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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR ASSOCIATE FELLOW


SECTION ONE:

	NAME
	
David Rees Cooper


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
FACE / School of Engineering


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Senior Technical Officer



	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
CAD CAM Laboratory

	
LENGTH OF SERVICE AT UWTSD

	
YEARS:      4           MONTHS:    5




	
APPLICATION FOR ASSOCIATE FELLOW

In your application for recognition as an Associate Fellow of the Higher Education Academy (HEA), you are required to demonstrate how your continuing professional development allows you to meet the requirements for Descriptor 1, Associate Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

In order to meet the requirements of Descriptor 1, you must address at least two of the Areas of Activity, together with relevant areas of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and understanding of at least K1 and K2 and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application


· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working, the nature of the subject, discipline or profession in which you teach, and the expectations of THE University.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate in your chosen Areas of Activity how you have successfully engaged, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.
























SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the two Areas of Activity that you choose, you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet at least K1 and K2 of Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice as well as successful engagement in relation to teaching, learning and assessment and appropriate related professional practices.


































	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Address the following:

1. The main ways in which you design and plan learning activities and/or programmes of study (Approx 100 words)
2. The reasons for your choice of subject material, activities and techniques and the particular learning technologies included in your plan
3. How your choices facilitate your students’ learning in general and within their subject area
4. At least one of the other Dimensions of Practice, for example, Which elements of Core Knowledge did you utilise and why? Which Professional Values were particularly relevant and why?

	Write your evidence here



























	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Address the Following:

1. The main ways in which you teach and/or support learners (Approx 100 words)
2. The activities or techniques you use and why
3. How you came to use them and why you think they were successful in supporting student learning. Give reasons for your choice of activities and techniques and how they relate to developing the learners’ understanding of the subject.
4. The elements of Core Knowledge you utilise, how and why.
5. Which Professional Values were particularly relevant and why.

	Write your evidence here

After completing an engineering apprenticeship with British Rail, I spent five years in the Royal Marines before returning to engineering at Rolls Royce. Here I was employed for four years as a non-destructive test inspector gaining valuable experience in engineering and workshop practices. Here I developed many transferable skills as in both engineering and in conveying technical information in a clear and concise manner. These skills have a beneficial impact in my current role as they allow me to relay detailed information to students through a medium that is accessible to them and differentiated according to their level of engineering skills and understanding, in addition to their competency of spoken English. I further discuss any instructions with individuals to ensure learning and understanding has taken place. The impact here upon the students is that essential instructions such as health and safety and project requirements are fully understood and students are aware of what they need to do and where to seek assistance and guidance if required. I later transitioned to working within the ICT sector after 20 years in the industry where I gained employed as Head of Orange Group Information Security Strategy and Architecture. I obtained a vast amount of relevant experience of working with people from diverse cultures and religions from eight different countries. Again, this is beneficial to my current role since many of our student cohorts are overseas students, many of which have varying cultural and religious beliefs. I am able to be sensitive to these issues and can work with students in a manner that accommodates their cultural and religious beliefs, making them feel welcome and at home in UWTSD. Additionally, the ICT skills acquired during my previous roles is conducive to my teaching computer based programs of CAD (computer aided design), CAM (computer aided manufacture) using a variety of software application packages. (K1, K2, K3, V1). 
  
I teach on level 4 programmes, Engineering Study Skills and Engineering Design. I use schemes of work and lesson plans to ensure that the content is taught in a logical manner where students use previously acquired knowledge to progress in their studies. The impact upon students here is that they see the relevance of previously studied material in addition to clearly seeing their skills develop as they progress throughout their degree. The schemes of work have also allowed me to plan the integration of professional skills which will be essential to them as they progress into industrial realms (V4) into the module so that the development of knowledge flows and evolves as the student progresses. Feedback from students has yielded information regarding the development of their confidence as educational trips and invited speakers has discussed cutting edge techniques and engineering procedures with which that they are familiar (K4). 
I use formative assessments throughout my teaching, this is based upon work carried out by Black, 1998, and includes use of open questions, individual feedback on any assignments, class and group discussions in addition to summative assessments (Education Scotland, 2002) (V3). The benefits of utilising frequent assessments with corresponding feedback is that both myself and the students have an accurate account of what they are performing well at, what they need to work on and how to access the support. Furthermore, understanding the needs of students, allows me to arrange additional teaching sessions around the diverse cultures and learning needs that exist within our classes. (V1, V2, K3, K5)  
Within my schemes of work I have included a description of tasks which are differentiated according to difficulty and knowledge content. Based upon my formative assessments of the students, I choose tasks that I am confident will suit their level of skill and understanding, ensuring that the task allows the student to succeed and hence experiencing achievement but yet challenging enough so that the student is always striving for the next level of understanding and learning (K2).

As a reflective practitioner, I engage in the Teaching and Learning Group within the School of Engineering. This allows me to observe lessons and identify good practice. We then report this back in group discussions and where possible, is integrated into my own teaching. (V4). Moreover, I also attend IOSH training sessions so that I am familiar with all developments regarding health and safety (K6)


 
Black, P. &. (1998). Assessment and Classroom Learning . Assessment in Education, 5, 7-71.

Education Scotland. (2002). Monitoring and tracking progress and achievement in the broad general education. Retrieved from educationscotland.gov.uk: educationscotland.gov.uk/images/monitoringtracking200214_tcm,4-754310.pdf





















	

	





	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Address the following:

1. The main types of formative and/or summative assessment that you use with learners, whether formal or informal (Approx 100 words)
2. How and why you choose the particular approaches and methods you employ, insofar as this was your own decision
3. How you ensure your assessments are valid indicators of what you want your students to learn, that your marking is reliable and the standards you set are appropriate
4. How you give feedback to learners
5. How you ensure that the feedback you give learners helps them to improve their understanding of the subject or their performance and development as learners
6. Which elements of Core Knowledge you utilised, how and why
7. Which Professional Values you applied, how and why

	Write your evidence here





















	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Address the following:

1. The main types of educational environment in which you work and/or what kinds of support and guidance you give to your learners, whether formal or informal (Approx 100 words)
2. How you have contributed to making the learning environment more effective for learners
3. The ways you have contributed to supporting and guiding your learners
4. Why you chose those particular strategies and how well they worked
5. Which elements of Core Knowledge you used, how and why
6. Which Professional Values you applied, how and why

	
As a member of the technical team I am responsible for teaching Engineering Study Skills and Design at level 4. I create environments that promote good lines of communication between myself and the students. This is essential in getting to know the students so that I can understand any additional needs they have, their preferred learning styles in addition to formatively assessing their progression. Students report that this has the effect of creating environments where they feel as though their programme of study is based upon their individual needs and is tailored to them as individuals. Since many of our students are not native English speakers, effective communication is a key parameter to ensure success. To this end, I place bilingual key terms around the room so that students become familiar with them in addition to developing their language skills (K2, K3, V1). This benefits the students in both written and oral contexts, giving them confidence in their use and meaning (V2). 
From my experiences in this technical field and the literature that I have read (Altrichter, 1989) (K1, V3), I have found that differentiating lesson content by the students ability and experiences helps to ensure that all students move forward and are challenged. I do this by differentiating tasks with graded difficulties, such that sessions appeal to all. I have found that not only does the lesson appeal to all students but it also has an influence on engagement and enjoyment of the content by the students as all are succeeding and moving forward. I assess each student individually, comparing the success of the task against the set outcomes and use this gained knowledge to devise the next set of tasks. I feedback the assessment results to them and discuss areas of success and improvement in addition to allowing them the opportunity to suggest what they should be doing next. This ensures that each student feels confident that we both fully understand where they are in their learning journey, that they are part of a learning team and it also encourages them to take full ownership of their learning (Coker, 2015).
In preparing resources, I use virtual learning environments so that the students are able to make progress outside of normal working hours. This allows me to utilise technology that students are comfortable with e.g. social media and online learning. The impact upon the students is such that it allows them to organise their time with greater ease as these resources can obviously be accessed outside of normal working hours. Students have reported that this is indeed a beneficial addition to the normal teaching resources, as it reduces the stress and pressure of University by allowing them to access resources and complete assignments at times that are suitable to them. This allows them to accommodate work and family commitments in addition to other University based assignments. Furthermore, I also utilise emergent technologies such as Nearpod, Cahoot, Sway and Office Mix (K4). The benefits to the students are that it enables those who are less confident to take part in the lesson anonymously and it also allows me to gain an understanding of their progression. Students who would normally not participate in group Q&A sessions are able to do so, ensuring that their voice is heard in a stress free environment. Moreover, since many students are familiar with these technologies as they were used in schools and FE colleges, this makes the transition to HE easier and more comfortable. Again, this eases the pressure upon students by taking away some of the changes that they have to overcome as they enter HE by giving them a setting that is familiar to them in an environment where they know how to access resources in their own time and without the constraints of the set lecture timetables.   
I actively engage in regular student feedback sessions where students have the opportunity to suggest learning activities or resources which would aid them in their development. I have found that this fosters excellent professional relationships that are based upon mutual respect, in addition to giving myself an opportunity to reflect upon my own working practice as well as keeping abreast of what students consider as excellent teaching styles (K5, K6).
A further example of creating environments that are conducive to learning are open days and taster sessions that are offered to Gower College, EESW in addition to other engagements. This encourages student recruitment and the various activities support retention and attainment. Furthermore, developing good working relationships with schools and colleges supports an ethos of sharing good practice and allows us as HE practitioners to be aware of the environments that our students are familiar with so that we can make efforts to ensure that the transition to HE is as smooth as possible (V2&V4).


Ainscow, M., Hopkins, D., Southworth, G. and West, M. 1994. Creating the Conditions for School Improvement

Coker, H. (2015). Using Data to see what students are doing: A critically Enquiring Appropasch to VLE Develppment. Perspectives in Applied Academic Practice, 3(1), 18-19.

















	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Address the following:

1. Your main strategies for updating and developing your capability as a teacher/supporter of learning (Approx 100 words). Refer here to any activities you have undertaken to update yourself on aspects of teaching and learning, for example, staff development activities or conferences on learning and teaching or participation in projects to develop learning methods.
2. How you used the outcomes from the above CPD strategies to improve the student learning experience and your won working practice
3. Which elements of Core Knowledge you utilised, how and why
4. Which Professional Values you applied, how and why

	Write your evidence here
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to comment directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Graham Howe

	Job Title
	Head of School

	Faculty/Centre/School/Department
	FACE / School of Engineering

	Email address
	Graham.howe@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Direct manger





	Second Referee:


	Name
	Dr. Greg Owen 

	Job Title
	Senior Lecturer Teaching and Learning Champion

	Faculty/Centre/School/Department
	FACE / School of Engineering

	Email address
	Greg.owen@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Colleague and mentor
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