order to allow the department to set the pupils accordingly from comparisons of their grades and Curriculum Attainment Target (CAT) predictions as well as convey which pupils need to attend intervention group –a separate action the department are continuously working on – Year 8, Year 9 and Year 10 will continue to be tested on a half termly basis with their results inputted on a spreadsheet to track progress and once again used to highlight pupils who need to attend support sessions or intervention groups. 
The concept of intervention groups and their affectability have all been discussed by many investigators (Ulichnie, 2011) (R.Powell, et al., 2017) (DiGiacomo, 2014) to be effective in assisting pupils confidence, motivation and attainment, this is crucial for school Z to implement due to their high percentage of FSM pupils and the increased gap between FSM pupil and non FSM pupil GCSE grade attainment. For context, in 2015 67 per cent of FSM pupils achieved grades A* - G only 3 per cent achieved A*- C in comparison to 86 per cent A*-G for non-FSM and 52 per cent A*- C (Appendix B). Although (Dweck, et al., 2014) conducted their studies abroad in the United States, the principle is still the same, their research displayed that intervention groups or initiatives that target psychological factors – these can be a students motivation and self esteem - can excel students’ achievement and experience in school as well as improve their subject knowledge, in their case Grade Point Average (GPA) scores, for context a high GPA of 4.0 is a grade A in higher education in the U.K. (The Higher Education Academy, 2014). However (Dweck, et al., 2014)also conveys the debate of whether focusing on student’s motivation is effective when the students are from poorer backgrounds or should the focus be targeting the communities they live in or enriching their homes therefore conflicting the need for intervention groups which are being used to influence pupil’s motivation.
Considering these debates, School Z have been implementing intervention groups for a few years to track progress and highlight pupil’s attainment. These groups involve a small group of pupils who have been focused, due to their low attainment, and a member of the Maths department to address issues/misconceptions the pupils have and focus on building confidence in their mathematic abilities. In School Z they meet weekly for usually six weeks where the lessons they are taken out of are rotated so the pupils don’t miss the same lesson every week resolving the concern of hindering the pupils learning in another subject area. These intervention groups continue throughout KS3 and KS4 to improve pupil’s attainment in GCSE exams and confidence if required, thus, since the interventions have started the department has witnessed improvements (Appendix B). Statistically the percentages of FSM and non-FSM pupils achieving A*-G grades at GCSE in 2018 was 82 per cent and 91 per cent respectively, a gap of only 9 per cent, a significant decrease from 2015 where the gap was 19 per cent. Therefore, showing the improvement of FSM pupils suggesting the intervention groups were effective and necessary. Similarly, (Estyn, 2016) inspection report states that the performance of pupils eFSM in core subject indicators at KS4 is well above the family average and the average for pupils eFSM in Wales showing significant improvement over the previous three years. The report also highlights that their ideas for improvement regarding disadvantaged pupils are good due to the schools shared vision of improving outcomes for all pupils and increasing attendance and performance of eFSM, thus is conveyed as the attendance rates of eFSM pupils are now above the family average of similar schools. (Estyn, 2016) also declared that the schools’ performance in the level 2 threshold - including English and Mathematics - has been well above expected outcomes in three of the last four years and has been above the family average for the previous two years however the report also states that the school remains in the lower 50 per cent compared with other similar schools based on eFSM.
[bookmark: _GoBack]As discussed earlier in this report School Z overall development plan focuses on improving the standards for all pupils especially FSM pupils, one objective they focused on in the plan is increasing the attendance of disadvantage learners specifically those in receipt of FSM (Appendix B). In the study conducted by (Malcolm, et al., 2003) teachers and local education authorities (LEA’s) conveyed that attendance - depicted as 95 per cent -was essential because it is associated with increased job prospects and pupil’s attainment. They also suggested that poor attendance has negative effects on KS2 and KS3 exams due to pupils missing essential lessons regarding information tested on the exam and has considered to be associated with disruptive behaviour (Malcolm, et al., 2003). Similarly (National Audit Office, 2005) and (Department of Education, 2016) states that pupils who do not attend school are more likely to end up convicting crimes and leaving school with little to no qualifications. In relation to those eFSM, (Morrisey, et al., 2014) highlights that increased school absence may be one of the several mechanisms caused by low family income, thus suggesting pupils from poorer backgrounds are more likely to truant and therefore negatively impact their attainment and social skills (Calfornia Department of Education, 2000). Hence supporting the concept that attendance is a crucial issue within schools and thus the need for School Z to address this issue.
Due to the School Z focusing on eFSM pupil’s attendance, (Estyn, 2016) reported that the attendance rates of eFSM pupils are above the family average of similar schools however overall pupil attendance rates have been below modelled outcomes, this is a prediction of a school’s mean attainment based on the statistical exchange between the amount of eFSM pupils and a specific indicator. To improve overall attendance of pupils (Malcolm, et al., 2003) states that schools who introduced reward schemes, closer links between primary and secondary schools, enhancements to their school facilities and built better relationships with parents and the community reported improved attendance rates. (Welsh Government, 2011) also suggests that rewards and sanctions can be used to encourage regular attendance, the report also conveys the concept of electronic registration and how the software enables more efficient monitoring of attendance daily and highlighting long-term absences trends in specific pupils. In addition, registration codes are identified as crucial (Department of Education, 2016) as they allow accurate recordings of pupils’ absence, once again highlighting long-term absences rather than pupils attending appointments or intervention groups which are commonly tagged for truancies and the codes promote the safety of all pupils by allowing teachers to be updated of pupil’s whereabouts throughout the school day (Welsh Government, 2011). In relation to strategic planning, attendance data reinforces the concept and can enable schools to manage attendance concerns more efficiently as electronic registration (Welsh Government, 2011) can produce whole school attendance figures - monthly, termly or yearly – based on year groups, this data can then identify factors such as an overall decline in any year groups attendance or the amount of pupils being affected by seasonal attendance e.g. being off for holidays in the summer or not attending schools in the winter months (Welsh Government, 2011).
Additionally, research discussed in (Department of Education, 2016) conveys that schools who focus on effective early intervention thus acting before a pupil’s attendance drops below 90%, introducing appropriate support and effective collaboration and communication with the parents, carers regarding the impact of pupil’s poor attendance as well as having their leadership committed to prioritising attendance are the most effective at improving attendance rates. Thus, to further School Z’s attendance initiative, increased focus on rewards and sanctions, communication with parents regarding the importance of attendance and analysing data collected on the electronic register are all suggested above to be effective and crucial to improving pupil’s attendance rates. Regarding School Z’s plan to reduce the attainment gap between FSM and non-FSM pupils, (Estyn, 2016) highlights one school that organised various imaginative interventions to reduce the attainment gap succeeded in reducing the gap in the expected outcome and level between eFSM and Non eFSM pupils as well as having a positive impact on most pupils’ confidence and achievement, particularly eFSM pupils. They also reported that the pupils’ behaviour increased, and they responded positively to activities designed to enrich their experiences. The activities organised included: holding a varied sports festival for KS2 children who had not represented their schools therefore focusing on fair play and developing the literacy and numeracy skills of the pupils. Another activity involved responding to the pupil’ voice regarding an array of extra-curricular clubs during the lunch hour, for example, a table tennis club, crochet and sewing. Other organised interventions consisted of altering the school’s awards system to celebrate participation as well as educational achievements and specific transition activities for disadvantaged learners to encourage essential life skills. 
(Murphy, 2010) conducted a separate study to identify issues that need to be addressed in relation to eFSM pupils’ attainment and FSM uptake. The study suggested that schools that focus on key factors such as poor dining facilities, pupils and parents’ hesitancy to engage with the healthy eating and FSM and the requirement for longer lunch times - to balance the needs for physical activity and nutrition - are more likely to increase eFSM pupil’ educational attainment and behaviours. This suggestion was created due to the concept that children with nutritional deficiencies are more likely to experience metabolic changes that negatively impact the brains cognitive ability and performance and so offering pupils nutritional meals and encouraging their uptake can result in improved performance within school. Therefore, the idea of introducing intervention activities like the ones discussed by (Estyn, 2016) and focusing on the dining facilities and uptake of FSM, School Z can address their action of reducing the attainment gap between FSM pupils and their non-FSM peers.
To summarise this report, FSM pupils and their link with low attainment is a crucial issue that need addressing in School Z as well as schools across the U.K., this can be combat using a variety of actions such as intervention groups, focusing on the uptake of FSM and addressing the issues related to the dining facilities. In addition, attendance is another essential concern that requires not only School Z’s focus but again every schools focus in the U.K., the several improvements suggested as just some of the many schools can enforce to helps increase their pupil’s attendance rates.
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