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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Referencing in text correctly.
	I have used the UWTSD Harvard referencing guide to ensure I have used the correct in text referencing technique.

	Targed/Target 2
	Using acronyms correctly
	Taking into consideration my previous markers comments I have tried to ensure that I have used the whole words before adding the acronyms e.g. School Development Plan (SDP).

	Targed/Target 3
	Adding more depth when concluding and looking forward.
	When concluding I have tried to link to how I plan to link what I have learnt to my practice and also the professional teaching standards that we as students are striving to achieve. So I have referenced the exact standard I hope this assignment will help me gain further understanding about.


Targets











In this task I am going to be considering and critically reflecting on how a school develops, implements, and works on one of their targets set out within their School Development Plan (SDP).  According to the Welsh Government (2022) My local school page, the school in question for this assignment is in the Northwest of Swansea and is considered a small village school that has roughly 130 pupils within their cohort, these pupils range from nursery age through to year 6. The Welsh Government (2022) also state that the school has 11.5% of the pupils attending who are entitled to free school meals. The school is located within an affluent area, however there is a council estate within the catchment too. ESTYN (2019) describe the school as having six mainstream classes whilst having a seventh local authority funded special teaching facility, which is designed to cater for the needs of foundation phase pupils. According to the Welsh Government (2021) the use of an SDP provides schools with a policy that they can use to continuously self-evaluate their performance as an education provider, by setting relevant targets, that the school will use to work towards. The SDP highlights what they are working towards, how they hope to achieve it and the time frame that they hope to achieve it by and provides supporting ways that can be considered to help achieve their set targets. 
Literature review 

Welsh Government (2014) defines an SDP as a strategic plan that schools create for improvement. Welsh Government (2014) go on to state that the role of an SDP allows for priorities to be highlighted that can improve learners’ outcomes, whilst undergoing self-evaluation enables settings to review their own performances. As a tool to assist schools the Welsh Government (2022b) have provided advice that any self-evaluation that occurs should be informed with the principles of progression, whilst ensuring that they are considering the Area of Learning and Experiences that make up the Curriculum for Wales.  With this knowledge schools are expected to go through this self-evaluation on a continual basis throughout the academic year. These self-evaluations need to be honest evaluations that go through a meticulous analysis of their performance, whilst ensuring the whole school community contributes to the process (Welsh Government 2021). According to ESTYN (2020) taking a whole school community approach will provide improvements with staff who will feel empowered in their roles, whilst also improving mutual understanding throughout the staff on how the school personnel and stakeholders must work towards the school’s vision. 

Stage two of the SDP comes in the form of strategic planning. This planning should include all stakeholders of the school. According to Escobar (2019) the term strategic planning is a tool that schools use to determine where they wish to go and how they plan to get there by achieving steps along the way.  According to Welsh Government (2014) once all stakeholders in the school have been consulted and the areas of improvement have been agreed upon, the stakeholders will then work together to determine how the chosen priorities will be developed and ensure the strategic planning results in an action plan being put in place.  However, according to Dauncey (2022) many school stakeholders are eagerly waiting to hear from the Welsh Government since the introduction of the Curriculum for Wales for ideas and guidance on how schools can reenergise the techniques, they use to ensure that school improvement can continue alongside the introduction of the curriculum.  According to Brighouse and Woods (1999) the need to have stakeholders involved in these processes will allow schools to have a “critical friend” who can work in partnership with the school, whilst also questioning their decisions and allowing them to strive towards improvements through this collaboration.   

The next step that schools must embark on is ‘reviewing the impact’. During this stage Senior members within the setting must consider all the data collected throughout the academic year and review the progress the school has made to achieve their priorities.  According to Schildkamp (2019), schools will use a variety of data to ensure they get a holistic result, by using formal data such as assessments and observations alongside more informal data collection techniques, such as discussions. This allows stakeholders to gather a range of data to use when reviewing the process. SDP documents are live documents, as a result they are continuously reviewed throughout the academic year.
The schools SDP in question consists of three priorities, the one that is going to be the focus of the report is priority two: Wellbeing, Attitudes, Care, and support. Within this priority the action that will be considered is how the school plans to look at alternative tools to monitor pupil wellbeing to include the younger pupils.
According to Hayes et al. (2019) it has been estimated that within the United Kingdom, one in eight children and young people have some experience with mental health and well-being problems. Hayes et al. (2019) goes on to suggest that improving universal provision and access to well-being can provide support to a child’s mental health. Coles, Cheyne, and Daniel (2015) highlight that the United Kingdom and the devolved Governments across the four nations all identify that early intervention and universal provision is recognised as a beneficial way to help address these health issues in the early years, whilst also promoting a chance to see lifelong improvements for children. This is supported by the Welsh Government, who whilst looking into the health and well-being of children and young people, highlighted in the Mind over matter report that all educational settings in Wales have a role in promoting emotional well-being, whilst stating that it was crucial for educational settings to develop a whole school approach when it came to embedding well-being into the school’s curriculum and ethos (National Assembly for Wales Children, Young People and Education Committee, 2018).  Furthermore, section 175 of the Education Act 2002 put the duty of supporting pupil well-being on the local authorities. This means that they have the responsibilities of promoting safeguarding, child welfare and supporting and educating about emotional well-being for the learners (Education Act, 2002 and Welsh Government, 2021b).  This act and the school emphasising a focus for their second priority, falls in line with the school’s responsibility of meeting the United Nations Convention on the Rights of the Child (UNCRC). Save the Children (No date) states that Article 29 of the UNCRC sees the responsibilities of the state to provide education, this provides opportunities for children to develop their personality, talents, and their mental and physical well-being too.

Developing an action point 

Within School X (2022) SDP the priority and action that will be taking focus is priority two which takes a focus on the wellbeing, attitudes, care, and support for the children at the school. The action that will be considered is how the school plans to look at alternative tools to monitor pupil wellbeing to include the younger pupils. The school’s motto and ethos as stated in their SDP has a focus on well-being and when monitoring how the school was progressing in terms of well-being, they had noticed a drop in well-being feedback from their pre-covid levels. As a result, they decided this was an area that they needed to focus on. Macbeath (2005) states schools need to be able to self-evaluate and speak for themselves, this can be done by being aware of their own values and priorities that they hope to deliver, whilst having the ability to know the strengths they have had previously and identify when something needs to be altered to prevent it becoming a weakness. The focus on well-being was highlighted as an area to focus on after well-being practices were raised during a school governor meeting and a governor’s subcommittee meeting which focused specifically on well-being. During the discussions it was highlighted that Key Stage 2 pupils were using a new online well-being tracker which could be used to track the pupils input and collect data. However, members of the governing body raised the concern that the well-being tracker may not be accessible to the younger pupils due to the need to have a knowledge of ICT skills to log on and input their feedback.  Listening to this input from the stakeholders is important to the school. According to the National Governance Association (2019) the opportunity to engage with the stakeholders plays a fundamental role when schools are making the decisions on what they believe needs to take a focus within the SDP. By allowing the stakeholders to be heard, it facilitates the focus of the SDP to prioritise what is best for the school and all those involved. Although working with the stakeholders is beneficial to the school, the National Association of School Business Management (2016) does warn that it is important that schools do not assume that every stakeholder who has the opportunity to input in the process will naturally have the same values that align with the whole school. When considering how School X had been performing on well-being, they had been providing pupils and parents with questionnaires, whilst the Key Stage 2 pupils used Speakr, a new application the school has invested in. These provided the school with quantitative data to display how the levels of well-being were across the school. The application permits school leadership to identify and apply appropriate interventions to ensure pupils well-being is being taken care of. The application uses a Leuven scale method to gauge pupil well-being. However, Declercq et al. (2011) suggest that even though using the Leuven scale can be beneficial to gain understanding of a child’s well-being, due to scale working on a rating system to interpret the data, the scale alone might not be the best concept, as without context it could be deemed hard to understand why pupils feel a certain way.
Alongside collecting data, the school also worked in collaboration with other schools within the cluster to help develop well-being methods that could be useful and become integrated into the daily school routine, whilst also providing the foundation phase pupils with a method of recording their well-being.  According to ESTYN (2019b) when schools form clusters work together, it has been shown to improve practice, whilst creating a team of practitioners who work in collaboration improves effectiveness and efficiency. This is something that School X did by communicating with a school within their cluster to gather ideas of how other schools are implementing well-being within their foundation phase, this resulted in ideas and inspiration for School X.  Furthermore, Mphahlele (2012) supports this idea of working with cluster schools who share similarities, such as similar geographical and ecological backgrounds, allows schools to easily promote and share successful practices. However, Malmberg-Heimonen, Tøge and Akhtar (2022) emphasise that although working collaboratively can be beneficial, it also provides challenges including ensuring that the shared focus is similar for both parties. Whilst also ensuring that when meeting and communicating that the main purpose remains to share and assist each other and not only compare practices.
When it comes to reviewing and measuring the progress of well-being within schools, McLellan and Steward (2015) raise the concern that due to there being no universally agreed definition on what well-being is, it challenges school settings to find an established means of assessing well-being. As a result, School X have decided to use a mixture of pupil and parent questionnaires and the results from the well-being applications. In conjunction, they also monitor pupil attendances. According to Thomas (2021) research at Swansea University has highlighted that frequent absences by pupils can be used by settings as a potential indicator for individuals who could have current or future mental health issues, spotting patterns of absences by the school can be used as a tool to target, make changes and start early intervention to ensure pupils are correctly supported.
Reflection and evaluation 

Reflecting on what School X has done during the progress of working toward priority two of their SDP, it is clear to see that throughout the process the school have taken a focus on including the stakeholders. According to ESTYN (2017) when other schools have involved stakeholders in school improvement, it allowed parents to feel valued through their input from questionnaires whilst pupils felt empowered as members of their school. Furthermore, Dickson-Swift et al. (2014) suggest that when people feel valued, it improves their mental and physical wellbeing, by allowing the opportunity for stakeholders to feel involved, it could be beneficial to the priority of improving well-being. 
Another aspect of the SDP and the process taken to ensure continuous progression towards achieving the priority of well-being, attitudes, care, and support is the use of collaboration within their cluster. As previously stated by McLellan and Steward (2015) there is no clear and easy way for schools to observe and assess well-being. Therefore, the decision to reach out and communicate to other schools allows them to gather ideas that might work for their setting. According to Hadfield and Ainscow (2018) the school improvement system within Wales makes schools and those within the settings take on the responsibility of raising standards in ways that they believe will be beneficial. This could be seen with the growing partnership of schools which formed within clusters, which has allowed them to not only self-evaluate but also peer evaluate by supporting and challenging each other’s practices to ensure all schools are working to better themselves.
Considering what School X has done during the SDP process, and what they could have done differently, it could be judged that due to the school having pupils coming from affluent backgrounds and from the local council estate, they could have taken into consideration Maslow’s Hierarchy of Needs (MHoN) when assessing how their pupils and parents perceived the state of individual and family well-being. Gorman (2010) suggests that social and emotional well-being and identifying how an individual feels requires understanding of their internal and external needs and whether they are being met. Using MHoN to understand if pupil well-being is low or high due to these internal or external factors could allow the school to better understand how and why pupils are feeling a certain way, whilst also allowing them to know what needs to be considered to ensure appropriate interventions are put in place to help. This could be achieved by having a more in-depth questionnaire for parents to provide them with a chance to inform members of staff of any issues, for example, due to the financial climate, some families in the school may be struggling to provide food for their families compared to other families in the catchment area. This might allow the school to have contingency plans in place to ensure the pupils are receiving enough food and provide breakfast on entry to school. By doing this is could assist in improving pupil well-being whilst also allowing parents to have peace of mind when their children are at school.
Conclusion 

To summarise, through this assignment I have had the opportunity to learn about the process schools go through to set out their priorities within their SDP for the upcoming academic year. This document should be a live document that is constantly revisited and updated as the school strive towards making progress every term. I have had the opportunity to understand that the SDP is a document that requires all school stakeholders to work together to self-evaluate their performance whilst also working collaboratively when going through the planning process. Once this is planned, they must then continue to work together to implement their action plan and continuously review their work. As a future teacher, it has allowed me to understand the process and the role I will have to take on within the SDP cycle, whilst also providing me with time to consider how acquiring this knowledge of SDPs and the importance they have in a teacher’s day to day responsibility. This allows me to work towards meeting my teaching standards, whilst striving towards achieving my qualified teacher’s status. In particular, the Welsh Government (2019) teaching standards that I will focus on will be exercising corporate responsibilities by working together with colleagues to meet policies and protocol. This will allow for improvements in school, which can assist me to highlight areas for concern in my own and colleagues practice through support and collaboration.
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